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9 Describing things
Elementary

9.1 Can you
describe it?
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11 Health and fitness
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attitude survey questions, giving
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Intermediate 11.2 Heaithy, wealthy keep fit a jigsaw picture description, 3040 mins
and wise story sequencing, narrative
Upper-intermediate  11.3 First Aid what to do and pairwork quiz and explaining situations, 45 mins —
net doinmedical  role play asking for and giving 1 hour

12 Leisure time
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crises
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intermediate

Uoper-intermediate

12.1 What’s on? planning a group conversation  making suggestions,  30-45 mins
weekend agreeing and disagreeing
12.2 Focus on leisure [ifestyle focus group discussing ideas, 30-50 mins
giscussion making suggestlons
and reaching decisions
12.3 Leisure centre local facilities role-play group argument and 25-35 mins
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13 Education

Elementary 13.1 Learning to learn

Intermediate 13.2 What is education
for?

Upperintermediate  13.3 A preparation
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learning styles
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styles

alternative
education
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pafrwork planning
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Upper-intermediate 14 3 Great perksl the right job group dsscussmn comparing options 30-45 mins
and reaching decisions
15 Money
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Intermediate 16.2 Interruptions
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17.1 Gizmos and
gadgets

Intermediate

relating personal

narratlves

stories behmd

objects
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17.2 It will never happen the future

game

reading and

discussion

palrwork discussion

group discussion

decislons and planning 1 hour

storytelling, past 25-35 mins
narrative and

description

storytelling, asking 30-45 mins

and answenng questmns

past narrative, giving 40 mins -
reasons and 1 hour
exp lanations, specuiatmg

describing the uses 30-40 mins
of thmgs
making comparisons 40-50 mins

ranking task agreemg and d|sagreemg
Upper-intermediate  17.3 It will change advanced split reading paraphrasing ideas, 45 mins —
our lives technology information giving explanations, T hour
exchange, group making comparisons
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18 Sm:[al and enwronmental |ssues
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to change! solutions and informatien discussing information
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Upper-intermediate  18.3 Keeping an rights and questionnaire presenting and 1 hour
open mind responsibilities debating opinions
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Introduction

Who is Speaking Extra for?

Speaking Extra s a resource book cantaining photocopiable materials for supplementary
classroom work. The accompanying CD contains authentic listening practice to support the
speaking activities and the recording scripts are included at the back of the book. The
activities provide self-contained lessons for the busy teacher. Each activity consists of a page
of clear, step-by-step instructions for the teacher and a photocopiable page for the students.
The material is aimed at young adult (16+) and adult learners. However, most activities can be
easily adapted for tha needs of younger students. Speoking Extra offers teachers an exciting
collection of topic-based skills activities from elementary to upper-intermediate lavel,

How will Speaking Extra help my students?

Speaking s a highly challenging yet essential skill for most learners to acquire. Learhers need
10 speak with confidence ta carry out the most basic social transactions, like asking directions
or ordering food. They also need to develop their speaking skills to fuifil more sophisticated
needs like making friends, impressing people and arguing their case. This book’s variety of
task types reflects the variety of situations that learners will meet in the real world. The aim of
this book is to make students actually want to communicate. That mativation is provided via a
broad range of contexts, from the serious and thought provoking through to light-hearted
games that allow students to relax and speak freely. Rather than focusing on speaking in
isolation, many activities integrate speaking into contexts where it arises naturally from
reading or listening.

How is Speaking Extra organised?

Speaking Extra is divided inte 18 units, each focusing on a different theme. Each unit
approaches the theme from an interesting and original angle. The themes cover many of the
popular themes found in standard coursebooks. Therefore the activities can be used to
supplement existing course material, offering diversity and a refreshing approach to these
familiar themes. Each unit offers three activities at the following levels: elementary,
intermediate and upperintermediate. A map of the book provides a clear overview of the
54 activities, enabling the teacher to [ocate a suitable activity quickly for their class.

How is each activity organised?

Each activity has one page of step-by-step teacher’s notes and a photocopiable sheet on the
opposite page for the students.

There is mintmal preparation before class. Usually teachers simpiy have to photocopy the
appropriate number of sheets and sometimes need to cut up the photocopies (and cue the
recording).

The teacher’s notes include a key information panel for quick reference. The headings in this
section are:

Level elementary, intermediate or upper-intermediate
Topic the activity topic, e.g. Buying and selling
Activity type a brief description of the actlvity students will be doing and whether

they are warking in pairs or groups
Speaking focus the particular speaking skil! that is practised

Time suggestaed timing for the Warm up and Main activity (these are only
guidelines and timing may vary from class to class)

Key language vocabulary and structures that your students will encounter during the
activity

Preparation what needs to be done before the lesson, e.g. how many photocopies

you need to make, what cutting is required, or whether you need to
bring anything else to the Iesson; shows the CD track number of the
recording




The lesson is divided inta three stages:

Warm up —introduces the topic of the fesson in a way that makes it personal to
the students’ experience

—introducesirevises essential language
—may include a listening activity leading into the main activity
Main activity —sets the context for the main activity

— provides students with information to work with in a form that
depends on the type of lesson, e.g. role cards, a listening, a reading, a
map

— checks students’ answers or results

Follow up — provides optional further practice activities that continue or extend
the theme of the lesson

What's the best way to use Speaking Extra in the
classroom?

The obvicus purpose of speaking is primarily to communicate, and just s when speaking our
mother tangue, gaining cenfidence is a large part of the hattle. Consequently, the tasks are
designed so that a successful outcome can be achieved, even where the students’ English is
less than perfect. At the same time, however, specific aspects of language are focused on and
required in every activity.

A difficulty facing all teachers is how to balance the demand for fluency and accuracy in our
students. Fluent speech with errors can often cammunicate more effectively than accurate
but painfully hesitant speech. This may bring teachers to wonder what our role should be. The
role of the teacher depends on the stage of the lesson and the nature of the activity. The
stages of the lesson are clearly marked, and guidelines are given on what the teacher needs
to be doing at any point.

The teacher is the centre of attention early in the lessan, when the topic is introduced and
when any essential language needs to be revised and corrected. Gnce this has been done and
instructions have been given, tha teacher’s role s more discreet, checking that students are
foliowing instructions, monitoring progress, giving help where needed and settling
disagreements.

In general, once learners have begun speaking, the best strategy is ta monitor without
interfering too much. Stopping the activity in order to correct students is best avoided unless
an error is so serious that It makes it impossible far the others to understand or complete the
task. Making minor corrections without halting the flow, or joining'in briefly, using the correct
forms as a reminder, are more succassful as this allows the activity to continue naturally.
Collecting anonymous sample sentences for class correction later provides useful feedhack
while avoiding interrupticn and embarrassment.

This book is part of a family of skilis books in the Cambridge Copy Collection series. The cther
books available are Listening Extra, Writing Extra and Reading Extra and they each follow a
similar format.
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Unit 1 Personal information

What about you?

Warm up

1 Tell students to imagine they are at a party and to imagine that they meet someone new.
Ask what information they want to know about the person. Write their ideas on the board.

2 Use their ideas to checkirevise making questions. Help them to make some guestions
about some of the information they wanted to know.

Main activity

1 Tell students they are going to find out about the other people in the class. Put them in
pairs and give out the photocapies. Tell them to look at the words and ask their partner
about any they do not know.

2 Askif there are any words that they still do not know. Ask othar students to explain tham
before giving the maaning yourself,

3 Explain that they should work with their partner and help each other to write two

questions for each of the six subjects. Thay can use the words with each subject for help,

or other werds if they want. They can use the words in the middie for all the subjects if
they want. Explain that they can avoid any information if they wish. Do an example or two
together on the board, e.¢.

How old are you?

How maity brothers and sisters have you got?

Go around giving help and checking that their questions are correct.

Ask them to talk with their partner and compare their own answers to the questions.

Ask them to stand up, and tell them that they should go around the class asking other

students their questions. For each question, thay should try to find someons who gives a

similar answer to their own. Tell them to make notes about the answers they get,

7 Check their results. Ask if anyone found a person with similar answers. Ask if there were
any questions that no onie answered in a similar way. Ask if they got any surprising answers.

o b

Follow up
individually, students write answers to their own 12 questions on a sheet of paper. They
must write full sentences to make the information clear, e.g. When is vour birthday? My
birthday is on 14 May.

g

e They sign the sheet — not with their name, but with a key word they will remember easily.

& [Exchange the sheets around the class. In pairs students try to identify the peonla from
their answers. They keep a list of the key words and their guesses.
_ questlon forms

__3_j'_‘present SImpEe past
. simple, have ot

e Collect in the sheets and say the key word, hear the class's guesses, and then chack the
rezl identity.

' PREPARATION
" Orne photocopy for
- each student;for
g f_z-Fo_llo:w up, one sheet of =
", paper for each student

e
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Unit 1 Personal information

Life map

Warm up

1

On the board, write the following guestions:

1 When you were a child, was there anything about adulls that you thought was strange
or amusing?

2 Ave there any ways that you see life differently now that you are older?
3 What is the most surprising or unexpected thing about the way your life has developed?
Ask students to talk with their neighbours about the guestions.

Take the questions one by one and ask students if their neighbours had any interesting
answers. Encaurage comments and questions from the class.

Main activity

1

Tell students that they are going to talk to each other about their lives and experiences.
Put them in pairs and give out the photocopies, making sure that both partners have the
same sheets: Student A with Student A, and Student B with Student B.

Ask students to interview each other using the gquestions. Explain that they should write a
short title for each of their partner’s answers in the correct place on the life map. The titles
should be short — just enough to allow them to remember their answer, Tell them to help
each other with words they do not understand and ask you if there is anything they are
not sure about, Reassure students that they do not have to answer any questions they do
not want to. You could teach the phrase I'd rather not say or I'd rather not talk about that.

When they have finished, ask them to exchange sheets, so they each have the map of
their own life. Tell them to check they understand the titles given by their partners.
Students then tear off the guestions and keep the map of their fife.

Ask students to find a new partner with the opposite sheetf: Student A with Student B. Tell
them to exchange their life maps. Explain that the map contains different information
about different things for each student. Teli them to ask cach other guestions about the
titles on their partner’s map and find out what they mean.

Ask what was the most interesting or surprising information they heard from their partner.
Encourage comments and guestions from the class.

Follow up

In pairs, students use the headings from the question sheats and write a list of ten ather
questions.

Pairs exchange thelr sheets with another pair. They then talk with their partner about the
new questions they have been given.

Ask what was the most interesting or surprising information they heard from their partner.
Encourage comments and guestions from the class.
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place on the life map.

in the beginning
l 1 What is your earliest memory?
Ii As a child
2 \What was your favourite room in the
house wheare you grew up?
3 What was the name of a person you
i really admired when you were young?
11 Life experience
| 4 ‘\Whatisthe most interesting place you
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have ever been?
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| 5 What is the strangest thing you've ever
i seen or done?
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1 Looking back on yout life
| § What is the biggest success that you've
had?
7 What was the biggest opportunity that
you missed?
The present
8 Who do you most like spending time
with?
9 What do you most enjoy doing?
Your future

10 What do you most want to change
about yourself or your life in the future
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Interview your
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heir experiences. Then write a short title for each answer in th
in the correct

place on the life map.

|
| In the beginning
1 What was the first present you received

As a child
2 What was the most interesting place in
the neighbourhcod where you Yived as
a child?
3 As a child, what was the first job you
wanted to do when you grew up?
Life experience
11 4 Who was the most interesting person
i you ever met?
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iinit 1 Personal information

Spy catcher

Warm up

1

Ask students what a spy is. If they do not know, give examples, either raal or fictional, that
they will know, e.g. James Bond, or explain the meaning.

Ask what they think a spy's job involves. What da they usually do in their working day?
Ask how they think a spy catcher catches spies.

Main activity

Listening

1

Tell students to imagine they are spy catchers. On the board, write:
You are at a pariy at your country's embassy in London.

1 Your mission: Find the spy.
Information:

o Code name OCTOBER

e Not married

& Has arimy experience

e [Does not live in Eurcpe or the USA

o  Plays some type of sport, maybe fennis or golf

2 There is another spy catcher at the party. Identify that person.

Check that students understand the vocabulary.

2 Tell students they are going to hear a conversation at the party. They should listen and
complete their mission. Play the recording once.

3 Tell them to compare ideas guickly with their neighbours.

4 Play the recording again. Check their answers. Ask how they knew.

Speaking

1 Tell students they are going to a party at their country’s ermbassy in London. Put them in
groups of six and give out the role cards. Tell them to read the information, but not to look
at each other’s. If the class does not divide exactly into groups of six, make some groups
larger using role cards A-D, not E or F because they are specific sples.

Ask if they have any questions about vocabulary or other details.

3 Explain that they can use their own names but they should use the informaticn on the
cards, and they should use their imagination to add other information about themselves,
Tell them they have 15 minutes to complete their missions. Ask them to stand up and
introduce themselves to another guest.

4 Go around the groups joining in the conversations as a guest and getting the activity
going. If they are talking in one big group of six, encourage them to start smaller
conversations with one or two cther guests. If they are staying with the same partner for
toc long, tell everyone to change partners in their group.

5 Finish by asking who was successful and how the successful students guessed the identity
of the spy.

Follow up

»

Students write up a short report saying how they identified their target and achieved their
mission.
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YOI‘JR SECRET M!SSION.

® You rmet the ambassador in the army.
® family: Morred, no children.

® Present home: New York, USA.

® Training: Army officer until five years ago.

® Hobbies and interests: All sports. Music lover -
plays and teaches saxophone.

BBOUT YOU. T

® You met the ambassador when you were in the
Olympic team.

® Family: Divorced, one child.

® Present home: Tokye, Japan.

® Training: In army at present; officer for last 11 years. '

® Hobbies and interests: Training youth football teams.
Athletics — ran 1,500 m for Olympic team.

ABOUT YOU:

& You met the ambassador crt a jazz concefc
® Family: Single, no children.
® Present home: Cairo, Egypt.
® Training: Police officer until last year; never in army.
® Hobbies and interests: Listening to music. Singing in
friend's jozz group.

aBourvou.
® You met the ambassador in the army.
© Family: Married, three children.

® Present home: Paris, France.

® Training: Police af present; army officer until
recantly.

® Hobbies and interests: Music. Watching baskethall

— big fan.

HBOUT YOII' 2

® You met the ambassador in the army.

e Family: Divorced, two children.

® Present home: Rio de Janeiro, Brazil.

® Training: Army officer at present; high rank for last
Six years.

e Hobhies and interests: Football. Music - you play

piano well,

® You met the ambassader playing in o golf
competifion.

® family: Married, five children.

® Present home: Rome, Italy.

® Training: Police officer until two years ago; never in
army.

® Hobbies and interests: Playing guitar. Playing golf.
especially in competitions.
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Unit 2 The family

She’s got her dad’s eyes

Warm up

1 Ask students how they are different from the other people in their family.

2 Ask how they are simifar to other people in their family.

3 Askif they look like their parents or other family members in any way. Use this to practise
the guestion Who do you look iike? Teach the expression I've got my mum’s eyes, and get
students to use it in a few examptes about their own family, e.g. My sister has got my
dad's nose. Explain that we also use it to compare people with other family members iike
aunts, uncles, brothers and sisters.

Main activity

1 Tell students they are going to play a game sbout families. Put them in pairs and give out
the photocopies: A to one and B to the other. Tell them not to look at each other’s sheets.

2 Check that they are all clear about the names of family members by writing them an

the board:

mother father

sister brother

grandmother grandfather

aunt uncle

niece nephew
cousin

Then ask questions about the relations between the people on their photoceples, e.g. Ken
is Gina’s .., and ask them to finish your sentences.

3 Explain the game:
e [ach person has a family tree with different faces missing.

o They ask each other about the people without faces. Say the examplie: Who does Kay
fook flike?

e The other student describes the person, but they must not say the other peaple’s
names; they must use the word for the family member. Say the example: Kay's got her
mother’s mouth. Get students to say other sentences about Kay in the same way.

have got, possessive
- adjectives; Jg

SRR e e Astheir partner describes the people, they must draw their faces onto the family tree.
: PREPARAT ON. - e When they have described and drawn all six people, they can lock at each other's
One ph’otdéo for sheets to check If they are carrect.

each pair of ¢ udent 4 Choose one of the people on the photocopy, but don't tell students the name. Instead, tell

them to guess who you are describing. Describe the person.

5 Askthem to do the same with their partners. They describe a person se that their partner
can guess whao it is, Tell them to take turns and keep score of how many they guess right.

6 Ask how many they guessed and find out who guessed most.

Follow up
e Studenis write a short paragraph about how they are similar, in their looks and in other
ways, to the rest of their family.
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Unit 2 The family

Family tensions

Warm up

Tell students that you are going to talk about how to help peopte with difficult situations.
Write on the board:

Your neighbour throws rubbish in your garden.

Ask several students in turn to tedl you the problem and you reply with any of the following
questions:

What would you like to do about that?

How do you feel about that?

Is there anything you con do obout it?

Then get the students to reply, e.g.

STUDENT: My neignbour throws rubbish in my back gordern,
TEACHER: How do you feel about that?

STUDENT. Angry.

Ask students to dictate the questicns to you, or write them up as blank linas with first
letfers to help students remember, filling in word by word, e.g.

H d_y__ | a t ?

with the questions on the board, ask students how they hetp. Elicit that they do not offer
suggestions or advice, just help people to see how they feel.

Now tell students they are going to hear two friands discussing the same problem. Ask
students Lo write down any other questions they hear. Play the recording threa times.

Check their answers, and write them on the board:
Is there amything you can do about it?

What would you like to happen?

What would you like to do about that?
Why don't you ask them round for coffee?

Ask which questions give advice (3 and 5). txplain that in English, advica is often in
guestion form. Elicit other forms of How about ...? and Why don’t you ... ¥ What about ...?
and Why not ...?

I
2z
3 How about asking them?
4
5

Main activity

Tell students that they are going to give advice on difficult situations. Put them in pairs and
give oul the role cards. Explain that they should use the information to tell their partner
about their problem, Their partner should ask helpful guestions and give advice. Check
that they understand the cards.

As an example, rote-play just the start of A1 yourself, getting any Student B to respond.
Tell them they should take it in turns to glive advice. Ask Student A to start with A1.
Go around helping them towards soluticns.

Compare the different solutions to each of the six problems. Ask which solutions students
think are the best.

Follow up

In pairs, students invent other difficult family situations and write short descriptions of
them. Enceurage them to think of unusual or humarous ones.

Circulate them around the class so that other pairs can write advice on underneath.
Encourage them to make it unusual or humorous.

The pairs lock at the advice given for their problem and report to the class on the most
useful, interesting, amusing, etc.



o belf

e Lhuld el )

ek

A

1 You are a son/daughter.

parents very old

need a lot of care

spend a lot of time looking after them

you do not have any time to meet
people

you feel very tired all the time
brother never does anything to help

3 You are a parent.

children all grown up and left home
some live in other cities

some live overseas

never visit

do not write

sometimes do not answer your letters

5 You are a brother/sister.
have a brother
mother and father adore him

he is lazy ~ they give him lots of
money

he does not respect them

you do a lot for parents - he does
nothing

parents prefer him

g)<_______...______..___________________-__________________________.___._______________________________________________________________.._________________..

2 You are an uncle/aunt.

your sister is married with children
does not look after them well

goes out - leaves them alone

her husband very strict

shouts a lot

is violent sometimes

4 You are a husband/wife.

your partner has an old pet dog
costs a lot of money at vet
very old, sick and unhappy
very smelly and disgusting
partner loves it very much
argue a lot about it

6 You are a parent.

have teenage son and daughter
son does not respect you

he shouts at you or ignores you
does not help at home

argue a lot

daughter starting to copy him .
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Unit 2 The family

Family values

Warm up

1

On the board, write Family values and ask what it means. If nobody knows, give a coupie
of examples of family values frcm the students’ own culture, or, with multilingual classes,
of the host culture. Eficit or explain that family values are about the rights, responsibilities
and duties of family members.

Tell students they are going to look at some western family values. Put them in groups of
four and give out the photocapies. Ask them to work together to match sentences 1-10
with explanations a-. They should help each other with anything they do not understand,
but they can ask you if they need to.

Check their answers.

Main activity

1

Ask the students to discuss the ten sentences with their partners in the group of four, and
tc choose four sentences which they wish either to defand or to attack; they can attack
some and defend others.

Ask them to cooperate to discuss the sentences and prepare a list of points that support
their opinion for each of their chosen sentences. Tell them not to write sentences, only
very short notes.

Split each group into two pairs, and tell each pair to take two of the sentences. Ask them
to talk with their partner about how they can present their views to the class. They must
not write sentences to read aloud, but they should think of useful phrases, expressions
and structures to use and add these to their notes.

Tell each person to present one of the chaoices to the class, who ask questions and make
commerits after each presentation.

Follow up

Students work alone to put the sentences in order, from the onza they agree with most to
the one they agree with least. They should write the numbers of the sentences in a list,
with the ona they agree with most at the top. It is all right for themn to agree with all the
sentences or disagree with them, but they must rank them in order of
agreementidisagreement.

Ask them to compare their ranking with thelr partrer's and explain their reasons and thair
apinions. They can change their minds if they wish and change their ranking of sentences.

Ask which sentences they disagreed with each other about most and why.

Ask which of their partner's opinions or comments they found the most interesiing or
surprising.
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Unit 3 Daily activities

Whose Saturday?

Warm up

1 Explain that in Britain, most people do not work or go to school on a Saturday. Ask
students how Saturday is different from Sunday and from Monday to Friday for them.

Ask students what they and their family usually do at the weskends.

3 Askwhat their favourite day is.

Main activity

1 Tell students they are going to find out about a usual Saturday for an English family called
the Coxes. Put them into groups of four. Give out the photocopies, one section to each
student n a group; and tell them they must not look at each other's.

2 Ask them to look at their information and undertine anything they do not understand.
While they are reading their photocopies, draw the following chart on the board:

Jom Cox Rita Cox | Lucy Cox Caﬁ‘ Cox
get up | h
" breakfast
.n'.ioming
fuﬁch
aﬁerﬁoon
.f:iim.zér.' -
: eéem’ﬁg
g0 to bed
3 Explain anything they do not understand. Tell them that each person has different
information, but together they have got all the information in the chart on the board. They

should talk about the infarmation they have got and ask each other questions to complete
the chart. Ask them tc copy the chart into thelr notebooks before they begin.

4 Askif they need any more time. Check their answers and write the information on the
board. Ask if everycne agrees as you go along. if thare is any information they have
missed, do not give the answer but direct them to the relevant picture on their
photocopies and elicit the answers.

Tom Cox Rita Cox Lucy Cox - Carl Cbk
dad)  fmuml (daughter) - (son}

Sigetup o 9am 7am o Jam g am
= breakfast bacon and eggs coffee toast and coffee  bacon and eggs
L morning shopping garden, works incafé  basketball
_shopping from830am  practice
¢ Junch pizza  pizza ~ special salad special salad
* afternoon golf visits her sister  works in café makes dinner
i dinner Chinesefood ~ Chinesefood  burger Chinese food
- evening STV TV ~cinema, ~dancing
- S ate TV fim
go to bed 1am 1am Tam afteH am

5 Llet students seg each others photocoples and ask you amy fmal quest\ons about them

Fo!iow up
Fach student in the group of four chooses one of the family members.

e Using their completed table and without referring to the photocopies, they write a
paragraph describing their Saturday.

® Students with the same characters get together in groups of three or four. They compare
each other’s work and cao-carrect any mistakes together.
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| spend some time in the
garden, until my husband and

son get up about 9am. |
atways cook them bacon and
eggs for breakfast. Then | do
the family shopping.

My Saturday job is fun and |
meet lots of people. The free
lunch is good too. Their
special salads are amazing!

We go to bed when the
late film finishes.

My wife gets up early with
Lucy to make her some toast
and coffee. Lucy starts work at
8.30am, so they're up at 7am.

I get up tate on Saturdays.

My friends and | go dancing
on Saturday night. | stay out
late and t need my own key
because my parents are always U
asleep when 1 get home,

Cari loves cooking. He has
got an old cook book called
Eat EFast. He always makes
something from that for
dinner. It usually takes him
the afternoon to make it!

Tom and § usually watch
TV in the evenings. Lucy
always comes home to
watch the late-night film
with us. She is crazy
about films!

Lucy’'s café is near the gym,
so | usually have lunch with
her. She always knows the

best thing on the menu!

| always help my wife
in the merning. Then
we go for junch at
the local ttalian
restaurant. We
usually have pizza.

After work, | meet
my friend Claire and
we go for a burger,

My mum always visits her
sister in the afternoons, and
| make dinner for us.

1 am never very
hungry in the
morning. | usually
just have coffee.

With my money from
work, | can see all the
new films at the ¢cinema.
| go every Saturday

aly

40,30

SPORT

5 ONE: Football from 1t

EiLM: Ghost pance { g9l

HORROR

1.00

HEWS AND WEATHEF}.
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Unit 3 Daily activities

Life’s what you make it

Warm up

1

M

1

3
4

5

Fo

Ask students what they do in their free time. Ask how many hours of the average day they
spend doing it. Ask what they spend mast of their time doing. Ask what they would like to
spend more time doing. Use this to contrast present simple and would like to: | do this / I'd
like to do that.

Ask them to imagine that they could change their life in some way. Ask them what they
woulid change and what effect it would have. Tell them to talk about it with their
neighbour.

Check their ideas. Use this to practise second conditional: !f f could change/do X, i'd do Y.

Ask them what they can actually do to change their situation. Tell them to think about it
with their neighbour and help each other with suggestions if they can,

Say OK, vou know what you can change, but what are you_ going to change? Ask for some
intentions.

ain activity

Tell students they are going to do a ‘life-changing’ activity, Put them in pairs and give out the
photocopies. Ask them to look at the seven aspects of life and check they understand them:.

Tell them that they are going to interview each other about their lives and make notes,
Ask them to write their partner’s name and the date in the centre of the top chart. Do
number 1'together as an example. Ask: How many hours a day do you spend with vour
family? They can choose weekcays or the weekends. Tell the students to write down their
partner’s informaticn in section 1 of the chart. Then ask: What do you usuaily do during
that time? Tell your partner. Again, ask the partners to make notes.

Tell them to continue the interview for the other six aspects.

When they have finished, ask them to look at their charts together and talk about how they
would like their fives to be different in a year from now. Tell them to write their partner’s
name and the date a year from now in the cenfre of the second chart, and g around the
aspects again, making notes about possible and reatistic changes they hope to make.

Ask for some examgples.

How up
Students look at their own chart and choose the changes they honestly think they can make.

They write a letter to themselves, dated today, describing the changes they are going
to make.

Tell them to put it somewhere where they will see it in a year. You could collect the letters
and keep them as long as you can hefore giving them back.
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Unit 3 Daily activities

Beyond the routine

Warm up

1 Ask students about their jobs, or weekend or holiday jobs if they are still at school or college.

Ask them to describe a typical day’s activities.

12 Tel them they are going to hear a man called Jeremy Plank talking abourt his typical day.
On the board, write:

starting time: ..o

finishing fime: ..o,
Ask them to listen to him and write down his activities.

Play the recording at least twice. Then check their answers.

3 Askguestions to elicit/revise language of possibility and probability, e.g.
What's his job? He must be a farmer because he drives tractors.
Does he own the farm? He might do. Perhaps/Moybe the farm is his.

Is he rich? He can't be because the wages are fow,

Main activity
Tell students they are going to have a team competition {0 guess unusuat jobs.

2 Put them in groups of two to four and give out photocopy A, one per student. Tell them to
read the information and help their partner with any unknown words, or use z dictionary.
They should discuss jobs, and write down three guesses. Tell them they can still get extra
points for wrong guesses if they can give good reasons for them.

One photocopy for each.
* student, the photocopies
'_:cut into thelr three

- sections; a d:ctscnary

“for each group of four.
stdents if they do not
havetheiroun

(o) tiacks

3 Tellthem to put their three guesses in order: most fikely, next most likely, least likely. Say
that they can swap ideas with a neighbouring group.

4 Give the answer and scores: three points for each first guess that is carrect, two points for
each second guess and one point for each third guess. You can give extra points for close
but incorrect answers or for clever or creative guasses.

5 Repeat steps 2 to 4 for photocopy B and then for photocopy C.

,mant:lat il -aud AOW ﬂ’eed
envi ronmental campalgner for Greenpeace

Ty

2 plumber; 3 criminalin prison in Singapo
: ,.ravei representat

6 Check the\r total scores to ﬁnd the winning group.

Follow up
@ Themembers of each group cooperate to write a paragraph about a job.

@ (Circulate the paragraphs around the class or put them on the wall for the class to see.
# Students guess the jobs.




b b ks el

"= Xt

s ]

A

JOB 1

Clare’s day starts at 7.30 am. She works her way through job sheets* until about 4.30 pm.
‘The physical side of climbing and using a chain saw isn't really a problem, but you need
strong arms. | don’t like heights much and | hate the rain, but | love the job,” she says.

(Adapted from Reach for the sky, Forward Publishing)
*Job sheets: lists of jobs

JOB 2

He says every day is different: ‘I'm often up at 6.15 to beat the traffic — sometimes | do five
little jobs in one day or ¥'ll do a job that lasts me a whole week. | meet loads of people,
see some right slums and some really posh places ... If I've done a big job, | know I've done
it well and the customer’s over the moon* because they've had cowboys* in the past. It's
really satisfying.

(Adapted from Reach for the sky, Forwerd Publishing)

* Cowboys: peopie who have no training and their work isn’t very good
* Over the moon: really happy

JOB 3

‘1 used to cry a lot. | didn't cry from Monday to Saturday because there were other things
to occupy my mind, but Sunday was full of despair.

| had to sleep in the dust on a bare floor. It took a year to get used to it. | got one flimsy
tea towel every three months. And there was a toilet we had to bathe out of if the
running water* was cut off.’

{(Adapted from Observer Magazine, 1/4/02)
* Running water. water from a tap

JOB 4

“You miss English food, TV, home and family. There are bad days when you feel lonely,
tired and very hot, but the social side is excellent - though you have to remember you're
there to work. There’s a lot of difficult behind-the-scenes* work and you‘ve got to keep
smiling! But it's very rewarding when everything runs smoothly and everyone’s happy.’

{Adapted from Reach for the sky, Forward Publishing)
* Behind-the-scenes: psaple don't know about it

JOB 5

‘On my first day at work 1 was told to be in at 4 am and not to tell anyone where | was
going. | spent the day driving around London in a double-decker bus* with people dressed
up as penguins.’ '

(Adapted from Reach for the sky, Forward Publishing)

* Double-decker bus. a bus with two levels; one is upstairs
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Unit 4 Homes

House Doctor

Warm up

Revise furniture and prepositions of place: ask students about what furniture is in each
room in their house and where it is.

Ask about the colours of the walls, furniture, curtains, etc. and if they like them.

Main activity

Listening

Explain English people usually go to an estate agent to buy a house. The estate agent
shows them houses. Tell students they are going to hear some people looking at a house.
Students should listen and decide if the people like it.

Play the recording once. Check students’ answers.

Write on the board:
What are the problems with the rooms?  living room  dining room  kitchen

Tell students to fisten again and make notes about the problems, Play the recording twice.
Ask them to compare their answers with a neighbour. Then check them.

Explain that if British people can not sell their house, they sometimes ask a House Doctor
for advice about what te change. Ask students to use their notes and talk with their
neighbours for two minutes about advice far the owner of the house.

Listen to their ideas and elicit/revise language of suggestion/advice, e.g. You should
Let’s ..., Why don'tyou ...?, How about ...?

-

eaking
Telt students they are going to be House Doctors, Put them in pairs. Give cut the
photocopies. Ask them te look at the furniture and help each other with unknown words.
If there are still any unknown words, ask other students before giving them vourself.
Write on the board:
Fumiture for; What colours for: Other things to use, e.g.
- dining room? - walls? paintings
- living room? - carpets? HITOTS, el
Where to put it? - curtains?
- furniture?
Tell themn Student A is the House Doctor and Student 8 wants help. Explain that they

should look at Student B's plan and talk about the questions on the board. Student B
makes suggestions, but Student A decides what to do and draws the things onto B's plan.

Tell them Student B is now the House Dactor, and they should do the same with A's plan.

Fut two pairs together into groups of four, Tell them to lock at each other’s plans and
explain their ideas.

Tell the As to choose the best plan A in their group, and the Bs to choase the best plan B.

Listen to ideas about why they chose which plan and encourage comments.

Foliow up

Put students into new pairs: AA and BB, Tell them not tc look at each other’s plans.
Give students new photocopies so they have a clean version and their completed plan.

Students describe thelr plans and their partner completes their new photocopy.
They compare plans and see how correct they are.
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Init 4 Homes

A perfect home

Warm up

1 Ask students about their hobbies and interests. Ask which need special facilities, and
which they can do at home.

2 Tell them to imagine they were very rich and could have any facilities at home they
wanted. What would they have? Give them a few minutes to tafk with a neighbour.

3 Listen to their ideas. Encourage comments and guestions from othar students.

Main activity

Reading

T Tell students they are going to read about pecple’s dream homes. Put them in pairs and
give out the photocopies. Tell them to Jook at the words in the box and ask their
neighbours about any they do not know.

2 Askif there are any words they stilt do not know. Ask other students to explain before
explaining yourself.

3 Tell them to teke turns reading the articles out to their partner, one by one, and then to
decide together what the pecple are talking about.

4 Check their answers.

Speaking

1 Draw this table on the board: _ _ _ _
My fop five.  Nextfiee  Theyare OK.  Thanks, but I'm not interested.

Explain that students should think what they would like in their dream home if they could
have the things in the box on the photocopy. The top five are the things they would like
maost; the next five are the five they would choose next. The last section is things they
would not want at ali. Ask students to work alone and cormplete the table.

2 Ask them to compare what they chose with their partners and explain why. Give them
five minutes.

3 Askif any of their pariner’s choices were surprising and why. Invite comments and
questions from other students.

4 Tell them that together they can choose six things from the box, and they must agree
which six to choose. Teil them they should try to do two things; write them on the board-

o Agree to let your pariner have something they want if they'll let you have something
You want.

® Think of different uses for things, so that you can both use them in different ways.
Give them ten minutes.

5 Askif anyone got everything they wanted. Ask what things they were able to agree about.
Ask what different uses they thought of for things. Invite comments and quastions from
other students.

Follow up
® Pairs discuss their ideas for a2 dream home with anything they want.

® They draw up a design for their perfect home with plans, labels and sentences gliving
short descriptions or explanations of important details.

® Display or circulate the designs for the class to see and ask guestions about.
& Yote to choose the best design.
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What are these people talking about? Read their texts and choose words from the box.
Svatlana oo
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AManda e
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artist’s studio games room gym recording studio  tennis court
baicony garage Jacuzzi roof garden tower
bailroom garden library sauna tree-house
field greenhouse orivate cinema swimming pool workshop
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Unit 4 Homes

A messy home means
a messy mind

Warm up

1 Ask students if they think that where we are can affect the way we feel and think.
2 Askifthey have any special places that aiways make them feel a particular way.

3 Askif they have got any suggestions for iImproving cur surroundings to make us feel
better, e.g. our room or our house. Ask them to chat about it with a neighbour first.

Listen to suggestions and encourage comments.

Main activity

Listening

1 Onthe board, write Feng Shui [fan fwer] and ask if anyone knows anything about it. If not,
tell them it Is a way of impraving our surrcundings, and that they are going to hear a radio
programme about it. Write these questicns on the board:

Where is Feng Shui from?

What is chi? [tii:]

What are three benefits of Feng Shui?
What is clutter?

What should we do with it?

Why?

Ask them to listen to the programme and answer the questions.

L= AR 5 B R

@2 Play the recording twice. Then ask them to compare their answers with a neighbour.
3 Askif they need to listen again.
4 Check their answers:

5 Askwhat they think of Feng Shui so far.

Speaking

1 Tell students they are going to read more infarmation about Feng Shui. Put them in pairs.
Give out the photocopies and ask them to read the text in section 1 and discuss what they
think about the informaticn. Is it sensible and useful?

2 Ask their opinions and encourage comments on each other's ideas.

Tell them to look at the rooms in section 2. Ask them to discuss how Feng Shui could be
used and make notes.

4 Ask their opinions and encourage comments on each other’s ideas.
5 Askwhich room has the biggest problem, and why.

Follow up

s Ingroups of three or four, students discuss how they might use the ideas in their own
rooms, houses, the classroom and the schoot building. They make notes on each other’s
suggestions.

® The class exchange ideas and comment on each other’s suggastions.
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1 Read the article about Feng Shui.
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£ Mirrors lift energy and expand spaces, but need to be used with
caution in the bedroom. Mirrors shouid never face each other
because they bounce chi between them.

& Water features or aquariums encourage money to flow into your
life. Water or an image of water in the bedroom can cause
relationship problems.

¢ Llights bring strong energy into the home. Candles give a soft
light to an area and can create a romantic atmosphere,

& Crystals attract energy and can help with healing and your
career, [t is good to hang them in the centre of a window.

near the cooker, where they can make the fire energy too strong.

£ Wind chimes can be used to slow down chi. tn a hall, for example,
they can stop the chi rushing straight upstairs and help it circulate.

& Paired itemns represent togetherness and romance and can help
strengthen a relationship.

2 How could Feng Shui be applied to these rooms?

4 Plants have healthy positive energy and can be used everywhere except

kthe home

R
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Unit 5 Town and country

A nice neighbourhood

Warm up

Ask students about their neighbourhoods and introduce vocabulary, e.g. Are there any
schools, restaurants, parks? etc. Do you like your neighbourhood? Why / Why not?

Mudin activity

Listening
1 Tell them they are going to hear a woman talking sbout her neighbourhcod.

w232 Onthe board write:
&

Ave these things in her neighbourhood?  Does she like them?
dops ; . i
café

restaurant

sporis centre

car park

cinema

bus stop

swiiiting pool

Tell them you will play the recording twice. Play the beginning: stop after It’s got g lot of
gaod shops, and the people are very friendly.

3 Askfor answers to questions about shops. Write Yes, Yas next to shops.
14 Tell the students to answer the other questions. Play the racording twice,

8 Tell them to compare answers with a partner before you check them.

6 Tell them they are going to hear the same woman phoning about a flat, Cn the board, write:
I What's her name? 3 What's she going fo do on Saturday?

2 Write down the places she asks about. 4 Will she rent the flat?

Tell them they will hear the recording twice. Play it twice.

)
G ~J

Tell them to compare answers with a partner before you check them. For question 4,
ask Why / Why not?

Speaking
1

Put students into pairs. You could have them sit back-te-back to do the phone call.

2 Tellthem they are going to have a phone conversation like the one on the recording, and you
are going to give them information first, but they must not look at each ather's information.

3 Give out the role cards: one person has A and the other has B.

Tell them they have two minutes to study their card and underline anything they do not
understand. Move around the class explaining where necessary. Check very large classes
all together to save time.

Tell them to start the cenversation. Go around helping, but do nat interrugt uniess necessary.
When they have finished, tell betrer pairs to repeat it for the class.

Follow up
8 Ask students if they like the neighbourhcod.

® Ingroups, they say what they want in the neighbourhood and add things to their maps.

® FPass the altered maps around the class or put the maps on the wall for comparison.
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You have got an advert for a flat. It looks good.
You want to know about the neighbourheod.

About you:

You haven't got a car.
You like sports.

You den't like cooking.

Think about what you want in the neighbourhood.

You can start the conversation like this:

Hello. My name’s ... and I'm phoning about the flut.

You are going to move to a new town for your work.

Large two-room flat.
£380 a month.

31 East Road, Grinton.
Phone 367841

You are going to phone and ask about the neighbourhood.
At the end of the conversation, say if you want the flat or not.

You put this advert in the newspaper.

You have got a flat and you want someone to rent
it from you.

Someone is going to phone you to ask about the
neighbourhood.

Study the map.

Large two-room flat.
£380 a month.

31 East Road, Grinton.
Phone 367841

You can start the conversation
like this:

367841, (Your name) speaking.
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Unit 5 Town and country

Then and now

Warm up

1 Askthe class about the neishbourhood arcund the school, e.g. Are there any schools,
rastaurants, porks? How many stiops, cafés are there? Use this to revise any words from
the Key language and to teach any new words.

Ask what has changed in this neighbourhood.

Put students in pairs. Tell them to describe their home neighbourhoods to each other
and include any changes they know about or have heard about.

Main activity

Speaking
1 Give out the photocopies to the pairs: one person has photocopy A; the other has
photocopy B. Tell them they must net [ook at each other's photocopies,

Tell them to talk about their pictures anc find four main changes that have happened in each.

Check thei wers. With strong classes you can do this as a dictati i
- 'Description : EIF answe g classes you ¢ ictation, but include wrong
O A I information and teli them to correctit.
. comparisgrtand. - T,
- contrast

CTIME _
2535 minutes: ©

KEY LANGUAGE
barik, black of flats,

bridge, disco, factory, Listening _ -
market, office block, - 1 Tellthe stludenps that Fhey are going to hear a radio interview about We\lham, and they will
: S hear the interview twice. Tell themn to make notes on what people think about the changes.
pedestriatt crossing, ‘ _ ‘
: DR Play the interview twice.
. pub, restaurant, . . ‘ " before checki _
 sports centre, 3 Tell them to compare thelr notes with a partner before checking their answers.

supermarket, theatre; 4 Ask how manY peaple spoke to the reporter, and who they were.
present simple, there
is/are, there was/were,
used o, present
perfect, prepositions
ofplace” .. -

5 Askwhat the people say.

PREPARATION -
One photoc'opy_ for
each pair of students,
the photocopie’s-'cut
into thelr two sections

/,:3

Follow up

e Ask students for their opinions on the comments made by the speakers. Are they sensible
comments?

track 9

e Futtwo pairs together into groups of four,

e Tell students to look at all the pictures, and discuss the changes in both towns. Tell them
they have ten minutes to decide which changes are good, which are bad, and why.

® (o around heiping where necessary, and listening for interesting comments,
8 Ask the better groups to explain their ideas te the class.
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- future forms, 'éorhparét'ives_;
3 ‘_Ianguage of agreementf
jdtsagreement

. making suggestlons eg.

.. How about + -ing or noun

i Why dorr't we 2t mfght
g 3beagood;dea to..

i _because '

'PREPARATION _
© ' Ore photocopy for: each
' '.student -

Unit 5 Town and country

A business proposition

Warm up

Put students in pairs. Tell them to describe their home neighbourhoods to each other.

Aslk guestions about their neighbourhoods. Ask if there are schaols, restaurants, parks,
etc. to introguce the vocabulary in the Key fanguage.

Tell them to discuss what facilities would improve their neighbourhood and why. Ask for
examples of their ideas.

Main activity

1

uodxwN

Tell the class this anecdote:

Thare is a story by Somerset Maugham (an English novelist} about a young man who visits
a smali town and wants to buy some cigarettes. He walks nearly a mile (about 1.5 km}
hefore he finds a shap, so he goes hack to the place where he started from and says, VIl
open a tobacconist here.’ He does and it s a great success. For the next 20 years, the man
walked the streets of England looking for cigarettes. When he had to walk too far, he
opened anather shop. He was a millionaire by the time he was 35.

Tell them they are going to start a business as the man in the story did.
Put them in groups of four,
Give out the photocopies.

Tell them to evaluate the three different neighbourhoods and decide which one site weuld
be the best te open a shop or start a business in. They must decide what type of shop or
business thay think would be successful and choose the best area Yor it. You could give
them examples to help them, e.g. an Internet café, gym / health club, late night
convenience store. (A late night convenience store is usually open until about 11.00 pm. it
sells newspapers, cigareties, basic groceries and often alcohol. It also stacks other simple
necessities like pens, notebooks, aspiring, etc.)

After discussion, one student from each group gives their group’s decision and reasons to
the class. There is not one obvious, bast [ocation.

Follow up

Ask the groups if they think their business idea would be successful in their town or the
immediate neighbourhood around the school, and why / why not.

Tell the groups to think about the best shop or business propaosition for their town or
immediate neighbourhood arcund the school, and where exactly to putit. Tell them to
think of a good name for their shop or business.

After discussion, one student from each group explains thair group’s idea and reascns to
the class.
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Imagine that you are business people who are going to open a shop or start a business
together. There are three possible shops available that you could rent, shown in the maps
below. Discuss the alternatives. Decide what type of shop or business would be successful
and choose the best neighbourhood for it.

Office block

Taxi rank

A TOLET JI—

-

Multi-storey
car park

apartments
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Unit 4 Travel and tourism

Hotels

Warm up

1 Ask students if they stay in hotels on holiday, or on business. Ask them about the best
hotel they stayed in.

2 Ask what information they need to know befare they choose a hotel. Give them two
minutes to talk about it with their neighbour. Tell them to make a list.

3 Write their ideas on the board. Elicit any key vocabulary that they do not mention: meals:
breakfast, iunch, dinner; single room, double room; charge; location.

Main activity
1 Explain that half the class are going to be tourists looking for a hotel. The other half are
gaing to be hotel workers. They are going to have a phone conversation.

2 Put students into groups of four. Give out the photocopies, one card to each student in
the group. Tell them to look at thelr own card and ask you about anything they do not
understand.

3 Onthe board, write:
HOTEL WQORKER: Hello. XXX Hotel.
TOURIST: Hello. I'm Iooking for vooins. Id like ...

Explain this is how to start the conversation. The tourist should tell the hotel worker what they
want and find out the information they need. Check that students understand.

4 Tell the tourists that they should phone both hotels and then decide which is better for
them. Ask the tourists to put up their hands, and then ask the hote! workers to put up their
hands, so students know wha is who. Tell them to find a partner within their group of four.

5 Ask them to make the phone call, You could tell the tourists to sit back-to-back with a
hotel worker to make the call,

& Ask tourists to change partners in their group, and sit with the other hotel worker.
7 Tell them to make the phone call.

8 Ask students to exchange photocopies so that the tourists are now hotel workers and
notel workers are now fourists,

or & _i}hi’;}.’f_éﬁﬁpy;mf Efél-Chi 9 Repeat steps 410 7.
‘group of four students,
=th§-p!fi'ojt05§;>p{es : '4: int;
their four sections

10 Ask students which hotel was better for them as tourists and why.

11 Let the group see all four role cards together and ask them if they think they chose the
better hotel for them.

Follow up

e Inthe groups of four, two students work together with the hotel warker role cards, and
they change the information on the cards in any way they want and add more information,
The other two students work together with the tourist role cards, and they change and
add to their information.

e Each student has a role card and the tourists make two phone calls to the hotels and
choose the better one for them.

® You can have students exchange the rale cards and repeat if there is time.
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TOURIST A

Two old friends of your family first met in
Dunmeath in Scotland 70 years ago. They
want to visit the city again.

They asked you to go with them. They want
you to help them because they are quite old.
She is 88 and he is 92, and they can not walk
very well.

You want one single room for you and one
double room for your friends.

They want somewhere quiet, but near the
centre.

They have not got a lot of money, so they
want somewhere cheap.

They prefer to have dinner in the hotel, so
they can go to bed early.

They gave you the names and phone
numbers of two hotels:

e Golfer’s Hotel: 03897 784506 (Rooms from £60}
o Central Hotel: 03897 862664 {Rooms from £50)

HOTEL WORKER C

You work at the Golfer's Hotel in
Dunmeath, Scotland.

Rooms and charge

e 1st, 2nd and 3rd floor: £75 single, £100
double {with breakfast) ONLY SINGLE ROOMS
LEFT ON THESE FLOCRS.

e 4th floor (NC.LIFT): £60 single, £85 double
{with breakfast) ONLY DOUBLE RCOMS LEFT
ON THIS FLOCR.

Meals

Breakfast included, other meals extra.
Breakfast 7.00-10.30.

Lunch 12.00-14.00.

Dinner 19.00-21.30.

"Location

About 5 km from the centre.
Quiet part of city next to the golf course.
Lots of buses and taxis.
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TOURIST B

You and your friend love golf. Dunmeath in
Scotland has a very famous golf course. You
want to go there for a golfing holiday.

You want to do some shopping too.

In the evenings, you want to enjoy the city’s
nightlife, so you do not want to get up early
for breakfast.

Golf is expensive, so you want a cheap hotel.

You have got the names and phone numbers
of two hotels. You want two single rooms:
one for you and one for your friend.

You have got the names and phene numbers
of two hotels:

® Golfer's Hotel: 03897 784596 [Rooms from £60)
® Central Hotel: 03897 862664 (Rooms from £50)

HOTEL WORKER D

You work at the Central Hotel in
Dunmeath, Scotland.

Rooms and charge

® £50single {with breakfast) ONLY ONE SINGLE
ROOM LEFT.

o £75 double (with breakfast) ONLY TWO
DOUBLE ROOMS LEFT — ON GROUND FLOOR.

Meals

Breakfast only, no other meals in hotel.
Rreakfast included, 7.00-&8.30,

Location

In the city centre.

Very busy shopping street.

Next to café/restaurant and a night club.
Lots of buses and taxis.
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- answeringquestions
C TIME:
©30-45 minutes

- KEY LANGUAGE

 Presentsimple,
present perfect,
past simple
PREPARATION
One photocopy for
each pair of students,

the photocopies cut
into their two sections

(@) track 10

a2

Unit 6 Trave! and tourism

Travellers’ tales

Warm up
T Ask students where they go on holiday and what they like to do.
2 Ask what they think most peaple like to do on holiday.

Main activity

Listening
1 Tell students they are going to hear a TV programme about holidays. Ask them to answer
the questicns you write on the hoard:

Who is the intervieioer? 5 Does she like the beach? Why / Why not?

1
2 How many people did she question? Where did the second man go on holiday?

2

6
3 Where does the first man like fo go? 7 Why does he remeniber the holiday?
8

4 What type of place does the woman like? What was fhe animal’s problem?

\é) 2 Play the recording twice, and then ask if they want to hear it again.

3 Tellthem to compare their answers with their neighbour before checking them,

Speaking

1 Tellthem they are going to do the survey from the TV programme. They are going to ask
other students about their holidays. Put them in pairs and give out the photocopied
sections.

Ask them to lock at their section and ask about anything they do not understand,

3 Tell the pairs they are going to wark apart and ask five different peaple. They should write
the names and take notes about the answers.

Go around the class helping and neting interesting answars.
5 Onthe board, write:
SECTION A
What did most people answer for questions 1-47?
What were the most interesting answers for questions 5 and 67
SECTION B
What did most people answer for question 17
What were the niwost interesting answers for questions 2--77?
Tell them to go back to their partner and exchange informaticn.

6 Choose a pair and ask them to teil the class what their partner said. For information like
‘most people said’, ask other pairs if they got the same results. For the 'most interesting’
infarmation, get examples from other pairs.

Follow up
e Putsection A students together and section B students together in groups of four.

¢ They put their information together to make a poster:

Section A students use charts or graphs to show their information, e.g. where most
people go and what they do on holiday. They also choose the two most interesting pieces
of personal information and write a short description.

Section B students use charts or graphs to show their information, e.g. how often people
travel, how many places people have visited, the most popular foreign countries. Thay also
choose the two most interesting pieces of personal information and write a short description.
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Unit 6 Travel and tourism

Life’s an adventure!

Warm up

1 Give out the section of the photocopy that has the photo. Ask what it is {an advertisemant
for an adventure holiday).

2 Askifitis the type of holiday they would like, and why 7 why not.
3 Ask what other adventure holidays they know of.
Give them a few minutes to think of other ideas for adventure holidays with a partner.

Listen to suggestions and invite comments.

Main activity

1 Tell students they are bosses of an adventure travel company. Put them into groups of
gight or mere. Divide each group into four pairs.

2 Give out the photocoplies face down. Explain that the photocoplies have information about

- cOmparlng . four different halidays. Ask each pair to take one without looking at it
discussing and: 3 Tell them to read it and ask you about anything they do not understand. Write any
. 8 an
selecting.options - unknown words on the board and ask students to explain before giving the meaning
o R yourself.
: -.TlME ST S 4 Askthem to discuss the extra services on their sheet, and decide which ones they would
choose.

40 minutes = 1 hour ‘ _ » .
o ' . ' 5 Teil them they are going to make a radio advertisement for their holiday and present it to the
ciass. It shouid be about & minute long, with the following information. Write on the board:

KEY LANGUAGE _
canoe; caves, facilities,
- gafleon, luxury, ogsis,
- package holiday,
profits, temple, waterfa
wildlife, wreck;

where?
ten days
accommodation — hotel?

activities

any other information?

Explain that they should try to make it imaginative and sound like an advertisemeant, with
lots of sensational adjectives. Refer to the first photocopy as a style guide. They can also
use short pieces of interview with past customers if they want. Go around helping as they
prepare and practise.

language of comparison;.’
sensational adjectives

PREPARATION : 6 Before they present their adverts to the class, tell everyone they have won a holiday
One photocopy for each . competition, and they can choose any one cf the holidays, except thair own, as a prize.
group of eight students, - 7 Have the pairs present their advertisements in turn.

the photocopies cut into-
their five sections

8 Ask students if they want to ask questicns about any of the holidays hefore they choose.
9 Keep score of which holidays are chosen on the board.

10 Declare the most chosen hofiday the ‘Best Holiday of the Year' and give the winning pair
a clap.

Follow up
® In their pairs, students design holiday posters with:

—name of company

—name of holiday

—short paragraph giving a general outline

— headings of special features with basic details

- drawings with captions

They can use the information they were given or design a completely new holiday if they wish.
e Students look at each other’s posters, ask questions and make suggestions.
¢ You could take a vote on:

- the best holiday

- ~the best poster
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Your travel company must book facilities and services in
advance or other package companies will book them first.
Market research has shown that most customers will not pay
more than a certain price for your holidays. To maintain your
profits for that price, you can afford to spend only 150 euros
per person on extra services, in addition to your basic costs.
Opposite are the choices of services and their prices.

Amazonian rain forest holiday

Your travel company must book facilities and services in
advance or other package companies will book them first.
Market research has shown that most customers will not pay
more than a certain price for your holidays. To maintain your
profits for that price, you can afford to spand only 150 euros
per person on extra services, in addition to your basic costs.
Opposite are the choices of services and their prices.

Your travel company must hook facilities and services in
advance or other package companies wil! book them first.
Market resaarch has shown that most customers will not pay
more than a certain price for your holidays. To maintain your
profits for that price, you can afford to spend only 150 euros
per persan oh extra services, in addition to your basic costs.
Opposite are the choices of services and their prices.

Your travel company must book facilities and services in
advance or other package companies will book them first.
Market research has shown that most customers will not pay
more than a certain price for your holidays. To maintain your
profits for that price, you can afford to spend only 150 euros
Der person on extra services, in addition to your basic costs.
Opposite are the choices of services and their prices.

two nights in a luxury tree-house 60 euros
jungie survival course 20 euros
wildlife trip inte the deep forest 30 euros
locat people - music, dancing and food 30 euros
day trip by jeep to the enormous waterfalls 40 euros
fishing trips up the river by canoe 30 euros
Himalayan mountains holiday

climbing course 30 euros
trip to the glaciers and ice caves 30 euros
hang-eliding course 60 euros
market tours with local guides 20 euros
white-water rafting down the river 40 euros
harseback visit to ancient temples 30 euros
Caribbean coast holiday

weekend diving course 40 euros
mini-submarine visit to the wreck of an

ancient Spanish galleon and pirate ship 60 euros
water skiing with high-powered speed boats 30 euros
baat trip for shark fishing 20 euros
boat tour exploring the islands 30 euros
horse riding along the coast to nearby

fishing villages 30 euros
Egyptian desert holiday

two-day camel trip to a desert oasis 30 euros
visit to ancient tombs 30 euros
markef tours with local guides 20 euros
boat trip down the Nile 30 euros
battcon trip ' 60 guros

40 euros

weekend diving course in the Red Sea
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t 7 Food and drink

Recipes

Warm up
1 Put the students into groups of three. Check each group has a dictionary.
On the board write the headings:

food/drink  ways of making food/drink

Tell the students to copy them.

Tell the students this is a competition. You are going to write 20 words on the board and
their team must work together to write the words in the correct list as fast as they can.
Tell them to shout ‘Finished!" when they finish.

2 Write the words and headings below on the board:

beat heat pour © food/drink ¢ ways of making food/drink
boil lenion salt and pepper
cheese lettiice slice
cucumber  milk spread

" cut oil stir

30 mmutes

fry omelette  tomato
grill onion

KEY LANGUAGE
beat, boil; bread o
outter, cheese -
- eucumber, cut fry :
grill, heat femon, iettuceV _
milk, oil, omelette, onion, Main activity
pour,; salt and pepper, - -

slice, spread, stir, tomate;

3 When the winners finish, stop the other teams.
Ask the winners which list each word gaes in and write the words in the lists.

Check everyaone understands the meanings, asking the winners to explain any unknown words.

Demonstration
1 Mime mzking a fried egg sandwich, giving instructions as you do it. Say:

imperatives. Toke some bread. Slice it. Cut two slices. Butter it. Spread butter on both slices. Take
: T fwo eggs. Break them into a dish. Beat the eggs. Add a little salt and pepper. Stir the
PREPARATION eggs. Toke a frying pan. Pour in a little oil. Heat the pan. Pour the eggs into the pan

. : and fry them. Put the fried eggs on the bread. Put the other slice on top.
One photocopy for each -

group of threestudents
the photocopies cut int
their three sections;

dictionary for each group

2 Mime eating the sandwich. Ask the class what you are eating.

Ask the winners to come to the front. Repeat the instructions. Tell them to act out the
instructions as you speak.

4 Then tell them to repeat the instructions to the class. Help where necessary. Tell the class
to mime the actions.

Speakmg
Give out the sets of recipes to the groups; each member has one recipe. Tell them not ta
look at each other’s or tell their partners the name of their recipe.

2 Askwho has recipe A. Tell those students to give instructions to the team member on
their left. Tell the member on the left to act out the instructions. Teil the other team
member to guess the recipe. If they can not guess, tell students to repeat the instructions
and actions again.

3 When they have finished, tell the students who acted last time to give instructions for their
recipe to the person on their left, the person on the left to act them out, and the other
team member to guess the recipe.

4 Repeat until everyone has had a go instructing, acting and guessing.

Follow up
¢ Tell team members to work together and write a list of instructions for another recipe.

® Tell one team to give instructions to another tearn who acts them out. Team members
take turns giving one line of instructions each.

46
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A Cheese and cucumber sandwich
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Follow up

Unit 7 Food and drink

Menu, please

Warm up

Ask if any students or their friends are vegetarian, or if they know any vegetarians.
Da they eat any kinds of meat? Do they eat fish?

Ask if they or their friends are allergic to any food. If any students do not know the
meaning, ask another student to explain, or explain it yourself.

Ask if they or their friends can not eat or drink anything because of their religion. You
could mention that Jews and Muslims, for example, do not eat pork, or that Hindus do not
eat beef.

Main activity

Listening

Give out the photocopies. Tell the students to read the menu without dictionaries and
underline any words they do not know.

2 ‘When they have finished, tell them tc talk with their neighbours and explain each other’'s
S underlined words if they can.
L TH\ﬂE : 3 Askif there are any words they still do not know, and invite other students te explain
©:30~40 minutes before vou give the meanings yourself.
s . o 5 4 Tell students they are going to hear six different people choosing from the menu, and that
KEY LANGUAGE - - they must match the speakers with characters listed in question 2. Ask students to read
: biﬁéﬂfﬁs:'dé'séﬁErf:’ffeshﬁf § the descriptions of the people and check that they understanc.
: 'créérh gd,;f;é bread (2)5 Play the recording twice, and then ask if students want to hear it again.
T QT T
- main course, pasta, " 6 Checkthe answers.
- paté, pie, prawn cocktaik:
 sauce, side ardek;
spicy, starter; © .
P.IY. Speaking
language of suggestion; 1 Put students in groups of four.
How about ...? !__et".;".;,?i‘ 2 Tell them they are custemers in the restaurant, but they must pretend that they are one of
Why don’t we ...7.Shall - the characters from the list in question 2. Tell them they must not tell thair partner which
we. .7 . character they are. They must talk together about the menu and decide what to order.
They should suggest dishes to each other and offer to share dishes. They must guess their
D : nartner's character after they decide what to order.
PREPARATION 3 As theytalk, you can go around pretending to be a waiter/waitress, making

recornmendations about the dishes on the menu.

After the first game, ask how many students guessed their partner's character. Remind
them they shoutd try to find out by suggesting dishes to each cther and offering to share.
Play the game again with students pretending o be different characters from the list.
Students could change partners for each new game.

In pairs, students write down three new meals, each with a starter, main course, side dish,
dessert and drink, using the menu or their own ideas for dishes. Each meal must be
impossible for one of the characters to eat. Pairs then exchanga notes with another pair
and decide which characters can not eat which meal.
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1 Read the menu and undetline any words that you do not know.

MENY

oc'o_'_-oooooo-boco--l-oooco-n-oo-co--no--clocn_oo.'-coo'cp'

Price bessert P
8.00 euros Cheese and biscutts .
6.00 euros Chocolate cake with
300 euros fresh cream '
450 euros Homemade ice cream - .
450 euros Fresh fruit . _
" B00 euros Special fruit salad o

Drink ]
C 1250 eures Mixed juice special
10.00 eurps Orange juice .
Coffee

750 euros Milk

©.50 euros Minegral water

8.00 euros
1200 euros

- B.OO euros
. B.00 euros
2.00 suros
150 euros

L B.00 euros
4.50 euros

2 Listen to the people speaking in the restaurant. Match the speakers with the information
about who they are.

4 WOMBN oo e
a Vegetarian — does not eat meat or fish.

b Allergic to seafoad - it makes the parsori I,

¢ Heaith problem — can not have strong food or drink like coffee, pepper, garlic, chilli, other spices.
d Religious — can not eat pork or any part of a pig.

e Not much money — does not want to spend a iot.
f Trying 1o lose weight — wants to avoid fattening foods.
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Unit 7 Food and drink

Food for thought

Warm up

1 Ask students if they think different foods can change our state of mind, i.e. change the
way we think or feel.

Ask if they think that certain personality types tend to prefer certain types of food.
® Do passionate people tend to prefer hot, spicy food?
* Some people think eating o lot of meat makes pecple oggressive.

2 Tellthe class that they are going to hear a description of Ayurveda Jaaverds/, Write the
word on the board. Ask if anyone has heard of it. If anyone has, ask them to tell the class
what they know. Tell the class that Ayurveda finks our personality with what we eat.

Main activity
Listening
1 Before you play the recording, write these guestions on the board under Ayurveda:
1 What is its history?
2 How many elements are there?
3 What are doshas?
Play the recording. Ask the students if they want to hear it a second time.

Check the answers.

4 Clean the questions oif the board. Write the names of the three doshas on the board. Tell
the students they are going tc hear the interview again. They should make notes about
the positive and negative aspects of the personalities of each type of person.

5 Play the recording. Then ask the students to compare their answers before you check them.

Vata S Pitta _ ' Kapha
positive: self-confident,  positive: energetic, positive: easy-gaing,
lively, do things quickly organised warm, friendly - relaxed
negative: anxious, negative: critical - criticise hegative: bored, boring
wartied other people and

themse%ves

6 Ask the students Whu:h type they thmk they are. Then tell them that they are going to do
an activity to find out.

Speaklng
Civide the class into pairs and call one person A and the other B.

2 Give a photocopy to each student face down. Tell Student A to turn over their photocopy.
Check they understand the first instruction. Do the first question together: Do you often
get excited by things?

3 Go around the class and halp where necessary.

When Student A has finished intarviewing Student B, Student A puts down their sheet and
Student B picks up theirs and hacomes the interviewer,

Follow up
8 Ask students to write a written report about what thay have heen told.
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by things

Do not put on
welight easily
Learn quickly but
forget quickly
Often have cold
hands and feet

Like to talk

An imaginative
person

. Often have dry

© skin

i Making decisions
¢ s difficudt

Watk quickly

- Often find it hard
! tosleep

~ Often worry
. about things -

H
H
i

Do not have many
¢ regular routines
: Total

 Vata_
" Good

¢ Spicy, cily feod

. Bad

. Iced drinks
. Danger foods
aubergines

: # Beef
@ White sugar

.

Often get excited

i Prefer regular
i meals

_______________________ Like challenges

. Warm food and drinks
. Sweet, sour and salty tastes

© Small, frequent meals

. Cold foods, raw vegetables and
. Heavy, infrequent meals
: ® 5pinach, potatoes, peppers,
L mushrooms, tomatoes,

e Apples, all dried fruits

Pitta R

Total

Pitta

© Like to have an

- arganised life

* Become angry
- gasily

Havea good

{ appetite

¢ Like ice-cold

- drinks

- Do riot ike spicy
- food like chillies
Critical of myself
: and others
Often feel too

¢ hot

Have a good

: appetite

; Often impatient
Become tired in
. hot weather

Cool food and drinks

Sweet tastes

Regular meal times

Vegetables and salads

Bad

Sour and salty tastes

frregular meal imes and quick

snacks

Danger foods
o Tomatoes

® Bananas

@ Dils

8 Seafood

@ Hot spices, salt, garlic

. Calm, relaxed
: persan

- Gain weight quickly
* but lose it slowly
: Tend to walk

. slowly

Like to get up
late

Learn slowly but
remember well

Da not like cool,
wet weather

Feel tired after
eating

Eat slowly

Do not get angry
gasily

- Kind, friendly
i person

- Need z lot of
[ sleep -

- Not easily

excited

Total

Good

Warm food and drinks
Bitter tastes
Light meals, salads and soups

Bad

Cool food and drinks
Sweet and sour and salty tastes
Snacks between meals

Danger foods
& Tomatoes, potatoes
e Very juicy fruits
o Milk, cheese, yoghurt

e Fat, fried food, oily food

8 Sugar and al! sweets except honey

1 Interview your partner about their personality and habits. Ask them how much the following
characteristics apply to them, and write a score from 1 to 5 for their answers. If a statement is not
at all true for them, score 0; if it is 100% true, score 5. When you have finished, find the total
score for each body type.

2 Look at the three scores for your partner. If one score is a lot higher than the other two, then the
high score shows their body type (e.g. Vata 45, Pitta 24, Kapha 22 means their body type is Vata).

If their top two scores are similar, then they are a mixed body type (e.g. Vata 36, Pitta 38, Kapha
17 means their body type is Vata/Pitta).

3 Tell your partner their type. Do they recognise their personality from the description of their type
in the radio programme?

4 Ask your partner about their diet and give them advice from the information: below.

Kapha
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Unit 8 Describing people

Lost!

Warm up

1 Elicit: eyes, hair, skin.

On the hoard, write: curly, dark, fair, long, short, straight, wavy.

2 Make sentences about students, or famous people, to teach/revise the adjectives, e.g.
Paulo has got short hair. Tina’s kair is long and curly. Include darkifair skin and eye colour,

3 Askthem to describe a student in class, so others can guess who they are describing.

Main activity

Listening :
1 Put students into groups of four. Give each group one capy of the complete photocopy.

2 Tell tham they are going to hear information about a lost child. They must find the child on
their photccopy.

43 Play the recording twice. Ask each group to decide which child is lost. Ask if they want to
listen again.

4 Check their answers:

Speaking
1 Tell students they are going to play a game.

2 Give one student in each group the photocopy of the complete page. Put the separate
cards in a pile face down. Students take a card each.

3 Explain the rules:

e The student with the photocopy of the complete page describes one of the children,
but does not show which one, They must not describe the child on their own card.

¢ If nobody has the card with that child on it, they give the photocopy of the page to the
next student, and they describe a child.

® When someone thinks that they have got the card with the lost child, they show it to
the speaker.

— [f they have got the correct card, they keep it and take another from the pile.
They cross cut that picture on the photocopy. Students must not describe crossed
out pictures.

— ff the card is wrong, they put the card on the hottom of the pile and take another.
They do not cross out the picture on the photocopy.

e The game continues until all the pictures are crossed out and all the children are
found. The person with the most cards is the winner.

Start the game and go around checking students are following the rules.

5  When the games are finished, ask how many cards each winner has, to find the
class champion.

Follow up
& Each student draws a picture of a face, and writes a description on a separate piece of paper.

o Collect the drawings and give them out randemly. Check that nobody has got their own
drawing back.

® Students move around the class describing the picture they have got. They can ask
guestions about the pictures, but they must not show them to each other.

® They make a note of who might have their picture.

o When everyone thinks they have found their own picture, they look to find out who is right
and wrong.
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eyes: brown

eyes: brown

aves: brown

f
1
eyes: brown eyes: brown eyes: blue eyes: blue
5 6 7 ]

eyes: blue

aves: brown

10

eyes: brown

11

eyes: brown

eves: biue

13

eyes: brown
.

eves: brown

eves: blue

16

avyes: biug
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: -f':Gwmg descrrptzons
o of people and action

TIME
R '_30 mmutes

'_cur!y, dark, edrring,
fmr iong, short"
strcrfght fatt" a,- wavy'

present tenses

- PREPARATION -
- One photocopy for
“each group of -
students, the
photocopy cut into

present question {O_rms'

four separate pictures -

KEY LANGUAGE_';

Unit 8 Describing people

Who's who?

Warm up

1

Draw a male face and profile on the toard and use them to elicit the names of features:
eyes, nese, eqars, etc.

Change the hairstyle to elicit curly, dark, foir, fong, short, straight and wavy. Add the foliowing
one by cne and elicit or pre-teach them: ponviail, moustache, tattoo.

Explain that tattocing is popular in the UK at the moment and ask what they think of the
fashion. Ask them to describe anyone they know who has one.

Main activity

1

Put students into groups of four. Tell them that they are going to have a picture each, but
they must not lock at each other's pictures.

Give out the photocopies.
Tell them to lock at their pictures to check if there is any vocabulary they do nat know.

Ask them how many people there are in their picture {eight). Ask them how many people
in their picture they have names for {two). Tell them to write numbers 1 to 6 on their
picture next to all the people they do not have names for. Tell them to write a list 1 to 6 in
their books.

Remind them they must not show their picture to each cther but they can ask guestions
about each other's pictures. Ask them to describe the people in their pictures to each
other and find the names of the other six people. Tell them each person has a special
interest/hobby, and they must find those too.

Ask what the eight names are and write them in & list on the board. Go through the names
picking students to describe the person. Ask if the class agree. Ask for their hobby and
checkif the class agree.

Follow up

Each group of four look at &ll their four pictures and together talk about the characters.
They imagine their personalities, jobs, relationships to each other, other hobbies and
interests, other details of their life, etc.

They chcose the most interesting person and write, or describe to the class from notes, a
descrintion of the person's typical weekend.
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o su:tabfe troubiE‘

- band cr’.fent manager
mus;c;an rep!ace

2 adjectwes of
.. -appearance, .
o moda[verbs

| PREPARATIQN
... One: photocopy ‘for eac :
L group of four s.tudents
- the photocopies cut into

_ the;rfour secuons

| @ track17._:

56

Uit o Uescrioing people

Star quality

Warm up
This activity is more suitable for teenagers and younger adults.
1 Ask about students’ favourite musicians/bands,

2 Askthem to describe their style and appearance, and why they like them.

Main activity
Listening
1 Write these guestions on the board:

1 What are Pete and Marty's jobs?

2 What is Marty's problem?

3 How many people does Pete recommend?
4 Why are they not suitalile?

2 Teli students to listen to the recording and answer the questions.
@ 3 Play the recording twice and check the answers.

Speakmg
Put students inta groups of four, divided into pairs. Tell each pair they are business
partners: one pair are agents; the other pair are managers. Give out the photocopies.
Explain that they can look at their partner’s card, but not at the others.

2 Tell them to discuss the problem on their card with their partners.

Explain that the managers are going to phone the agents. Write these instructions on
the board:

Managers

® Describe who is leaving and who you need. Make notes about possible replacements,
o Make notes about possible musicians for your partner's bands.

Agents

e Try to persuade them fo hire your musicians.

e [f they do not want to, advise them to phone your partner.

Tell each manager to phone an agent; you could ask them to sit back-to-hack for this.
Ask managers to phone the other agent.

Tell students to go back to their partners,

¢ Ask managers to talk about who they want to choose.

¢ Ask agents to discuss who the managers might choose.

7 Tell both managers and both agents to get together and look at the pictures of the
musicians. Teli managers they can change their cholices if they want.

8 Askwhich managers chose well and who had to change their minds. Ask which agents
were most persuasive.

Follow up
The groups of four work together and discuss what the main audience will be for each
oand. What type of people will most of their fans be? They should think about: age, male
or female, other interests, and anything else they can think of.

& They wrile a short ‘audience profile’ for each band, describing the typical fan.
e They think how and where they should advertise to connect with those fans.
& (Groups compare ideas.
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AGENT A

These musicians are your clients. What type of band
should you find for them?

Name: Spider john Dee
Age: 34

Eyes: brown

Height: 1.68m

Singer, drums

Name: Matt Keynes
Age: 19

Eyes: green

Height: 1.84m
Singer, dancer

Name: Candice Le Clerc

Age: 20

Eyes: brown
Height: 1.70m
Singer, dancer

AGENT B

These rmusicians are your clients, What type of hand
should you find for them?

Name: Jo Chang
Age: 20

Eyes: brown
Height: 1.8 m
Singer, dancer

Name: Emma Rider
Age: 19

Eyes: blue

Height: 1.55m
Dancer, singer

Name: Bash

Age: 31

Fyes: blue

Height: 1.60m
Singer, guitar, drums

MANAGER C

These two bands are your responsibility. The people
who are circled are going to leave. What type of
musician will you need to replace them?

HEAD KICK

MANAGER D

These two bands are your responsibility. The people
who are circled are going to leave. What type of
musician will you need to replace them?

SPLASH
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of items and thai
 positions -
U TIME

- '_ 120-30 m;'riu;te'_s

© KEY LANGUAGE
 against, between, bin, -

chair, cup, desk; door,
flowers, in the middle,
ja'cket,'.next- 'té::i:jon,‘z o
on the left, on 'the: Figh
paint brush, painting,
table, tin of paint, undér
vase, wafi;:_..'_:' : ’
prepositions of ;'Jla_c"e,' .:
there is/are, b;’_esen.t be,
present peﬁect_:_:.f& A

PREPARATION - -
One photocopy for each
group of three students;
the photacopies cut into
~ their three sections
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Unit 9 Describing things

Can you describe it?

Warm up

1

3

Put a chair on a desk and ask Where’s the chair? to get the answer It's on the desk. Change
its position and ask again to get, e.g. Nexf to the door. Do a few more to elict prepositions
and nouns in the list of Key language.

Then start asking What have [ done? to get answers like You've moved the chair next io
the table.

Do the changes faster and faster and ask specific students for the answers.

Get students to move things and to ask the questions of other students.

Main activity

1

Put them in groups of three and give out the pictures face down. Tell them that things in
the pictures have maved. They should find six differences between their pictures and the
other twao: that is 12 differences from their picture. They can ook at their own picture but
they must not look at each other's. They should describe their pictures and ask guestions
to find the differences.

Draw on the board objects they might not know in the pictures, e.¢. the vase. Elicit or pre-
teach the word and write it on the board next to the picture.

Tell them to start. Ask them to find the differences and find which pictures are first and
last. Go around helping where necessary.

Ask them how many differences thay have found, and ask for a few examples: If any
students have not found six, invite them to ask the class for help. Students must not lock
at each other’s pictures yet.

Ask which of the pictures is first, second and third.

Tell them to look at each other's pictures and check their ideas.

Follow up

in thelr groups of three, students look at their pictures together in sequence. They identify
ali the evidence that shows the sequence.

They cooperate to write sentences describing the evidence, e.g. Someone has broken the
cuip. The things to focus on are:

- flowers

—table

- paint

—brush

—wall

- cup

Check their sentences and elicit corrections from the class if needed.
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Find six differences between your
picture and picture B, and find
six differences between your
picture and picture C.

Tind six differences between your
picture and picture A, and find [=
six differences between your
picture and picture C.

% e
T
T

s

Find six differences between your
picture and picture A, and find
six differences between your
picture and picture B.
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- cutinto their sections, t
sections of each photoco

Gwrngdescrlptmns

' 2030 minutes'
" KEY LANGUAGE
. belt; curved, handle,

- -heart, restourant,

statfo=n,. s'fr;aight; stripes )_: '

suitcase, taxi office,
'téddy;bear,' T-shirt,
- umbrella, wheels; -

present perfect, present.

of be, have got

" PREPARATION |

' “ At least one photocopyf;
- each group of five to seve

- students, the photocopi

kept together

60

unit ¥ Describing things

Lost property

Warm up

1

3
M

1

Fo

Draw the three scarves from the photocopy on the board. Use them to elicit stripes,
narrow and wide, across and along. Do nat rub them out - leave them on the hoard.

Draw other items from the photocopy to elicit the other words in the Key language that
you think they will not know.

Telt students you are going to describe something on the board; they must guess what it
is. They should ask questions.

Begin with 1t’s o scarf. Llicit What's it like? Continue It's got block and white stripes. Elicit:
Has it got stripes across it or along it? Continue unti! they guess the correct scarf,

Choose a student to describe another one of the scarves for the class to ask about and gless,

ain activity
Explain they are going to play a game. They are tour guides, and they must find items (ost
by their tourists. Put students into groups.

Explain that three of them work at a restaurant, taxi office and station. Give out those
sheets to three students in each group. Give the pictures to other students in the group
face down to share out.

Tell them they must not look at each other's pictures. They must phone the three places,
describe the things and ask questions. If thay think they have found an object, they make
anote of where it is.

Tell them to make their first call; you could have them sit back-ta-back for this, Remind
them that some things look very similar. Go around helping and making sure they phone
all three places.

After they have phored the different places, tell them to compare pictures to see if they
were correct. Ask how many objects they got right.

Telt the groups to change roles; put new people at the places, and shuffle the pictures
before sharing them cut again.

Repeat steps 4 and 5.

Compare the results of both games.

llow up
Each group puts its pictures face up, and students divide into pairs or groups of three,

With their partners, they choose three items to describe without talling the other
pairs/groups what thay have chosen.

They write up a 'Lost property report’, describing their items.
They exchange reports with cthers in their group.

They try to identify the lost items from the descriptions.
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Tyain station

Taxi office
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Unit  Describing things
In your mind’s eye

Warm up
1 Asl students how easy they find it to see pictures in their mind.

Tell them they are going to try an experiment. Advise them that it is better if they close
their eyes, but they do not have to. Tell them you are going to say a word, and they should
see a picture in their mind. Say dog.

Tell them to open their eyes. Ask what they saw. Do they know the dog or was it a dog
they have never seen befare? What did it look [ike? Could they hear it?

2 Ficit heor, smell, taste and feel. Write them on the board.

Tell students they are going o try another experiment. Advise them to close their eyes.
Say Think of your favourite food and your favaurite place to eat.

Tell them to open their eyes. Ask them to describe their experience. Ask for adjectives and
write them on the board.

* ‘Describing scenas,

Lo compaing L Main activity
. experiences: ... . . )
o el Listening
E .TII'M.E' o SR 1 Tell them they are going to hear a description. Advise them to close their eves if they want.
30—4Sminutes @12 Play the recording once,
o ' _ - R 3 Askthem to compare experiences with their neighbours.
KEY -i.A'NGUAGE : 4 Askfor examples of interesting details. Add any new adjectives to the hoard.
verbs of sense, . Speaking
-adjecfives present 1 Tell students they are going to describe short journeys for each other to imagine.

R S Putt i i d gi tt hot ies.
and FJaS'i’iBr_TSQS ut them In pairs and give ou he photocopie

2 Ask them to read their instructions and ask if they have any questions.
Tell them to discuss the stages of the journey together. They do not have to plan the same

Journey, but they should help each other think of ideas and words,

PREPARATION
~ One photocopy for -
each pair of students

When they have finished planning, ask students to change partners.

5 Askone of the pair to describe their journey from their notes. Advise them to speak guite
stowly and leave some time for their listener to imagine the scenes. Remind the listener

(@) track 18
i that closing their eyes if they want can help them imagine more clearly.

When they have finished, ask the other student ta describe their journey.
Ask them to compare their experiences.

Ask if anyone had very strong or unusual experiences.

Follow up
® Students write an account of the journey they listenad to and the experiences they had,
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HOW TO PLAN YOUR JOURNEY
o Begin by describing the time of year and the weather.
Then start the journey with: You are walking along a quiet road in the countryside ...
e The journey should have another seven different stages. You can choose stages from the box or
think of others.
Possible stages:
garden path river castle hill temple bridge
field lake forest house beach village waterfall
e Talk about the details of the things at each stage of the journey. Is there anything interesting or
unusual about them? What other things are there? Remember to use some adjectives.
e Make short notes for each step of the journey. Do not write sentences — just add verbs of sense,
some nouns, and some adjectives, e.g. smell grass/see beautiful iree.
e End with a sunset.
PLAN YOUR JOURNEY
Describe the time of year and the weather.
Yov are walking along o guiet road n +the covntryside .
Y L= U U UGS
Stage 2 - e e et e mm e
Lo I O
Stage 4 e e ne e At £ £ o R A e LA amtSkmmn A Atmmmmme e e At Crmt e en £t e e n o
B B e e e e e
3L I O
L =1 =L U
Describe the sunset. e et ettt et e e st e
N J/
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scussing
-~ alternatives . .

5 35,‘__—'4‘0‘mih'ut_esf.'_'

* KEY LANGUAGE
- confident; friendly,

promise, quiet, religble
shy; = R
 present simple,
adverbs of frequency,
question forms,
should/shouldn’t -

_ PREPARATION. . .
 One photocopy for
- each student
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- generous; ﬁu_cky, polite; o

Unit 16 Friends and relationships

What kind of friend are you?

Warm up

1

Ask what students think is important in a friend’s personality. Give the example: They
should be friendly. Write friendly on the board. Ask what other things they think are
important and write them up on the board,

Elicit or teach: confident, generous, reliable and other words from the Key language.

Ask for the opposites of the adiectives on the board and write them beside their positive
words.

Main activity

1

Fo

Tell them they are going to find out abaut their own personalities. Put them in pairs.
Give out the photocopies.

Ask them not to answer the guestions, but to read them and underiine any words they do
not understand. Tell them to ask their partner to explain any words they do not understand.

Asi if there are any words they still do not know. Ask other students to explain before youl
explain yourself,

On the board, write:
What do most people do?
What should they do?

Tell students to talk about these two questions in relation to the questions in the
guestionnaire, and then to choose the true answers for themselves.

Tell them to check their scores.
Ask If they agree with the description of themselves and of their partner.

Ask which questions had a big difference between what people should do and what
people really do. Ask what they answered for those questions and why.

llow up
The class choose four adjectives of good personality from the list they produced during
the Warm up session at the beginning of the lesson.

Put students into three groups. Each group thinks of one guestion, with a, b, c answers
lika in the questionnaire, for each of the four adjectives. For easy scoring:

- Make & the most positive/best answer, scoring 10.
- Make b the medium answer, not so gooa and not so bad, scoring 5.
- Make c the negative/worst answer, scoring 1.

Each group writes each gquestion on a separate piece of pager, making a class set of 12
guestions altogether, like in the original questionnaire.

Combine all the questions into a single questionnaire by putting them on the wall under
the four adjectives they chose.

Each group writes a short score sheet in their own words for one of the adjectives. You
write the remaining cne. As a guide, write on the board:

3=7: personality description = not very good

8-20: personality description = better

21-30: personality description = good

Students dao the questionnaire and check their scores.

You can photocopy their questionnaire so they can try it on their friends in other classes.



&

e i

3

woa

Check your scores:

How friendly are you? Questions 1, 4, 8

3—7  Perhaps vou feel that you do not need
other people, but some people might
think you are a bit cold sometimes.

8-20 You are a friendly person and you are
naturally polite. You like to get to know
people.

21-30 You are a very friendly person. Shy people
might think you are too friendly
sometimes!

How confident are you? Questions 2, 3, 5

3-=7  You are not shy! Perhaps you do not like
to be alone very much and need to have
people around to have a good time.

8-20 You are not usually shy, but you are
sometimes. You like being with other
people, but you can have fun alone too.

21-30 Some people think you are a bit shy
sometimes. You are a very quiet persomn,
and you do not enjoy meeting too inany
new people.

How reliable are you? Questions 6, 9, 11

3-7  You do not plan to be unreliable, but
perhaps some people might feel that they
¢an not rely on you.

8-20 You are usually reliable, and you try to do
the right thing if you can,

21-30 You are a very reliable person.You always
try to keep your promises and do the best
thing for other people.

How generous are you? Questions 7, 10, 12
3~7  You are a really kind and generous person.
Your friends are lucky to know vou!

8-20 You are a generous person, but you think
about what is good for you too.

21-30 Some people might think you should
be more generous sometimes. What do
you think?

i
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- KEY LANGUAGE
* borrow, business,
cancel,crash,
“customer, email; -

_'gzjvirdﬁme'n'f, .

. fiancéifiancée, gossip
. promise, promotion,.
 recycling, serious,
- trouble, we_dding;." S

pas.t',-pr_éséh't-‘and; =
“future tenses, modal -
“verbs, ﬁrst,.'séc_t_j:nd and
third canditionals -

_ One phatacopy for = -
. each pair of students, -
- the photocopies cut

PREPARATION

into their two sections
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init 10 Friends and relationships

Moral dilemmas

Warm up

Cn the board, write Morol dilemma. Ask what it means, or for an example. if no one
knows, give examples yourself, e.g.

e Your friend has bought a new jacket. He loves it and asks what vou think. You know
the jacket is awfui, but if you tell him, he will be hurt. If you say you like it, you will be
lying, and people might laugh at him when he weors it

e Another friend is very clever but hates exams. She gets very scared and can not think.
In one exam you see her looking at ancther student’s work. You know that the other
student is very stupid. What should you do? if you tell her to stop, you might be seen
speaking and be kicked out of the exarn yourself. If you do not tell her to stop, she will
copy the wrong answers and perhaps fail. Should you tell the teacher that she is
cheating? Cheating is wrong, but you know she should pass the exarn.

It is difficult to do anything right in moral dilemmas.
Ask what students would de in these two examples and why.

Ask them if they can remember a meral dilemma they or their friends have been in.

Main activity

1 Telt students thay are going to lock at more maral dilermmas. Put them in pairs and give
out the photocopies. Tell them not to look at each other's.

Explain there are four situations. They must imagine they are in the situations.

3 Teli them to read situation 1 and ask about anything they do not understand. Explain any
problems, and ask if everyone Is ready to start the conversation. Tell them to imagine this
i5 & real situation. They should think how they would feel in this situation and act that way.
Tell them te try to agree on an answer t¢ the problems in the situation.

4 Askif anyone found an answer.

5 Repeat steps 3 and 4 for the other situations.

6 Ask which was the most difficult situation and why.

7 Ask good pairs to repeat their best performances for the class.

Follow up

®

Each pair of students works together to think of a new dilemma involving twe pecple like
those they looked at, and make notes.

A student from each pair joins a student from a different pair.

They explain their dilemmas and give each cther advice about what the people should do.
They make notes on the advice they receive.

They g back ta their first partner and compare the advice they were given.
Ask what the best advice they received was.
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1 e your friend borrowed your expensive car for

Friday evening — now Sunday

e you need it for work tomorrow — travelling sales-
person; car locks good to customers

e |ent friend car because you want to borrow
some money - no sales recently, so money
problems

e friend has money ~ spending thousands on big
wedding next week

e your fiancéffiancée in Canada for last year -
comes home next month

e car s really fiancéffiancée’s ~ wants it back;
loves it more than anything

Ask your friend for the car.

2 & your best friend has a secret problem and told

you about it

® you prormised not to tell anyone

e you were sending your best friend an email
about the problem - accidentally sent it to their
ex-boyfriend/girlfriend

e your bast friend hates thelr ex — does not know
vou still keep in touch

e do not want to admit what you have done

e best friend knows some really secret things
about you that you do not wani anyone to know

Your best friend is going to ask you what has
happened.

3 e you have some really good news — old friend
contacted you; have not seen them for twenty
years; going on a trip together next weekend for
vour 60th birthday

s want to tell your son/daughter the good news —
make them feel better; been acting strangely for
weeks

® you think there is something they are not telling
you — maybe they have got problem or in serious
treuble

e really want to see your old friend - will stop you
thinking about son/daughter

Tell your son/daughter your news.

4 o you have been discussing starting a recycling
business with your friend

both thought about leaving your jobs

not a goed idea really — no details in the plan

no money in recycling — too much hard work
been offered a big promoticn next year — lots of
money; accepted it yesterday

e & & 0

Your friend is going to tell you some news.

1 ® you borrowed friend’s expensive car Friday

avening — crashed it

® can not pay for darmage because you have
aiready borrowed money from the bank for your
big wedding next week

¢ fiancé/fiancée would leave you if you cancelled
wedding

¢ friend has no money — friend keeps asking to
borrow money; you keep saying no, because
friend would not pay you baci

¢ do not know how friend can afford expensive car

Your friend is going to ask you for the car.

2 & you told your best friend about secret problem
of yours
e you told nobody else

now everyone knows your secret

e your best friend would never tell because you
know some very big secrets about them too —
how would they feel if you told?

& you think your ex-boyfriend/girlfriend is
spreading the gossip, but your best friend never
speaks to them

® you think your ex is spying on you — you know
they hate you

Ask your best friend if they told anyone and say
what you think.

3 e you are arranging surprise party for mum/dad’s

60th birthday next weekend

8 a neighbour says mum/dad’s thinking of going
away next weekend

& need 1o stog her/him

e can not tell her/him about party — would ruin it
for everybody who has worked hard to arrange
it and keep it secret

e maybe mum/dad would prefer to go away, but if
you tell mum/dad about party, sheihe wili feel
bad and come even if shefhe does not want to

Your mum/dad is going to tell you scme news.

4 o you and your friend have worked out an idea for

a new business

¢ friend has some brilliant ideas for recycling
rubbish

e make lots of money and save the environment

o [eft your job this afternoon

e hoss was really angry — had a huge argument
because they had just promoted you; told them
to drop dead

e your friend witl be really excited

Tell your friend the good news.

From Speaking Extra by Mick Gammidge © Cambridge University Press 2004 @

67




Unit 10 Friends and relationships

What are friends for?

Warm up

1 Ask students what they think are aspects of personality they look for in people when
forming friendships or relationships. Write their ideas on the board.
2 Askwhich they think is the most important. Telf them to talk about it with neighbours briefly.

3 Checktheir ideas and ask why,

Main activity
1 Tell students they are going to see some typical comments about personality and
relationships. Put them in groups of four. Give out the photocopies.

2 Direct them to the first section and ask them to work together to match the comments
with the aspects of personzlity and relationshig.

3 Check their answers:

4 Tell students to think alone for a while about their personal experiences in friendships and
relationships, and to try to find an experience to illustrate each of the eight aspects. it can
be a positive or negative example, e.g. loyalty or disloyalty. Ask them to make notes.

5 Ask them to explain their notes about their experiences to their group.
6 Ask each group to choose the best example of each aspect.
7 Listen to some examples and encourage guestions and comments.

8 Direct students’ attenticn to the second section of the handout. Telf them to discuss the
eight aspects and Lo try to decide which ones are more important. They should try to put
them in order of importance with the most important at the top. They should try to
include all eight from the first section of the photocopy.

9 Ask what each group’s bottom choice was and why.

10 Ask which were the top three from each group and write them on the board. Ask each
group to expiain their choice of the most important one.

11 If any other aspects come second or third in importance with several groups, ask why They
are impaortant too.

Follow up

® The groups of four work together to write typical comments, like those on the photacopy,
for aspects from their list of ideas they made at the very beginning of the iesson. The
comments ¢an be pesitive or negative, but should not include the actual name of the aspect.

o They read out thelr comments and the other groups have to decide which aspect they
relate to.
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- One photocopy for-
~ each student . ..
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Unit 17 Health and fithess

Well-being

Warm up

Ask students how they keep fit, e.g. playing sports. Ask what advice they can give to
someone who is not fit. Elicit sentences with should using their information about how
they keep fit, e.g. You should play sports.

Write on the board:
Health is more than just being fit.

Good for ydu Bad for you

Then ask students what other things are important to health. Tell them to talk about it with
the students around them.

Write Lip their ideas on the board and ask which they think are more important.

Tell the class that experts say lots of things are important to health. Write up on the
board next to their list any of the following that students have not mentioned and ask for
their opinicns:

Liking your life
Optimism / positive thinking
Liking the way you look

Other people Tiking or loving us

Main activity

Give every student a copy of the survey sheet. Ask them to read it and ask about anything
that is not clear.

Tell'them to find a partner and interview each other and score their partner's answers 1, 2
or 3 for each question. Explain that any answers they give are going to be rapeated to a
group later, and that they do not need to answer a guestion if thay do not want to.

When everyone has finished their inferviews, tell the students to make groups of between
five and eight people.

Tell students to report to their group about their partner’s answers.

On a separate piece of paper, telt each group to find the total for each question; add up all
the scores for question 1 to find its group total, then for gquestion 2, and s2 on.

Tell the groups to look at the questions with higher scores and those with lower scores.
Ask them to discuss:

Why are the high scores high?
Why are the low scores low?
How con we make the low scores higher?

Ask the class to listen to the different results and ideas. Ask for comments.

Follow up

On the board, suggest ways of comparing the scares of differant groups of people to find
any interesting differences. For example, you coufd compare;

— male with female

—tall people with short pecple

- birthdays in spring or summer with birthdays in autumn or winter
Ask students for other suggestions.

Students choose one way of comparing. Then they find five people of each type and copy
the interview results for those people from the first half of the lesson,

They write a repart in class or for homewaork describing their rasults.
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Class survey: A healthy life
Find a partner and ask them the questions in the survey. Give them a score for their answers.

They score 3 for afways or ustially.
They scare 2 for sometimes or offen.
They score 1 for rarely or never.

114 2] 3l:| 6 Do you like the way you look?

- - - ?
1D ZD 3[:] 8 Do you eat five portions of fruit and vegetables a day

From Speaking Extro by Mick Gammidge © Cambridge Unfversity Press 2004 P




Unit 11 Health and fithess

Healthy, wealthy and wise

Warm up

1

Ask students what they do to keep fit: if they play sport, exercise, use a gym or ever use
machines.

2 Ask them if too much exercise can be dangerous, to elicit hurt yourseif.

Main activity

1

Hold the backs of the pictures up to the class and tell them this is a story about people
trying to keep fit. Tell them:

You are going to work in groups of eight peaple, but each person will have only one
picture. You can talk about your pictures with the other peopie in your group, but you
must not fook at each other’s pictures. You must find the stary and find out where your
picture is in the story.

Check that students understand the rules.

Divide the class into groups. Students waork in groups of eight and each group will share
one set of pictures; each group member will have a single picture from the story.

If your class does nct divide equally into groups of eight and you have spare students, let
the weaker students work together sharing a picture so they can help each other.

ff you have a class smaller than eight, give the stronger students mare than one picture.

With weaker classes you can let all the students work in palirs for support and have groups
of 16.

Go around each group with the pictures face down and let each member, or pair, choose
a picture.

Ask students to think how to describe their picture to their group. Tell them to make notes
of important words, but nct te write full sentences. Help them while they practise, and
make a note of words they ask about.

Make a list on the board of words students asked about. Check their meaning with the
whole class. Check if students need any other words.

Tell the students to describe their picture to their group. Go around giving help
where necessary.

When the groups have found the story and decided the correct sequence, allow them to
lock at all their pictures together and arrange them into the correct sequence.

Alternative version

Alivelier way to do this activity is to have all students working in pairs or small groups
sharing a single picture. They take It in turns to sit down with their picture and describe it
to other pairs or groups whila their partner moves around the class getting information
about the other pictures. Every few mmutes, they go back to their partner to share
information and change roles.

Follow up
& Students can write up the story either in thelr teams or for homework, The written story

will practise past tenses.



B B o @ B & of @

2
2
|
&
2
- |
|
#
|
&
L
a
|

From Speaking Extro by Mick Gammidge © Cambridge University Press 2004 @ T10a18)

73




e PR e

. . separate cards

45 minutes = 1 hour
KEY LANGUAGE.
. ‘bandage, bleach, bleed, ©
 blood, bredth, burn;
 drown, faint, fever, -

insect, jelfyfish, p_qih,'
skin, sting, survive,. -

‘language of advice

unit 17 Health and fithess

First Aid

Warm up

This information is based on information from the 5t John's Ambutance Brigade, but First Aid
information may vary from country to country.

1 Write First Aid on the board and elicit or pre-teach its meaning.
2 Askthe class if any of them has studied any First Aid.
3 Ask how useful they think it would be.

Main activity
1 Divide the class into pairs and give one copy of the quiz face down to each pair to share,

2 Tell students not to do the quiz yet. Tell them to look through the quiz and explain any
words that their partner does nat know. If a word is Linknown to both of them, they must
underline It.

3 Ask the whole class if they underlined any words and invite cther students to explain
them. Explain any that are completely unknown yourself.

Telf the students to ciscuss the questions and agree on an answer for each.

Check the answers and see which team has the highest score.

6 Give out a set of situation cards face down to each pair of students. Tell them to shuffle
the cards without iooking at them, Explain the rules:

Students must hold their cards with the quiz answers upside down and not look at them.
Partners take it in turn to take a card and they do not show the card to their partner. They
must pretend that there is a medical emergency, and so they phone their partner for
advice. They use the notes on the card to explain the situation and ask for information
about what to do. Their partner must give advice. When the partner has finished advising
what to do, they can both look at the correct answer on the bottom of the card.

heartbeat, - -
hypothermiq, .~ -
Follow up

& The partners use the information from the lessan to write local newspaper reports about

an imagined emergency and how it was dealt with by someane with First Aid knowledge.
Put the stories on the wall or circutate them so they can read each other’s,

sweaty, temperature,
unconscious, wound;

PREPARATION

A photocopy for-each-
pair of students, the
quiz cut off and the -
situations notes cut into

74
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Work with a partner and choose the correct answer for each question.

First Aid quiz

1 What is normal body temperature?

a3 b 35° 3P

2 How many heart beats a minute is normal
for a healthy adult?
a 40-60 b 60-80 ¢ 80-100

3 How many breaths a minute is the normal
breathing rate for a healthy aduit?
alg b 18 c20

4 How do you know if someone is going to
faint? They fee! faint and their skin is:
a pale, dry and cold
b pale, sweaty and coid
¢ pale, sweaty and hat

5 If you want fo know if someane is
unconscious, what should you do?
a gently shake their shouiders
b slap their face _
¢ poke them in the stomach

6 If someone is stung in the mouth by a
bee, what should you give them?
a milk to drink
b ice cubes to suck
¢ nothing to eat or drink

7 To remove an insect from someone’s
ear, you should sit them down with
the affected ear:

a higher b lower ¢ horizontal

® friend fever
® temperature 38°

1
1
i
1
1
T
1
@ high? :
]
"£€ Afonsn BIY 3G ¥ :

i

1

1

@ you just nearly drowned
@ 0K now
#® what next?

Al21nipailitl! J0J00p 385

® handage on your leg

@ really hurts

® too tight?
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1
@ friend unconscious ;
1

® breathing 24/minute — slow? !
@ heart 50 — slow? ;
1

1

f
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8 Why are jellyfish stings difficult to avoid?
a Brightly coloured swimming costumes

attract them.
b It s difficult to see them in the water.
¢ They try 1o attack swimmers,

9 Why do people who have just survived
nearly drowning still need to see a
doctor?

a Hypothermia can develop later,
b Weter in the chest or lungs can cause
damage later
¢ They may have qot a disease from the water.
10 How can you find out if a bandage is too
tight around an arm?
a The person complains about the pain.
b fyou press a finger nail, the colour doesn’t
return when you release.
¢ The blood goes into the fingers and they swel.
11 An accident victim has a badly broken
arm and you can see the bone. What
should you give them?
a some asplrins for the pain
b several glasses of water or a hot drink
¢ rothing to eat or drink until they see
2 doctor

@ you see car crash outside your house
@ woman — broken leg

® bone visible

@ give sweet tea?

"BUILIOU oY BAID

g)< ________________________________ e m i mm—m m e ——————————————————

@ bleach in lemonade bottle
@ child drank it

@ drink/food/dactor?

U 10 JI0M PIOD aND

@ picnic with friend
@ ants everywhere!
® anis in friend's ear
@ help!

‘spaomdn Suntijod a3

@ cutting wood

® deep cut in hand

® press wound or near it?
@ how long?

'SAINUIL (] JOf PUIROM 5531

12 1f someone is bleeding badly, how long
should you put pressure on the wound to
slow the blood flow?

& 10 minutas
b 20 minutes
€ until the bleeding stops

13 How long should you hold a burn under
cold running water?
a at least 2 minutes
b at least 5 minutes
¢ at least 10 minutes

14 Which of these items should you not use
to cover a burn?

a a clean fluffy towel
b dsan plastic kitchen fim
€ a Clean sheet

15 A child has drunk some bleach. What
should you give them?

a a drink of salty water to make them sick
b a piece of dry bread 1o eat
¢ sips of cold water or milk

® café with friend

© bee in can orange juice
® sting friend’s mouth

@ what to do?

"¥ONS 01 82} GG

@ cooking chips

@ hot oil on arm

® bad burn

® cover with what?

wilif 3psmd 10 Lo Laoows

E ® take very hot dish from oven
¢t ®burn hand

¢ @ under tap?

]

! @how long?

i

i

1

‘Sagnupd o1 35091 10 4oy doy pjoo sapun

& friend feels il!
® going to faint?
@ pale, dry skin
10} 63 Suros JoN
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language of suggestion
egilet’s... Why don't
we ... How.about .
Shalfwe .2 -

. One photocopy for

5

PREPARATION

Unit 12 Leisure time

What's on?

Warm up

1 Askstudents what they do at weekends.

2 Ask them where they get the information from about what is happening in town.
Introduce the expression What's on.

3 Tell them to imagine that English friends are visiting the town. Ask where the students
would take them. Ask what they would say. Elicit the language of suggestion in the Key
language. Practise suggesting going to different places using different expressions.

Main activity

T Put students in groups of two to four. Ask them to imagine that they are studying English
together in England. They are staying in an English town called Westone, and they are
going to plan their weekend there together.

2 Give out the photocopies. Teli them to look at the information and decide what they want
to do together.

3 Goaround the class helping with anytning they do not understand. Make sure that all the
people in the group are being included in the decision-making.

4 Ask for a few examples of what the groups decided o do. Ask if there were any things
that were difficult to agree about. Find out which things were general favourites.

5 Tellthem that their plans are going to change: they have just got a letter from their
parents, grandparents, or another old relative, and the person is going to visit them this
weekend. They must think about their plans again and change them so that their family
will enjoy their visit.

& Go around the class again, making sure that ail the people in the group are being inciuded
in the decision-making,

7 Askif everyone was able to agree about what to do. Ask if there were any big problems.
Find out which things are general favourites now compared with before.

8 Finally, ask what they think of Westane and if they would like to visit,

Follow up
® in groups of two to four, students plan the perfect day of their dreams: they can do
anything, go anywhere and meet anyone they want.

® Onthe board write:
Plan your perfect day. Think about:
- What?
- Where?
- Who?
- When?
® Share and compare their ideas around the class.
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Pizza Palace (12.00-24.00) Westone Theatre
Taste of India (19.00-24.00) Saturday and Sunday night, 20.00:
China Town (12.00-23.00) Shakespeare’s Hamiet
Uncle Sam’s All American Burger Bar (National Shakespeare Players)
(12.00-24.00) ,
Litcle Traly (19.00-24.00) St Peter’s Theatre -
McKay'’s Sea Food Restaurant (18.00-24.00) Friday and Saturd.ay mght., 19.00:
Café France (20.00-24.00) The Best -of Classical Music
Old English Kitchen (8.00-23.00) Sunday night, 19.30:
: ' Opera Favourites
| B = (St Peter’s Music Group)
Rock and Pop Dance Café SuperScreen Ginema
Friday night Films start: 12.00, 15.30, 19.00
Road Death (heavy rock) Screen 1: Someone to Love
Szturday night: Screen 2: It Came from Space
Garage Party (house and garage) Screen 3: Murder in the Dark
Sunday nighr: Screen 4: War Hero
. Techno Trash (trance and techno) Screen 5: Vampire Party
Just Jazz 51
Friday night to Sunday night: o
. Benny Bell’s New Orleans Blues Men Westone Castle Open Day
; Sarurday and Sunday lunch: See parts of the castle that are usually closed.
Trad Jazz Trio Sunday 10.00-18.00,
Crazy Art History at the Wilson Gallery
Friday and Saturday nighe: II;Ia?zrt;xgierts talk about some of our greatest
Late night disco 22.00-2.00 Sunday 12.00-17.00.
: / The History of Flight Air Show
The Ghost Tour Classic pianes from the 1920s-1990s in action!
Visit all the places with famous ghosts! Westone Airfield, Saturday and Sunday,
Friday, Saturday and Sunday night, starts 21.00 15.00-16.30.
River Trips Westone Park Flower Show
See the sights of Westone from a boat. Saturday and Sunday, 9.00-18.30.
Every hour, 10.00-19.00, Saturday and Sunday.  Grand Opening
The new King Street Shopping Centre opens
Saturday, 10.00.
\. J
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Unit 12 Leisure time

Focus on leisure

Warm up

1 Ask students what types of magazine they read and why they like them.
Ask if they know of any free magazines or newspapers, and what they think of them.
Ask if they have ever worked on a magazine, for example a schooi magazine.

@72 Tellthem they are going to listen to people designing a magazine. Write these questions
on the board:

1 Do they all agree about the photos?
2 Do they put the photos in the magazine?

Play the recording once, or twice if really necessary. Check their answers:

Discussing ideas,
‘making suggestions

8\13 Tell them 1o listen again and note how pecple do the following, Write on the hoard:
andeaching
*decisions: -

T give opinions 3 agree

2 make suggestions 4 disagree

Play the recording a few times, asking for answers in between and putting them on
the board:

I Ithink, If you ask me, In ny opmion 3 I'm with you on that, You're Tight.

CTIME
'30-50'minutes .
E S 2 Whydon'twe ...7, How about .7 4 I'mnot sure, I disagree, I can't agree with you.

’ KEY LANGUAGE : Leave them on the board.
_activities, area, Main activity

. charities, community, L tho clase that th f .
o R 1 thatt re in ‘focus groups’ to design a ‘com ity fi
environment, events, Tell t gc?ss : .eya groups 8s1gh a new ‘community lifestyle
. : magazing’. Explain:

facilities, fashion, -
 lifestyle; local,
-magazine, politics,
readers; 3

When business people have an idea, they need to know if people wilf fike it. So they ask o
focus group of people to discuss it and onswer questions about it.

A community lifestyle magozine is o free magazine. It makes money from the adverts in it.
it contoins information and orticles about how people spend their time.

language of suggestian,
 e.g. How/What about .7’
- should, Why don't we ..
| agreement/disagreement

2 Put students into groups of six. Explain that each group will have:
® =z chalrperson to control the group and ask questions
® 3 secretary to keep notes of their ideas

Allow graups to choose their own or choose them yourself.

T,

3 Give out the photocopies to the chairperson and secretary in each grotp. Tell them to look

_ PREPARATION

_ at their photocopies quickly and ask about anything that is not clear. While they are
. One photocopy for each looking at their photocopies, tell the others to think about what they would like in &
" group of six students, the magazine like this.

4 Ask the chairpersons to begin asking the group for their ideas, using their sheets for some
ideas to start. Remind everyone to use the expressions an the board.

photacopies cut into thei
two sections

_ 5 Goaround chacking they are following the procedure, and nelping if needed.
. (®) track 19

6 ‘When they have finished, ask them to choose their five best ideas.
Ask the secretaries to explain the five ideas {o the class. Ask the class what they think.

Follow up

® The groups design the cover of their magazine with headlines, sub-headlines and
captions. They also design the contents page with outlines of articles and features. They
can include drawings or photographs. When finished, out them on the wall or circulate
them around the class for comparison and comments.

¥
¢
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CHAIRPERSON

Ask about the five subjects one at a time and ask the group for their ideas.

You can use the suggestions from each subject to help people to think, if they need them, but get lots of
other ideas from them too.

After each subject, ask the secretary to tell the group the list of ideas they had, before they start talking
about the next subject.

1 Who are your readers? Who do you want 3 Facilities and activities in the area
ine?
to read your magazine? Possible suggestions:
For example: ¢ restaurants and cafés @ sport

¢ Think about the age group: teenagers and young e cinema e music

eople, famiiies, the whole community of all ages.
peopie, y g e theatre

e |sit for men, wormen or bath?

4 Community issues and news

2 Hobbies and interests in the home
Possible suggestions:

Possible suggestions: e avents
® cooking

& pheslth
e TV andradic
¢ new books

@& environment
@ community projects
& charities

e |ocal politics

e fashion
5 Other ideas
What other types of articles and information would it be
good to include?
B oo
SECRETARY

Make notes about the group’s ideas on each of the five subjects below.

After the group have finished talking about each subject, use your notes to tell them the list of ideas
they had, before they start talking about the next subject. Check that your notes are complete for
each subject.

1 Who are your readers? Who do you want 3 Facilities and activities in the area

ine?
to read your magazine? Notes:

MNotes:

4 Community issues and news

Notes:
2 Hobbies and interests in the home

Notes:

5 Other ideas

Notes:
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Unit 12 Leisure time

Leisure centre

Warm up

T

M

1

Fo

Ask students what are the most important places in the town for leisure activities. Ask
what they do there, to revise the present simple,

Revise the second conditional by giving a couple of examples of other facilities you would
like, and what you would do if you had them. Ask the students what they would like and
what they would do there. Ask if others agree or not and why.

ain activity

Tell students they are on a committee to decide how to improve a leisure centre. Explain that;
e Thereis a small community centre with some land around it.

® They have a grant to spend on improving the community centre,

¢ The committee can afford the money for only one improvement.

Put students in groups of five, if possible, or put extra students tegether in pairs snaring a
single role card; the activity works best if all five cards are used. Give out the role cards,
and tell students they must not show their card to anyone.

Explain that the cards:
& descripe their suggestion
® show the sacret reason they want their idea accepted

Tell the students to explain their ideas, and persuade the others why their idea is best.
They should not tell anyone their secret reason.

Alter a while, ask them to take a vote to exclude one or two ideas they iike least. The
peopfe whose ideas are excluded must now choose to support other people’s
suggestions.

After a while, ask them to vote cut another ane or two suggestions.

Cantinue in this way until only one suggestion remains. Compare the winning suggestions
of the different groups and see if ihere is an overall favourite in the class.

Ask them if they can guess the secret reasons of the other students. Ask students to give
each other clues to help the guessing.

llow up
Put the students who had the same role card together into groups of up to four.

They prepare a publicity campaign poster with a slogan and bullet points giving reasons
why the townspeople should support their idea. The poster should be styled as an eye-
catching advert and can use images if students wish.

In addition, the groups can prepare a short talk of about a minute outlining their case in
the style of a political ad for TV,



A

You want a swirmming pool because the town has not got one.

A swimming pool would be expensive and it would need a new building added to the centre, but all the schaols in the town
could use it.

{You are an education officer in the local Education Department. You think you might be promoted to Head of Department i
you can do something useful for the schools in the area.)

You believe everyone is bored because the town is dull and there Is nothing to do here. You think having a good time is what
everyone really needs.

You do not want to spend a lot of money on buildings or equipment because you would prefer to spend the moeney on social
events, espacially trips to other places.

(Your family has the only bus company in town and you hope to organise these holiday trips.)

You want a large hall added to the building with a good quality floor for dancing. It would also need an expensive, high
guality music system.

You think dancing is wonderful: it is good for peaple physically, mentally and socially.
{You also own a dancing school and think that a new dance hall would be very good for your business.)

You think a local footbali team would be good for the community. You also want to start a Young Players League in the town
to give young people something to do. All the locai schools could join in the competition.

You want to keep the land free for a football pitch. The present buildings are big enough to use as changing rooms. You want
to spend the money on eguipment and hiring a good trainer.

{You love football, but you also own the local sports shop which would sell all the clothes and equipment.)

You are a keen fitness enthusiast but there is no gym in the town.
One idea you have is for a big new gym and fitness centre.

{Your brother has got a building company and you want to get him a building contract, so you want a project that needs a lot
of extra building work )
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Lt 1.3 Education

Learning to learn

Warm up

1

Ask students how they learn new information or revise before tests or exams. Have they
got any special or unusual ways of revising?

Ask where they study outside school or college. Do they usually woerk in the same piace?
Do they study with music or the TV on? Do they prefer quiet?

Ask if they think the same ways of studying or revising are gooc for everyone. Or are some
ways better for different people?

Main activity

1

Tell students psychologists believe that different types of people learn, think and
remember things in different ways. Explain that they are going to find out what type they
are. Put students in groups of three or four. Give out the photocopies.

Ask students to read the questions together and talk about their answers. Tell themto
helo each other with words they do not understand and ask you if there is anything they
are not sure about.

When they find their score, ask who are the visual types. Do they think the description of
the type is true for them? Do the same for the other two types, and ‘mixed types’.

Ask them to look at the lists of hela. Explain that psychologists think that good learners
use rmore ways of learning. On the board, write:

Which ideas do vou:

& use glready?

& ihiink might be useful?

& want to try?

Ask them to talk with thair partrer about it.

Check their answers and encourage guestions and comments.

Ask them te talk to their partner about other useful ways of studying.
While they work, write the headings on the board:

Visual Auditory Haptic

Check their ideas and ask which list the ideas should be in. Write the ideas in the
appropriate list. Ask which are good ideas that they might try.

Follow up

For fun, the groups think of unusual ways of studying for each of the three types.
The ciass listen to each group’s ideas and ask questions about tham.

The class vote on which ideas are:

- the most usefyl

—the strangest

- the ones they want to try

Keep scare and announce the winner in each category.
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writing essays.

2 | forget things if 1 don't write
them down.

Ij 3 1 like 1o finish a job before 1
start the next one.

4 | make notes in class but {
don't read them later.

D 5 | move my hands a lot when
I'm talking.

D 1 Domg prolects is easier than

.Many psycho!ogists héileve that d;fferent peop!e !eam m dtfferent ways Answes the questmns an
nd out how yougleam Score ea ch. :

' uestmn from 1 to 5

6 1 need to have a lot of breaks
when I'm studying.

7 1 prefer to go somewhere
quiet when | study,

D 2 ¥'m not very tidy but | know D 13 Seeing a person talking is a

where my things are. lot better than listening to

9 It’s easy to see pictures in my tapes.
head. 14 When | read, | hear the

10 It's hard to see pictures in words in my head.

D 15 Talking about things helps
me to understand them.

D 11 Maps are easy to understand.

lj 12 Music helps me study.

Questions: Questions:

3 1

10 4

12 5

14 6

15 8

Total V score

Total A score Total H score
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Unit 13 Education

What is educdation for?

Warm up

1

Ask students what their favourite school subjects are or were. Ask them what they think is
or was the most useful part of their education.

Ask them what they would change about their education if they could. Tell themn to talk
about it with a neighbour.

Compare ideas as a class.

Give out the photocopies, and explain that experts in education have many different ideas
about what education is. Tell them to look at the definitions, and ask them to discuss thern
with a partner.

Ask which they agree with most and why.

Ask them to look at the three adverts with their partner, and think what the attitudes of
the places would be. Tell them to match tham with the definitions.

Check their ideas.

Tell them all three are for students aged 16 to 18. Ask them what subjects would probably
be taught at each place. Take them one by one and write the subjects up on the board.
Ask about subjects they might not think of, e.g. ballet, engineering, drawing, creative
writing, meditation. Use this to practise would.

Ask them to compare the schools and say which they would prefer to attend and why. Use
this to practise comparative forms.

Main activity

1 Teli them they are going to be schocl head teachers. Ask them to wark in pairs and to
choose together two of the schools to manage.
2 Askthem to plan a weekly timetable for the schools they chose. Tell them to include:
» suitable subjects for each period, or choices of subject
e free study periods, or periods when students can do research on a given choice of
topics
& projecttitles
¢ aschool trip to a suitable place
¢ lesson times and lengths
Explain that after age 16 in the UK, no subjects are compuisory. Encourage them to really
use their imagination to produce interesting and unusual timetables, but tell thern that
they must represent the educational attitudes of the schoal.
3 Put pairs into groups of four or six to compare ideas.
4 Askthem to feed back to the class on the ideas of the other pairs that impressed them.
Follow up
e Tell students in their original pairs to discuss their ideas and intentions when they were
planning the timetables. Ask what educational aims and values they had in mind.
e Askthem to write a new definition of what education is for.
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Match the adverts with the definitions.

Three definitions of education:

1 Teaching the young the culture and traditions

of society.

2 introducing the young to sensible and
productive ways of thinking and doing,

3 Helping the young to develop their natural

personal talents.

A training for life as it is really |
Qualifications at all tevels

theory end practice.

ived.
in both

Complete the timetables.

Oniy by appréciang OUF past ccm... |

we hape to protect oy fiture,

Monday

Tuesday

Wednesday

Thursday

Monday

Tuesday

Wednesday

Thursday

Friday
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Lnit 13 Education

A preparation for life

Warm up

1 Ask about the school students attended or attend. Ask about the school rules: any they
would change or add; the strangest?

Ask about specific features of the school they think are especially useful, or would change,
Ask how well it prepared or is preparing them for life.

Main activity

1 Tell students they are going to read about real but unusual schools. Go around the class
telling students they are A, B or C in turn. Put them in groups of three or four, with each
group being all the same letter, e.g. AAAA, BRBB, CCCC.

2 Give out one sheet to each student. Tell them to read their text and help their group with
anything they do not understand.

3 Onthe board, write:

Inforimation Jour opinion

® type of school? e unusual feqtures?
& fype of students? o positive features?

o daily routine or programme? ¢ possible problems?

® mmost surprising features and why?

Ask students to discuss the points and make notes.

4 Whiie they work, write these questions on the board:

What are the main similarities and differences between the schools?

What is the most surprising feature and why?

How do the schools compare with your own experiences?

KEY LANGUAGE
academfc apprecranon
. balanced behaviour,”
.ﬂdemocratrc equahty,
freedom individual; -

% . maintenance, opportuni
‘}'-partfapate practical,
“reasonable, respans;bd:
self- reffectmn spmtuai

Which school do you think is likely to be the most successful and why?
Which school offers the best preparation for life?

Lo N " N T )

Which school would you like to have attended and why?

5 Now put students in groups of at least three so that each group has a person who has
read each text, e.g. ABC, ABC, ABC, ABC. Show the questions on the board and explain
that students should tell each other about their text. Thay must work from their notes and
turn their text face down so they can not read aloud from it or see each other’s.

6 Ask for their opinions and invite comments.

Follow up

in their groups, students use ideas from their notes on the schoals, their experiences and
their own ideas to design the perfect school. They should think about:

{anguage of. companson,
'. ;present and past Simpf

S —type of schoal? - unusual features?
' PREPARATIQN - type of students? - positive features?
- One photocopy for each - daily routine or programms? - possible problems and how to avoid or deal with thern?

- group:of three students,
 the photocopies cut into
their three sections;
dictionaries if necessary.

They make notes akout the daily routine
& Students describe their ideas to the class.

¢ They vote on which schosl is:

a) the most interesting ¢} fikely to be the most successiul
b} the most unusual d} the best preparation for life




B oE . o

O

i e B E e

B O e e & B B B

B @ @ &

ﬁ

B W @ @ & 5 OB

A

Sands 5chool, in the town of Ashburton, England, is a day schoal for children aged 10to 18. it is basad en the value of social
equality between students and staff, and has few rules. Sands believes that the well-being of a child is more important than
academic success. It offers a variety of lessons and activities for students to choose from, and free time for chifdren to follow
their own interests. Classes are small and based an the individual needs of each child. The timetabls is fixed, but
democratically decided, and students are expected to attend.

The weekly school meeting is at the centre of the way Sands is organised. it makes all the decisions that affect the school,
inciuding rules, the timetable and accepting or rejecting new students and teachers. Participating in these meetings gives the
children an understanding of democratic decision-making, and helps them develop their sidlls of argument and persuasion.
The most important advantage cf the school meeting is that it shows the children that the school is really theirs. They have -
the right to decide on changes, and the school's success or fatlure depends on their decisions and their behaviour.

Sands employs no cooking or cleaning staff; these jobs are done by the students and teachers. Decorating and simple repairs
are also done by the students. There are three reasons for doing this. Firstly, it saves money, so that school fees can be kept as
low as possible. Secondly, it gives people the opportunity to learn practical skills in a practical way that is more memorable than
a lesson. Finally, the school feels that it is wrong to encourage the idea that there Is a social group or leve! of peopie in society
whose job it is to serve. For the school to truly beleng to thase who use i, they must take responsibility for its maintenance.

Brockwood Park School s & boarding school set in beautiful English countryside for students aged 14 to 20, It was founded by
the philosopher and educator Jiddu Krishnamurti {1895-1986} in 1969. The intentions of the school Include giving students an
appreciation of the natural world, our place in it and responsibility for it. It also encourages students to explore freedom and
responsibility in relationship to other pecple in society. Physical, psychological and spiritual health are among its aims.

Each school day begins before breakfast at 7.45 am with the morning meeting. All students and staff sit quietly together for
ten minutes to encourage selfreflection. Sometimes someone plays music or reads a poem. The intention of morning
meeting is to begin the day quietly together. Everyone is required to attend. The day ends at 9.30 pm, and students shouid
be in their rooms at 10.00 pm.

Having a maximum of 60 students gives the school a relaxed family feeling. 1t has a number of ‘Agreements’, which are similar
to rules, but reviewed every year by staff and students and can change. Students also help with the day-to-day decision-
making, and averyone assists in the care of the grounds and buildings, and with other small jobs ifke washing the dishes after
meals. One Agreement is that all staff and students are vegetarian, and a great deal of attention is given to preparing meals.
Many ingredients are grown in the school's farge vegetable garden, which students help care for.

Another Agreement is that students must foliow a balanced educational programme which they and the school consider
reasonable. Students cooperate with teachers in planning their individualised study programmes, where environmental
education, human development, visual and performing arts are equally as important as maths, sciences and languages. There
are classes every morning and afternoch, and in the early evenings there are also classes, meetings and other activities.

Albany Free School is based on freedom and democratic principies, with students and staff taking decisions together at a
weekly meeting. But unlike many similar schocls, this one is also open to children of the poor. It has children aged 2 to 14,
and nobody is rejected for financial reascns. It is located in a racially and socio-economically mixed neighbourhoed of central
New York. About half of the children come from the inner city, a quarter from richer neighbourhoads, and the remainder from
surrounding suburbs and towns. Approximately 80 per cent of them are poor enough to qualify for a free or reduced price
breakfast and lunch.

In some ways Albany Free School s like a normal school with books, computers and other equipment. Some rooms even

have blackboards and desks. In other ways it is very different. it does not have a curriculum or even any compulsory classes.
Classroom sessions are informal and iast only as long as children remain interested. Learning happens bast when children
want to learn. There are no tests either. External rewards or threats are less motivating than an inner desire tc learn. There is
generally more noise than quiet, with chiidren moving around constantly and playing freely. :

Learning certainly happens at Aloany Free School, but differently. Daily maths and reading classes are provided for those who
want them, but there is no typical day at the school. Every day develops according to any number of influences, from
spontanecus ideas for activities or cutings to worid events. There are ongoing projects too, often in the surrounding city or
doing work for charity organisations. The school runs a smal! farm on the block, where students leam the basics of working with
animals and growing flowers, herbs and vegetables. Older students take part in a wide-ranging training programme, working
with actors, magicians, chefs, carpenters, midwives, lawyers, vets, archasologists, computer programmers and even pilots.
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)2 Play the recording twice and check their answers:

Unit 14 The world of work

Why work?

Warm up

1 Ask students what job they do and if they enjoy it. if they are still at schooi or college, ask
about weekend jobs or what they want to do after they finish their studies.

2 Askwhy they do their jobs, or why thay want particular jobs.

Main activity

Listening

1 el them they are going to hear people talking about their jobs. Gn the board, write:
factory worker
sports centre manager
Hrse

Check they understand the meanings. Ask them to listen and say which person does
which job.

3 Asxthem tolisten again and say why the people do the jobs. On the board write:
What is each person’s motivation? What are ihe reasons why they do their jobs?
Check they understand the meanings of motivation and reasons.

4 Play the recording. Ask if they want to hear it again. Tell them to compare answers with

their neighbour before you check them,

5 On the‘boar.d,'wrlte:
Idon't do it for the money.
Twork to live; T don't live to work.
My work is my life.
Ask what students think of these opinions. Do they agree or disagree with them?
Speaking
1 Teli students they are going to think about why people work, and reasons for not waorking.

Divide the class in half: A and B. Put 2ach half into groups of two or three, Give out tha
photocopies.

2 The A and B groups de different things:

® Askthe A groups to read their sheets and help each other with anything that thay do
not unclerstand. Teli them not to interview each other, but just read the instructions.

¢ Askthe B groups to talk together about reascns for working and not working.
They should make notes.

3 While the B groups are talking, go around the A groups and help with any problems.
Put students into pairs: A with B. Tell Student A to interview Student 8 and find their score.

5 Compare scores around the class, and ask what students think. Ask the B students if their
score is a good description of them. Ask A students what good reasons, or had reasons,
they heard for working or not warking.

Follow up
® Students write a paragraph about their ideal job and a paragraph about why it would be
perfect for them.

® You can circulate the paragraphs and have students guess who wrote them.
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You are going to interview someone. First, read and check that you understand.

The interview

Reasons for workmg

% ?elyour partner that yo '

.+ are going to give themten |
< reasons for werking. sk
FLLLyour partner 10 give each:
' iiTeasona scorefrom. 10 5

' = T ot important at all
: ':.-:; 2 not very important
3 quite important

_ |4 important

5 very important

1 very important
2 important
3 quite important
4 not very important
5 not important at all

How to find the final score:

Reasons for warking TOTAL |:| + Reasons for not working TOTAL |:| - final score [_]
Under 15: You will have to win a lot of money or marry a millionaire because you have no interest in work!
15-19: You must be more positive or you will never be happy in your job.

Over 20: You are quite interestad in working, but you can also see the positive side of not working.
Over 30: You are quite interested in working. Good iuck with your future.

1 How many reasons can you think of for working and not working? Talk with other students and
make notes.

Reasons for working Reasons for not working

2 How important are the reasons? What do you think? Give them your score from 1 to 5:

Reasons for working scores Reasons for not working scores

1 not important at all 4 important 1 very important 4 not very important
2 not very important 5 very important 2 important 5 notimportant at all
3 quite important 3 gquite important

Adapted from Getting Your First Job, Penny Hitchin {1999), How To Books
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Unit 14 The world of work

The right person for the job

Warm up

1 Askstudents if they can remember job interviews they have had, and what kind of
questions they were asked. If your students are stili at school or college, ask them what
guastions they expeact at job interviews.

2 Onthe board write:
Company name: In or Out fo Lunch Catering Services
Job: Catering Assistant
Ask if any words are new. Invite other students to explain before you give meanings yourself,

Ask students to talk with a neighbour about what the company might do and what tha job
might involve.

Listen to suggestions. If they do not guess, explain that it is a company that provides
iunches in its own café but also delivars to offices and other work places.

3 Askwhat questions might be askad at the interview.

Main activity

Listening
F e S T Tell students they are going to hear two interviews for the job. Ask them to write down the
¢ KEY LANGUAGE = interviewer's questions.
: abutyambmon S (\%@ 2 Play the recording at least twice. Ask them to compare their questions with a neighbour.
. 2 ] prheet 4;-
aiss?isfanﬁ'icduntér;. SR 3 Check answers and write them on the board.

-equipment; experience
factory, fault, improve,
-knowledge, maintain,
motivated, process,
product, standard, N

S’upervis;e,_'vq‘cangy;' &/4  Askstudents to listen again and decide who will get the job and why. Play the recording
present simple, . ' once more.

present perfect 5 Check answers.

. PREPARATION
. " One photocopy for - .
_ each student

iy
i

Speaking
1 Tell students that they are going to practise job interviews. Give out the photocoples. Ask
students to lock at the first job advert. Ask them what type of person would be good for

(@) tracks 23-24 -
i o : the job. Use the questions on the board as prompts.

Put students In groups of four. Ask them to think about people for the other jobs.

3 Divide the groups of four into two pairs. Ask each student to choose a different job to
apply for. Explain that they can invent experience that they do not really have.

4 Tell them to act out the interviews. The interviewer should use guestions from the board
and others if they are needed, and fill in the Interview notes.

5 When both interviews are complete, the interviewers give feedback and say If the
interviewees gat the job.

Ask students to choose another advert from the sheet and repeat steps 4 and 5.

Ask the class how their interviaws went. Ask if most people got the jobs or not,

Follow up
® Ingroups of four, students create four job adverts of their own. Tell them to use their
imagfnation o think of very unusual jobs.

¢ Each student in the group takes one advert without locking.

: ERR : ® They interview each other in pairs as before.
90 - : g
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Playmakers
Drama Centre
o wrtino
, and involves co :
win . unter sale i
dow design. Good prospects f{-fr ;Teclkmg stock and
Telephone Marnie on 732837 e right person,
write to . or
virite to Freedom Fashions
Planet Systems Plc ;
I t
As manufacturers of retail eguipment, we have built a multi-million
pound business. We now need exceptional people to help us
maintain the highest standards of quality at our London factory. 3
Your job will include: .
s testing products
o fauit-finding on electrical systems
 repairs d
o reporting on production and problems
You will als use your knowledge and experierice to help us improve |n
our production processes. %
If you have the ability and_ambiticn fo be part or our future, please §&
send your CV 10: & SRR S
/lnterw'ew notes ﬂ
1 Can the persen do the job? Is the person able to work to the required standard?
Yes D Possibly D NG D
Notes:
2 Wil the person do the job? Is the person well motivated?
Yes D Possibly D No D
Notes:
3 How will the person fit i i
|:| P it into the team? Will we be able to wark well with the person?
Yes Possibly D No D
Notes:
\. /
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Unit 14 The world of work

Great perks!

Warm up

1

On the board, write perk and ask what it means. If stuclents do not know, describe
examples to elicit the meaning. You could use some of the examples from the first part of
the photocopy. (Flexi-hours means flexible working hours; workers can vary them.)

Ask for other examples of perks, and ask if they have ever had any perks in jobs that thay
have done.

Main activity

1 Tell students that they are going to look at other examples of perks. Put them in groups of
four and give out the photocopies.

2 Direct their attention to question 1. Ask them to read the information quickly and
underline any words that they do hot know.

3 Askthem to help each other with unknown words.

Ask if there are any words they still do not know. Invite other students to explain them
before you give the meaning yourself,

5 Askthem to work together and answer the question. Explain that there may be more than
ore answer for some perks.

6 Check their ideas.

7 Direct students’ attention to question 2. Ask them to work together in their groups to
choose the best jobs for the people and prepare notes, not sentences, explaining the
reasons for their decisions.

8 Check their decisions and reasons and compare ideas around the class.

Follow up

& Intheir groups of four, students imagine how life has changed for the people since thay
took one of the jobs. They should include descriptions of their working life and
developments in their personal life that have happened as a result of taking the job.

[}

Each group member adopts the role of ane of the characters, a different one each. They
play the pert to the class, speaking as if the character themselves, describing the changes
Lo their working and personal lives.




[

(
1 Which companies would be most able or likely to provide which perks?
£ 1 good pension scheme . a) architectural design company
e 2 COMPANY CAF eoemmeeemeeeeeeeeeemmeemeeeee b} bus or train company
. 3 flexd-hours e ¢l coliege ,
B ) d) detergent rmanufacturer’s sales division with
4 child CAIE wommr e nationwide sales network
A 5 goods at reduced prices ... e} editing company working in book publishing
= 6 training and education allowance ... f} fast food restaurant chain
. ¢ financial services advisors
7 family travel pass . .
G | h} large factory preducing basic components for the
8 free meals .. electronics industry
| 9 working at home oo i} old people’s sheitered housing centre
5 10 free holidays 1) supermarket chain
11 sports and social club k) travel company specialising in tourism
. ) very large company manufacturing cuddly toys
4 12 free accommodation
| 2 W]:\icl?l jofbs W;)]‘il:ﬂg be mi)s7t City Adult
3 suitable tor which people? Education Coﬂege
@ Friendly i equire
to work on reception desk
1§ dealing with visitors, guests
E, and general enguiries,
: * child care facilities
| * free meals
) * free use of sporis faciljties
g © reduced fees on all courses
g Agsistant
Huest and friendly person
’K wanted for work onm cash
B desks and other general
duties,
® 20% discort o all gonds
*4-day week
a ¢ free overalls
| Mark Jeff
Having young twins is really demanding, but they're My wife Mary is a registered Disabled Person, but we
8 8
. worth itt They're my whole life now really. When my don’t get much help from the state. She's fine if | don't
4 wife died, | couldn’t maniage at first. Of course | had to ||leave her on her own too much, as long as | check
. give up college, which limits my future. That's she's CK now and then. The hospital appointments
4 worrying. can be awkward to fit in.
% sheila . Ange[a
| was divorced six years ago when our kids left home. | ||Seven childran take a lot of looking after. But now
| got the house, but he’s got the pension! | do feel they're all at school, | can go back to work. We need
lonely, though. I've got my own iittle hairdressing the maney! Living out in the countryside gives us room
7 business, going to peaple’s houses, but I'd like 1o meet | |to grow our own vegetables, but we're so isolated.
: someone special. Four of the kids travel nearly two hours o school.
|
e J
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KEY LANGUAGE -
abilities, advantage,
Bank, borrow, buy, chib
o ._,_f_éx;éhdhgé;,' expert,

invent, join, member,
*note; pay, rich; scheme,
; spg'nd;--tradég;7

- presentsimple, . ..

i  One phdtocopy fqriéééhi .
1 group of three students, -

. the photocopies cut
- into their three =
.~ 'sections; one dictionary.

Unit 15 Money

Easy money

Warm up

1

Ask how students usually pay when they buy something. Elicit different ways people

can pay for things, e.g. coins, notes, credit cards. Ask about the advantages or problems
with each.

On the board, write:
Local Exchange Trading Scheme

Explain that it is another way of paying for things. Ask what any of the words mean. Elicit
or explain the meaning of local and exchange. Tell them that to trade is similar to fo
exchange, and that scheme is like a plan here. Ask if anyone can guess what 3 Local
Exchange Trading Scheme is.

Main activity

1

Fo

Tell students they are going to read about Local Exchange Trading Schemes and find out if
their guesses were near. Go around the class telling students they are A, B or C in turn.
Put them in groups of three or four, with each group being all the same letter, £.8. AAAA,
8BBB, CCCC.

Give out one sheet to each student. Tell them to read their text and help their group with
anything they do not understand.

Tell them to talk about the text again and each make notes about the most important
information.

While they work, write these questions on the board:
What do L.LET.S. do?

Are they popular, and are ihey successful?
How do they make exchanges easier?

Ha o Mok

Do they use notes or coins? What do they use?

Now put students in groups of at least three so that each group has a person whao has
read each text, e.g. ABC, ABC, ABC, ABC. Show the guestions on the board and explain
that students should tel! each other about their text. They must work from their notes and
turn their text face down so they can not read aloud from it or see each ather's,

Check their answers.

Ask students to talk about other advantages, possible problems of LETS, and
suggestions for what they might do or make.

Lister: to opinicns and encourage comments and questions.

How up
In groups, students plan a L.E.T.S. They should think about:

~  where they have the central bank, and whe would be the hanker
— aname for it

— what money they will use

- who they will ask to join

- what kind of things they will want people to seli

— prices; the cost of different things

— how much they will pay the banker

~ other information

Each grotip makes an advertising poster for their schame with relevant and necessary
information.
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Local Exchange Trading Schemes (L.E.T.S.) do not make money, but they help people to help themselves
and help each other. They are very good for local areas, and people welcome them. L.E.T.5. are becoming
very popular. There are more than 200 in the UK, and some of them have hundreds of members. None of
them are exactly the same because different people have-different ideas. But they all offer their members
many advantages. L.E.T.S. are very friendly. Members meet new people and make new friends. People learn
to use their free time better. An important advantage is that people without any money can stili buy things.
They can still pay other people to do things for them too. People do not have to pay a bank to borrow
money.

* So what do L.E.T.S. do, and how do they do it?

You and your friends or neighbours might not have a lot of money fo spend, but you are rich in other ways.
Everyone has lots of abilities; we all have things that we can do. Some of us are experts in special subjects.
For example, we might be doctors or artists. Others are good at simpler things like cocking or decorating.
Mavybe we can only do easy things like cleaning, but we all have something we can exchange with other
people. And we all need each other’s help, but of course, life is always difficult. For example, my neighbour
is a hairdresser and | can cock fantastic cakes. Unfortunately, he does not like sweet foods, so | can not get
a haircut. So | need to find a third person who likes cakes, a person who has got something the hairdresser
wants. Then perhaps all three of us can do an exchange together. It will not be easy!

® We need an easier way to exchange things, but how?

Have you ever thought of making your own money? Do not think of dollars or euros; invent and use your
own money. You can call your money anything you like, for example, a Pop, and ask other people o join you
in the ‘Pops Trading Cluk’. You get Pops by deing something for someone; they pay you in Pops. You can
spend your Pops on something that someone else does or makes for you. You do not need coins or notes,
but you do need a central bank. This can be a telephone answering machine where people can leave
messages about their exchanges. The Pops Trading Club banker listens to the messages and puts all the
information into a computer, so everyone knows how many Pops they have got. The club pays the banker in
Pops for the work they do. Simple!

® So how big ara these trading clubs, and are they successful?
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Unit 15 Money

Sale or exchange

Warm up

1 Elicit or teach antigues.

Ask what antiques people collect. Elicit or teach: furniture, clothing, toys, musical
instruments, jewellery. Elicit examples of each.

2 Onthe board, draw an old clock and write £100. Write cost, worth, price, pay, afford, buy,
sell, exchange. Ask, elicit or explain what they mean

Ask students to work with a partner and write a sentence or a question with each word
about the clock.

Check they are sentences, and have the class repeat thermn.
3 Tell students to ask and answer questions about the clock with their neighbours,

Main activity

1 Tell students that they are antigues collectors. Give out the strips. Tell them to read the
instructions and ask if they have any guestions.

Tell them to tear their strips info five separate antiques.

Explain the rules:

® The prices on the antiques are for nelp: students can sell them for as much as they want.
® They can exchange antiques for others, or exchange antiques for others and maney,

® They must get as many antiques and as much maoney as possibie to win the game.

® If they have five of the type in their instructions at the end of the game, they get an
extra £500,

® FEveryone canspend as much as they want.

® They must keep a note of the money they spend and make. On the board write:

£ spent toperson  £made from person
50 " Peter - 30 C Jiwm
- 100 Arva 75 | Mandy

150 | 105
- 20 | T 20 - Kelly

170 | s

Explain that to stop people cheating, they must get the other person to sign their accounts,

4 Give students 20 minutes to move around the class buying, seliing and exchanging as
many antiques as they can.

5 Goaround helping, and checking they are keeping correct notes of their deals.

6 Find the winner:

Students total the top prices printed on their antiques, e.8. guitar £50 - £100 = £100.
They add their antiques’ value to the money they made.

They take away the monay they spent.

If anyone has the five items in their instructions, add £500.

The person with most money wins. Form a line from the person with the most money
down to the person with the least.

Follow up
® Students write a paragraph describing their best buys and their biggest mistakes.
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Now you have five
items. You must buy, sell
or exchange items to
make money. At the end
of the game, you will get
a bonus of £500 if you
have got five PIECES
OF JEWELLERY.

furniture
desk
£50-£100

jewellery
necklace
£75-£125

instruments
drum
£100-£150

toys

puppet
E125-£175

clothing
suit
£150-£200

Now-yoﬁ have five
items. You must buy, sell
or exchange items to
make money. At the end
of the game, you will get
2 bonus of £500 if you
have got five MUSICAL
INSTRUMENTS.

clothing
jacket
£50-£100

furniture
chair
£75-£125

jewellery
earrings
£100-£150

instruments
trumpet
£125-£175

£150-£200

Now you have five
items. You must buy, sell
or exchange items to
make money. At the end
of the game, you will get
a bonus of £500 if you
have got five TOYS.

toys
teddy
£50-£100

clothing
uniform

£75-£125

furniture
table
£100-£150

jewellery
brooch

£125-£175

instruments
violin
£150-£200

Now you have five
items. You must buy, sell
or exchange items to
make money. At the end
of the game, you will get
a bonus of £500 if you
have got five PIECES
OF CLOTHING.

instruments
guitar
£50-£100 -

toys
steam enginie
£75-£125

clothing
dress

£100-£150

furniture
wardrobe

£125-£175

jewellery
cufflinks
£150-£200

Now you have five
items. You must buy,

sell or exchange items to
make money. At the end
of the game, you will get
a bonus of £500 if you
have got five PIECES
OF FURNITURE.

jewellery
ring
E50-£100

instruments
saxophone
£75-E£125

toys
doll
£100-£150

clothing
diver's helmet
F125-£175

furniture
couch
£150-£200




. A5'minutes -1 hour

KEY LANGUAGE
ddvertisers, advertising, -
 budget, compony, -

execuitive, glossy ‘
- magazines, image,
lifestyle, market, media,
product, publicity; S
language of suggestion,
agreeingfdis.agr.éeiﬂg, o
modat verbs of possibility
probability and necessity,
future structures

PREPARATION
One photocaopy for each
student-
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Unit 15 Money

It's all about image

Warm up

Ask students what their favourite advert is and why they like it.
Ask how much influence they think advertising can have on what we buy.

Tell them it is often said that ‘Advertising sells us a lifestyle or a self-image, not a product’.
Ask for their opinions.

Main activity

1 Tell them they are going ta read about types of adverts. Give out the photocopies and ask
them to read the first text: The art of advertising.

2 Ask them which type is most effective and why. Ask if-they can think of any cther types.
Tell them that they are going to become advertisers themselves. Put them in groups of
four. Direct them to the second activity on the photocopy: Advertising executives. Tell
them to read the instructions, and ask if they have any questions.

4 Explain that they should discuss the projects and choose two to advertise. They should
think about the style of advert that they might use to sell the products.

5 Tell them they need to think in detait how they will advertise their chosen products.
Write on the board:

Product image - what can you emphasise about the product to make it attractive?
Target market — who will buy 1t?

Budgets — where is the best place to advertise it and why?

Style — what will the adverts be like? Describe your ads.

Go around helping with ideas and language.

6 Tellthe groups to choose their best advertising project to describe to the class. They must
also decide who will describe the different parts of their advertising plans.

Groups take turns to explain their plans to the class. Invite questions and camments.
Ask which products they might buy and how the adverts affected their choices.

Follow up

e Groups choose one of the products and design a TV or radio advert for it.

® They act the advert to the class. If you have the facilities, you can video or record the

adverts.

Ask the class to vote on which advert:

uses the best English

is most creative

would be most lkely to persuade them to spend their monay
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Unit 16 Past experiences and stories

Really?

Warm up

1 Tell some story from your past, but change the story in some interesting and exciting ways
5o thal it s not completely true. You can use the cards on the photocopy page to give you
some ideas.

Ask the students if they have any questions about the story.

Ask the students if they believe your stary. Tell them that it is not completely true, and ask
them if they can guess which parts are true and false. Ask them which parts they believe
or da not believe and why.

Main activity

1 Tell students that they are going to play a storytelling game. Tell them they must guess if
the stories are true or false,

2 Puytstudents in groups of four to six. Give each group a board, a set of cards and a die. Te!l
them each to find something to use as their marker to move around the board, like a coin
or some personal item.

3 [Explain the rules:
® FEveryone throws the die once.

& The student with the highest score starts.
® They throw the die and maove their marker the number of squares on the die.

e |fthey land on a square with instructions, they must follow the instructions.
® |fthey get a card, they must tell the group the story on the card.
® The other students should ask guestions and try to decide if the story is true or false.

& When everyone has saic what they think, the storyteller tells them whe is right
and wrong.

& Then the person on the left of the storyteller throws the die, and s on untii somecne
tinishes.

8 The first person to finish is the winner.
Be ready te help with any difficult vocabulary on the cards.

if one team finishes before the other, they can go and listen to another team’s staries
and try to guess if they are true or false,

“group of fo |
 students to have one;
- ohe photocopy for
_eachgroup

Follow up

® Tell students to write up an account of their favourite story from the game they playved on
a loose sheet of paper. Tell them to write their own name on the sheet, but not fo give the
name of the storyteller.

¢ Collect the stories and put them on the wall arranged in the same groups that the
students were in when they played the game.

e Tell the students to go around and read the stories. Ask them if they can guess who any of
the storytellers were.

® Askfor comments about which they liked and which they believed. Chack if their guesses
are correct.



i & & & @ & &

B oW &

I

oMW W W e oW WD

 Winner! | Jivea oard
R i;sg“ er
Y - L 2
-0 ok \| Takeacard | P
(WL Hus about |

i:awsd fe

- o back three
spaces

LI

Give a card Lo
"~ onyour left . fo the person ~and tell us about
o  onyour right it

 Takea card
and tell us about
it

82

Givea card
“to the person

Take a card

o back four

w

spaces

" on your right

Give a card _
to the person

Take a card

nd tell vs about |

0 forward

two spaces

on your left

i

Take a sard

it

nd fell us about |

G0 back two

What is the most
dangerous thing
that you have ever
done?

What was the
biggest surprise of
your life?

g)< _______________________

What was the
happiest day of
your life?

What was your
strangest dream?

%( _______________________

What is your
earliest memory?

e e s e e e e e e e e ——————

When you were
young, who did
you admire most
and why?

o<

Give a card
to any other
person

spaces
What is the
strangest

coincidence that
happened to you?

What was the
best bargain you
ever got?

What was the best What was the nicest
place you ever : | present anyone
went to? gave you?

What was the + | Who was the most
strangest food you | | interesting person
ever had? ' you ever met?
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Rl 1% Fdal €XPeriences and stories

Interruptions

Warm up

1 Onthe board write: to interrupt / on interruption. Ask what it means, [f nobody knows,
elicit the meaning by asking questions, and interrupting before they finish.

2 ellthem they are going to play a game called interruptions. Demonstrate: tell them YOul
are going to tell a story and they must ask lots of questions to stop you finishing your
story.

3 Tell a story; you could use a card from the photocopy. If they are not asking guestions,
pause and alicit possible guestions. If they are slow to get going, tell another story to give
mcre practice.

Main activity

1 Put students in groups of four.

2 Give each group a set of cards face down. Tell them to spread them face down.
3 Explainthe rules:

& When you say Go, one person must talk for two minutes about the subject on the card.
The others must ask questions to stop them finishing. With strong classes, you can
make it three minutes.

& If the speaker finishes the story, or if the group run out of questions before two
minutes, then the speaker wins.

e [f the speaker has not finishad after two minutes, or if the groun are still asking
questions, then the speaker loses.

e If the speaker wins, they keep the card; if not, they put it on the bottom of the pile.
® The winner is the person with the most cards at the end.

Decide who starts. They take a card. Check they understand it and they are ready to start.

5 Looking at your watch, say Go and start timing. When the time is up shout Stop. You may
need to referee, to decide if the questions are still relevant to the story, and to decide if
the speaker has won or lost.

6 The player on the left of the speaker chooses another card, and the process is repeated.
You can stop the activity before all the cards are gone.

- stperlatives

" PREPARATION. .

- One p_hétdcdpy:fo‘r-»' o
~ each group of four.
students;awatchor
i Clock or.other timer - o
“that can measure threg -
minutes fairly accu rately

Follow up
¢ Askthe winners to come to the front. Tell everyone they are going to find the champion.
® Each winner takes a card. If they have had the card aiready, they take a different one. With

small classes, they may have seen all the cards so youmay need to think of other things
for them to talk about.

e They take turns speaking to the class, and the whole class interrupts. If it becomes too
chaotic you could ask them to put up their hands and you choose guestioners.

® Those who finish take another card and repeat the process until anly one student remains.

T e
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Where did you go and what
did you do on your last
holiday?

What happened on your
first day at this school?

Tell everyone the story of
the last film you saw.

Tell everyone the story of
the last book you read.

Tell everyone the story of
your favourite film.

Tell everyone the story of
your favourite book.

What was the happiest day
of your life? What happened
and what did you do?

What is the most interesting
place you have ever been to
and what did you do there?

What is the funniest thing that
has ever happened to you?

What is the most
interesting experience
you have ever had?

Who is your favourite
person in history and what
did they do?

What is the strangest thing
you have ever seen?
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- Past natrative, giving
reasonsand -
*explanationss, -
. speculating

propose, sketch,
~ past tenses, language

language of po.ssibiiify 3

3
1
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TIME

40 minutes — 1 hour -

 KEY LANGUAGE
- beg, disappoint, ‘
~ heartbreaking, insist;

-marriqge.,_ marry,:_ﬁ
wedding, wonder;
of cause and effect,
and probability
PREPARATION

One photocopy for
each student
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Unit 16 Past experiences and stories

Small ads

Warm up

1 Glve out the photocopies. Tell students to lock at section 1 and ask them what it is and
where it is from. Check that they all recognise that it is a selection of smail advertisements
known as ‘smell ads’ from a newspaper or magazine.

Ask them if they or anyone they know has ever bought anything from a small ads page.
Ask them what was bought. Ask them if they know why the person was seling the item.

2 Tell them tc read the circled ad. Ask them what the object is exactly. Who would wear it?
When, where and why?

3 Ask them why the person might be selling it. Tell them they have two or three minutes to
talk about possible reasons with their neighbours.

Listen to their suggesticns.

Main activity
Reading
1 Explain that the article tells the true story behind the wedding dress.

Tell students to read the first snippet only and talk about the question with
their neighbours.

2 Talk about their answers before giving the real one.

Repeat the process with the other snippets and questions
one by one.

Speaking
1 Putthe studentsin groups of three or four.

2 Tellthem to read the other ads. Ask if there are any words or details they do not
understand, and explain.

3 Telithem to discuss the ads and think of the story behind the items and why they are
being advertised. Tell them to try to think of unusual stories and make notes of their ideas
for each ad.

4 Listen as they discuss and try to make suggestions for making their stories more
interesting. Make a mental note of the groups with better stories.

5 Ask the groups with more interesting stories to tell them to the class.
6 Ask them who they think will want the items,

Foliow up
& FEach group chooses one of the ads.

® They work together to write up their story from the notes they made.
® They exchange their stories with another group.
® They read each other's stories and underfine anything they think is incorrect English.

® The groups that exchanged stories join together and discuss the underlined possiole
mistakes. Give heip where needed.




4
a2
-
|
B
E |
&
- |
=
b |
2

- |
|

|
A

~

1 What is this text and where is it from?

et NDEM,
High quality, good
condition,’ 1:2'.983'];
- £200 for quick safe,
.LADY’S'TRICYCLE' .'!t ;
luggage trailer. A,

Ve Sy

7 Why does she want to sell the dress?

-Tﬁe Observer Magazine, 21 April 2002
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KEY LANGUAGE
Present simple, can;- - _
have got; We use it for
-ing .., Weuseitto+

infinitive

PREPARATION

One photocopy for-
each student’
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Unit 17 Science and technology

Gizmos and gadgets

Warm up

1

Write gizmo and gadget on the board and ask if anyone knows the meaning or can give an
example. If not, give some examples yourself, e.q.

® keyrings that sing back to you when you have lost them and sing to them
8 olasses with lights on the side so you can read in the dark

Explain that gizmos and gadgets are unusual, useful things, but they are not really
necessary.

Ask for more examples of gizmes and gadgets, and ask what they are for. Use this to
check or revise We use it for -ing and We use it to + infinitive.

Main activity

1

Tell students they are going to look at some more unusual gizmos, and they must guess
whal they are. Put them into pairs and give out the photocopies. This is not a real Website,
but a search for 'gizmos gadgets’ on the Internet will find lots.

Ask them to look at the names of the gizmos for help. Tell them to talk with their partner
and make notes about what the names mean. While they are working, go around giving
them clues,

Check their ideas.

Maxi like maximum = a lot of something; Data = information
Auto like automatic; help they should know

Sure = certain; Shot like from a gun

Video they should know

Surf like surfing or surfboard, Cycle like in bicycle

Ask them to talk with their partners and make notes about what the gizmos are for. Write
these guestions on the board:

I What is it?
2 What do people use it for?

Check their ideas and write them on the board. There are no correct answers for this, but
if they can not think of any uses, you can give them clues to guide them to the following
possible uses:

fFo

Write these guestions on the board:
1 What type of person might buy 1it?
2 Do you warnt one? Why / Why not?

Check their ideas. There are no correct answers.

How up
In pairs, students think of their own gizmos and draw them.

They exchange their gizmos with another pair. They guess what they are and answer the
ather questians from earlier.

They check with the designers to see If their ideas are correct.
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Unit 17 Science and technology

It will never happen

Warm up

T Ask students for examples of inventions or scientific discoveries since their grandparents
were young. Write them on the board.

Ask which they imagine their grandparents thought were more usefu! and most surprising.
Use this to check or revise language of comparison.

Ask them for examples that have happened in their own lifetime. Write them on the board.

3 Askwhich thay think are more useful and most surprising. Check or revise language of
comparison.

Main activity

1 Tell students that they are going to read about inventions and discoveries that might
happen in the future, Put them in groups of four. Give out the photocopies.

2 Askthem to read the paragraphs. Tell them to underline any words they do not know and
ask the other students in their group about them.

“Making compariso
“agreeing and. i
- disagreeing

ﬂ'S','

3 Check if there are still any unknown words. Invite other students to explain them before
you give the meanings yourself,
: T}ME : E | 4 Write these questions on the board:
" 40-50 minites: - Which paragraphs mention:
SRR 1 travel?
' KEY L ANGU AéE‘ bad events?
alien, civilisation,
. cfone, colonies; -
destination, disappeor,
disease, DNA, extinct, -
genetics, planet,
reappear, transport;

z
3 medical science?
4 space?

Ask them to compare their answers.

5 Check their answers.

. language of
comparison, future

- structures, might/may.
for possibility and
probability.

6 Ask them to think about the paragraphs on their own without talking to their partner. Tall
them to decide which are more probable and write numbers 1 to 4 next to them. Number
1 is the most probable, number 2 is the next most probable, and 50 on; number 6 is the
least prabable.

7 Askthem to talk with the others in their group and compare the numbers they gave to
each paragraph. They should explain their opinicns and try to agree who is right.

PREPARATION
One photocopy for
each student

8 Askif any groups were able to agree about all the numbers for the paragraphs. Compare
the order decided by different groups. Were there any big differences? Ask them to
explain their opinions,

Follow up
® Intheir groups, students brainstorm the technical advances described on the phatocopy
and try to think of as many advantages and disadvantages for each as they can.

¢ Compare ideas around the class and see who has thought of most and which are the most
interesting.
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1

3

and probability

PREPARATION

One photocopy for each
group of three students,
the photocopy cut into its.
three sections; dictionaries
if necessary
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Unit 17 Science and technology

It will change our lives

Warm up

Ask students what new technologies have developed in the last hundred years, write
them on the board.

Tell them to decide with their neighbours which are the most important, and why.

Ask for opinions and invite comments. Use this to check or revise language of comparison.

Main activity

1 Tell students they are going to read about technology of the future.
Go around the class telling students they are A, B or C in turn. Put them in groups of three
or four, with each group being all the same letter, e.g. AAAA, BRBR, CCCC.
2 Cive out the sheets. Tell them to read their text and help their grous with anything they do
not understand.
3 Onthe board, write:
I What will be the wiain uses of the technology?
rar €as, 2 Which use will bring the biggest benefits and why?
giving explanations, . 3 What are the most surprising predictions and why?
. Lo : prisiig p [
) makmg_coﬁmpan:slc_)l?!s _ Ask students to discuss the questions and make notes.
and reachmg .c:le_clsmns_. 4 ‘While they work, write these questions on the board:
TIME 1 Which technology will bring the biggest benefits and why?
45 minutes - 1 hour 2 What is the most surprising prediction and why?
: I 3 Which technology do you like the idea of most?
: KEY LANGUAGE - = 4 Which technology do you ihink is the most likely to happen and wihy?
artificial, atom;."‘ R 5 Which technology do you think is the most unlikely fo happen and why?
' automatic, batteria,- 5 Now put students in groups of at least three so that each group has a perscn whe has
cancer, earphdnes, exotic: read each text, e.g. ABC, ABC, ABC, ABC. Shoyv the questions on the board anq explain
- . that students should telf each other about their text. They must work from their notes and
expand, goggles, _ turn their text face down so they can not read aloud from it.
mteract'fve, mamfchture, 6 Askfor thelr opinions and invite comments.
packaging, phobias,
porsonous,‘poﬂutfon_, Follow up
pressure, viruses; o ¢ intheir groups, students imagine a typical day in the future when all three technologies
language of COMpariSOn are in common use. They make notes about the daily routine.
future structures, mddaf e Students describe their day to the class.
- verhs of possibility ' ® They vote on which day is:

® the most interesting
® the most likely
¢ the weirdest
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A: VIRTUAL REALITY
with video goggles that go around the sides of our heads too, so that we can see an image all
around us like in real life. wWe do not watch the film from a distance, we are in it! The film, of course, is a computer image. The
goggles are sensitive to the movement of our heads: the image moves when we furn our heads as it does in the real world.
Built-in earphones aiso change the direction that sounds seem to come from a; we _move p.ast objec.ts. Gloves that can
expand to put pressure on our fingers allow us to feel that we are touching objects in the virtual environment. All this

already exists, so what is new?
As computer programs get faster and more detailed, much more will be possible. We already have flight simulators for

training pilots, but programs will be developed for training in almost anything. We will be able to meet friends or colleagues
in virtual envirorments: luxury conference rooms, exatic landscapes, virtual art galleries or impossible fantasy spaces.
Imagine treating phobias by allowing people to meet their fears in a virtual, harmlass world. Doctors will be able to attend
opera’siohs thousands of miles away, and when robot arms are developed, they will be able to actually take partin the
operations. This type of remote expertise will be available to many professions.

But there is more. Experts believe that, sconer or later, the technology will be developed to allow us to link computers directly
into the brain. Then everything will be possible: sights, sounds, touch, smells, tastes, even emotions. It is even suggested that
we can go further still, and input memories to create compietely new virtual identities. We can become whoaver we want to
be. We could have a whole catalogue of paralle! fives and personalities. The possibiities are truly endless.

Imagine watching a film, but

B: ARTIFICIAL INTELLIGENCE

We already have intelligent, automatic lawnmowers that can find their way around the gardens, cut the grass, and then find
their way back to the shed and piug themselves in to recharge. There are vacuum cleaners too just as clever. At a more
exotic level, there was the Mars Pathfinder robot that did its job without human help.

There are all sorts of other uses for inteliigent robots that can operate with little or o human control. Dangerous or
unpleasant waork, like clearing poisonous waste or landmines, are obvious examples. Research is being done on a car that will
drive itself mora safely than a person could. It would communicate with the other computerised cars around it and with
electronics in the road to avoid accidents. Road deaths will become a nightmare of the past.

it is not just robots that are being consicered, but all types of other machines carrying out a wide range of tasks. For
example, the intelligent fridge that can read microchips attached to food packaging and warn you when the food needs to
be eaten or thrown away. It will also rearder more food over the Internet when needed. Robots for general housework are
sure to come. Honda, among other manufacturers, is researching a hurmanoid robot that can walk and carry things around.
Some experts believe that the entire man-made world could be populated with all kinds of intelligent machines by the
middle of this century.

in addition to the machines, more intelligent computer programs are predicted: programs that can learn and sventually think
for themselves. One idea in education is interactive programs. Far example, imagine a history program that would allow you to
tali with an artificial expert historian and ask for explanations of anything you did not understand, or a language program that
speaks every known human fanguage, and can tell jokes in them too.

C: NANOTECHNOLOGY

Everyone is aware that technology has becormne able to buiid machines on an increasingly smali scale. Today’s desktop
computers are more powerful than the room-sized machines of the 1970s. Nanotechnology is a special type of
manufacturing technology and, according to the experts, it is the next step. ‘Nano’ means very smali, and nanotechnology
aims to build things an atom at a time, exact and perfect. This will give us computers hillions of times more powerful than at
present, but its other uses are endless. By working with individual atoms, it is possible to make anything. The silicon in
microchips is Just sand with the atoms rearranged. By rearranging the atoms in coal we can make diamond. Rearranging the
atoms in dirt, water and air we getrice.

Working at the level of the atom will also mean we can produce things without the pellution from today's methods. We
should be able to recycle ali the waste. Manufacturing will be cheaper as a result. it should be possible to build machines
that will remaove the poisons from the alr we breathe or the water we drink, and we can start cleaning up the envirchment.
We should even be able to reverse the centuries of air pollution by taking chemicals cut of the atmosphere.

Another advantage of working on the atomic scale is that we can build machines that can go places impaossible today.
Scientists are dreaming of machines small enough to travel inside the human body. They will find and destroy cancer cells,
viruses or bacteria. They could heal wounds, or even replace a missing arm or a damaged heart. S5ome people suggest that
with nanc-computers, we could carry complete lioraries inside our brain.
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Unit 18 Social and environmental issues

How green are you?

Warm up

1 Ask students how much of their rubbish they recycle and what kinds of things they
recycle,

2 Write the questions below on the board. Tell them they have two minutes o taik to their
neighbours and guess the answers.

1 How mmuch rubbish does a persen in Britain throw away every year (in tonnes)?
2 What per cent of their rubbish do pecple in Brifain recycle?

3 How many drinks cans do they use every year?

4 What per cent do they recycle?

5 How many glass containers do people in Britain throw away every year?

3 Ask for their guesses and write the highest and lowest values for each guastion
on the board.

Describing, mak

'suggestions Main activity
o o o Listening
TIME: LR 1 Tell students they are going to hear a short talk about recycling. Tell them they will hear it
45 minutes— 1 hour . - twice and to fister and check their guesses. Tell them to answer this guestion too, and
S T write it on the board:
" KEY. LANG{;AGE; : 6 Why is recycling important?
ait. build: ~C-an-g,.‘: R ;_ @2 Play the recording twice, and then ask if they want to hear it again.
. container, escape, - - 3 Check their answers:

glass, ground, hole, -
| recycle, river, rubbish, %,
safe, save, throwr away,
waste; -

Speaking
1 Tell students they are going to see some examples of other ways people waste energy and
give out the photocopies of section A,

there isiare, present t_ehs'
be, present continuous,
should/shouldn’t

Tell students to work with a partrer and find 12 examples of ways people waste energy,
- o Ask how many examples they have found and tell them tc describe the orotlems.
PREPARATION

One photocopy 'for-'eéch_
student, the photocopies:
‘cut into their two sactions

Tell students they are going to see ali 12 answers and give out the photocopies of section B.

u oh wN

Tell students to look at the differences between the pictures in A and B and find the 12
ways the people are saving energy in B. Tell them they have ten minutes o say what we
should and should not do to save energy.

-

(e track 25

g 6 Go around and help them to work out alf 12 ways:
| o

7 Check their answers using should/shouldn't.

Foilow up
® Ingroups of four, students design their own How green are you? questionnaire and
exchange them with other groups or ask other classes.
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init 18 Social and environmental issues

Something has to change!

Warm up

1 Onthe board, write Human rights, and ask what the students know about it. Write Animal
rights, and ask what they know about it. If they do not know much, explain that animal
rights organisations want us to stop using animals in cruel ways, e.g. in crusl sports or
testing new products to find cut if they are safe for people. Like human rights, animals
have rights teo. Ask students what they think.

2 Tell them they are going to read a page from an animal rights Website. Give out the
photocopies and direct them to section 1. Ask which organisation the page is from
{Fight for their rights]. Ask what the text is about {animal testing).

3 Tell students to read the Web page and help their neighbours with anything they do not
understand. Ask them to compare their opinions on the different tests. Put these
guestions on the board:

Why do we do the fest?

Is it useful?

What would happen if we did not do it?

Should we allow it?

What should we do about it?

Check what they think of each test in turn: smoking dogs, Draize, LD50, but be sensitive

to students with strong feelings. Use this exchange to practise the structures in the
Key language.

Main activity

1 Telf students they are going to lock at another important issue. Put them in groups of
three or four. Direct them to the information on Giobai warming and Clean water for
everyone, and ask each group to choose one. While they are deciding, write these
guestions on the board;

f'_KEY LANGUAGE
occess,: couse,.dedths, -
iﬂgdfsease g!acxer g!oba{
" Cincrease, mdustnahsed
' malaria, nation, pollutio
' p‘op:uJa_tiQn,ﬁ 'n’.ghts 3

What are the main parts of the problem?

Why is it a problem?

What are the causes?
What are the resulfs?
What should we do about it?

2 Askthem to talk about the information and the questions. Tell them they should sach
write short notes, not sentences, about the problem. Go around helging them to use all
the information and fit it into their notes.

n pké‘ééhf sn'ﬁﬁlé present.
_ continuous, present’
o perfect futires, first an.
second, condltlona! mus
:'i_shouid can’t '

o oHs o Mo k2

3 Tell them they are going to explain their subject to the class. Choose a Globat warming
group to talk about question 1. Ask other groups who did Global worming if they agree.
Let the groups who did Clean water ask questions.

- 'PREPARAT'IQN", .-
* One photocopy for ez ch
Costudent e

4 Repeat step 3 for all the other questions with different groups until the topic has been
covered.

Repeat steps 3 and 4 for Clean water.

Ask them to discuss with their group which topic is the most important problem and what
we should da about it.

7 Askfar their opinions.

Follow up
& Students write a brief summary of their topic using the questions as a guide to its structure.

R
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Animal testing is used in many ways for many reasons. in
smoking tests, for example, dogs breathe cigar-ettg smoke
continuously to find out how dangerous smoking is for people,
Two of the most commen tests are the Draize eye test and the
LD50 test.
The Draize eye test is used to find out if a new product, like a
‘new soap, will affect people’s eyes. In the tests, rabbits’ eyelids
are kept open with clips, and they can not move their heads.
Then the product is put in their eyes. The tests last a weel, but
many animals break their necks trying to escape from the pain
beforé the tast is complete,
-In the LD50 test, LD means 'Lethal Dose’ — that is how much of
something you can take before it kills you. It tests any chemical
by giving more and more of it to a group of animals until 50
per cent of them die.
Some experts say animal tests correctly predict effects on peopie
only 38 per cent of the time, and there are other ways of testing
that do not need animals. 5o why do we do them?

" From Spaaki
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Unit 18 Social and environmental issues
Keeping an open mind

Warm up
1 Onthe board write up the title and the headings of the six sections of the uestionnaire:

Social and environmental issues
Secial welfare

Justice

Education

Social equality
The environment

Animal rights

Teli students to work with a partner and think of an example of an issue for each of the six
sections.

2 Check their ideas and write them in the appropriate lists, just a word or two for each. Ask
guestions about them.

_KEY LANGUAGE
aristocrocy; beggar, S 3 Askwhich of the six areas s most important and why.
copital punishment, -~ -
 ctime, criminals, eldérl;
equality, exploitation,
inherit, justice, ..

- monarchy, poverty,

" punishment, recycling,
* rehabilitation,

 responsibility, welfare;

Main activity
1 Tell them that they are going to do a questionnaire on the issues.

2 Give out the photocopies. Tell students to quickly read the questions but not to answer
any. Tell them to uncerline any words thay do not know.

3 Askwhich words they underfined and ask other students to explain before you explain any
yourself.

4 Check that students understand the instructions for doing the guestionnaire and for
¥ AR checking their scores.

- language of obligation
“and responsibility, e.g.
“should, ought-to, must

5 Tell them to complete it, talking about the ideas with a neighbour as they go.
6 Ask if the comments describe them accurately.

7 Clean the board. Ask which are the six areas they had their highest and lowest scores in,
and on the boara write the areas which showed the most difference of opinion.

. PREPARATION

R e : 8 Teil them they are going to discuss one of the topics an the board. Point to the tapics on
S One photocopy f'_c)_;"_each ‘ the board one by ane, telling students to put up their hand for the topic they prefer. For
. ostudent: . each topic they choose, ask who scored above nine and who scored below nine. Put the

nigh-scoring students on each topic together and the low-scoring students on each topic
together.

9 Divide the students into groups of four to six.
10 Tell them to discuss thelr topics and prepare to explain their opintons to the class.

11 For each topic, allow the high-scoring groups to speak to the class, followed by the low-
scoring groups. Invite questions from the class and ask guestions yourseif,

12 Before moving on to the next topic, take a class vote with a show of hands on whether
they now agree with the high-scoring groups or the low. if for any topic there were only

groups of one point of view, ask students to put up their hands if the groups made them
change their opinions on anything.

Follow up

® Students choose a subject that they did not speak on, and write an account of the most
valid and interesting points mada by the other teams.
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Education

Social eguality

The environment

1 Animal rights

¢hitdren. L3

B Social and environmental issues questionnaire strongly disagres.
B | disagree.
-} Complete the questionnaire by giving a score of 110 5 I do not agree or disagree.
~fi-for-each opinion according to how much you agree or | agree.
2 d|sagree Wlth it. Then find your total for each section. ! strongly agree.
Soclal we]fare ﬁ{eepmg an open mmd comments
i ‘1 The care of the sick and elderly is the state’s responsibility [ | | Social welfare and justice
2 Beggars on the street is the sign of an uncaring socisty. . 5 0-12 You place great emphasis on
-3 Poverty is the resuit of socia! expleitation by the rich. [ individual responsibitity and self-
: reliance. You may feel that our ahility [
to creaie our own future is one of |
: the key things that makes us human. |
4 -Rehabilita't':on, rather than punishment, is more likely to 13 18i.lft:8élii? gﬂ#yliv;;t?:i\ii:;?r?ecifiingse =
reduce orime. D ‘ . for others, you also believe that
5§ {riminals are victims of the society that made them the way people must isarn to take control of
they are. D _ n their own lives.
6 Qapit_al punishment makes socigty as bad as the murderers ii 19-30 You are deeply socially aware and
condemns. I & responsible. You believe that it is
5 society’s duty to take care of its
vulnerable members, who may often
4 have little control over their lives.
: 7 Society should try to provide a basic education for all young ' Education and social equality
_ 1 0-12 You probably feel that education
8 Education until adutthood is & human right. should be for a practical purpose
-9 Society's provision of fifelong learning is essential to rather than for its own sake. You
persanal development. | 3 probably have a strong sense of
- tradition.
1 13~18You have a strong helief in social
. justice and equal oppertunities far
: all. You may fael that fate is & ]
.1 10 Inherited social or politicat power, as with monarchy and “’ stronger force in people’s life than is [
: aristocracy, for example, is fundamentally wrong. [ sometimes acknowledged. £
| 11 !t seems unfair that some people inherit fortunes while - 1930 You belisve in social equaiity and |
| others are born inte poverty. Ll : have a very strong social conscience. |
112 The inheritance of wealth is socially unjust and should be : You helieve in education as a force
. strictly controlled and heavily taxed. Ll ; for equality and personal
development.
i The environment and animaf righis
0-12 You are a strong believer in personal |5
113 We are not doing enough to protect the planet. [d freedom. You may have a sense of |2
| 14 Recycling of all possible materials should be compulsory, [ £ there being & hierarchy of living
4 15 Car ownarship is an unnecessary luxury that endangers the beings.
| environment and should be severely restricted. Ll - 13-18 You have a heaithy respect for the
planet and the other species that s
: share it with us, and you believe that [
: it is our moral duty to take care of
: them if we can.
16 Killing animals for sport is cruel. | ; 19-30 You fzel a keen sanse of urgency :
B 17 Killing ammals for scientific or medical research is immoral. L surrgunding the scological probiems fi
facing our planet. You probably find i
: it difficuit to understand the o
: sometimes selfish behaviour of other E
people.
vy
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Track 2 Unit 1.3
James: Hello. | don't think we've met. 'm James Pond.
Valerie: Nice to meet you, Mr Pond,

lames: Please, call ma James.

Valerie: OK, James. 'm Valerie Dumont. 5o how do you know
the ambassador?

James: We were in the army together.

Valerie: Oh, you're in the army?

James: Not any ionger-several years ago.
Valerie: I'm an army officer too.

lames: Ahl Do you enjoy your work?

Valerie: | like the travel.

James: Where are you living at the moment?
Valerie: | work in cur embassy in Argentina.
James: Aha. And does your family travel with you?

Valerle: Yes — well, 'm diverced actually, but my children travel
with me. It can he difficult sometimes.

Atsuko: Hello, I'm Atsuko Ishida. Do you mind if | join you?
Valerie: Please do. I'm Valerie Dumont, and this is Mr Pond.

James: James Pond. Wa were just talking about the difficuities
of travelling with a family.

Atsuko: | wouldn't know. I've never hean married.

James: No, neither have |. Tell me, Atsuko, what do you do?

Atsuka: I'm with the police. | work on special investigations.

Valerie: Are you working here in London?

Atsuko: No, I'm based at cur embassy in India at the moment.
This is just a visit.

James: How interesting. What are your plans while you're here?

Atsuko: I'm looking forward to going to some concerts.

James: Oh, you're 2 music lover! Me too. Maybe we can go
together.

Atsuko: Maybe. How about you, Valerie?
Valerie: I'm more of a sports person myself,
Atsuko: Sports! Let me guess — tennis or goif?
Valerie: Yes, golf. How did you guess?

James: Oh, you're a golf fan! Me too. Maybe we can play a
game together.

Valerie: Maybe,

Track 3 Unit 2.2

Man: You know, it happened again this morming. My neighbour
threw rubbish in my garden.

Woman: How do you feel about that?
Man: it makes me really angry, actually. | have to clean it up.
Woman: Is there anything you can do about it?

Man: | don't know. I've started throwing it back into their
garden, but it doesn't make any difference. | don't know what
to do. | don't really want an argument.

Waoman: What would you iike to happen?

Man: Well, I'd just like them to stop doing it. 1 can't understand
why they do it.

Woman: How about asking them?

Man: i'm not sure. | haven't spoken to them vet. They're new
here. They only moved here a few days ago. I'd prefer to be
friends with them, really,

Woman: What would you like to do about that?

Man: i suppose | could go and see them, say hello - as they're
new here.

Woman: Why don't you ask them round for coffee? introduce
them to the family? Then you can just mention the rubbish in
conversation.

Man: That’s not a bad idea. I'l do that.

Track 4 Unit 3.3

Jeremy: My clay starts at seven when | check the animals over
and feed the ducks. Then | look after the cows and spend my
time mending fences or machinery. If I'm lucky, | finish about
five when | feed the cows again. i love my job, but the down
side is the low wages. To bring in extra cash, me and my
brother do work on other farms, like tractor driving. Er,
you've got to be prepared to get your hands dirty—well,
everything dirty, really. Erm, otherwise you wouldn't last long
with cows. But you get used to it. If you're prepared to work
hard, there's nothing like it.

Track 5 Unit 4.1

Estate agent: So, here we are - number 26 Cross Street.

Man: Ch ... Is this the living room?

Estate agent: Yes, that's right. It's a good size and ...

Woman: Where do they sit? There isn't & sofal Oh, look ~
there's a chair under those old newspapers... and dirty plates
... and clothes ... and things. Ugh!

Man: Why s the television in the middle of the room?

Estate agent: Let’s go Into the dining room. Again, it's a good
size with ...

Waoman: Hmm. | don't like the table. It's too close to the
window.

Man: And the colours are really dark.

Woman: Yeah, it's very boring in here. The walls and the
curtains are 5o ... 50 ... brown!

Man: It needs some flowers or plants or something.

Estate agent: Shall we take a lock at the kitchen?

Man: Ch, no!

Woman: Ugh! it's so dirty!

Track 6 Unit 4.3

Andy: ...and thanks to Ron Willis for that repart. Now I'd like to
intreduce cur next guest, Mae Chang. Hello, Mae, and
welcorme to Happy Homes.

Mae: Hello, Andy.

Andy: Mae is a well-known Feng Shui expert. Now, | hear
that Feng Shui is becoming more and more popular, Mae.
Is that true?

Mae: Yes, definitely, Andy. Lots of people are sterting to realise
how really useful it can be.

Andy: And what exactly is Feng Shui?

Mae: Feng Shui is the ancient Chinese practice of controlling
how chi moves arocund our environment.

Andy: Chi?

Mae: Chiis an energy or life force that is all around us
everywhere, and by using it we can Improve our lives. Feng
Shui can be used to decide the best possible place to build &
house, but more often it's used to organise rooms and position
furniture. improving the movement of energy around a house
can bring more wealth, better health and perscnal success.

Andy: That sounds like something we should all knew about.
So what can we do?
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Mae: To improv'e'Feng Shui in the home, i is first necessary tc
remove all clutter.

Andy: Clutter — you mean mess and things?

Mae: Exactly - clutter is all the untidy mess in our lives, but
more than that. It's all those things that we don't use or need
any more; things that we no longer love.

Andy: The problem is, Mae, that most of us find it very difficuit
to throw oid possessions away. We become attached to
things emationally; we always think that we will use them
again one day. _ :

Mae: Yes, thal's right. But when the [ife energy, chi, enters the
house and meets piles of clutter, it's stopped dead and it
cannot move freely. This causes problems in our lives. 5¢
when we finally throw things away, we feel a sense of

. freedom and relief. - ' '

‘Andy: OK — 50 get the clutter out, Then what?

Mae: Well, after we've removed all the ciutter from our homes,
then we can start to make othier important Feng Shui

_changes. There are several very useful things that you

cando ...

_Trac_l_(7 Unit 5.1

Part 1

Suzanne: You know, Peter, | like this neighbourhood -1 don't
wart to leave. But my new job is in ancther city! 5o ... I'm
~going to live there.

Peter: You'll be 'OK, You'll find a nice place.

Suzanne: I'm not sure. This a great place to live. It's got a ot of

good shops, and the people are very friendly. It's got some

excellent cafés too — and they're cheap!

Peter: Any good restaurants?
Suzanne: There is a restaurant, but it's terrible. | never eat

there. The best thing is the sports centre. There's a fantastic
sports centre near my flat.

Peter: Oh, | didn't know that you like sport.

Suzanne: Yeah, | play volleybal! there. One bad thingis all the
cars. Everybody uses the big car park next to the sports
centre. 50 my road has too many cars on it. Another problem
for me is that I love films, and there isn't a cinema. It's not a
big problem because there are good buses. I've got a bus
stop on my road so | can go to the cinema in the city centre.
There's a swimming pool ini the city centre too. | often swim
there. It’s about twenty minutes away so it's easy to get there.

Peter: Uh huh.

Suzanne: |U's gaing to be difficult te find anather good
neighbourhood like this, but | need a flat near my job.

Peter: You'll find somewhere. Relax!

Track 8 Unit 5.1

Part 2
Brian: 554782. Brian Kent speaking.

Suzanne: Hello. My name’s Suzanne Giles and 'm phoning
about the flat in your advert.

Brian: Oh, yes.

Suzanne: The advert says that it's large.

Brian: Yes, it's got two large rooms and a small kitchen, It's very
modern, er, with big windows.

Suzanne: Can you tell me something sbout the
neighbourhood.

Brian: Oh, it's a nice friendly neighbourhood. Er ... what do you
want to know?
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Suzanne: Erm, are there many shops, restaurants - things like
that?

Brian: Yes, we've got lots of shopé and restaurants, We've got
banks, a station, a cinema .

Suzanne: A cinemal Really? Is there anywhere to do sports?

Brian: Well, there’s a swimming pool .. and at weekends, there
are a lot of sports in the park,

Suzanne: Great! Can i come and see the flat at the weekend?
Brian: Yas, no problem. Is Saturday at three o'clock OK?
Suzanne: Great! Saturday at three is fine,

Brian: OK, I'll see you then.

Suzanne: Thanks. Goodbye.

Brian: Bye.

Track 9 Unit 5.2

Reporter: Hello. I'm doing a programme for Weltham Radio.
We're finding out what people think of all the changes in the
town. How do you feel about all the changes? h

Old man: itisn't as good as it used to be — and it's getting
WOrse. o

Reporter: Why do you say that? _ _

0Old man: Well, we used to have a really good market. You
could buy anything at that market, and now it's gone. It's alf
offices now. Everything s for business and nothing is for the
ordinary pecple these days. ' '

Woman: No, that’s not true. The new footbridge i really good..
I used to hate crossing that road. It was really dangerous. You
had to wait for hours.

Old man: There are too many cars in the town centre today.
They should stop people driving in tha town centre.

Woman: Well, | think Wellham is much better now. That new
theatre is fantastic — they have some really good plays.

Teenage girl: No, Mum, | agree with Grandad. Wellham is
getting worse. Who wants to go to the theatre? It's so boring.
That theatre used to be 3 disco, and that was much more fun.

Reporter: And tell me, what do you think about ...

Track 10 Unit 6.2

Martha: Hello. I'm Martha Jonas and welcome to another
Travellers’ tales. In this week's programme, we asked 100
peaple where they most fike to go on holiday and what they like
to do there. We alsc asked which holiday people remembered
the most, and why. Here’s what a few of them said.

Martha: Excuse me, I'm from Travellers’ tales.

Man: Yeah, I've seen you on TV — you're Martha Jones.
Martha: Yes. Can you tell me where you like to go on hollday?
Man: The beach.

Martha: Which beach?

Man: Anywheare with a good beach. That's the most important
thing. Sun, sand and sea.

Martha: Excuse me, do you usuzlly go to the beach for your
holidays?

Woman: No, never. | always go to someawhere with history —
Athens, Rome, places like that.

Martha: Not the beach?

Woman: No, never. | hate the beach: all those people with no
clothes on! Horrible!

Martha: Excuse me, I'm asking people which holidays they
remember the most.

Man: Erm, my holiday to Egypt about four years ago.
119




Martha: Egypt! Why? is it the history of the country?
Man: No —it was a donkey.
Martha: A donkey?

Man: Yeah. lwas on a donkey trip to see the Valley of the
Kings near Luxor. There were a group of us with this guide
called Aziz — erm, the donkeys were his. Wa were high up in
the hills, and suddenly my donkey went crazy. It started biting
the donkey In front and then it ran off with me on its back. |
remembered that someone once told me that if you cover a
donkey’s eyes, it will stop ~ because it can’t see.

Martha: And did you cover its eyes?
Man: Yes, but it didn't stop.
Martha: Oh!

Man: And we were on & very small path, about 50 metres
above the valley, straight down! It was really daﬂgerous !
thought | was going to die!

Martha: So what happened?

Man: Aziz finally caught us. He said something into the
donkey’s ear, and it stopped.

Martha: Why did it run off?

Man: He told me later that it used to be his number one
donkey, the leader, but now it was number two because it
was very old and couldn’t see where it was going any mare.
The probiem was that it hated being number two and always
bit the new number one.

Martha: Ha! it was jeslous?
Man: Yeah! A donkey with a death wish!

Track 11 Unit 7.2

Part 1

Woman: What are you going to have?
Man: | don’t know.

Woman: The paté looks nice.

Man: What, the ham paté? No, not for me. How about a prawn
cocktaif?

Woman: No, not prawns. I'll have garfic bread.
Man: | fancy something meaty for the main course.
Woman: There's pork in pepper sauce.

Man: No — the beef, | think. Shall we share a salad? The seafood
safad might be nice.

Woman: No, not seafoed. Let’'s have the mixed salad i that's
okay with you.

Track 12 Unit 7.2

Part 2
Waitress: Yes, sir?
Man: I'd like to crder now. Erm, as a starter, I'd like the

vegetable soup, please. And for the main course, I'll have the
cheese and ham pie. Thanks.

Waitress: Can  get you any side dishes?
Man: No, thanks.

Waitress: And for dessert, sir? The homemade ice cream is
delicious.

Man: No, | don't think 50, thanks.
Waitress: What would you like to drink?
Man: Erm — just water, please.

Track 13 Unit 7.2

Part 3
Man: Well, that was a fantastic meal. Excellent paté
Woman: You didn’t eat it all!

Man: No, but it was very good, and the spicy vegetables wera
fantastic. You should have had some.

Woman: Yeah, they locked delicious, but | don't eat a lot of
spicy food these days. How about some of that yummy
chocolate cake for dessert — with ice cream!

Man: Er, no. I shouldn't, really. I'll just have a little fruit — and 11}
order coffees for us.

Woman: Coffee? Ch, no, not for me, thanks. But the mixed juice
special sounds interesting.

Man: Yeah, | think I'll have one of those too.

Track 14 Unit 7.2

Part 4

Woman: Hi. Erm .. I'll start with the vegetable soup, and then
for the main course, I'll have the spicy vegstabie surprise,
please. is it possibie to have the chesse pie without the ham?

Waiter: No, I'm sorry ~it’s all cooked together.

Woman: Ch, that's a pity. Let me see ...
fries instead.

Waiter: Anything for dessert? How about our chocolate cake?
Woman: Mmm, it looks good. Yes, OK. Il try it.
Waiter: And the chocolate cake. Thank you.

I'lt have some French

Track 15 Unit 7.3

David: Hello, 'm David Edwards and today on Food for Thought
I'm talking to Dr Madhu Kumari, who's an expert in the art of
Ayurvedic health care. Hello, Madhu, and welcome to Food
for Thought.

Madhu: Hzllo, David.

David: Can you begin by giving our listeners a guick
explanation of what Ayurveda is?

Madhu: Well, Ayurveda is the life science of India and it has
been practised there for aver 5,000 years. The word comes
from the andlent Sanskrit language. ‘Ayu’ means life and
‘veda' s similar in meaning to knowing. Ayurvedais a
complete approach to health, diet and natural medicine.

David: And what are ts basic principles — its, erm), central ideas?

Madhu: Ayurveda states that there are five basic elements in
the universe; Air, Fire, Water, Earth and Ether or Space. They
control or affect everything.

David: Ah ha. And what influence do these five elements have
on us?

Madhu: In human beings, the five elements work together to
create three different energies called dashas. All three
doshas are active in everyone, but usually one dosha — or
sometimes twe — are naturally domiant in a person. Each
dosha has its own special character.

David: 5o that means that there are basically thres differant
types of people with their own physical and mental
characteristics?

Madhu: Yes, absclutely. There are three different physical
body types with their different personalities to match. if we
now what type we are, we can develop our lifestyle to give
us exactly what we need ~ so we can keep ourselves in
balance and stay healthy and happy. If we have too much of
one dosha, we can change our diet, for example, and eat
foods that make that particular energy weaker.
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pes? Can you,

vid: interestingl-And what ar fistening will be

ermi, describe them for us? I'm sure everyone
~ keento try and recognise what type they are.
Madhu: The three types are called Vata, Pitta and Kapha, and
they are quite different from each other, but, as | said, many
people ar a mixture of two types. With 3 bit gf experience
you can téll-what type people are just by looking at them.
Vata people are very.easy Lo recognise. They are very self-
confident, fively arid. do everything quickly. You often ses ,
them rishing and that's one of their problems. If they aren’t
careful with their doshas they can become anxious and
worried. Pitta types are very energetic and organised, warm
and friendly, but the risKis that they can become critical -
they ten e other people and themselves.

apha pepp}e_areﬁsually easy-going and rela.xed but
&4 o watch olit:for becoming bored and boring.

attention, please. A little girl is fost in the
Her namie is Kirsten and she’s five years old.
: air skin.and blue eyes. Her hair is short and
wavy.If anyone sees her, could they please come to the
formation desk. She's wearing jeans and a white T-shirt. |

arty. Yeah, i_n'_é_,_ mate. Something | can help you with?

."{Q_gfve heard I'm managing a teenage girl

orce? Youknow, techno-disco-type music.

ard, How's it going?

: ete-,_a_b__éoiutely fine — just one very little problem.

ah. What's that? _

Mel — 'Ih“e.’s-_left the band. Er, b'ig troubte, that girl.

dout Too many disagreements on style. Said

i ethe ;Io__thes I chose for them. Won't even

. phonecalls! So, erm, Pete, | was wondering what

youve got on your books at the moment — erm,
uld use inher place.

wart someone to replace Mel? No problem. I've

‘of:singers 6n my books. Does she need to piay
ument?

. iMark ___q_s_trurﬁrieg;t__?_ N0, 10, course not! Has to be a good dancer,

Hmm. Lthink fve got the perfect person for you

SO0 LT Ood dancer and a fantastic singer. She'd be

: 5.-_pgrfe:c;:_ 5he5 go_t-y_ea_rs and years of experience behind her
“tog. Her jazzis amazing and when she sings the blues, it's

- venough to.make & grown man cry, Marty. You rmust hear her.

lazz and bies? Dance Force is a teenage disco band

We're trying to make people dance, not cry! ,

Pete: OK. How about this? {'ve just signad up a new young
singer-dancer ... going to be a big star ... perfect for the
band. Lots of energy.

Mark: What's her name?

Pete : He's called fonny Watts, and ...

Mark: He? Dance Force is a girl band, Pete!

Pete: He'd be very easy to work with, Marty ...

Track 18 Unit 9.3

Woman: It is summer and [t's a nice day. The sun is shining on
your face. You're walking along a quietroad in the
countryside with trees all around. Birds are singing and
there’s a sofi wind. You come to a forest, and you see a path
through the trees. You follow it. Inside the forest it's cool, and
you car smell the trees. Soon you come to a beach. The sand
is clean and bright. You sit down and take off your shoes. You
can feel your fest on the heach. There are other pecple on
the beach, but not too many. You can hear their voices. Some
of the people are singing. What is the song? You can also
hear the sea, and you look at it. The water looks warm.
There's a boat on the sea. It's coming to the beach. How big
is the boat? What colour is it? Everyone is relaxed. How do
you Teel? '

Track 19 Unit 12.2

Chairwoman: ... Fine — er, we'll put the restaurant story on
page 7. OK, what's next on the list?

Boy: It's the fashion pages. I've got some photos here for you
ali to look at. Here ... What do you think?

fulia: I'm nat sure. I'think they're a bit boring, really.
Chelsea: | disagree. [ think they're very lively.

Man: If you ask me, they're brilliant.

lulia: Well, I'm sorry, but 1 can't agree with you.
Chelsea: | love them. Why don’t we use them ali?

Man: Yes, I'm with you on that, Chelsea. They're fantastic. in my
opinion, they're the best thing we've got.

Chelsea: How about putting this one on the front page?
Boy: You're right, Chelsea. Fantastic!

Chelsea: What do the rest of you think? Good. We all agree.
Julia: | don’t!

Chelsea: No, but then you never do, Julia.

Track 20 Unit 14.1

Part 1

Man: | work very long hours and my job is very stressful. Erm, |
certainly don't do it for the money, but it’s strange —I've
never reaily wanted to do any ather job. When | can help
someone, make them feel better, | feel really good. Even if it's
anly to make them smile or feel more comfortable. [ see a lot
of sad things, but when someone gets better and they can go
home to their family again — oh, it’s just wonderiul.

Track 21 Unit 14.1

Part 2

Woman: | don't mind work. My job isn't bad —it's quite easy
and you dor't have to think too hard about it. The money is
OK and that’s the impartant thing. | dow’t do the jok for the
job, if you know what | mean — | work to live; | don't live 10
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work. The best thing about it is the people. I've got some
reaily good friends and we have a good laugh. The only thing
I don't like sometimes is the noise. When all the machines are
warking you can't hear yourself think - it's so ioud.

Track 22 Unit 14.1

Part 3

Man: My work is my life, really. I've always been sporty and |
love team games. | know all my friends from playing sport. |
started working herg about, erm, ten years ago and | know
nearly everything about the job. When someone comas to
the centre to ask about classes or games, | can usually
answer all their questions, no probfem. You see, | started
most of the classas in the beginning, 5o | know all the trainers
and instructors now.

Track 23 Unit 14.2

Part i

Interviewer: Could you tell me something about yourself?

Applicant: Er, well, you've got my application form and it's all
there. What sort of thing do you wart to know?

Interviewer: Well, for example, how do you get on with people?

Applicant: Fine.

Interviewer: | see. Well, perhaps you could tell me why you
want this job?

Applicant: Er, I'm out of work at the moment and this is really
near my house. | could walk to work. Oh, and the pay is good.

Interviewer: | see. What do you know abhout the company and
the job itself?

Applicant: Well, I've eaten in the café a coupie of times and I've
seen your delivery vans arouind. So | suppose the job involves
making sandwiches and things, delivering them — things like
that.

interviewer: OK. Why do you think you can do the job?

Applicant: Well, it's not hard, is it?  don't see why | can't!

Interviewer: What qualities would you bring to the job?

Applicant: Er, what do you mean?

interviewer: You've applied for the job of Catering Assistant. As
you probably realise, this means working as a member of our
catering team, taking orders, delivering an time and to
Customer satistaction. Why should we employ you? what
qualities would you bring to the job?

Applicant: Oh, | see what you mean now. Wel!, I'd be 0¥, |
maan, I'm not stupid. I'd be fine.

Interviewer: Well, thank you for coming today. We have several
cther cardidates to interview, and we'll contact you when
we've decided,

Track 24 Unit 14.2

Part 2

Interviewer: Could you tell me something about yourself?

Applicant: Well, I'm very practical and organised. I'm also
interested In food — and not just eating it. As you'll see from
my application letter, I'm taking night classes in Chirese
cooking, and | do voluntary work serving lunches at a centre

for old peopie,
Interviewer: | see. How do you get on with people?

Applicant: Very well. | enjoy working as part of a team and
meeting new people, as [ do in my voluntary work.

Interviewer: Why do you want this job?

Applicant: Well, as f mentioned, I'm interested in preparing
and serving food. { know your products — I'va eaten in your
café — and I like the quality of the lunches you offer. | think the
job would be interesting, and I'd enjoy the contact with the
customers,

Interviewer: OK. Why do you think you can do the job?

Applicant: | can remember food orders correctly, even when
iU's busy. Sometimes at the centre where | work, it seems like
everyone is asking for things at the same time. | have a
driving ficence if | need to deliver anything in the van — and
Im fit, so carrying things is no problem.

Interviewer: What qualities would you bring to the job?

Applicant: 'm sorry, what do you mean?

Interviewer: You've applied for the job of Catering Assistant. As
you probably realise, this means working as a member of our
catering team, taking orders, delivering on time and to
customer satisfaction. Why should we employ you? What
qualities wouid you bring te the job?

Applicant: Oh, right. | see what you mean. well, | enjoy
working with people, 'm reliable and organised and I'm
interested in catering. | know there's a lot mare to learn, but
i'm enthusfastic and I'd welcome the apportunity.

Interviewer: Well, thank you for coming today. We have several
other candidates to interview, and we'll contact you when
we've decided.

Track 25 Unit 18.1

Presenter: How much rubhbish do you and your family throw
away every week? When you throw something into your
dustbin, do you know where it goes next?

Rubbish from your home is put into large holes in the ground
called landfill sites. After many years, earth and grass cover
the hole, but we can’t use tha land to grow food, and we
can't build on it because it's not safe. Sometimes pollution
from the rubbish escapes into the air or into rivers and
streams. Clean air, water, fand - these are necessary for life,
and we are destroying them.

In Britain, each person throws away half a tonne of rubbish =
year —that's 27 million tonnes a year in total. We're throwing
oo much away. We're only recycling about ten per cent of
cur rubbish, and we should recycle more. For example, we
use five biilion aluminium drinks cans 3 year. Aluminium is
expensive, but we only recycle about 42 per cent. Glass is
expensive too, but we throw away six billion glass containers
every year.

Recycling rubbish saves energy and stops pollution. Think
about it before you throw it away.
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