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This resource book is designed to be used alongside the natural English pre-intermediate student’s book to give
students at this level extra reading and writing practice. However, the materials are freestanding and can be used in any
order as a dip-in resource for the teacher.

The materials and tasks have been chosen for the general English user who wants to improve their reading and writing
skills and also for the student using English for their studies or for work purposes. It also covers skills useful for public

exams such as IELTS, BEC, or PET.

how the book is organized

There is one reading lesson and one writing lesson
for each unit of the student’s book, with accompanying
teacher’s notes. Each unit is linked thematically to

the corresponding unit in the student’s book.

teacher’s |
| notes

one
reading

approach to reading and writing

It is relatively simple to test students’ competence in reading
and writing, but it is not so easy to know how to develop
students’ skills in these areas. This book is designed specifically
for that purpose. It aims to ‘train’ students in the skills they
need to improve their reading and writing and gives them
exposure to the kind of task types they are likely to encounter
at higher levels using accessible and interesting texts.

SKILLS Each task comes under the relevant skill on the students’
pages, e.g. reading for gist or organizing ideas. This gives students
exposure to useful metalanguage and should raise awareness
of the aims of the tasks. For the reading skills you can download
the glossary of reading skills, from the natural English
website www.oup.com/elt/teacher/naturalenglish and
encourage students to refer to it when necessary.

reading

Many of the skills students need when reading in English are
the same skills they use when reading in their own language,
e.g. reading for specific information, for gist, or for details.
Most students don’t need to learn how to ‘do’ these things,
because they do them naturally in their first language. What
is helpful is to raise their awareness of these skills and give
them plenty of opportunities to practise and develop them in
English. In addition, students are regularly asked to respond
to the text; these activities encourage them to engage with the
text in as natural a way as possible. The texts are adapted from
authentic sources and are rich in vocabulary. Consequently,

a glossary is included for each text to help students
understand key words.

writing

The challenge for students at this level is to progress from
writing at sentence level to writing coherent longer texts.
This involves using a wide range of skills, many of which will
be new in the context of writing in English. Again, students
need to be encouraged to transfer these skills from their
own language where possible, e.g. ways of generating

and organizing ideas, and planning a longer text. However,
writing conventions differ so greatly in different languages
that students may be unable to transfer what they know,
e.g. conventions in formal letters or selecting appropriate

language for a particular text type or person. These lessons
aim to raise awareness and give students confidence in
these aspects of writing in English.

The writing lessons fall into two main sections:

UNITS 1 T0 7: DEVELOPING WRITING SKILLS The first seven writing
lessons start by focusing on more global skills such as writing
in an appropriate style and organizing ideas, and move on

to more detailed skills such as punctuating and checking
work. These lessons include a writing task at paragraph
level, but the main aim is to develop the sub-skills.

UNITS 8 TO 14: PRODUCING TEXTS The second seven lessons

focus students on producing short written texts with a
specific language function, such as narrating events, asking
for information, writing a personal description, etc. The texts
are written within a specific text type, such as an informal
letter or e-mail, an article, a detailed note, etc. These lessons
give students the opportunity to manipulate appropriate
functional language at paragraph level, while at the same
time giving further practice of the writing skills covered

in the first seven lessons.

WRITING TASKS It is difficult to replicate the real reasons why
we write in our own language with students at this level.
However, the writing lessons encourage students to engage
with the topic, and the writing tasks have a purpose, a
recognisable ‘writer’ and ‘reader’, and an outcome. The
writing tasks are designed to be done in class time to give
students the opportunity to reformulate their ideas with input
from you and their peers. Where possible, students are given
an added incentive to write, e.g. writing for a class magazine,
which does not have to be time-consuming or difficult for
you or your students. For instance, at its simplest, you can
keep a record of your students’ best work and compile it

in a loose-leaf magazine once a term.

vocabulary diary

Remind students to record new key words and phrases from
the reading and writing lessons in the vocabulary diary
provided for each section (see pp.62 and 63). Encourage
students to use a good learner’s dictionary and to include
useful information, e.g. parts of speech, pronuncdiation,
collocations, etc. It’s a good idea to use the diary as a practical
teaching resource, not simply as a record of vocabulary.

For instance, tell students to test each other regularly

on the vocabulary in their diaries, e.g. as a warmer or

filler’ activity.

self-assessment

The self-assessment charts on pp.60 and 61 encourage
students to assess their progress in reading and writing

on a regular basis. It allows them to record their own progress
in individual reading and writing skills and their performance
in the writing tasks.

I hope that both you and your students will find the lessons
enjoyable and interesting, as well as challenging and useful.
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one reading

2

predicting

Look at the cartoon of the ‘bean-pole’ family tree and at the headline a
of the article below. Do you think the article is about families:

1 in the past / now / in the future?
2 in Britain / in Asia / all over the world?

Now draw a family tree for your own family. Is it the same shape

(long and thin) or different?

Read the article quickly. Were your predictions in exercise la

correct?

using background knowledge

Read these statements. the best word(s) in italics for families
in your country.

1 Fewer / more children are born now than in the past.

2 People’s lives are getting shorter / longer.

3 Families have fewer / more uncles, aunts and cousins now.

4 In the future, not many / many parents will live long enough to

become great-grandparents.

5 On average, women are having between one and two / two and

three children today.

6 On average, women are living five / ten years longer than in the past.
7 On average, men are living to 75/ 80 years old.

Families have great-great future

In the future, great-grandparents and
even great-great-grandparents may meet
at many family events and reunions, while
cousins, aunts and uncles may become

‘a thing of the past’, say researchers

at Oxford University.

The study shows that birth rates are
falling and life expectancy is
increasing which means that British
families will get longer but thinner.'VWhat
we are seeing is the start of the ‘bean-
pole’ family where the number of uncles,
aunts and cousins is decreasing, says Dr
Sarah Harper, the study’s author.’At the
same time, increasing life expectancy
means many more of us will live long
enough to become great-grandparents.

The changing shape of the family

will bring new difficulties and advantages.
Fewer uncles,aunts and cousins will
mean that parents have less opportunity
to share the stress of childcare with

other adults, and children will have
less opportunity to socialize with
other children. However, having
grandparents and great-grandparents
could lead to a better understanding
between generations.

Recent changes in birth rates and life
expectancy mean that women today have
an average of 1.64 children compared
with 2.93 forty years ago, while average
life expectancy has increased by 10 years
in the past 50 years, to 80 for women and
75 for men.

Family dinners with five generations at
the table are a reality for the Woodgates
from Exeter; in England. May Pearce, 87,
enjoys spending time with her great-great-
granddaughter, Ellie Lou, 3. Ellie Lou’s
grandmother, Denise Woodgate, 39, said,
‘Having so many generations in a family is
wonderful. We're very close.At least once
a week we all go out for a coffee.

reading for details

Read the article again with the glossary.
Underline the correct information in
exercise 2, according to the article.

Were your answers the same or different?
Discuss with a partner.

responding to the text

The article mentions one advantage and
two disadvantages of the ‘bean-pole’
family (see paragraph 3). What are they?

Can you think of any more?

four or five

generations
but not many N AVAL
aunts, uncles 3 :
and cousins ’k

A LONG, THIN FAMILY TREE

The ‘bean-pole’ family of the future

birth rates the number of children who are born

life expectancy how long people live
increasing m'krizsiy becoming more
decreasing di:'kriismy becoming less

stress (n) worry and pressure

socialize spend time with other people

generations dzens'reifnz an average generation is about 30
years, i.¢. three generations = child, parent, grandparent

goto  self-assessmentp.60 vocabiilary diary p62
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text theme families of the future

teacher's notes

time 40-50 mins

1 predicti'ng

Tell students to look at the cartoon picture of the family
tree and check understanding of family tree, great-great
grandparents, and generations usinig the labels and picture.

‘Then tell them to read the caption and the headline of

the article. If students are curious about the meaning
of bean-pole, explain that it means something long and
thin, like the bean plant shown in-the family tree.
Give students a minute to discuss the options in
exercise 1a with a partner. The title will help students

~answer question 1, and they may have sufficient world

knowledge to come up with the right answer for -
question 2, but a guess is fine at this stage.

Make sure students don't spend tog long drawing their

family trees, but give them a few minutes to discuss
the question and compare the shape of their famlhes
with a partner, -

Tell students to read the article quickly' to find out
whethertheir ideas in exercise 1a were correct.
Encourage them not to worry-about words they don’t

~know and not to use-the glossary at this stage: Seta’

time Hmit of three minutes, but tell students they will
‘have time to read in more detail later. Get some class
feedback on whether their predictions were correct.

guidance notes

This lesson aims to help students read a ‘report’ style newspaper
article. The text is adapted from an article in The Sunday Times.
The writer has drawn on statistics published by researchers to
create an informational text, intended to be read for interest.

By asking students to predict what the artiele is about, you wilt
help to raise interest in the topic and give them.a reason to read
the text. In reading the article within-a given time limit in order to
confirm predictions, students.are practising the skill of skimming or
reading for gist, which is probably the way they would initially
approach a newspaper or magazine article in their own language.

answer key
a 1in the future, 2 in Britain

2 using background knowledge

.

Ct's agoodidea for students to do exercise 2 alone, 50
" they can think abouit the statements for their own

country. Make sure they understand wiore and fewer,

-and on average before they start reading. If they think

neither word or number reflects the situation in their
country, tell them to circle the word which is nearest
the truth; or to-add a word / number if they wish to.

guidance notes o ;

The statements in exercise 2 summarize the information in the
articte, but in relating the facts to their own experience students
will activate their own background knowledge on the subject. The
statements paraphrase the chatlenging lexis in the text (which-is
also given in the glossary) and so should help students when they
come to read the article.

readmg for detai Is

In exercise 3a, direct students to the g&ossary and
explain that they can refer to it while they are reading
(point out that glossary words are in bold).

Ask students-to read the article again in order to -
identify the correct words and numbers in the
statements in exercise 2. Make sure they underline
here, 50 they can see their answers to both exercise 2
and exercise 3a clearly. .

For exercise’ 3b put the students in pans and ask them
to. comparé their answers to both exercise 2 and
exercise 3a with a partner. {If you have students from

) different countries, it would be a good idea to pair

them With someone from another Country for this.)

gu1dance notes

In exercise 3a, students are practising reading for detail as they
‘scan’ the text for specific information (i.e. the facts and figures
reported in the article). You may want to point out that this is
something they probably do naturally when reading informational
texts in their own language.

answer key
a 1 fewer, 2 longer, 3 fewer, 4 many, 5 one and two, 6 ten, 7 75

responding to the text

For exercise 4a, write admnmge and dzsadvantage on the
board and ask students which one is positive and
which is negative. Then let them scan the text again to
find the advantage and disadvantages mentioned.

For exercise 4b, check students’ ideas, then give them a
few minutes to think about more advantages and -
disadvantages with a partner. Encourage students to
express their opinions to the class and agree or
disagree with each other’s ideas.

| guidance notes

Exercise 4 encoutages students to respond to the ideas expressed
in the text, not simply to the facts and figures. Students will have
more confidence in expressing their ideas to the class if you give

them time to discuss their ideas and-opinions with a partner first.

answer key
a advantage: a better understanding between generations

disadvantages: fewer adults in family to share childcare;
children have fewer other children in family to play with

ideas plus

Ask students to write a captwn for and 7 ot label the fam11.y trees
they drew in exercise 1b {using the cartoon as a model), Display
the family trees on the classroom walls and encourage students to
walk round and comment on similarities and differences.




how to ... write in an appropriate style

1 identifying text type and purpose

a When did you last write:

—~ aletter? — ane-mail? - atext message?

Who was it to? What was it about?

b Look at texts A-C. They are invitations to a party.

1 What type of text is each one?
2 Which text is written to:
— agood friend? - an acquaintance?

A B

Hi Joe

Sean’s leaving next week, so I'm giving a

big party for him at the weekend (Sat) at

the Meeting House Club on East Street, SW1.
Everyone will be there! There will be free

food and drink and great music too. It starts
at 8.00.

Hope you can come. See you there.
All the best
Boris

maria! leaving
party for sean nxt
sat 20 at meeting
house club east st.
8 till late! tell
everyone. c u there!
luvbx

Dear Mr Johnson

I am giving a party for Sean Wilson on Saturday May 20th
and I know he would be very pleased if you could come.

He is leaving us to go travelling around the world, so this

is an opportunity for us all to say goodbye and wish him luck.

The party is at the Meeting House Club at 17 East Street, London
SW1 and is from eight until one. Food and drink are provided, and
there will be some live music, so it should be a good night out.

Please let me know if you can come. We look forward to seeing
you there.

Yours sincerely

Boris Walker

2 using prepositions of time and place

a Cover text C. Complete the invitation using prepositions.

Lk
Please come to
Sean Wilson’s leaving party

b Check your answers in text C.

— a work colleague?

| one writing

3 noticing style

Read texts A-C again with a partner. Find
examples of these descriptions of style.

long sentences

short sentences

full forms (e.g. I am)

short forms (e.g. I'm)
sentences with words missing
polite words and phrases

N WVl W N~

4 using appropriate language
Complete these sentences with words from
texts A-C.

11 forward to seeing you
on Friday night.

2 HilJane,
It’s my birthday on Friday night, and
having a party.
3 We would be very pleased if you

come to our dinner party.

4 We're all meeting for lunch on

Saturday. you can come.
5 ¢ in pub @ 8.
6 let me know if you can
come.
7 sincerely, Jane Thomas

8 The film starts at 6.30.
you there.

5 generating ideas

a Work in pairs. You have something
to celebrate. Decide what you are
celebrating and what you want
to do, e.g. give a party, go out for
dinner, etc.

b Decide the time, place, and any
other details.

¢ Writing task

a You are going to invite a classmate to
your celebration. Decide whether to
write a letter, e-mail, or text message.

b Write your invitation and ‘send’ it to
your classmate.

Ugoto self-assessmentp 61 vocabulary diary p.63 -
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aim to raise awareness of style and register
wntmg task an invitation by letter, e-mail, or text message

time 50-60 mins

’ ‘i’1dent1fymg text type and purpose L
e Tell students to discuss exercise 1a in pairs or v small
‘groups and get feedback on-how many students have

" recently written letters, e-mails, or text messages, and

R they were personal or for Work ThlS wal iead nto
-+ exercise 1b. , e
. e Forexercise 1b, tell students to read the three
L "invitations quickly to identify text type and ‘reader’,
.. Ask them to explain‘their answers w1th reference to
pe the texts. i

guidance notes .

"These exercises aim to raise awareness of text type and reg*rster by 1

comparing three invitations to different pe(}ple a good friend, an

 acquaintance, and a work colleague. The first task should help
| students to identify the three text types and generate ideas for the
| writing task at the end of the lesson. -

answer key
b A text message (to a good friend), B e-mail (to a work
colleague), C semi-formal letter (to an acquaintance)

2 ‘, using prepositions. of time and ptace

e Thistask acts asa quick reminderof a language point
: wehich will help students to write-accurate invitations
inthe writing task: Tell students to complete the-
7 invifation alone, then compare their ideas with a
~ partner, before checking in text C. In feedback, extend
this exercise to include further preposmons used in the

Cotexts, eg It starfs ai8p ., The clubis on Bast Street; It's

atthe weekend

answer key

a on Saturday May 20th; from 8.00 p.m. until (not il because it
is not formal enough for a written invitation) 1.00 a.m.; at The
Meeting House Club; at 17 East Street, London SW1

‘ ‘i}nohcm style i

e You may" need to ask for an’ example of 1- 6 ﬁrst before
© students go on to find more examples of each descrlptlon L

of style Give students a few minutes to work in. palrs
~ thengo through the answers with the class, .+
e - Write formal and tnformal across the board as a chne :
o and ell you where the invitations

*short sentences, et

‘ gu1dance notes

This task focuses students on some points of style which determme
how formal or informal a text is. Encourage students to relate this .-

‘to their own writing by asking them which of these ‘styles’ they
- {would use in different situations, e.g. if you're writing a letter to

the editor of a nawspaper; or a friend you haven't seen for several .

: fyears; or your boyfriend / girlfriend; or a friend's parents. -

d why) Follow this up by asking
i ost hkely to ﬁnd long and L
, ©. 1text C; 2 texts A and B; 3 text C: I am giving, he would be, he is

answer key

leaving, etc.; &4 text A: nxt, sat, st., c u, luv b; text B: Sean’s
leaving, I'm giving; 5 text A: (There will be a) leaving party, at

(the) MHC (on) East Street; text B: (I) Hope you can come. (I'll)

See you there; 6 text B: All the best; text C: Dear...,
look forward to ..., Yours sincerely

Please ..., We

4 "‘usmg appropnate language V
‘ to work in pairs and" encourage them to

“read the sentences first and decide on the text type and
reglster before comp}etmg the sentences

. I'quidance notes

This task-highlights some conventional greetings or phrases which
are frequently used in letters, e-mails, or text messages. It aims to
help students notice regvster at word and sentence level and gives
some controlled practice in selecting appropriate language:

answer key
1 look, 2 I'm, 3 could, 4 Hope, 5 u, 6 Please, 7 Yours, 8 See

: generaﬁng 1deas

- Ask the dlass What Kind of occasmns they usually
celebrate, €.g. blrthdays -anniversaries, etc.and what
- theylike doing to'celebrate different occasions.

‘moreproductive, if it is .

they should try-to ima; gme a:
nk of all the details that they -
yinvite someone totheiy

o real: Occésioh’and 10
- will needin order :
ceIebranon

, Bnc@urage them té plan in pairs, ds this part of the task V

writing task
Encourage students to choose someorie in the class to invite to

- | their celebration. They should then decide whether to write a
| letter, e-mail, or text message, depending on how well they know
“ | that person and how format / informal they want their invitation to |
| be. If students are keen to write a more formal letter, they can
~ 'kmwte you or another teacher rather than a classmate.

| Tell students to write a rough draft of their invitation first and walk
‘tound and help them while they are doing this. Encourage them to
| sit with a partner and read each other’s work and help if they can,

before they go-on-to write the final version of their invitations. Let

f‘ *| students give out their invitations or put them up on the walt and
| telk students to walk round reading the invitations and ﬁndmg ot

1f they have been invited to anyone s celebration.




two reading

1 using background knowledge

Discuss these questions in groups.

1 Do you like mushrooms?

2. Where do mushrooms grow?

3 Have you ever picked mushrooms?

4 Do you know these different kinds of
mushrooms?

boletus
pores mushroom

field

oyster
mushroom

mushroom

mushroom

2 identifying text type

Read texts A-D quickly and match them to

the text types 1-4 below.

1 arecipe

2 arestaurant review

3 amenu

4 a webpage from a mushroom website

3 recognizing text purpose
Which text:

1 explains how to cook a meal?

gives facts about mushrooms?

gives details about different meals?
lists all the ingredients for a meal?
suggests readers go to this restaurant?
hopes readers will buy something?
offers an opinion about a place?

tells readers what they shouldn’t eat?

o IEL N e V) I N T

4 responding to the texts

Read texts A-D again and discuss your
ideas with a partner.

Text:

A Give four facts from the text about
boletus edulis.

B Look at the star rating under this text.
How many stars do you think the
writer will give this restaurant? Why?

C Which meal would you choose in
Carluccio’s Caffé?

D Would you like to cook or eat this dish?

Why?/Why not?

A

‘is the boletus edulis - the French call it a cep, the Italians call it porcini, and
 the old English name is ‘Penny Bun’. If you can imagine a hamburger bun
f on a thick stalk, you will have a good idea of what most boletus look like.

. The caps are usually brown or reddish-brown, while the pores may be

: white, yellow, orange, red or brown. They are up to 25 centimetres tall.

“~) WHEN AND WHERE: You can find them
in the summer and autumn, on the

ground, near or under trees.

‘.- WARNING: A few types of boletus
are poisonous. Don't eat any with
orange or red pores. They also go
bad quickly, so eat only fresh ones.

Carluccio’s Caffé
8 Market Place, W1 (0020-7636 2228). Mon — Sun £60 for 4 people

For mushroom lovers, I'd strongly recommend Antonio Carluccio’s restaurants, which
always serve wild mushrooms, such as porcini, when in season. They offer a very
friendly atmosphere, reasonable prices and delicious Italian cooking. For the next
week, at 2 p.m. each day, Carluccio himself will prepare recipes from his new book,
The Complete Mushroom Book. And for anyone who doesn't like porcini there will be
special ‘mushrooms’ made from chocolate.

skeesk EXCELLENT k% VERY GOOD % GOOD

OCTOBER 2003

main courses

A traditional fried pastry filled with vegetables
and melted cheese.

Pasta with tomato, pork and lamb and white sauce.
Pasta with fresh and wild mushrooms.

Breast of chicken, breadcrumbed and fried,
served with a green salad.

Pasta with mushrooms

SERVES 4-5 Clean all the mushrooms and slice them thinly.
300g fresh mushrooms Heat the butter and oil in a frying pan and cook
175 g wild mushrooms the garlic and parsley until soft but not brown.
75g butter Add the mushrooms. Stir frequently until cooked.

Remove from the heat.

Meanwhile, cook the pasta. When the pasta is
nearly cooked reheat the sauce, add the cream and
cook together for a few minutes. Drain the pasta

2 tablespoons vegetable oil
1 clove of garlic, chopped finely
3 tablespoons chopped parsley

350g pasta and place in a warm dish. Pour the sauce over
300mi cream the pasta, add salt and pepper to taste and serve
salt and black pepper immediately.

The Publisher does not accept responsibility for any injuries or costs arising from the recipe above.

A poisonous 'porzanes ‘calisésf'“ © PGSUY‘PGI i 2
illness or-death if eaten-or drunk . of flour, fat and water
] : : made flat dbakgd ;

,B”wi“ld not grownby,faﬁne{s' e g
inseason at the right tihe.of year . - D parsley n he

“drain € reneiové,'al iquid
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text theme all about mushrooms

, eaces

time 40-50 mins

1 using background knowledge
« Before doing exercise 1, you could elicit the topic from
the dass either by drawing a mushroom on the board
i and asking students for the word or by playing
“hangman with the word MUSHROOM (i.e. put
________ on the board and ask the class to guess
]etters until they guess the word or-you complete the -
- hanged man). -
+ - Talk about the questions in exercise 1as a class orin
. pairs first, to find out what students know abotit
mushrooms. : :

guidance notes

It is a good idea to find out what students know about the top1c of
a text before they read, for the following reasons: : ;

- It may remind them of facts or information they can’t recall

I~ It allows them to share knowledge mth the rest of the ctass. ‘
— It may include information or ideas that are m the text (whzch

will make the text easier to read). ‘
- It often serves to raise interest in the topic.

- It gives you an idea of what students already know and how they
- might respond to a text whtch may mﬂuence the way you handle
the lesson. :

2 identifying text type ‘

« Point out the four texts and give students a minute to

decide what type of text each one is. Youmay want to
ask the class how they know which textis which.
(They should be able to identify the texts very qmckly
by looking at the conventions, e.g. the website entry
includes headmgs the review includes the name and
address and the star rating system, the menu layout
should be very familiar and includes prices, and the
recipe begins with-the name of the dish and alistof
mgredlents ) :

e ;Dlscourage students from rea.dmg in more detaﬂ at thls
© -stage. : ~

gu1dance notes

| The lesson aims to help students read arange of short texts This

exercise encourages them to notice the conventions of four different
types of text and to read for gist to confirm their ideas about the :

genre, before looking at the individual texts in mote detail. -

answer key

©1D,28B,3C, 4A

There is no connection between Carluccio’s Caffé and the recipe or

the mushroom website.

-3 recogmzmg text purpose

& Tell students to read the questions carefully and think
about the answers before reading the texts again in
more detail'to check their ideas. Then let them
Compare their answers with a partner.

"« Point out the g[ossary but encourage studentsto use
-the context to guess the meaning of any further words
, they are not-sure about : :

gu1dance notes .

This task asks students to think about what each text is dmng and
why you would read each one. Although they are all informational,

| each text has a different style and focus, i.e. text A gives a list of
| facts; text B uses the Language of descriptionand ™ -

recommendation; text € is descriptive and designed to témpt the

| reader, and text D gives a set of mstructwns. :

answer key
1D,2A,3C, 4D,5B,6C, 7B,8A

4 «respondmg to the texts
s The; questmns ask students to respond to the texts as

‘they would in real life. For instance, text B is a review, ;
- recommending the restaurant and students are being

asked to evaluate the writer’s opinion, which focuses
them on the language of recommendation. The
_writer’s attitude or opinion is-ant important feature in
text B, while the other texts are more factual {though
" the menu and reClpe ate cleaﬂy wiitten to tempt the
, reader') :

s Focus students on the four questlons (one for each
text) and ask them to dzswss the answers in pairs.

answer key

Text A: e.g. Boletus edulis are brown / reddish brown, 25 cms tall,
grow in summer / autumn, on the ground or under trees, they can
be poisonous, and they go bad quickly.

Text B: The review gave three stars, but as long as students
recognize that it’s a favourable review (two or three stars), that’s
fine. The textual clues are: I'd strongly recommend, very friendly
atmosphere, reasonable prices and delicious Italian cooking.

Texts C and D: students’ own answers

deas plus

You could encourage students to thmk ahout thelr readmg by askmg
them to assess how easy / difficult: they found each text to read.’

| Put some prompts on the board, e.q. grammar, vocabulary, interest

in mushrooms / food, dv / don’t read this kindof text in'my -

+{language, etc. and get students to discuss these factors in pa1rs e g
1 Did youfind the grammar easy / difﬁcult? ‘

‘ | Alte rnatwely

~ Students who bike mushroems could try the rempe and report
back to the class. ,

= Students coyld’ wnte a rewew of a wcal festaurant or wnte a
recipe of a favourite (srmple) dish for their peers u51 ng texts B
and Das mode{s




how to ... organize ideas

1 understanding the writer’s purpose

a Read the extract from a tourist information leaflet about local
food in Cyprus. Would you like to try any of this food?

b Underline the phrases that reccommend something, and
ples have

the phrases that describe something. The first two exam
been done for you.

2 organizing ideas

Before writing a text, you need to think of some ideas for your writing, and
organize them. Look at this way of organizing ideas using a mind map.

Complete the mind map using information from the extract.

, Wlmffoeaf N
\_ncyprus

fresh meze

fish (30 dishes) / _____ I\

3 planning your writing

Look at this plan. Put the points in the order they appear in
the extract.

[ ] something to take home
[ ] what to eat in a restaurant
[] food on special occasions

[] shopping for food
[] eating at home
[ ] where to eat out

4 generating ideas

a Think about local food and eating out in your area. Make a mind

map of your ideas. Use a dictionary for new words and phrases.

b Work in pairs. Ask and answer questions about each other’s
mind maps.

# Writing task

B -
jre————"

a Put the ideas from your mind map in exercise 4 into a numbered plan.

b Use your plan to write a text entitled What to eat in ..., to be
included in a school pack for new students and teachers, or for a
class display.

10

What to eat

Eating out in Cyprus in a local

taverna is a wonderful experience.
Order a meze, (which can include up

to thirty of the best local dishes in 02@
meal) If you're on the coast, have the
fresh fish of the day, which really will
be fresh!

For Cypriot families, a typical meal
will probably be vegetables, such as
tomatoes or red peppers, filled with
rice, herbs and spices. On special
occasions people prepare delicious
meat dishes, cooked slowly in the
oven in closed pots.

For shopping, don't miss a visit to

the colourful local markets. Try the
tasty white Cyprus cheeses and local
sausage, which is good either grilled
or fried. Remember to buy some of
the famous sweets known as Cyprus
Delight for your family and friends.

«, séugage' ’spsid3 amixméofmeatguf S :
- into very small pieces and made info a fong . .
“thin shape - R T S

o)
j
o §
n
(%4
[=]
[}
o

“‘gotoself-assessment p.6
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~aim to improve organization of ideas in a longer text
writing task a descriptive text about food for an information pack

- * : techer’sotes

time 50-60 mins

L e

1 understandmg thewnter’s purpose

You could discuss exereise 1a as a class. Find out if
anybody is familiar with the food described in the

. extract and what dishes students would like to try (or-
cmoy. o , S «
_Put students in pairs for exercise 1b. Tell students to

ook at the examples underlined / circled in the extract
~ - and explain the difference between a recommendation

d a deseription. Explain that some sentences may -

" includé both. Monitor while students find more
exampless R ARV D Uy

| guidance notes .

Exercise 1a encourages students to respond to the text as they..
would in real life before analysing the text type and its purpose

through the tanguage that is tised. Exercise 1b-highlights some
useful phrases for recommending and describing, which students

can:go on to use when they do the writing task.

answer key

a students’ own answers

b recommending: Order ... meze; have ... day; don’t miss ...
markets; try ... sausage; good either grilled or fried; Remember
to ... sweets
describing: which ... meal; fresh; a typical meal ... spices;
delicious meat dishes ... pots; colourful local; tasty ... cheeses;
famous

2 organizingideas
s Tell students to read the information in the tip box. It's

a.good idea to do (or start) the mind map-on:theboard -

i with the whole class. You can start by writing What to

: e eat in:Cyprus in the middle, and adding some blank -
-+ drcles around it. Encourage students to help you fillin-~
- the main labels, before asking them to find details from

i the extract.

 guidance notes ,
 This exercise shows one way of generating and organizing ideas for

a written text (there are, of course, other ways which are equally
valid). Here students can practise producing a mind map using
information: which-is provided; if mi nd maps are new to any

- | students, this will provide them with a useful learning-tool and

remind them of the impartance of generating and otganizing their

-} ideas when writing:a longer text.

answer key

eating at home:
typical meal - vegetables filled with rice, herbs and spices
special occasions ~ meat dishes cooked in closed pots

- shopping:

local markets - Cyprus cheeses
local sausage
Cyprus Delight

; 3 , plannmgyourwn

- extract.”

Point out that the next stage in writing a text i to -
write a plan, using the ideas from their mind maps.
Focus students’ attention on the plan, but tell them -
that the ideas are in the wrong order. Ask pairs to -

 discuss the best order for the six points and.then to
- check theirideas in the extract. They should then

number the points in the order they appear in the

i Quidance notes z ; / e e

| This stage aims to raise awareness of the importance of planning a
| text before students begin writing: It is important for students to-
| realize that a-mind map helps to group and link ideas but doesn't

necessarily show the order points will be made in, They can also

| use these ideas as the basis for their own texts, -

answer key
1 where to eat out, 2 what to eat in a restaurant,

3 eating at home, 4 food on special occasions,

S “guiestions to find o

g

~ local food and e

-~ -about their own cou

4 generating ideas

Hyour siudé:r;isxaré‘ riot 'studying;inftheirrown Ui

countries; let them brainst m-what they know about
goutinthe area where they are;
e advantage “of, being collaborative

er (or you prefer them) to write
ntries, they may have to work
butitpossible put them with

alone for exercise ¢

- students who share similar food; :
_ For exercise 4b, put students into new pairs or groups

and let them look at éach other’s mind maps and ask "
s much information as they can.

Ericotirage them to add to their mind maps if their

. partner’s questions prompt new ideas.

5 shopping for food, 6 something to take home

writing task Focus students on the importance of planning their
text by writing the heading What to-eat in ... on the board and

| listing 1 to 6 below it; Tell them to decidein what-order to present
*Ttheir information and then to transfer the ideas from their mind

map into the plan. Walk round and help them at this stage, so that

 they can ask questions before they begin writing their text.

ideas plus

| This could be extended into a class project by adding further
sections to students’ information teaflets, e.g. travel and tranisport,

local culture and entertainment, shopping, etc. Divide the class

. into groups and let them choose (or allocate) different sections to
| write about. ‘ R
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three readin

1 predicting b Complete the summary of the story using the words in
exercise la. You can use the words more than once.
a The article below is about a journey that
went wrong. Try to guess what A British couple, Emma Nunn and Raoul Sebastian, planned a
happened using the picture, the title and

these words from the text. three-week (1) to Sydney, (2)
i They booked their (3) on (4) .
hﬂﬁéa)fé - "Austfraﬁ,a landed During their journey, they were not worried when they had
Canada flight the Internet to change planes in (5) , or by the rather short
b Read the article. Were your predictions (6) __.Infact, they didn't realize they had made a
correct? mistake until they (7) at Sydney on Cape Breton

. . Island in (8)
2 understanding the main points

Which way did Emma and Raoul 3 understanding attitude

go (A, B, or C)? Which way did they Read the article again. How did each person feel about what

plan to go? happened? Complete sentences (1-4) with the endings (a-d).

1 Emma Nunn

The air stewardess
Andrea Batten

The ABTA spokesman

=W N

was not surprised by a passenger’s comment.

was surprised when some passengers landed in Canada.

was pleased because the mistake advertised a personal service.
was not concerned about unexpected changes to a journey.

[= T o BN © N <

the stewardess we would only be there a couple of hours,
and she said, “Fine, write two hours”’

The couple were not concerned when they realized that
their flight time from Britain was just nine hours 30 minutes
instead of 22 hours.

So it was not until they landed at Sydney on Cape Breton
Island, Nova Scotia - a town with a population of 26,000 -
that they finally realized that they probably wouldn’t be
able to use their Australian dollars at the local bar.

While their friends were waiting for them at Australia’s
Sydney airport, the couple - who had booked their Air
Canada tickets on the Internet - landed on the opposite
side of the world.

They were met at the airport by Andrea Batten, a customer

British couple, Emma Nunn and her boyfriend Raoul service agent for the regional airline, Air Canada Jazz. ‘Twas
Sebastian were on their way to a three-week holiday told, “Can somebody go to the front desk, there is a couple

in Australia. It’s surprising that they didn’t realize something ~ who think they should be in Sydney, Australia,” she said.
was wrong when they landed at Halifax, Nova Scotia in ‘While baggage occasionally ends up at the wrong Sydney,
Canada, and were transferred to a 25-seater plane for the it is the first time that passengers have found themselves
last part of their journey. in the wrong hemisphere, she added.

But 19-year-old Miss Nunn was only slightly worried. Back home, the Association of British Travel Agents
‘I don’t like flying and I said I was surprised to see a small (ABTA) said the story was a great advertisement for using
plane like that going all the way to Sydney, Australia,’ travel agents. A spokesman said: ‘That is probably one
she said. ‘On the plane, they gave us immigration forms of the drawbacks of the Internet - there is not a brain
asking how long we planned to stay in Canada. I told in the middle.’

couple boyfriend and girlfriend concerned worried hemisphere one halfof the earth

glossary

transferred moved to a new plane ends up finally arrives drawbacks disadvantages .

goto self-assessmentp.60 . vocabulary diary p.62
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text theme catchmg the wrong plane

teacher’s notes

time 40-50 mins

1 predlctmg

e Write the word Sydney on the board and find out what
' students know-about it. Prompt them with questions,
O e.g. Where is Sydney? Have you been there? Would you like
~togo.there? What s-itlike? They will probably assume
“that you're: refernng to Sydney, Australia; so at this

- stage don’t mention that there’s another place with the

safne name in Canada. Encourage them to build up a
“picture of the place, e.g. city by the sea, great weather,
the Sydney Opera House, etc: so that when they look

at the picture of Sydney, Cape Breton Island, for
exercise 1a, they realize something is wrong.

» Forexercise 1a, make sure students understand landed
and flight. They will come across both these words in
the text. Ask students to read the prompts carefully so

- that they have enough clues to predict the story. Give
" them-a few minutes to discuss their ideas with &
.+ parter and then get someé feedback. Don't give.
anything away-at thlS stage, but accept all sensible
suggesuons

e Exercise 1b is-a gist readmg task, so give students a time

- limit of about three minutes so that they den’t get too
: dlstracted by detauls at thrs stage

guidance notes

The article is adapted from a longer text in a British newspaper,
The Daily Telegraph. The writer’s tone is humorous and the text
describes the couple’s and other people’s responses to the events in
the story, rather than simply narrating the events themselves (see
exercise 3).

This prediction task should raise interest in the actual events that
took place and make the article accessible by focusing students on
the main events of the story before they read it.

2 understandmg the main pomts ’

« For exercise 2a, focus students on the map showing
.- three possible routes the couple took. Let them discuss
. their answers with a partner, before going back to the
‘text to check. Get feedback ori ' whether they managed
to get the routes right from a first reading of the text.

‘s For exercise 2b, ask students to try to complete the
“Sumpiary without going back to the text. When they
.-are ready tell them to check their ideas against the

. Iext :

guidance notes

Exercise 2a should give you a good idea of how much your students
can pick up from a fairly quick reading of the text. Activities like
this help train students to focus on the main points of a text.

Exercise 2b will help to clarify the main events of the story if
anyone is still unclear about this. The summary will also be useful
for students to refer to if they do the activity suggested in ideas
plus.

answer key
a actual route: C, planned route: B

b 1 holiday, 2 Australia, 3 flight / holiday, 4 the Internet,
5 Canada, 6 flight, 7 landed, 8 Canada

3 ~uhderstahding :iattiittide

* Give students time to read the text again and to refer

~ tothe glossary if necessary.

* Tell students to read the question and complete the
sentences about how different people in the story felt.
Encourage them to scan the text to find the part where
each person is mentloned

-} guidance notes

This task gives students a chance to focus on some of the details
that make the text engaging to read, i.e. the comments made by
some of the people involved.

answer key
1d,2a,3b,4¢c

| ideas plus

Work in threes. Student A is Emma, Student B is Raoul and Student
Cis a friend, Emma and Raoul are telling the story to a friend.
Listen to each other and interrupt if you think your partner has
made a mistake or missed an important detail. The friend should
ask questions to prompt the story, e.g.

Emma We planned a three-week holiday to Australia.

Friend Where in Australia?

Raoul We wanted to go to Sydney ...

13




three writing

how to ... develop ideas

1 generating ideas

Read this paragraph written by a Spanish
student. Work with a partner and ask and
answer these questions.

1 What place does she like?
2 Why does she like it?

3 Can you describe it?

4 When does she go there?
5 What does she do there?

A place I reaily love is the Plaga Sanz Felip Neri

in my city. I love it becanse it is a very
peaceful place right in the centre of a lively,
naisy city. It is a small square and there are

ng bars, shaps or cars. It's got a fountain in the

middle and there are a few benches ta sit on,

but not many pedple go there. Theres a nursery
school there, and two or three times a day the

little children come out to play. I go there
when I'm tired of the noise and stress of the
city. It's a beautiful place to velax and listen
only 20 the noise of water and happy children.

Marisa, Barcelona, Spain

sends water into the air

glossary

N

developing a text

fountain ‘fauntin . an attractive structure that .

stress ‘worry and pressure (of life in the city)

Start your paragraph by giving the most
important information or main point. You
can develop this point by giving a reason
and more information.

a Look at Marisa’s text again and find:

1 the main point

2 areason

3 information about the place
4

more information about her reasons
for going there

14

b Order the four sections, A-D, of the text below. Find:
1 [ the main point
2 [ ] the reason

3 [] information about the festival
4 [_] more information about why they had a good day

A Greot DO\\) Out

A There'sa drogon and it has to pass in front of all the Chinese
restouronts, which leave a salod outside their front door. T
+he dmgm\ stops and eats the solod, that restouront wins

B We went there becouse it wos the Chinese New Yeor and we
wonted 10 Kknow whot they do on this speciol da\).

C We were lucky to see the drogon when he ate the salod After
thort, there was Chinese music on the streets ond we foliowed
all the people and danced. T enjoyed the day becouse T leorned
o lot about Chinese culture

D T hod o really wonderful doy out lost week with +wo friends,
Priscilia and Henry. We decided to spend our day ot Lo Chapelle,
the Chinese area in Paris

3 developing ideas

a Think of a place you really love and make some notes to answer
the questions in exercise 1, e.g. What place do you like?

b Work in pairs and ask and answer the questions about your places.
Find out as much detail as possible about your partner’s place.

¢ Add more information to the notes you made about your place.

4 organizing ideas

a Look at your notes and decide on the main point, a reason,
and more information.

b Work in pairs. Complete these sentences with the information in
your notes.

A place [ really love is ...

I'love it because ...

Itis ... and there’s a / there are ...
It's got ...

1 go there when ...

It'sa ... place to ...

% Writing task

LAz
resernevmcnoii

a Write a paragraph about a place you love for display on your

classroom walls.

b Walk round and read other people’s texts. Which place would you
most like to visit? Why?

goto  self-assessment p:61  vocab
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writing task a descn'ptive paragraph about a place

aim to use a practical framework and collaboration to develop a longer text

time 50-60 mins

1 generatmg 1deas ; 

© e Ifpossible, 1 tell students in the prevmus lesson What ,
- . they are going to be writing about, and ask themto
bring in photos or pictures of a place they love if they
“have any; This will help to generate more detail and -
- ovideas for their texts. They can also tise the pictures: tO
ke lllustrate theu: wark for dxsplay (see wntmg task).. .

paragraph and then answer the questlons together.
If you wish, you can ask them to cover the text and
answer I;he quesu@ns from memory

| guidance notes

This lesson uses the 'context of descnbmg a fammar place as the
basis for developing ideas for a longer piece of writing. However,

the use of question prompts, student collaboration, and useful

language chunks to structure a text can be used to generate and
develop ideas in a number of different contexts (see ideas plus). |

answer key

a 1 the Placa Sant Felip Neri in her city; 2 it's a very peaceful
place right in the centre of the city; 3 It’s a small square ... the
little children come out to play; 4 when she’s tired of the noise and
stress of the city; 5 she relaxes and listens to the noises in the
square

- 2 developmg a text ~
e el students to- read the tip box and then do exercise .
2ain pairs. Get feedback from the class before they

- move onte exercise 2b. -

Y jWnte Chmese New Year on the board and ask the class '

 about this festival. Blicit or pre-teach

e dragon. Then ask students to read and order ‘
- the fOur sectlons ‘of text (which was written bya

student about & great day out’). Tell them to ﬁll in the :

boxes alongsxde sections 1 to4,’

am feedback, focusfon how the writer has developed

-the text by asking tudents what the main point is,
- what reason the ér gives, what information he
' »'glves about the fes vaf and Why they enjoyed it.

| quidance notes - «
| This task gwes students a possible, framework for developzng an

initial idea into a paragraph. This framework does not work for
every kind of text, but it provides a clear set of stages for - .

| developing a description and can be adapted for different topics

and texts, Asking students to give a reason encourages them to
explain their opindons. The text in exercise 2b-offers a further
model and describes an experience as opposed to a place.

answer key

a 1AplaceIreally love ... in my city. 2 I love it because it is ...
lively, noisy city. 3 It is a small square ... the little children come
out to play. & I go there when ... and happy children.

b 1D,2B,3A,4C

, ,3 developmg 1deas

% For exerase 3a, tell students to use the quesﬂons in
-7 exercise 1as a prompt to generate their own ideas.
v abouta place they love. Change the questions into the
second person as a class. Emphaszze that they should:
~only make brief notes at this stage. :

e For exerc’lse 3b, tell students toask each other the
" questions from exercise 1, but encourage them to ask
follow+Uip questions to get more details and information

:-about their plaeesw It’s:a good idea to demonstrate this

 first by askmg one student about their place and

prompting the class to ask more questions. Alternatively,

talk about a ‘place you know and encourage the class to
. ask‘questions to'get more information. You could-write
: ‘any gOod questxons they come up Wlth on the. board

. For exercise 3¢, tell students to add the extra details

and mformatlon they ‘gave the1r partner to then: notes. -

guidance notes:

Gernerating ideas for a text is often probtematlc This [esson
uses a set of questions to prompt students’ own ideas, but then
encourages students to collaborate and prampt each otherto -
generate further ideas and produce more detail for their texts,

 Exercise 3¢ shows students that they can use their notes as a

starting point, but add to them as they come up with more

information and detail.

4 orgamzmg Jdeas

* At this stage, students need to plan thelr texts. Tell
. themto think abouthow they are going to structure
~rtheirtexts by deciding on the main'point, a reason,
‘aand more: mfe);:ma{lon {i:e. more detall and 1deas)

e  5; . VFocus students on the key phrases taken from Mansa s

- textand tell them to completethetn orally with:a
- partner. Tell them to listen-and help-each other
L0  with their informationand

' ideas. Waik round while they are doing this-and. help
o yyith vocabularya d reformulating ideas. Encourage’ -

: o studems to use the prompts as a ‘skeleton’, which they

build on and personahze When doing the
wntlng tas e S ;

ey writing task . Let students know that their work is going to be

displayed on the classroom walls, This will éncourdge them to

| present their-work welt. If they have brought in-photos, tell them

to use them for ideas and to illustrate their paragraphs.
For exercise b, get some feedback from the class on whlch ptaces ~

they like the sound of and why

ideas plus

| This lesson can-be adapted for dlfferent contexts, It is a goed 1dea
1o use contexts which stildents have. personal knowledge of and /
“}or opinions about. For example, writing about a restaurant they

| like (see p.8 for a restaurant review) or a great day out (using the

| text in exercise 2b ‘as a model), or their last holiday. Give them a

set of question prompts and some useful phrases and encourage
plenty of collaboration to generate and develop ideas.
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four reading

1 using background knowledge

a Have you ever ordered anything online or
from a catalogue? What?

b Read the envelope opposite. Would
you open it if it was addressed to you?
Why? / Why not?

2 understanding the writer’s purpose
Read the letter. Is the writer trying to:

a sell the reader the ‘Atlantique’ dinner
set?

b persuade the reader to make an order?

¢ tell the reader about La Store’s new
French clothes?

d explain that the reader has won some
free gifts?

3 understanding language in use

Cover the letter and match the beginnings
(1-5) with the endings (a—e). Which
sentences are persuading the reader to

do something?

I'd like to invite you to
This attractive dinner set
Goon...now is

So why not

Complete the order form

U1 R W N

a great time to treat yourself.

claim a very special gift.

or order online 24/7 @ www.lastore.com.
take a look at the catalogue now?

will look great on any table.

m a o oo

4 reading for specific information

Explain what these words and numbers
are in the order form.

example
Student A: 25
Student B: The trousers cost £25.

2.95
24

12
10
1,000
2

N b W N~

5 responding to the texts

Imagine you received this letter from
La Store. Would you order something?
Why?/Why not?

16

Ms T Richardson
23 Coleman Street
Brighton BN2 9FL

A BLEa We can anly keep your free gifts for oneweek,
m 50 place youl first order today .« don‘tmiss o I

Dear Ms Richardson

I have some fantastic news for you! To celebrate our new collection,
1’d like to invite you to claim a very special gift with your first order
from our catalogue.

A 4-piece ‘Atlantique’ dinner set — FREE with your first order

With its simple, classic blue-and-white design, this attractive dinner
set will look great on any table. As weil as four full-size dinner plates,
it also contains four side plates and four soup bowls.

WIN - £1,000 worth of the latest French fashions!

Enter our free French Fashion Prize Draw and you could win £1,000
to spend on the very latest styles from La Store. Simply make an
order and we’ll put your name into the Prize Draw.

10% off your first order!

Go on ... with 10% off your first order, now is a great time to treat
yourself or get a hargain for your family. You’ll enjoy 14 days’ free
home approval and free returns. So why not take a fook at the catalogue
now? [t's so simple, just complete the order form or order online 24/7 @
www.lastore.com.

Catalogue
Page | Description Colour Number Size Price Quantity TOTAL
q | T-shirt red LPO55 12 £8.50 | £8.50
24 {4rousers qrey 98/106 XL £725.00 { £25.00

99 | flat sheet |yelow | 934/712 | single | £19.00 | 2 £38.00

Please send my FREE dinner set with my order. FREE

Please enter my name in the £1,000 French Fashion Prize Draw. YES

Please take 10% off my first order. -10%
| NBAdd £2.95 for postage and packing CEA s

FINAL TOTAL £67.30

collection the clothes and products treat (v} give (yourself) sthaice
shown in the new catalogue  bargaln (n) 'baigon ag ood offer

g’ ~claim (v) kleml to ‘order” sth free- home approval time to decide if
ﬁ . of-charge, because it belongs to you - yoy want to keep the things you
= Prize Draw a competition: all -~ - have ordered . '
“pames are entered; the first name Bt
selected is the winner

. goto self-assessmentp.60 vocabulary diary p.62
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teahes ,

text theme mall order shoppmg

time 40-50 mins

'1 usmg background knowledge

s Discuss exercise 1aas a class to’ mtroduce the topic of
""" mail order shopping, before ask:mg students to look at,
the envelope in pairs in exercise 1b,

~»After students have discussed the quesnon in exercise
~ - 1b, you could ask for a show of hands to find out who
- would.open the envelope and who would ‘bin it”;
S Enceurage somc students to explam theu* reasons

gurdance notes
The texts are based on an unsohmted malhng me a retaﬂ out[et

| which sells from a catalogue via direct mail and over the Internet.

The company-would have the cistomer's name from a previous
order. Exercise 1a should help to focus students on the topic
covered in the texts and perhaps also give you an idea about how
familiar they are with these kinds of texts, Exercise 1b helps put

| the student in the position of a ‘genuing’ reader, and to drawon
thelr world knowledge af tms type of Junk ma1l’ L

2 understanding the writer’s purpose
* Forexercise 2, make sure students understand the

~verbs sell. persuade and explain. Tell them to read the -

" “quéstion and check that they understand that they can
only choose one optiory; the other three are incorrect:

" Get them 1o look at the letter briefly in order to find
;the aniswer. You could give them a time limit fabout
“two minutes). In feedback, ask Why the mcorrect
optlons are not pOSSlbIe

gmdance notes '

The purpose of this text may seem obv:ous toa nattve speaker and
for those who are used to reading this kind of letter in their own -
language, but for those who-are unfamiliar with this kind of text,
the writer is using all sorts of distractions in order to foot or tempt
the reader. The heatimgs are designed to make the reader feel these
‘gifts” are already:theirs; in fact; they can onty “claim’ the: g1fts 1f

1 they order somethmg from the catalogue

answer key
b

‘ 3 understandmg language in use

- e “This task fOCuses on the use of persuasive language in

- the letter to achieve a purpose (i.e. to tempt the reader
_to.make an order) Most of us are so familiatr'with this
- type of ‘marketing speak’ that it’s easy to overlook
~ how exaggerated the language is (e:g. confidential and
“wrgent on the en veiope fantastzc neWS and a very specml
] ngt in the letter ENES 3

'« Remind students o cover the 1etter before startmg
- -exercise 3, Depending on how much help you think
students will need, you could let them do the exercise
_in pairs or threes, or do it as aclass. Either way, it

- would be a good idea to build up a list of the relevant

- words and phrases on the board, so they have a record

otthe target persuaslve 1anguage used in the lefter. . -

answer key

1b,2e 33, 4d,5¢

1, 3, and 4 are persuading the reader to do something; 2 is more
descriptive, 5 is giving information.

4 kreadmg for speaﬁc mformatlon

e Although the reader has been: assured that ordenng is
extremely simple, the order form is actually rather
- complex and contains a lot of information. This task -
- ‘asks students to scan the text for specific facts and -
. figures and to-ide tify what each one means.

o You could ask st

for ation: Tell them that the first
1and will have to explam what
thie example lee enough tune :

ents to do thisin pairs as suggested,ﬂ
or you could all out the numbers one by one to the .
' - students to raise their hands when they L

answer key

4 1 postage and packing, 2 the page number the trousers are on,
3 the size of the T-shirt, 4 the discount off the order, 5 the
value of clothes in the prize draw, 6 number of flat sheets
ordered

: 5 respondmg to the texts

" s BEncourag Students to thm]g about how they Would
“ respond reat-hfe situation to the letter. (Thisisa
natural follow-up to exercise 1b, Would you open this
- envelope ...?) You could broaden this questlon intoa
class dlSCuSSlOIl (see 1deas p[us)

: ideas plus

| board to pmmpt students’ ideas:
| - Do you receive this kind of junk mail'?

|~ Does this type cy‘ marketmg work? ~
1- Are you temp ted by pnzes / free ngts /i d;scounts / specml offers: ?

Follow this up witha ctass dlscusswn about students attitudes to
‘junk mail” and this:kind. of marketmg Write these quesnons on the

- If 50, do you op'en it/read it/bin it? - '

17




four writing

how to ... link ideas

1 generating ideas

a Think about a shopping centre near your school. Make a list
of what's there, e.g. department stores, cafés or restaurants,
bookshops, etc.

b Read the report about Bluewater Shopping Centre. Compare
what's there with your list in exercise la.

The Bluewater Experience

Last week I visited the Bluewater shopping centre in Kent, England.

It was an amazing experience because it’s the biggest shapping centre
in the country. You can find almost everything under one roof, including
320 stores, 50 restaurants and cafés, a cinema, a créche, and a park.

The only problem at Bluewater is making a choice. Is it better to do
your shopping or to have some fun? It is a good day out, unless you
have a problem with crowds.

& Shopping

I arrived at 9am so that I could do my shopping before it got too
busy. There are three department stores and many fashion shops.

I was looking for music and books not clothes, so I went to Virgin
and 1 bought some great CDs. I also looked round several bookshops,
but 1 couldn’t find the books I wanted. After that I needed a rest.

# Entertainment

If possible, try to spend a whole day at Bluewater, (1)

there is so much to do. You can watch a film in the multi-screen cinema,
hire a bicycle in the park, (2) climb the Big Blue Rock
Climbing Wall. I couldn’t decide, (3) I went for a coffee
(4) watched other people doing their shopping. It is great

fun for the whole family, (5)

you are in a hurry!

2 understanding linking words

You can use the words in 7talics in the report to join two ideas in
one sentence. They often (but not always) follow a comma (,).
e.g. I'd love to come shopping with you, but ...

Add the words in italics in the report to the table.

adding

giving a reason

explaining purpose

contrasting but

giving an alternative

giving a result

meaning if ... not

18

3 using linking words

a Complete the Entertainment section
of the report with linking words from
exercise 2. Use each word only once.

b Add linking words from exercise 2 to
the sentences below.

example Bluewater is a great shopping
because )
centre sthere’s so much choice.

1 Ilooked all over town for a new coat,

1 didn’t find one that I liked.

2 Shall we do our shopping now go for

a coffee first?

3 1did my shopping quickly, I could go

to the cinema with you.

4 Ikea is good for furniture shopping,

you have a problem with queues.

5 Iwas a bit tired after my shopping trip,

I stayed in last night.

6 Inever go to supermarkets they're

too big.

4 planning your writing

Your class is going to write a report on

your local shopping centre. Work in groups.
Each group choose a different area to write
about and make notes:

— entertainment

— cafés / restaurants
— shopping

— facilities

- other

¢ Writing task

a Write your section of the report.
Remember to use linking words to
connect your ideas.

b Exchange sections with other groups.
Did you learn anything new from their
reports?

goto - self-assessment p.61
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aim to produce longer sentences using high-frequency conjunctions

time 50-60 mins

writing task collaborative writing to produce a class report about a local shopping centre

‘1 generatmg ideas

* - You can do exercxse laasa class especially if you have

students who are not familiar with a local shopping
- centre, Write the list of what's at the shopping centre

on the board: This will clarify some useful vocabulary
(together with spelling and pronunciation) at an early
stage in the lesson and will also be helpful later when
students are planning their writing (see exercise 4).

« If appropriate, find out if anyene in your class knows
Bluewater-and what they can remember about it.
When they have read the report, ask students if they

guidance notes

The text is written in a basic report format using section headings
and reporting on an individual's personal experience of something
all students will be familiar with, i.e. a shopping centre. As such, it
provides an achievable madel for students’ writing at this level.

This first stage should generate interest in the topic before

students start analysing the language used in the report.

vvould like to go to Bluewater and vvhy ! why not.

2 understandmg hnkmg words

*: Focus students” attention on the tvp box and the
example of a conjunction (but). Put students into pairs
or'small groups for exercise 2 to discuss the function-of
the linking words in the report.

o. If students get stuck on the d1fferent functions of so,
~-tell them to leave it to the end, then give them some
examples on the board as a concept check;-e.g, I was
very tired so /50 that I decided to hrave a yvest. 1 bought a-new
“carse |sothatl conld drive round Europe. Point out that if
you can'tincude that in the sentence, its function will
be ‘result’ not ‘purpose’. (It’s simplet not 1o expiam
that thatis optional, unless students specifically ask about
it.) If students still have a problem, focus on the first part
of the senitence and ask Why? If the second part answers

guidance notes - ~
This task aims to raise awareness of the use of these high-frequency

| conjunctions to join two ideas together in a sentence. Students will
| be very familiar with the words themselves, but will probably not have |

analysed the use of all of them in context, and will almost certainly
have problems in using them accurately in their own writing.

answer key

adding and (I bought)

giving a reason because

explaining purpose so that (I could do my shopping...)
contrasting but ‘

giving an alternative or
giving a result so (I went to Virgin)

meaning if ... not unless

the qu€st10n the Iunctlon is purpose not resuh: B

3 usmg lin kmg words

+ These exercises give stidents. controlled practlce of
“ousing the hnkmg words at sentence and paragraph
level. Students could do exercise 3a alone before

. discussing their ideas with a partner, or they could

. work in pairs. For question 3, ask students what the
function of so'is {giving a result).

*  Before students start exercise 3b, ask them where the

 guidance notes

Exercise 3b focuses on word order as well as function; this is often
a‘problem area in students’ writing, so this'should be a useful stage
before they go on to write théir own texts.

answer key
a 1 because, 2 or, 3 50, 4 and, 5 unless
b 1...coat butl...

conjunctions are most likely to.go in the sentences (aftér 2...noworgo...
the comma, if thereis one). If they are not sure, refer 3 ... quickly, so thatI ...
~them back to the tip box in exercise 2, Tell themn to work 4 ... shopping, unless you ...
~in palrs and encourage them to dlSCUSS thelr answers. 5 ... trip, so I stayed in
: 6 ... supermarkets, because they're ...
4 plannmg your wntmg ideas plus -

« Make sure students understand that each group is
going to be writing different sections of one complete
report. Tell groups to choose one area o write about
and to make notes. Encourage students to discuss and
add totheir ideas within their groups.

If appropriate, organize a class trip to the local shopping centre in
order to check facts, collect ideas and possﬂ)ly promotional

material, and to give students a real-life experience to base their

reports on. This is ‘best done after groups have chosen their
| section, so their research is focused. If thisis impossible in. class

| time, you can still suggest students visit the shopping centre in

their own time, with their groups if possible.

writing task  Ask all students to write a draft of their section of
the report, Tell them.to compare their paragraphs with their group
and to check each other’s use of hnkmg words. One student in each
group can then write the final version of their section. Make sure

J}students read all the different sections of the report. Ask if they

1earnt anythmg new. If possible, get the report typed up and
published in the school magazine, or have it displayed-on the
school noticeboard to show students that thelr work can serve a
real purpose.

- 19




five reading

1 predicting 4 recognizing reference words
a Look at the picture and the heading of the text. What do you a Underline the word Silbo each time it
think the man is doing? Why? appears in the text.

b Now underline all the different words
and phrases (including it) that refer to
Silbo. How many can you find?

b Read the text quickly and check your ideas.

2 understanding the main points

Match the correct summary (a-g) to each paragraph (1-5). There are 5 responding to the text
two summaries you will not need to use.
a Work in two groups, A and B. Think of at

a why Silbo began e adescription of Silbo least two reasons:

b where the island is f where Silbo came from

¢ the use of Silbo today g how to practise Silbo Group A: for .trying to save Sﬂbo'_

d walking on the island Group B: against trying to save Silbo.

b Discuss your ideas in A /B pairs.
3 reading for specific information

Complete the table with facts about the island.

location geographical features language history of island

the Canaries | an island

Sil«b O the Gomeran wiisting tangtage
’ e
v

1 If you love islands but haven't visited the tiny island of La 3 Little is known about Silbo’s origins, but many people believe
Gomera in the Canaries yet, don’t wait any longer. Close to it came over to La Gomera with early African settlers more
Africa in the Atlantic Ocean and 40 minutes by ferry from than 2,500 years ago. Silbo-like whistling has been found in
Tenerife, it is the most beautiful and varied island of them all. small areas of Greece, Turkey, China and Mexico, but none of

2 The language of La Gomera nowadays is Spanish. But some these [anguages are as developed as Silbo in La Gomera.

of the older people on the island can still use the fascinating 4 Silbo — the word comes from the Spanish verb silbar, meaning
Gomeran whistling language, ‘Silbo’. On a small and "to whistle’ — has four vowels and four consonants that
mountainous island like La Gomera, distances were measured can be put together in different ways to produce more than

in the past by the time and effort necessary to walk the paths 4,000 words. It sounds just like bird conversation and has
between mountains, and not by the number of kilometres plenty of uses.

between two places (which is never very far, because the
island only measures 147 square kilometres in total). In this
geographical environment, the Gomeran whistle was useful for
communicating quite detailed information from mountain-top
to mountain-top, such as ‘meet you in the café by the square
for a drink at 12’. Some whistlers can even be understood

up to five miles away.

5 However, the language has almost disappeared as other
means of communication such as the telephone have been
introduced. Nowadays, Silbo is hardly used outside exhibitions
or demonstrations, which means that fewer and fewer people
now know how to use it. As the language is now threatened,
it is taught in all primary schools on the island in an effort
to preserve it.

. origins "_’th? it came from. - vowels 'vauslz- sounds, which{in English) threatened ‘Oretnd in &angef ;
=4 -and how it developed ‘ are made with the lettets a, ¢, i, 0, , of disappearing / being lost -

f§ settlers people whogoto consonants 'konsonents sounds, which (in English) ~  preserve (v) prr'zsv keepit °
i anew country orregion todive are made with all Ietters except a, e, i, 0, # g alive / inuse ,

goto self-assessment .60, vocabularydiarypﬁz
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text theme an unusual language

teachr’s notes

time 50-60 mins

1 predicting
« For exercise 1a, find out if anyone knows where La

Gomera is (see guidance notes). Let them discuss the -
picture and heading with a partner and then gét their
ideas 00 what the man is doing and why. If some
students don’t understand whistling from the heading,
you or other students can demonstrate! B they can’t

“work euit why, tell them they will find out when they’
read the text.

"~ For exercise 1b, give them a time Ilmu for reading
~.(two minutes should be enoughy}. After reading, let
them compare their ideas thh a parmer

gmdance notes »
The text is an extract from a travel book andis-a factuat text about

language on the island of La Gomera 1n the Canary Islandcs off the
north-west coast ofAfnca

answer key

b The man is whistling. He is not doing this for pleasure but to
communicate with other people.

2 understandmg the main pomts

* Focus students’ attentmn on the summaries. Ask
. students to read the extract again i order to match the

summaries to each paragraph. Explain that two of the

" summaries do not match-any paragraphs It is'a good
idea for students to work alone and then compare
V thelr answers: when 1hey are ready

| guidance notes B .
1As this is an mformatmnal text itis good practice for students to

attempt to grasp the main points. The options offer very brief
summaries of the overall content of each paragraph. The two extra
options focus only on.small points: within.a paragraph. If anybody

“chose these, ask confident students to explain why they do not".

summarize any complete paragraph.

answer key

- 1b,23a,3f, 4e 5c(dand g are not needed)

3 read1 ng: for speaﬁc mformat:on
e _Focus students on the headings i in the table and pmm
_out the two'examples, Then ask-the class for a few ‘
- facts from the extract for the other headings, -
o Tell students to' work in pairs and divide the headings
: v They should focus on one headingata
timme, scannin the text for relevantinformation. Give

thiem a time lirnit{about five minutes) to look through

" -the text on theéir own befcare stoppmg and Worklng
together e : =

answer key

location: the Canaries, close to Africa, in the Atlantic Ocean, 40
mins. by ferry from Tenerife

geographical features: an island, small, mountainous, 147 sq kms
language: Spanish, Silbo = Gomeran whistling language, came with
African settlers ¢.2,500 years ago, silbar = to whistle, 4 vowels, 4
consonants, 4,000 words, sounds like bird conversation

history: inhabited by African settlers c. 2,500 years ago, Silbo (the
language) has almost disappeared

4 recogmzmg reference words

* You could do exercise 4a as a race in teams as it is o
relatively simple.

- -For exercise 4b, ask students to call out the first word
or phrase in the text which refers to Silbo without
repeating Silbo (there are none in the first paragraph)
Keep students in the same pairs as for exercise 3 and’
tell them to work on two paragraphs each, i.e. Ascan -

- do paragraphs 2 and 3 and Bs do 4 and 5. Ask them to
~work-through the extract, underhmng all. the words
that refer to Silbo, including pronouxs; e.g. it. An
© -alternative {or a-way to check answers) is to read the

‘text out to the class and tell them to'shout ! stop every
time they hear a reference to Silbo, :

guidance notes

This task raises students awareness of lexical coheswn and ‘
referencing in the text, e.g. the repetition of Silbo helps readers
follow the main theme through but also the use of a range of words

'to refer to Sllbo adds vanety and m'cerest

answer key

4a para 2: line 3; para 3: line 1, line 3 (Silbo-like whistling), line 5;
para 4: line 1; para 5: line 3

4b para 2: Gomeran whistling language, the Gomeran whistle;
para 3: it (line 2); para 4: It (line 4); para 5: the language (line
1 and line 5); it (x 3in line 5, 6, 7)

- There are nine references to Silbo which don't repeat the word

Silbo. There are fifteen references to the language in total.

5 respondmg to the text

. For exercise 5a; ask students to refer back to the extract

‘to come up with reasons for and against trying to save
Silbo, {e.g. for:it’s almost unique, culturally important,
“and useful; against: society has changed, need for Silbo
replaced by telephones, better to study more relevant
.. languages at school). Explain that they can use the-
. ideas in the extract but to also come up with their own
" ideas i they can (e.g. comparisons vmh other
: threatened languages).

= ‘Getsome feedback from the class asa whole after
- -exercise 5b, to find out if they can come to a general

consensus on whether the language should be saved or

not. - -

'1deas plus

regions, ask them to prepare a very short preseﬂt‘ahon on their

| their country. They should think of (or research), four or five facts
| about the language to present to their group or class. Encourage

~vocabulary.

If you have students froma number of different countnes ‘or

language, or on a minority, threatened, or extinct language from

the listeners to-ask questxons and to note down any useful -
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five writing

how to ... make a text more interesting  a

1 generating ideas The teacher 1 liked best

Work in pairs or small groups. Describe the teacher you liked best at Ian Trevellian was my teacher at primary

school, and say why you liked him/her. schdol. Mast of my teachers were older and
baring but he was young and nice. He was

2 increasing range the first teacher I liked.

a Read texts A and B. Which one is more interesting? Why? I think teachers should introduce us to things

b Sentences 1-9 and a-i have the same meaning but sentences outside school and he did tl’f“t’ He l‘k""('
a-i use a greater range of words and phrases. Complete a-i by basketball and we played with someone in the
referring to texts A and B. local team. We did some good art and music.,
He even helped s to play in a band, which was

. He was my"teetzchér at /’pn' mary ﬁch‘ooi. A I‘__;f*n,'m at ‘prkinsraVry schoot.

1 a , .

2 Most.of my teachers were older b ‘Mostof my teachers were ___ go0d W”, when I Ifm.m“d playing Lthy:.wﬁ'
3 He was yaung e e aS T 56 maybe I'm a musician now because of him.
4 Hewasnice: d He  tous. -

5. T think teachers should e teach’efé should ...

6 He liked basketball. = f Hewas___ _basketball.

7 We did some good art activities. g I Some - art activities.

8 ...whichwasgood. ~ h ... whichwas ___

g 'I m a musician because of him. i I__ amusician ___ him.

3 improving a text

You can make a text more interesting to read by:

1 using a range of words and phrases to express ideas. Don't repeat
B adjectives such as good and nice, or verbs such as was / were or liked.

Bl 2 giving as much detail as you can. Answer questions: who? why?
what was it like? about your text.

3 giving examples where possible.

Compare texts A and B. Find two examples of tips 1-3 in text B. The teacher I liked best

I first met Ian Trevellian at primary schaol.

4 giving details and examples Mast of my teachers were middle-aged and

a Use ideas from the box on the left to make the text below more quite boring, but he was in his mid-20s and
interesting. You will need to add words to connect the ideas. enjoyed talking to us. This was my first
told goodstories | e jeacher T iked best was Mrs Gil wmm? ffﬂﬁm} ieresg ,tmlw'
worked hard for her She was very smoll. She tougnt me In my opinion, teachers shauld inzroduce us to
about 55 Ttalion ot secondory school She mode new ideas about the world outside schodl and
became more conﬁdent it interesting She ggve me good marks the arts, and he certainly did this. For instance,
funny - | in Ttalion T storted doing better he was veally interested in basketball and
did badly in other S”bJec*'s ot school. T studied T+alion ond arvanged for the captain of the local basketball
modern languages teachgr French o university team to come and train us. I've still got his
wild,black hair . ’ autograph! I remember doing some great art

activities (we painted aboriginal pictures, and
made pots and sculptures) and his music lessons
. were fun. He even helped us farm our own pop
Wntmg task band, which was really exciting. That's when I

- started playing the guitar and drums, so maybe
a Write an article about the teacher you described in exercise 1 I became a musician thanks to him.

b Compare your paragraph with a partner’s. Is it the same or different?

for your class magazine or for display on the classroom walls.

b Read other people’s articles. Which teacher sounds the most
interesting? Why?

goto - self-assessment j.61- "vdca'b:l'xl.a‘ry‘q;iaryp;éi
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aim to extend the range of expression in descriptive writing

time 50-60 mins

i writing task a short article about the teacher students liked best at school

o 1 generatmg 1deas ,
e Ror exerase 1 glve students a few mmutes aloneto’
- think of a previous teacher and to-come up with the
- reasons why they liked him / her. Then put them in
. pairs or, preferably, small groups, to talk together. i
wranyone hashad diffieulty remernbering a teacher they

O liked, they can listen'to cher people and perhaps thlS :

7 f; *;wm] gthelr memory

gu1dance notes.

Students will have more to say if you give them some thmkmg time
 before they start speaking in groups. Encourage them to make
notes about the teacher if they want to; and let them. know that
this will be useful later when they plan theirwriting.

2 mcreaSI ing range

» Don't prompt students too much with e exercise 2a but
- see what they come up with, Tt is good ‘enough at this
2 stageif they recognize that the longér text is more.
... interesting because it gives more information. -
e For exercise 2b; students can 'work alone orin pairs,
- but:make sure they have a chance to compare their
_answers before you check as a class. In feedback, ask
. the class what the difference is between the two sets of
- gentences: {i.e- the second set mdude more detail and
use a range of words and- ‘phrases). This will highlight

. theaims of the lesson and Wﬂ} emphasize that thereis -
- nothing wrong with the firstset of semences they are

mmply, 1mprovmg them

, gmdance notes

If students are sceptical-about the value of i 1mprovmg somethmg

.} which is”correct’, or can’t see good reasons for extendmg the1r

-range of expression, you can point out that: °

| - a very basic text which.uses only a smal number of words and
| ‘phrases repeatedly can be boring for the reader.

-‘range’ i a standard criteria examiners use when markmg written
work. : :

answer key

b afirst met, b middle-aged, ¢ mid-20s, d enjoyed talking, e In

my opinion, f really interested in, g remember doing; great, h
really exciting, i became; thanks to

£ ,,3 lmprovmg a text )
e Before doing: exemse 3 tell students o tead thmugh '
“the tip box: it focuses on three ways students can -
:improve their writing and extend their range of
expression. There are niany more, of course, but this
- gives students an achievable set'of gmdelmes at this

: Ievel 1ouse whe B they are wiiting:

e Ah:emauveiy if.you feel your class handled exercise 2
B easﬂyl you cauld ehat Ways of makmg atext more.

0 fldeas
N lee st dents a txme hmlt for thls noncmg task i in
exercise 3, then go through the examples they have
-~ found asa class. Point out that many of the examples
are focused on in exemse 2b .

answer key

possible answers:

1 older > middle-aged; young > mid-20s; some good art > great art
activities; which was good > which was really exciting. He was
my teacher > I first met him at ...; He was nice > He enjoyed
talking to us; I think > In my opinion; He liked ... > He was
really interested in ...; We did > I remember doing; I'm a
musician because of him > I became a musician thanks to him.

2 middle-aged and quite boring; the captain ... train us; I've still
got his autograph; his music lessons were fun; form our own pop
band; playing the guitar and drums.

3 forinstance, he was really interested in basketball and ... train
us; we painted aboriginal pictures, and made pots and sculptures;
playing the guitar and drums.

. s For exercise 4a tell students to dlscuss 1mprovements :
oo withia partner before writing their parag:raphs This
»»task glves controlied pracnce in addmg more

rcise 4b, ﬁnd a pair of students Whose ﬁmshc:d ‘
T ere very dlfferent Ask them to read out each
. .other stexts: - o

answer key

possible answer:

The teacher I liked best was Mrs Gill. She was very small with wild,
black hair and she was about fifty-five years old. She taught me
Italian at secondary school. She made it interesting because she
told good stories and she was very funny. I did badly in other

~ subjects, but I worked hard for her and she gave me good marks in

Italian. Thanks to her I became more confident and started doing

" better at school. I studied Italian and French at university and later

I became a modern languages teacher.

writing task 'Tell students to goy back to their ideas in exercise 1
| and add as much detail as they can. While they are planning their
-writing, walk round and help them with vocabulary or with:

: reformulatmg their ideas. Let the students kniow that they are

going to read each other’s articles.and respond to them, so-that
| they-are ertmg for areal ‘audience’ In ¢lass feedback, find out
whose teacher sounds the most interesting.
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six reading

1 raising interest

Read this fact file about tornadoes from
a weather website. Find two facts
about tornadoes.

.~ is aviolent storm with a

very strong wind that blows in a circle. The
wind forms a column between a cloud and

the surface of the earth. Tornadoes can have
wind speeds of between 300 and 500 kilometres
per hour. The United States has the highest
number of tornadoes worldwide, with about
1,000 every year.

i SR

2 predicting

Work in pairs. Discuss how to complete the
sentences but don’t write anything. Use the
glossary for new words.

1 It is not always possible/ always possible to see
a tornado coming towards you.

2 Houses can/cannot explode due to changes in
air pressure,

3 A tornado will probably do more/ less damage
to your house if you open the windows.

4 Itis possible/impossible for a tornado to cross water.
5 A hill will/will not protect you from a tornado.

If you are inside
1 You need up-to-date information, so it is important

to have a
2 You should go to the ______ of your house,
if you have one.
3 You should use a or blanket to protect your

head and eyes from sharp objects.

If you are outside
4 If possible, find a safe place inside that doesnt
have

5 If this is not possible, try to find a to lie
down in.

3 reading for details

a Work in pairs. Student A read What do you
really know about tornadoes? and Student B
read Safety in the event of a tornado.

b Talk to your partner about your text and
complete both parts of the table together.

4 responding to the text

a Find two things in the text which
you didn’t know before.

b Compare with a partner or group.
Did you find anything surprising?

24

What do you really know about tornadoes’

® TORNADOES CAN ALWAYS BE SEEN FROM A GREAT DISTANCE.
False! They can be hidden in heavy rainfall. - :

m TORNADOES CAUSE HOUSES TO EXPLODE FROM CHANGES IN AIR
PRESSURE.
False! Homes are damaged by strong winds, not changes in air pressure.

®m BY OPENING THE WINDOWS, YOU CAN BALANCE THE PRESSURE
INSIDE AND OUTSIDE YOUR HOME SO A TORNADO WILL NOT DO
DAMAGE.
False! A tornado can damage your home whether the windows are open or not.
You should not open the windows when a tornado is approaching - this could
actually make the situation worse.

® TORNADOES CANNOT CROSS WATER.

False! There is a type of tornado that forms on water and tornadoes that form
on land can cross rivers and lakes. Tornadoes can also travel up'and down hills.
Therefore, a belief that your location is protected by a river or hilf could prove to
be dangerous.

Safety in the event of a tornado

You may have very little time to prepare. LISten Very carefully
to all information and move quzckly’ : :

o bk R N

IN A HOUSE : ~; ~’ 'NOUTSIDE s

" m Make sure you have a radio for information.” . Tryto get }r151de and look for

g Nd ke D b s

"m GO to the Iowest levet of your home a small protected space: with
{basement if possible). If there is no no windows,
basement, go to a small room away from w Donot enter bm?dmgs w1th ‘
exterior walls. Keep away from all windows.” ~ *"large roof areas such as school :
m Cover your head and eyeswith'a blanket or - gymnasiums or ShOPP‘“E 1
jacket to protect against flying ob]ects or malls. : 3

broken glass. wif you cannot get msuie lie-
- m Keepyour pet tied up and close to you. flatin alow area and cover -

-your Head and neck with your
- = Domotgo out untl you are tol;%l tigsafe. . ~armsora plece of  clotk ing..

P RO R WAL T A

[ explode %' splsud to bust w1th a protected madé safe (ﬁﬁam danger)
“Joud noise, e.g. a bomb explodes U4 basement a room m a house below
air pressure the forceofair ~ ground level = - S

damaged 'demidzd ‘brokenor . exterior (adj) k! stians cannected
“partly broken ~ to the coutsrde .

~hills’ high areas of land (not as hlgh
a8 mountams) -

b
=
]
wn
wv
(=]
=
o
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R

text theme the truth about tornadoes

teachr’s notes

time 40-50 mins

1 ralsmg mterest

- s Before students read the fact ﬁie about tornadoes, ,
~ focus them on the picture and ask some questions to
371. 'see what they kriow, €.g. Which country has the most
tornadoes? or How fast does the wind blow in a tornado?

Fhen tell the studems to read the fact file and feed
back as a dass

 guidance notes

The texts are taken from a US webSIte (weather com) which
provides readers with a range of general and topical information
and advice about current weather and weather conditions. The -
picture should help to give students a way in to the topic and help
them understand the information in the fact file. This mtroductron

prepares students for the texts that follow.

answer key
possible answers: any of the facts from the fact file

2, put students in pairs to talk about the
rmation and advice in the table. Direct their
)y to the glossary but tell them not to read Ihe
xts at this stage; :

rage students to guess answers they are unsure

gu1dance notes

This task combines two functions: it gives students the opportunity |
to activate their own ideas and knowledge about the topic and to
predict the answers. This will help them when they read their text

{and should also motivate them to read

‘ 1' « For exercise. 3a, keep students in the same pairs, but ask
i Asto read the ﬁrst text and Bs to read the second text.

: jleithem doe rcise 3b
e ;; For exercrse 3b teﬂ them to go back 1,0 the table

- that cerresponds 10 the text they have read’ Encourage
. them to explain anythmg that is not clear o theu:

guidance: notes

| The two texts share the same tapic and style but the ﬁrst text is

largely giving information about tornadoes and the second text is

giving advice: This task is organized as a jigsaw reading, where half
the class read one text and the other half read anothet. This allows |
students to focus on one text in greater detail, and to attempt to
process the information in order to- explaln it where necessary, to

| their partner.

answer key

What do you really know about tornadoes?: 1 not always
possible, 2 cannot, 3 more, 4 possible, 5 will not

Safety in the event of a tornado: 1 radio, 2 basement, 3 jacket,
4 windows, 5 low area

ideas pluéy ;
Write giving information and giving advice on the board in-two

| columns and ask the class to give an example of each from the
| texts, e.g. Homes are damaged by strong winds (information). If
| there is.no-basement, go-to a small room away from exterior walls

(advice). Tell learners to-continue in parrs, or continye.as a ctass

] writing the sentences on the board.

4 respn d'mg 'to the text

| extension, or you could ask them to report back on different topics.

ideas plus .

The website weather.com is a useful reading resource which you
could exploit further if your students have access to the Internet.
For instance, students could:find out about another weather
phenomenon on the site (it includes’ flooding, hurricanes, heat
waves and droughts, among others). They could do this for
personal interest, further reading practice and vocabulary
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six writing

how to ... improve punctuation

1 generating ideas

a A classmate or English-speaking friend is going to visit you
in your country. What can you tell them about your area and
the weather?

b Read Yoshi’s letter to Mark. What does he tell Mark to bring
with him to Japan?

Dear Mark

Thank you for your letter. 'm very happy to hear

that you're planning 4o come 4o dapan.

There are Some nice places 4o visi4 around my
hometouwn. There’s a beautiful lake called “Towada-ko’.
Thig is Japan’s deepest and prettiest lake, and +here
are beautiful forests all around i+. Perhaps we can go
camping +ogether. 1+’s sometimes cool in the evenings
here because we’re in +he northem part of Jdapan,

so don’t forget 4o bring a jacket, warm clothes,

and some good shoes/

m very much looking foruward +o seeing you. Enjoy
your Llight.

From gour good £riend,

Yoshi

2 identifying punctuation

a Work with a partner and find examples of punctuation marks
(1-4) in the letter.

shows the ek ’d'ofa sentence

shows that letters are m1ss1ng

ins two. sten;tences« into one. It is often:
followed by words like and, but, and so.

b Match the punctuation marks (1-4) with their uses (a-g).

¢ Find an example of each of the uses (a-g) in the letter.

26

3 using punctuation

a Correct these sentences using capital
letters, full stops and commas.

1 iam on holiday from monday june 1st
to thursday june 4th

2 samantha is going to work in italy for a
month she is very lucky

3 i would love to visit maria in barcelona
but I haven’t got any holiday left

4 in january the weather in britain is
often cold cloudy and wet

5 1went to sydney for the olympic games
in august 2000 it was the best
experience of my life

Add apostrophes to these sentences
where necessary.

1 Mount Fujis Japans highest mountain.

2 Tts going to be lovely and sunny for the
next few days.

3 Janes business trip around Europe
starts in one weeks time.

4 Brightons a lively city on Englands
south coast. Its original name was
Brighthelmstone.

4 checking punctuation

Read this extract from a letter about a visit
to Poland. Find 14 punctuation mistakes
and correct them.

I have same advice, for you about your
trip. the weather in polands dften wet
but from sunday its going to be hot,
and suwany Dont bring a coat. buz
remember to bring your credit card
and ga shopping here, everythings
cheaper here than it is in england.

s Writing task

a Write a letter to a classmate or English-
speaking friend who is planning to visit
your country.

b Exchange letters with a partner and
check each other’s punctuation.

¢ ‘Send’ your letter to a classmate.

‘oto. self-assessment p.61 .
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aim to develop use of commas, full stops, capital letters, and apostrophes

teacher's notes

time 50-60 mins

writing task an informal letter to a friend who is planning to visit the student’s country

e gen ',atmg 1deas, 3 e S
e For exem dait studems are studymg in thezr own
~country, tell them to 1magme an English‘speaking -
i ‘ .gomg y wisit then. You.could then
~ - brainstormy ideas as-a class. H you have students from
. different areas atid / or countries, tell them someone -
.+ from the class will visit them in their home countty.

;or smalI groups; -

o \dlscussmg inp
‘ { a.sk students to read Yosln S letter alone

gmdance notes T = 59

These exemses shoutd raise interest in the to;nc as well as -

| generating ideas for students’ own-letters in the writing task later.
The model text is adapted from-a letter. written by a Japanese
student for a" Fi rst Cemﬁcate questmn : o5

Tell students to thmk of some ldeas alone before o

answer key

b ajacket, warm clothes, and some good shoes

s

. »For exemse Za tell students to c1, e or underlme the
punctuation marks in the letter, or follow the -

- alternative procedure in ideas plus Somie of this will

- berevision, but this stage will serve to- clanfy dnd

“reinforce students’ 1deas about the correctuses of these ;

* - punctuation marks. - g V
oo Put studentsinto palrs for exem ; Zb and check thexr

- answers before mey look for examples of each of the -
LSS in the letter in exemse 2c : o ,

ideas ptus

If you have an overhead pmJecte d1splay the lette on an OHT
| Run your finger along the lines and tell the class to call stop every
: | time you come to' & comma. Do the same w1fh the apastmphes futl
| stops and-capitat letters. :

answer key

b leandg,2dandf,3a 4bandc

C possible answers
. letter.; b Mark, Japan, Towada-ko, Yoshi; ¢ Thank you .
dJapans e a jacket, warm clothes; f I'm, youlre, There’s, Its
we're, don’t; g ... lake, and there are ...; ... Japan, so don't
forget ...

'3 Vfusmg punctuatton TR
: ji?ox exercxseisa‘ tell students to circle the capital letters
' mimas and full stops in’ another Colour

. answer key

a 11am on holiday from Monday June 1st to Thursday June 4th.
2 Samantha is going to work in Italy for a month, She is very lucky.
3 I would love to visit Maria in Barcelona(, ) but I haven't got
any holiday left.
4 In January the weather in Britain is often cold, cloudy(,) and
wet.

5 I went to Sydney for the Olympic Games in August 2000. It
was the best experience of my life.

b 1 Mount Fuji's Japan’s highest mountain.
2 It’s going to be lovely and sunny for the next few days.
3 Jane’s business trip around Europe starts in one week’s time.

4 Brighton’s a lively city on England’s south coast. Its original
name was Brighthelmstone.

raise students aWareness of some
e ation mistakes and gives. contmlled
- practice of punct ting a text-at paragraph level. It also
- provides a second model for the writing task. You -
~scould do this as a race with stidents working in paxrs
o ﬁnd the fourteen mistakes first, You could ejther -
e Wowmg itornan OHT and-asking'students.
:’;ﬂ,{to call out ‘corrections as'you run a finger along the
-~ lines, or.you could stick an enlarged: photocopy on the
. board and ask one ormore students to come to the
- board and cotrect one sentence at atime. The rest of
: 'the Clas , should check then‘ punctuamn ; e

- answer key

I have some advice for you about your trip. The weather in Poland’s

- often wet(, ) but from Sunday it's going to be hot and sunny. Don't

bring a coat, but remember to bring your credit card and go
shopping here. Everythmg s cheaper here than it is in England

- [ write to and to plan their letters. Remind them to include their

‘exercise b, tell them to use a pencil to make any changes to their
| partner’s letter. They can then discuss the changes together and-
~fask youfor help if there are-any. disagreements. For exercise ¢, if

-{ another student’s letter and campare the: mformatmn and adwce

wntmg task Give students time to dec1de who they are gomg to

ideas from exercise 1a-afid to be aware of their punctuation, For

students are dymg in their own country, tell them to read

they have gwen abafzt thezr area or countly
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seven readin

1 activating topic vocabulary

a Look at these cartoons for three newspaper stories. What is the
connection between the stories?

« making a mistake e« breaking thelaw e saving something

L

-y
AN | L

~F

b Work in A /B pairs. Check the meaning of your words. Explain
your words to your partner.

A toarrestsb B a complaint
to handcuff sb to charge sb (with a crime)
a burglar to break into (a house)

2 reading for gist

Read the stories A-C quickly and match them to the cartoons.

3 reading for details

Complete the reports about the three stories. Choose no more than
two words from the stories for each space.

POLICE STATION

Action: Officers (1) three men for (2)

and kept them at the police station for (3) for questioning.

Result: The men were not charged, but a (4) was made about

the officers.

Fire Service

EVENT: A28-year-old man of (5) was
trapped in a pub (&) early this morning.

He was discovered by a local ()

ACTION: He was rescued by () fire engines.

ANIMAL HOME

Event: One tiger and one alligator were rescued from the New York
9 of Antoine Yates, after (10)

contacted the (11)

Action: There are plans to transport the animals to (12) .

when there is space in the local (13)

28

A

PTG 12 Three men were arrested,

handcuffed and held for several hours in the
police station - for stealing seaweed from a
public beach. Two police cars and a police
motorcyclist followed the men, who have not
been named, for three miles from the beach at
Eastbourne, in England. The three men, who
were not charged, have made a complaint
about the officers. Eastbourne Council
defended the police, saying the seaweed was
‘sea kale’, a rare species that needs protection.

seaweed a plant that grows in.or by the sca
rare not seen very often

glossary

species atype of plant or animal

=]

Bungling burglar

A burglar became trapped in a chimney for
seven hours while trying to break into a pub,

a court heard yesterday. David Gardner, 28,

1.8 metres tall and of average build, had
managed to climb down the chimney when

he got stuck. Thomas Wrightson, a delivery
man, arrived to deliver vegetables to the pub

at 6.10 a.m. and heard Gardner’s calls. Gardner
shouted that he had become stuck while trying
to rescue a cat shortly after midnight. Four
fire engines were sent to free him.

bungling not very good or successful
trapped / stuck not able to move

glossary [

rescue (v) save from a difficult situation

@]

E Wild flatmates

New York has been described as a concrete
jungle, but one resident really believed he
was in the jungle, as police were called in to
remove a tiger and an alligator from his
apartment in the 20-storey building. After a
phone call from neighbours, police yesterday
found the wild animals in the apartment of
31-year-old Antoine Yates. Yates was not in
when police abseiled down the side of the
building in order to enter the apartment.

The animals, who were moved to a New York
animal home, will eventually be sent to a zoo
in Ohio.

concrete jungle anarea of many large modern
buildings with no green spaces , :
resident (n) a person who lives ina place
abseiled climbed down attached to-arope

glossary

goto “self-assessment p.60 " vocabulary diary p.62
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teacher’s notes

SRR

text theme unusual crimes

time 30-40 mins

1 activating topic vocabulary

» For exercise 1a, ask students tolook at the three
cartoons and to choose the correct option (breaking
the lawy). This will give students the topic for the
vocabulary and the texts.

+ For exercise 1b, make sure students have good
monolingual dictionaries. Choose a new crime word,
e.g. verdict and ask students to look it up. Ask them for
the pronunciation, the part of speech, a definition and
an example sentence and write it up on the board.

* Encourage students to look up their three words, even
if they are familiar with some of them. Tell them to
check pronunciation, check that they are looking at
the correct part of speech, e.g. verb or noun, and to
read the definitions and example sentences for the
words. They will then be better prepared 1o explain the
words to their partner,

'guidance notes
| The newspaper stories, taken from popular daily newspapers,

contain a number of crime words, some of which may well be'
familiar to students. By activating this target vocabulary at the
beginning of the lesson, you will be introducing the topic and
making the texts and exercises much more accessible to students.

This exercise gives students practice-in using dictionaries in order
to help them read a challenging text. If this is not something they
are used to doing, give them as much support as possible in
interpreting the dictionary information (e.g. by doing the example
suggested with the class first). Remind students to keep a record of
new words and phrases by topic (inthis case, crime) in the

vocabulary diary on p.62 and / orin their notebooks.

answer key

b A to arrest sb /o'rest/ verb when the police arrest sh, they
take him or her prisoner in order to question him or her
about a crime
to handcuff sb used as a verb here, although it is more
common as a noun to put a prisoner’s wrists in a pair of
metal rings, which are joined together by a chain
a burglar /'ba:gla/ noun a person who enters a building
without permission in order to steal: The burglars broke in by
smashing a window.

B acomplaint /kom'plemt/ noun (make) a complaint (about

sth); a statement that you are not happy / satisfied with sth;
You should make a complaint to the company that made the
machine.
to charge sb (with a crime) /tfa:d3/ verb to accuse sh
officially of doing sth which is against the taw: Six men have
been charged with robbery.
to break into (a house) verb to enter a place that is closed:
Thieves broke into his car and stole his radio.

2 reading for gist

* For exercise 2, give students-a time limit to read and
match the picturesand stories, Two minutes should be
sufficient. Students may want to take more time over
reading each story and understanding all the
vocabulary, but encourage them to read for gist at this
stage, while letting them know they will have more
time to read again later. If necessary, explain that
reading quickly for the main point or points of a text is
a very useful reading skill.

answer key
1(,2B,3A

3 reading for details

* This exercise focuses students on some of the details of
the stories and further activates some of the new
vocabulary from exercise 1. The reports also actas a
suminary of each story, which will be very helpful if
students do the retelling activity in ideas plus.

¢ Students could do this alone before checking their =
ideas with a partner. Point out that they should not
use more than two words in any gap and that the
words must be in the stories. ‘

answer key

1 arrested, 2 stealing seaweed, 3 several hours, 4 complaint,
5 average build, 6 chimney, 7 delivery man, 8 four, 9 apartment,

10 neighbours, 11 police, 12 Ohio, 13 zoo

ideas plus

Put students into A / B pairs and tell them to role play a police
officer and one of the criminals. Give them time to prepare
questions, e.g. Why did you steal seaweed? or for the burglar, Why
didn’t you break in through a window? Encourage the ‘criminals’ to
give imaginative answers, :

Alternatively, you could ask students to prepare retelling these
stories as brief items onthe TV or radio news. Put students into
pairs or small groups and ask each group to choose one of the
stories. Tell them to imagine they are news presenters, and to
practise telling their story as the final, amusing item on the news.
They-can prepare cue cards or brief notes but encourage them to
look up when they are talking. Help them as they work on their
stories, and particularly monitor for pronunciation. Tt would be

motivating to record their news items on tape or videoif possible,
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seven writing

how to ... correct and edit your work

1 generating ideas 3 correcting frequent mistakes

Look at this exam task: a Put the words in the correct order.

» Your English teacher has asked you to write a story.
 Your story must have the following title: The most important day
of my life.

a Decide which day to write about. Discuss your ideas with
a partnetr.

b Read one student’s answer to the exam task. Did you choose
a similar day?

The most important day of my life

The mast important day of my life were the day I went first to
university, which was a beatiful modern technology School in my
home town. the reason why was important is that in my coungry
not everyone wha a student can goes to university. In the year
when I g0 t0 university, about four in ten student got in. You
can imagine how happy I am. Of course needed I ta pass my
exams which every student must took and I do my best to get
marks high. Now I am still remembering that day, when I

weared my best cloth and felt excited about my future.

1

brother/last/ married /month /my/
got/.

sister-in-law / dress /my / pretty /a/
wore/ .

always/am /late / everything /1/for/.

weekend /usually /1/late/at/get/
the/up/.

seven/morning/up/1/the/got/in/at/
o’clock/.

sunny / was/beautiful /it/day/a/
really/.

- b Read the text below. Find 15 mistakes

with verb forms, spelling and
punctuation, and correct them.

2 checking for mistakes

Always remember to check your writing when you have finished. Make
sure you have answered the question. Then use this checklist to correct
your work.

5-point checklist

1 check your verb tenses (simple or continuous? present or past?)

2 check your verb forms (singular or plural? regular or irregular?)

3 check word order (subject, verb, and object? position of adjectives?
position of adverbs?)

4 check punctuation (the beginning and end of sentences? commas
and apostrophes?)

5 check your spelling (Are there words you often spell wrong? If you
are not sure, use a dictionary.)

tip

a Use the 5-point checklist to find and correct 20 mistakes in the
* above story. There are two mistakes in each line.

b Compare your corrected text with your partner’s. Discuss any
differences and change your corrections if necessary.

30

The mos+ important day of my
life, is when | meet my boylriend.
W was my best Lriends birthday
party He was +alked +o my Lriend.
But when he sees me he stoped.
I never shy but | Lell shy then.

That is £ive years ago. Now, were

marvied with +wo childrens.

Writing task

a Write your answer to the exam
question in exercise 1. Write about
100 words.

b Remember to check your writing.

¢ Walk round and read other people’s
stories. Has anyone written about a
similar experience to you?

Q‘ “goto. self-assessment p. P

abutary d
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wntmg task a story about an important day

aims to glve gu1dehnes and practice in correctmg and ed1t1ng written work

teacher’s notes

time 50—60 mins

1 generatmg ldeas

. ‘o Forexercise 1a; give students a few rainutés to think of
-animportant day before they discuss theirideas with a
~ partner or small group, In feedback for exercise 1b, ask
_ individual students what day they chose and find out if
- _anyonechose a sunllar day Io the student Who wrote
. the story o . s

gu1dance notes

This task appeared in.a PET past exam paper, and the text is one -
student’s answer (slightly adapted), which received a pass grade.
Thisis an. ambmous answer but flawed by a number of mistakes.
The mistakes-do not affect understanding of the text-as a whole,
but they do require the reader to make some effort at tlmes

2 checklng for mlstakes

+ See how much of the mformatlon in the tip boX you
- can elicit from the class by asking them what theydo
E When they ﬁmsh a-piece of writing, particularly in.an

© readit through, ask them what kind of‘mlstakes they
" look for and build up alist on the board

e Tell students to read the tip and compare the;lr ideas

. with the 5-point checklist. They can then do exercise 22

- either alone or in pairs, For exercise 2b, they should
: 1compare their corrected texts w;th anew partner.

Cte o feedback ask students. how many mistakes out 6f
L twernty they found. Either display the text on an OHT

. -'and ask students to call out mistakes, or putan o
-enlarged thtocopy on the board and ask students to

“come to the board and correct the text with the help of -

}‘the class N

'gmdance notes »
| The guidelines on correctmg and edmng written WOrk are given

here in an exam context but it is important to emphasize to
students that all written work should be read through and checked
for mistakes before ‘being read by someone else. Encdurage
students to copy this checklist into their notebooks and to use it

every time they doa wntmg task in class

~ answer key

The most important day of my life was the day I first went to
university, which was a beautiful modern technology school in my
home town. The reason why it was important is that in my country
not everyone who is a student can go to university. In the year
when I went to university about four in ten students gotin. You
can imagine how happy I was. Of course I needed to pass my exams
which every student must take (or had to take) and I did my best to
get high marks. Now I still remember that day, when I ware my
best clothes and felt excited about my future.

3 correctmgi *,equent mlstakes :
e Pug studen s in pairs and do exemse 3aasaraceit you
- wantto increase the challenge. In feedback, find out if
- students have put the time markers in-different places.”
~ . If so, point out that these phrases can go at the R
beginning or end of sentences dependmg on the B
context (see answer key). o

o Itisa good idea for students to do exercise 3b anne
- (espedially if they corrected the storyin exercise 2 in’ :
L pairs)y: Get feedback on how many mistakesstuderits
. found'when working alone; then let them compare’
: wrth .parmer You could check this orally or in the

answer key
a 1 My brother got married last month. or Last month, my ...
2 My sister-in-law wore a pretty dress.
3 T am always late for everything.
4 T usually get up late at the weekend. or At the weekend, I ...
5 I got up at seven o’clock in the morning. .

6 It was a really beautiful sunny day. or It really was a beautiful
sunny day.

' ’ b The most important day of my life_was when I met my boyfriend.

It was my best friend’s birthday party. He was talking to my
friend, but when he saw me he stopped. I'm never shy but I felt
shy then. That was five years ago. Now, we're married with two
children.

1 read and respond to each other's stories.

writing task Remmd students to plan theit story- before they
begin writing. After writing, make sure stidents spend afew
minutes reading through their texts and checking their work using
the 5-point checklist. When they are ready, put the'storiesup -
around the classroom walls and tell students to walk {ound and

< IHdeas plus -

| of writing, select the. most common-erfors from their texts and. use
| them as the basis fora class actmty e.g. a-sentence auction if you

Give students as much practme as poss1ble in ﬁndmg and-
correcting errors in their own work. When students produce a piece

have time, or put the class into two teams and see whith team can |

‘correct the most mlstakes w1thm a gwen time limit.-
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eight reading

1 using background knowledge 4 understanding the writer’s purpose

Why did the writer write this text?

a Look at the picture. What do you think a skydiver needs to have? ) ]
Choose the best option and give reasons

¢ aspecial parachute *» alot of money for your answer.
e af f height e alot of faith
a‘earo .elg ® a O. ortal a to give the reader information about
* alove ofrisk ¢ an instructor skydiving
* adeath wish * aperson to pack equipment b to explain the risks of doing the sport
b Read the title of the article. Can you think of some reasons why ¢ to discuss the reasons why people do
people skydive? the sport

d to persuade the reader to do the sport
2 understanding the main points

Read the article quickly. Were you right in exercise 1a? 5 respond]ng to the text

Discuss these questions in groups. Use the

b Underline the reasons the writer gives for skydiving. Are they . > X
ideas in exercises 1 and 2 to help you.

the same or different from your reasons in exercise 1b?
1 Have you ever been skydiving or done

3 reading for Speciﬁc information any other ‘extreme’ SpOI't? It SO, what?
. 2 If not, would you like to try skydiving?
Read the statements about the text. Write TRUE (T), FALSE (F) or Why? / Why not?

NOT STATED (NS) if there is no information.

1 [_] Itis important that skydivers only trust themselves.

2 [] skydivers travel fastest about 10 seconds after jumping.

3 [_] Experienced skydivers get to know their packers well.

4 [ ] Non-skydivers usually understand why people love the sport.

5 [_] The writer believes that driving is more dangerous than
skydiving.

[ ] The writer doesn’t understand why people want to skydive.

the plane. The only thing between you
. and the ground is a parachute of 18 to
. 28 square metres which was probably

. packed by someone you've never met.
. Butthe parachute will open, you
immediately trust the packers, and the
. fear decreases alittle. And thenyou :
realize, too, that you have a lotin common
© with other skydivers.

. Allskydivers are asked the same :
© questions by non-skydivers, ‘What do you 5
. dothatfor?’ You are often asked if you
have a death wish. But the statistics show
. that skydiving is one of the safest sportsin
- theworld. Infact, driving to the jump is

- generally more dangerous than jumping
: outof a plane. Accidents are rare, but risk
© is something that skydivers accept, even

: welcome.

The question of why people skydive is,
. intheend, impossible to answer. The

o))

© People learn to jump for many reasons: - Skydiving is a sport where trust is . excitement, the close contact with other

© because they are attracted to extreme © veryimportant. Skydivers need to - skydivers, the physical sensation of flying
- sports, because they want to test - have faith in their instructors, faith . through the air are all important. But
themselves and, in many cases, because ~ : in the equipment, and faith in those . there is something else, too, something
they want to conquer a fear of heights. packing the parachutes. On their first . that separates the jumper from the

© Why people continue skydivingis a © jump, students are told that they will spectator: non-skydivers can’t believe

¢ different question, but if they do continue, . reach a top speed of 190 kilometres { anyone would jump out of an airplane.

it often becomes an obsession. . per hour about 10 seconds after leaving Skydivers can’t believe people don’t.

conquer to succeed in dealing with sth faith feid trust, a belief in sthor b - spectator -aperson who watches an event
obsession Vsththa’fysb thinks about too much ~sensatioh sen'serfn feeling SR SRR e o S

glossary

) self-assessment p:6
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erght

text theme the attractrons of skydrvmg

ahe notes

time 40?50 mins

stﬁdems attention on the picture of the
r;and ask the Class what they know about thls

‘ er se 1a, focus students on the questum and list
of eeds - Ask pairs.to work together on the.
‘ ] "nkmg about What each pomt means,

st re about. Tell them to tic‘k the thmgs they
k. skydlvers need

Lotitle, Wh do- you da that for? Bramstorm reasons Why
- people might skydive with the class, or if you prefer,
~students can discuss it in small groups first, It would be

agood idea to make a list of the reasons rhey come up
i e hoard ;

guidance notes

The article was part ofa feature on skydrwng in The Observer
Magazine, a-Sunday newspaper supplemmernt. The article focuses, not
| so much on the facts of skydiving, but on the psychology of a
skydiver (see exercise 4). In trying to come up with reasons why
people skydive, students will be' predicting the content of the
article. Thrs shoutd make the text easrer to read and understand

Vt(r read Let them scan the text qmckiy
1deas in exercrse la el

e ébntmumg rd skyd_rve in. the ﬁnal paragraph) Let
- students compare theu‘ answers w1th a partner when
: ‘they are: :

s’ 1ch udents came up vvn:h before readmg
: rore thf:se on the board) O

guidance notes

 In this section, you are asking students to scan the text quickly to
look for the main points. By giving them'a time limit, and
explaining the focus before reading, you will be encouraging them
to look for the most important information, but let them know they
will get-a chance to go back to the text for more details {ater.

answer key

a They do not need a ‘special’ parachute, a fear of heights, or a
death wish (dependmg on your point of view). There is nothing
about money in the text but students will probably agree that
skydivers need a lot of money.

b People learn because they are naturally attracted to extreme
sports, they wish to test themselves, they wish to conquer a
fear of heights. People continue because of the excitement, the
close contact with other skydivers, and the physical sensation
of flying through the air (it often becomes an obsession).

3 readmg fo specrﬁc mformatwn

. Explam that students should read through the

- statements first with a partner, check for any problems
! 'vvxth und rstandmg, and discuss their ideas before

. gomg back 10 rhe text. Then ask students to check theu‘

answer key

3 1 false (they have to trust their instructors, packers, and
equipment); 2 true; 3 not stated (there is nothing in the text
about experienced skydivers’ relationships with packers); 4 false
(You are often asked if you have a death wish); 5 true; 6 true
(impossible to answer)

4 understandmg the wnter’s purpnse

e Ask Smden' v the writer wrote this article. Tell
_ them to read the four options and think about their
“answer before csmpanng ideas with a partner.

’ 3 i studenrs choose the ﬁrst option: (a) point.out in. .
‘ feedback that the second paragraph is the only one.
Wh offers the reader any real ;Eacts about the sport.

| guidance notes

| article and think, more globally, about the purpose of the text, In

This task encourages Students to starrd back from the detarlof the

principle, the writer is exploring the question of why people do 1t
(whrch ultimately, he / she cannot answer). .

answer key
¢ (to discuss the reasons why people do the sport)

5 respondmg to the text

= Encourage sfudents o focus their dlscussmns onthe.
. list of needs in exercise 1 and to give their response to- -
- the reasonsthey have undetlined in the text, e.g.7
- wouldn’tr iving because 1 have a fear of heights.
Tofin sh off, you could take a show of hands to'see
how: many would skydive (and why) and how many
e dn't (and why not)

You could. relate the. structure of this article to students own
| experience; i.e, students think of something they like doing,
‘| whethet it's a-hobby or a.sport; or even an interest like learning a

| Give them a framework to help them prepare; e.g. 1 describe the

ideas plus ‘

language, and try to answer the question What do you do that for?

activity, 2 why they started, 3 why they continued or didn’t continue,
Then tell them to-interview each other or walk roufid asking
different people about their.reasons for doing something, (If they
ysed to do somethmg but gave it up, they muld talk about that.)

33




eight writi

how to ... write a letter of enquiry

1 generating ideas

a Read about Westmore College. Choose one course for yourself
and one for your partner and compare.

b Work in pairs. What do you need to know before booking a
course? Write five questions.

example How much does a short course in sculpture cost?

¢ Read Ann’s letter to Westmore College. Does she ask any of
your questions?

2 organizing ideas
a Put the following sections of Ann’s letter in the correct order.

reason for writing

finishing a letter

request for information

greeting

request for a response

request for something to be sent

|

b Underline the phrases in Ann’s letter for the above functions.

3 asking for information politely

a How do these questions change when they begin with the polite
phrases (underlined)? Find the differences between a and b.

1 | a How much does a short course b Please could you tell me how much
in sculpture cost? a short course in sculpture costs?

2 | a Are there courses every week in b Please could you tell me if there are
the summer? courses every week in the summer?

3 | a What does the course cover? b | would like to know what the
course covers.

4 | a Do all the rooms include a b [ would also like to know if all the
private bathroom? rooms include a private bathroom.

Don't begin every question in a formal letter with a polite phrase, because
it will sound unnatural. Look at the different questions in Ann’s letter.

tip

b Make these questions more polite.

When is your next film-making course?

What does the music course cover?

Is the gym open all the time?

Is it possible to hire equipment for the rock-climbing course?

O B N O R S R

‘Writing task

.
m—

Write a letter to Westmore College asking for more information

about a course. Ask your five questions in exercise 1b.

Will I get a certificate for doing the computer-programming course?

34

- goto  self-assessmentp.61  vocabulaty dia

S Lo cocs: e
’ .—f}estmore @[30 is set in beautiful

gardens and offers 52 comfortably furnished
bedrooms in the main house. There is a
licensed bar, a gym, two all-weather tennis
courts, an ice rink and in the summer a heated
outdoor swimming pool. If you are looking
for the perfect present, consider purchasing
Westmore College Gift Vouchers.

SHORT COURSES

O art O metalworking
O computer programming O music

& design O photography
O creative writing O rock climbing -
O film making O sculpture

O iceskating & icehockey 5 tennis

Dear Ms Bradford,

| am writing to enquire about one of your
short courses.

Please could you tell me how much a short
course in sculpture costs and if there are
courses every week in the summer? | have not
done any sculpture before. Is the course suitable
for beginners? | would like to know what it
covers. | would also like to know if all the rooms
include a private bathroom. Are meals included
in the cost of a course? | would be grateful

if you could send me more information.

| look forward to hearing from you.
Yours sincerely,

Ann Macreadg

Ann Macready

PHOTOCOPIABLE © OXFORD UNIVERSITY PRESS



e1ght

. aim to develop use of appropnate language for a formal letter of enquiry
- writing task a formal letter asking for information about a course

teacher’s notes

t1me 50-60 mins

'3

1 the kind of information you would need fo

, fore booking a cotifse; e.¢. cost, datesand:
“length of Course content necessary eqmpment etc

aph about Westmore College and g0 through the 5
urses to check understanding of the vocabulary.”

g | support as: you need to at thls stage by talkmg abo

| gmdance notes

Find out if anyone has done a short or part-t]me cours ‘(1.e. an

 extra-curricular course which was not part of their main studies) - |
{and if possible; tell them about any courses you have taken. Your
" | class may not be familiar with the kind of extra- curricutar short

(res1dent1al) courses offered by Westmore College, 5o give as much

"can»use th1s as the basis for makmg thenf plan Put

: - studentsin pairs to order the drfferent sect:ons of

- Ann’s letter. (e

* Tn-exercise 2b, students can WOI
S examples of the functlons e
. Wrztzng to enquire about .:...-.

irs te ﬁnd

reason for Writmg o dm o

- answer key

2a + b 1 greeting (Dear ...); 2 reason for writing (I am writing
to ...); 3 request for information (Please could you tell me /

 Iwould (also) like to know); 4 request for something to be sent

(I would be grateful if you could send me ...); 5 request for a

~ response (I look forward to hearing from you.); 6 finishing a letter
* (Yours sincerely)

i ' The ‘Noticing’ task in exercise 3a- raises awareness of -
the use of indirect questionsin a formal letter of enquxry =

3 askmg for information pohtety

S Ask Students 1o ¢circle the dlfferences in the setof
o \quesmons on. the right and then o compare Wlth a

£ thh begm Wlth a pohte phr.ase) there :
s letter Make sure students understand thaL

~ 3b Please could you tell me ...

o . answer key
‘ 3a1l...

how much dees a short course in sculpture cost + s?

2 ... + if are-there there are courses every week in the summer?
3 ... what does the course cover +s. 2

4 ... +if de all the rooms include a private bathroom. 2

? / T'd also like to know ....

1 ... when your next film-making course is

.. what the music course covers

.. if the gym is open all the time

.. if it is possible to hire equipment for the rock-climbing course
.. if I will get a certificate for doing the computer-
programmmg course

U'I-BWN

| their five questions in exercise 1b. Encourage ‘then

“| writing task

Refer students back to their chosen courses m exemse 1a and

framework in exercise 2a to plan-and organize their letter. Also

" Jremind them to include a balance of direct and indirect ‘questmns
- | so that their letters do not.sound unnaturaL P

|ideasplus -~ ‘ :

- | Tf possible, - encourage students to wnte real letters of enqmry and |

.} send them. If you are teaching in an English-speaking country, |

- Jtake in'sote magazines-or newspapers and tell students to choose

© | an advertisement and to write a-letter of énquiry-asking for more
] mformatmn or for a brochure; Tell students to bring:in any résponses

£ ‘share w1th the class. If you are te hi

| mformatmn. e

35




nine reading

1 using background knowledge

How have people’s houses and lifestyles
changed in the last 100 years? Think about:

¢ buildings
* moving house
¢ comfort

e money
¢ sharing houses
* eating habits

2 inferring

a You are going to read an article about an
old woman called Olive. Read what she
says below. What do you learn about her
character, family and lifestyle?

a ‘I went to London for a few weeks in my
20s but that’s about all. I would have been
quite happy not to go away at all”

b She says, ‘T have never been in a house
I’d prefer. I've always lived in this house
and I intend to die in it’

¢ ‘They were extraordinary people who
gave me so much love and I was never
interested in having children of my own.

d ‘T’'ve known women of 80 who looked so
old and weak. I hope I don’t look like that

e She says, ‘T've never drunk or smoked
and I'm not one for television or reading

f ‘I had an open fire until a few years ago

but, for safety, I changed to an electric one’

g ‘It suited them and it suits me, she says.

b Read the article and check your ideas
in exercise 2a.

3 understanding text structure

Put Olive’s comments (a—g) above into the
gaps (1-6) in the article. There is one extra
comment which you do not need to use.

4 responding to the text

What do you feel about the choices Olive
has made in her life? Do you know anyone
like Olive?

century ‘sentfori one hundred years
surroundings - éverything around it

| fit (adj) strong and healthy
cosy. 'kavzi gomfortébie, ‘warm and inviting

glossary

installed putin = ‘
houseproud 'haos praud sb who spends time
making a house clean and attractive

36

100 years on ...

Olive wouldn’t

dream of moving!

Nowadays the typical family
moves every six years, but Olive
Marchant still lives in the same
house in which she was born
a century ago.

Olive’s home is a cottage
in perfect surroundings in
England’s New Forest. At 100
years old, she may be the oldest
person in Britain to have lived in
just one house all her life. (1) ...
The house, which was destroyed
in a fire before the First World
War, was rebuilt by her parents,
Ellen and Frank. (2)°...” She
loves her home so much that she
has rarely even gone on holiday.
(3)“...” Olive never married
because she did not want to
leave her parents and her home.
(4)*...” She did, however, bring
up a child, her great nephew
Barry Tucker, now 58.

Olive is fit for her age. She
walks with a stick but looks
like she doesn’t really need it.
She has never been in hospital
and hates seeing doctors. Until
18 years ago she grew her own

7

vegetables, giving many away
to friends and family. Her three-
bedroom home is cosy but
mainly unmodernized and there
is no central heating. (5)°...
Her home was lit with candles
and oil lamps until electricity
was installed in the 1960s.

An inside toilet and bathroom
were built at the same time.

The youngest of five children,
Olive never missed a day’s
school. When she left school, she
helped her mother look after the
house until, at the age of 30, she
became a cleaner. That job lasted
40 years. Olive, who cycled until
she was 83, has always taken
good care of herself. (6) ...’
Before her sight became bad,
she loved gardening, sewing
and cooking, and she said
she’s always been houseproud.

Lgota self-assessment p.60 ‘vocabularydi‘ary p.62
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nine

text theme a home for life

teacher's notes

time 40-50 mins

1 using background knowledge
« This'activity sets the scene for the text and should help
students find a way in to the article. You could pre-
teach some useful vocabulary that comes up in the
text; e.g..century, central heating, etc.

- Write 100 YEARS AGO and NOW onx the beard and ask
students about changes in houses and lifestyles in that
period. Direct their attention to the six prompts in
exercise 1 and ask them to discuss theirideas in pairs

~or small groups, e.g. 100 years ago there weren't many
flats. People lived at home longer, etc.

2 inferring

* - Give students time to read the comments and either
“deal with vocabulary as it comes up, or let students
work in pairs to discuss any new words, and./ or look
them up in a dictionary. Check understanding of
extraordinary and suits.

« After reading the comments in exercise 2a, encourage
students, in pairs, to build a picture of Olive from what
she says, but also to use their imagination to go
beyond her actual words, e.g. ‘It sited them and it suits
me’, suggests that she-is not very adventurous
{reinforced by what she says about travelling in
comment a). They can also guess what it and them refer
to, based on other things she has said.

e For exercise 2b give the students time to read the
article. Then get feedback on how accurate students’
ideas about Olive were in exercise 2a. If any students
have built a picture of Qlive which is clearly wrong,
ask in what way it was wrong, and what they based
their ideas on, i.e. was it something she said, or did
they let their imagination run away with them?

guidance notes
This article appeared i in a tabloid newspaper The Surm‘ay Express,

| and the comments and quotations are a typical feature of this type

of text. The article gives a kind of profite of Olive and much of the
content is illustrated through her words. Therefore,-by reading her
comments first and building a p1cture of her, students w1ll be well
prepared when they read the text :

3 understanding text structure

* Focus students’ attention on the six numbered gaps in
the article and explain that each gap relates to one of
the comments they have been looking at.

*  Ask students to read the whole text again, but to focus

- particularly on the sentences before and after the gaps.
When they come to a gap, they should scan through
the comments until they come to onewhich fits. It
would be a good idea to do the first one together, and
ask students to explain their choice. Encourage
students to underline words in the comments and text
which match, so that they can explain the reasons for
their answers in feedback.

gu1dance notes

The article does make sense without the comments, ie 1t is
coherent at text tevel, However, in order to put the missing
sections back into the article, students do have tofocus'on -
coherence bothat whole text and sentence level. They will also
have to look at cohesion, for instance, in the repetition of certain
words or ideas, e.g. lived in just one house all her life /- I've always
lived in this house in comment b, and grammatical reference words,
such as It and them in comment g, which refer back to the house
and her parents, mentioned in the previous sentence.

If possible, raise awareness of style by asking students what Otive's
direct speech adds to the article (e.q. interest, detail, and ‘colour’).
This will help if they do the ideas plus activity. P

answer key
1b,2g,3a 4c 5f 6¢; (dis not needed)

4 responding to the text

* ‘e Encourage students to express their opinions about
Olive. Find out if students agree or disagree with each
other; and if anyone knows a similar person.

ideas plus

Ask students to find but-how long people.in the ctass have tived in
their homes and how they feel about where they live, Write Olive's
comment on the board: ‘T have never been in a house I'd prefer. I've
always lived in this house and I intend to die in it! After preparing
alone, tell them to walk around and ‘interview’ each other, taking a
note of interesting information and recording comments describing
how people feel. Stop them after five minutes ot so and put
students-into groups to share infarmation. They could make posters
displaying the comments, e.q. Maria has lived.in her home for-ten
years. She says, ‘I ove my home;, especially my room I don’t want
to move away. from my famlly : ,
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nine writing

how to ... write a detailed note

2 recognizing structures and functions

a Match the begmnlng and end of each sentence.

1 generating ideas

a A classmate is going to stay in your home while you

are away. Decide:

¢ what information and instructions to give them
about your home.

¢ what they can (and can’t) use while they are in
your home.

* what to tell them about your area.

Think of five things and make notes.

b Compare ideas with a partner. Suggest other points
for your partner to include.

¢ Read Tamsin’s note to her friends. Compare her note
with your ideas.

Welcome!

» Hape your flight was OK and you're nat 200 tired
to enjoy Brighton. Just a few things you should
know ...
¢ Help yourself to any food in the fridge. It needs

eating. Please could you throw the cheese away

if you dow’t wane it?

I'm sorvy I didn't have time to make the beds.

Clean sheets and towels are in the cupboard

in the bathroom.

¢ Feel free to use the washing machine, which
is upstairs,

« I'm sorry about the hole in the floor (next to
the piang). Make sure you don't step in i¢!

* The vides channel is 6 and the DVD is 0.
Theres a good place to rent films on Elm Grove
(‘The Vides Box'). It's about five minutes walk
up the hill. (Theres a map in the baskcase.)

s Therels a playground for the kids at the bottom
of the hill with a skateboard park. wnext to it.
Tell them to be careful though — some of the
ramps are very high.

¢ Theres a g00d pub called The Greys round the
corner (turn left ouz of the doar, then left up
the hill). You could g0 there for Sunday lunch
— the foods great.

* Would you mind giving the keys back to my
veighbour, Beth, in number 24 when you go?
She’s very nice!

Hope you have a brilliant time. Give us a ring
. 001698 499 560 if there are any problems.
If not, well see you when we get back.

Tamsin xxx
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1 I'msorry I . a place to go for lunch.

2 Makeksure# - to use the computer.

3 Feelfree . ¢ go there for a drink.

4 5 S ' to anything you need.
5 Turnrightthen idn’t clean the house.
6 Please cou[d owrdon’t lose the keys.
7 It'sagood o | you water the plants?
8 Would: you, mmd h {eft past the school.

9 Helpyourself - i feedmg the cat?

Match the sentences (1-9) above to the functions (a—f).

a awarning
b an apology
¢ an offer

d arequest
€ asuggestion
f some directions

understanding language in context

Read the note again and work in pairs. Write two
examples for each of the functions.

function structure

a warning Make sure you don't (step) ...
an apology

an offer

a request

a suggestion

some directions

using functional language

Think about your home. Choose five of the sentence
beginnings in exercise 2a and write new endings
for them.

Say your endings to a partner. Can they guess the
beginnings?

a Use your notes in exercise 1 to write a detailed note
for your classmate. Include five points. Try to use a
different function for each point, e.q. a request,

a suggestion, etc.

b Give your classmate the note. Does he /she
understand everything?

PHOTOCOPIABLE © OXFORD UNIVERSITY PRESS




_teacher's notes

aim to develop use of functional language in a note

time 50-60 mins

wn'ting task a detailed note to a classmate who is going to stay in your home

: Wﬂl,h when they. do the wntmg task. For exercise

L 4a, explain that they should use a loose; clean piece of

: *paper, and that they should onIy wme the endmgs of
- the sentences 8

o ‘Walk round and monitor Whlle they are Wntmg and
- encourage them to check that their verb forms and
- verb patterns are correct, because their partner will not
-~ be able'to guess the begmmngs otherwise: For exercise
4b, students work in pairs to say the sentence endings
*-and guess the begirinings. For an altematlve

S procedure, use the ideas plus

udems to stay on the. tOplC of hOmes because this

«gen eratmg :deas : gmdance notes : :
el e Ask gtudems if they have ever had people staymg i This stage is 1mportaht for two reasons: it personahzes the top1c,
S their home while they were away Encourage students | which will help to raise interest, and it-also generates the 1deas
S e Share theéir experiences. : and mformatmn for the wntmg task later L
. Forexercise 1, give students about five minutes to S el
L comeup Wlth ideas and make notes before comparing
o7 witha partner. Tell them to add to their lists if their
. partner's 1deas remmd them ot more thmgs to say after
Lo N'get feedback on Whlch pomts in.
E Tamsm 5 note students also thought of.
2 iz ,g”structures and functlons ‘ gmdance notes L B S
. For exercise 2a, studems could work alone before’ : This task includes examples of alL the structares whrch are used in
- comparing with a partner, or in pa1rs H you feel your the note and clarifies their functions. If students are unfamiliar
s students need support with-exercise 2b, you could do - - | with the terms used in exercise 2b; take time over this stage and
... thisasa class: Make sure students understand what all  let the examples define the terms asfar as possible. They need to
ﬂle Jiuneuons are before youmoveon. be clear on the functions in order to do the next stage.
ey answer key
FRE . ale 2f, 3b,4c,5h,69,7a,81,9d
~b1b,2a,3c 4e5f,6d,7¢,84d,9¢
3 understanmng language in context answer key
e Putstudents in pairs and give them plenty of time to function structure
“find the examples of each function in the note. you a warning Make sure you (don't step in it!) / Tell them to
prefer, you could tell one learner to look for the first. (be careful ...)
three functions ix the table and their partner to look an apology I'm sorry I (didn’t have time to ...) / I'm sorry
for the others (a request, a suggestion, and some =~ about (the hole ...)
: d1recuons) They could then share their information. an offer Help yourself to ... / Feel free to (use ...)
e In feedback write the transferable part (i.e. the  part of a request to do sth Please could you (throw ...) / Would you mind
the structure which stays the same) on the board and (giving ...)?
- highlight the verb patterns and forms. This task . a suggestion There’s a good place to (rent)... / There’s a
, prov1des stude]c}ts with-a banllli of %?eful phrges to, ’ good (pub)... / You could go there for ...
. ;express the Six lunctions in he table. Poing this out some directions  It's about five minutes walk up the hill / tumn
© -andencourage them to capy: this into their vocabulary left out the door, then left up the hill
“notebooks and to learn them as Chunks : AR pth ,
, ~usmg ur c’nonat language ideas plus

 You could-give: students wmore controtled practxce by domg exemsef

4b as a mingling-exercise. Tell students to stand up with their
sentence endings and to find a partner. They read an ending and -

their partrier guesses the correct beginning;.e:g: Student A watering |

the plants? Student B Would you mind (watering the plants)? They
| can take turns to complete each other’s sentences, and then‘move
Lon to a new partner. It wolild be'a good idea to réduce the number

of examples they write in-exércise 4a {three would be fine):

- |'Although this is oral, riot written, practice, it will give students

more exposure to the language and conﬁdence in usmg it

! wntlng task Studeots mll have done 3 lotof thetr preparat‘ron

for the writing task earlier in the lesson, but tell them to try to
include a different function for each point, if they can. Tell them to
write the note to:a person in the class, as this makes exercise b

- more fun and realistic. At theend; get feedback on' how clear
students found each othel’s notes. . S
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ten reading

1 using background knowledge 3 predicting

Look at the pictures of six sleeping positions. Read the introduction. Do you think Professor Idzikowski is right?
. P s

Which position do you sleep in? b Match the character descriptions in exercise 2 to the six sleeping

positions in the pictures.
2 activating topic vocabulary

Look at these words and phrases to

describe character. Are they positive (P), 4
negative (N), or both (P/N)? Use a
dictionary if necessary.

example 1 think people who sleep in this position are sensitive.

reading for specific information

a Read the six descriptions of sleeping positions (1-6) and match
them to the pictures (A-F).

suspici
‘sensible -

b Read the descriptions again and check your ideas in exercise 3b.

5 responding to the text

Do you agree with the description of your personality for your
sleeping position?

The professor, who did the research for a

hotel group, said, ‘We are all aware of our

body language when we are awake but this

is the first time we have been able to see what
our posture says about us when we are asleep.
At the moment, Professor Idzikowski is trying
to sleep in a yoga position that involves
crossing your legs around your neck. He says

A scientist believes he has
discovered a direct link
between people’s favourite
sleeping position and their
personality. Professor Chris
Idzikowski has described
six different positions and
what each one says about

Sleeping
secrets

a person’s character.

there is no perfect position for sleeping.

1 THE STARFISH
‘Starfish’ sleep flat
on their back with
their arms raised.
They are good
listeners who make

friends easily but do

not like to be the
centre of attention.

glossary

2 THE YEARNER
‘Yearners' sleep on
their side with their
arms raised. They
are suspicious and
have a very sensible
approach to life.

posture ‘postfe posnwn
curled up-likea ball with legs pulled upto youx stomach

3 THE FOETUS

The most popular
position, particularly
among women. They
sleep curled up on
their side, holding

on to the pillow.
They appear to be
tough but are actually
sensitive and shy.

5 THE LOG

The ‘log’ position

is similar to the
‘yearner’ but with
arms by the sides.
‘Logs’ are easy-
going and sociable,
but can be seen as
too gullible.

6 THE SOLDIER
‘Soldiers’, who sleep
on their back with
their arms by their
sides, are quiet and
reserved. They set
high standards for
themselves and do
not like noisy social
situations.

4 THE FREEFALLER
Only 6.5% of people
prefer to sleep on
their front, making
this the least popular
sleeping position.
‘Freefallers’ seem
very confident,
although this hides

a nervous personality.

pillow 'pilou - a soft object that you rest your head otin bed
“hides. covers up (50 it can’t ‘be seen)

o seiFassesment .
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text th’eme sleeping positions and personality

teachr’s

time 40-50 mins

1 ,usmg background knowledge

‘are sensitive to other people s fee]mgs but
: mf 'you are easﬂy upset It Is, therefore

reading stages much more enjoyable and accessible..
{Depending on your: class profile and the availabihty of monohngua{

«guidance notes

| There is a high vocabulary load in the six paragraphs but much of
it focuses on these character adjectives and descnpbons. By
| dealing with this lexis before reading, you wilt be. makmg the

dictionaries, you may. ‘decide that students shoutd-use bilingual
dictioharies. If you do thisin a multilingual class, however, you .~
should be aware that students may find it dif'hcult to expiain the

deﬁmttons to their groups.

answer key

positive: sensible, make friends easily, a good listener, easy-going,
confident, sociable

- negative: suspicious, gullible, reserved
. both: sensitive, set high standards, tough
- (Whether a description is positive or negative may depend on the

degree, i.e. quiet may be fine, but too quiet may make someone a
difficult or boring companion.)

3a ask the class for a reSponse to the
en they have réad the intreduction. Thls

foous students ‘on the six pictures..
intthat you want thein to guess what

ivates some of the vocabulary
11 heip them to predlct the .

; fanythmg dovvn
' could put Some of the students ldeas

-guidance notes

| newspaper. Aimed at the general public; the articlé reports the’

of the text and the pictures into context

The text is part of an article from.The Dar[y Telegraph a quahty daily |

| results-of new research from a smence JOumaLm an accesmbte way |

ter the peopIe who sleep in each position .

( 'read_ one paragraph
) ‘rtner(s) after each one.

' guidance notes : :
| If students have done the preparation in exerases 2 and 3 they

briefly if you feel it's necessary or will add somethmg, but den't

shouldn’t have too many problams with the six paragraphs They
may well-ask you about the names for achy type of sleeper. Explain

éncourage students to dwell on the. Jmeanings (they eirather hard |

‘and obligue and not essentiat foran understandin,,

answerkey
1C,2E 3A,4D,5F68

araCter descnptlons

ideas plus

| this up by doing a class survey to try to find all the different

Ywere in for exercise 2, When they | steeping positions. Alternatively, you could ask students to guess

Depending on the culturai context / class proﬁle you could: follow

how other people sleep depending on what they know of each
other’s character, then go round checking to see i they were right.
It is important to'keep this hght—hearted and there Would need to

bea good rapportin the class.
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ten writing

how to ... make and break arrangements

1 generating ideas 3 making and breaking informal
arrangements

a Order the words to make sentences.

Read Julie’s e-mails. Then discuss the questions in pairs.

1 Which e-mail is to a colleague and which is to a friend?

How do you know? 1 know/free/let/you/me/are/when/.
2 What arrangements is she cancelling? Why? 2 could/maybe/go/we/to/Brown's/.
3 Think about the last time you cancelled an arrangement. 3 can't/sorry/I/come/I’'m/tonight/but/.
+ What did you cancel? Why? 4 week /let’s/a/for/next/meet/drink/.

¢ What reason did you give?

b Order the sentences in exercise 3a
to make a paragraph. Decide where
this missing sentence should go in the
paragraph: I fell over yesterday and hurt
my leg, so I won't be able to dance!

Hi Susan

I'm really sorry, but | can’t come to lunch on Saturday.
I've had flu for a week now and still feel terrible. | went

to the doctor yesterday and she gave me antibiotics and
told me to stay in bed for a few days.

4 breaking formal arrangements

Complete the e-mail extract below using
words from Julie’s e-mail to John.

I’'m so sorry — | was really looking forward to seeing you.
Let’s fix another date as soon as possible. Are you around
on Saturday April 18th? If not, then maybe we could meet
later in the month. Let me know when you're free.

'm (1) | have
to cancel my appointment with

Dr Rushdon on Tuesday, May 15th.

Love Julie x

| will be away on business
then. (2) it be
(3)

appointment for later in the month?

to rearrange the

Dear John

I'm afraid | have to cancel the meeting on Friday morning.
I've got flu and won’t be able to come. Would it be possible
to rearrange it for next week? Are you available on Tuesday
or Thursday morning? Please could you tet me know which
day is better for you as soon as you can.

Please (4) you

me know as

as you can.

Many apologies once again for this. | hope it doesn’'t make
things too difficult for you.

for this.

All the best.

Julie

understanding language in use L,
a In the e-mail to Susan, find and underline: e Wrﬂ'.'l ng taSk
¢ two apologies for breaking an arrangement

e two suggestions for a new arrangement
s two uses of let

a Write an e-mail to a friend or colleague
to cancel an arrangement. Suggest
an alternative arrangement. Use your
b Notice the more formal style in the e-mail to John. ideas in exercise 1.
Find and underline: b ‘Send’ your e-mail to a classmate or your
teacher. Ask them how they feel about

¢ two apologies for breaking an arrangement :
your e-mail.

* asuggestion for a new arrangement
e two requests

Gt SeW pssesement b 51 beabutary raey 63
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~ten teacher's notes

aims to develop use of appropriate language for making and breaking arrangements time 40-50 mins
writing task an e—mail to a friend or colleague cancelling an arrangement

1 generatmg tdeas i i E T e gmdance notes
.« TForexercise 1, f()cus students on the form and t,hen the. | More and moré of this type of mformahon is bemg commumcated

“content of Julie’s e-mails. This should prompt them * | via e-mail, due to its speed (it's faster and more efﬁment than
with ideas for question 3 but if some students can’t i sendmg a letter) and slightly less personal contact (it's sometimes
think of an arrangement they have cancelled, tell them | easier thah talking to someone on the phone). Although reglster is. |
not to-worry. Put students into small groupsand tell ~ | more fluid in-e-mails, many of the formal and semi-formal

~them to listen to other people discussing this. if that .~ | conventions still exist and reflect the nature of the relahonshm
doesn't jog their memory, then they can use other between the wrxter and reader. ; -
students’ experiences or their 1magmat10n for the : .

! writing task Tater. [ s e L answer key

- 1 Susanis a friend (Hi / Love Julie x); the content also makes the
S o : . relationship clear. John is a colleague (Dear / All the best); the
i R e B LA R R T e T language is generally more formal in comparison to the first e-mail
: BT A ’ - " (I'm afraid / Would it be possible ...?/ Are you available ...? /
Many apologies ...); the context makes the relationship clear.

2 Sheis cancelling lunch and a meeting because she is ill with the

flu.
2 understandmg language in use  [ouidancenotes s ey
o+ Ask the class to find and underline an apology in _ | This noficing task in exercise 2 hlghhghts two thmgs‘ the

Susan’s e-mail. Let them continue in pairs. Write 0@~ | fynctional language we use to make and break arrangements, and
. friend and to a colleague in two columns on the board  H4pe different phrases we select depending on who we are writing to |

and when you are doing the feedback, write up the (i.e. the use of an mformal semi- formal, of. format register).
phrases they have underlined: Encourage students to

record these phrases in the1r notebooks U0 answer key

<~ a two apologies: I'm really sorry, but ... / I'm so sorry ...; two
suggestions: Are you around on ... / maybe we could meet later
in the month; two uses of let: Let’s fix another date (suggestion) /
Let me know ... (request)
b two apologies: I'm afraid I have to ... / Many apologies ... for
this.; a suggestion: Are you available on ... ?; two requests:
Would it be possible to ... / Please could you let me know ...

3 making and biea'kingifnformal arrangements ~ answerkey

« Exercises 3a and 3b give students controlled practice in - -~ a 1let me know when you are free.
* the accurate use of some high-frequency apologies and 2 Maybe we could go to Brown'’s.
_suggestions at both sentence and paragraph level. If 3 I'm sorry, but I can’t come tonight.
_you want to increase the challenge or pace, yourcould: 4 Let's meet for a drink next week.
do exercise:3a as.a race in pairs, Then tell students to - b possible answer:

discuss the orderof the sentenices to make & Coherent )
: paragraph and to de(lde on the best posmon for the :
excuse : : : s S

I'm sorry, but I can’t come tonight. I fell over yesterday and hurt my
leg, so I won't be able to dance! Let’s meet for a drink next week.
Maybe we could go to Brown’s. Let me know when you're free.

R UL e V} - answer key

4 breakmg formal arrangements E S 1 afraid, 2 Would, 3 poss1ble 4 could, 5 let, 6 soon, 7 apolog1es
e For exercise 4, tell students not to look at Julie’s e- maﬁ :
at this stage Bt 1o think about the gaps alone before - wntmg task Suggest to students that they use’ the1r own®
¢ comparing their ideas with a partner. They should - | previous experience of cancelling an arrangement (which they -
. then check thieir idéas in the e-mail to John and tatked about inexercise 1) as the basis for their e-mail. Point out
"complete the exercxse o e : ~:fthat depending on the reader” they should write in an informal or

more formal registér and select their.language accordingly. For

exercise b, make sure everyone reads an e-mail (even if they have

SATED ‘not been written to) and encourage students to explain how they

o o L would feel on receiving the-e-mail so that the writer can gauge
Sl whether he / she has used appropnate fanguage. -
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eleven reading

1 using background knowledge

a Which of these do you look at when you
choose a book in a bookshop?

¢ the cover picture

s the title

¢ the author’s name

* information on the back of the book

Succeed at your job interview
A practical guide to being interviewed

(book blurb) GEORGE HEAVISIDE
¢ recommendations from famous or
qualified people Attending an interview can be one of the most stressful situations

in your working life. How many times have you applied for
ajob and got an interview, but do badly because you
are nervous and not properly prepared?

b Look quickly at the book blurb (text A).
Is it from:

1 anovel?
2 aself-help book?
3 atext book?

In Succeed at your job interview, George Heaviside shares the
knowledge he has gained as an occupational psychologist over
the past twenty years in his work with people and organizations.
He gives advice on preparing for the interview and explains how
you can give a good impression from the moment of walking
into the interview room. There is detailed information on the
type of questions you are likely to be asked and how to answer
them. Finally, advice is also given on improving
your performance in the interview.

How do you know?

2 understanding the main points

a Read text A. Discuss these questions with a
partner.

1 According to the book blurb, why do some,
interviews go wrong?

2 How much experience does the writer have
of working with companies and individuals?

3 What advice does the book offer about the
beginning of an interview?

4 What information does the book provide
on interview questions?

5 In the final paragraph, what does the book
say it will help readers to do?

Easy-to-read and packed full of encouraging advice, Succeed at your
job interview is the first step towards getting your ideal job.

CHAPTER 3

How can I make
a good impression?

b Would you be interested in reading the book? YOUR BODY LANGUAGE

Why?/Why not? As soon as you enter the room, the interviewers will start to judge you

- on your body language, not on what you say. They will be watching
. . . the way you walk, sit, touch and make eye contact as well as your

3 activatin g to pic voca bula ry gestures and facial expressions. They will be foerming both positive

a Tick v the things which make a good and negative impressions of you from the start. These first impressions
impression on interviewers. Use a are very important when interviewers make their final decisions.

dictionary for new words and phrases. BODY LANGUAGE CHECKLIST

] appropriate clothes ¢ Dress in an appropriate way for the culture you are in and the job
] making eye contact you ate applying for.
D a firm handshake * Touch is important. Start pesitively with a good, firm handshake.

¢ When you are sitting, don’t lean too far forward or backward. Try to

D grinning all the time open up your body and only move forward when you want to show

[] staring at the interviewer " interest.
[] leaning forward when seated * Give the interviewer as much eye contact as you can to catch their
D crossing your legs attention, but don't stare at them.

[] folding your arms ¢ Let your face come alive. Smile in a friendly manner without
grinning all the time.

D using your hands to show how you feel * Don’t fold your arms, cross your legs or fidget too much. Use your
[] fidgeting hands, arms and body when you speak to show how you feel.

b Read the book extract (text B) and check
your ideas.

- impression irn‘prejn the opinion - 1udge vy d3Ad3 to f(mn anoplnlon

or fee‘ling that you getaboutsb .~ -~ aboutsb/sth. :

performance the waym Whlch “gestures dgestﬁsz movements

“youdo sth ‘ ' o of the-hand, head, etc: whmh show :
oo how you feel

4 responding to the text

a Do you agree with the advice?

) glossary

Has your answer to exercise 2b changed

| ‘ formmg ‘ starting to ‘develop‘/ mal;e,
after reading the extract? e o T

cabulary diary .62
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eeven

text theme interview advice

: nes o

time 40-50 mins

1 usmg background knowledge

- » Ttwould be useful to have a couple of books Wlth you -
~s0'you can demonstrate what the vocabutary means in

exercise 1a. (1f you can have one of each type
' mentioned in exercise 1b, then this would: allow you to
o 'pre-oteach the book genres also before they Iook at the
- book blurb. )
« . Talk about exercise 1a asa class, and encourage
- students to give different responses and to distinguish-
~between different kinds of books if possible, e.g. the

authoer’s name arid the title might be sufficientina
novel, Whereas they rmght need to read everythmg for .

atext book

e Eor e ercise lb encourage students to look at the book ;

~blurband ‘point to things which help them to-answer

the question, ¢.g. the title and subtitle. In feedback, ask -

** them whal they based their answer on. Dependmg on
 yotir class profile, you could then ask how many-
.+ peoplein the class read or have read self help books
: and if they have found them he]pful

S vocabutary in exercise 1 usefil while the are domg the mammg

guidance notes e

tasks. If students have never read a sel 1
should raise awareness Both of the genre ( 'elfﬁhel' )
type (book blurbs) o

answer key
b 2 a self-help book

2 understandmg the main pomts

_» ‘Give students a few mmutes to read the blurb usmg
. the glossary fnecessary. =

. kPut students in pairs and tell them to scan the blurb to -

i answer the questions ifrexercise 2a.

» For exercise 2b, ask students to explain their reasons,
and encourage ther to base their answers on the -
information in the qurb as well as on their personai
51tuat10n :

L ,gurdance notes g
{ The questmns in exemse

a ,dzrect stud nts to the most 1‘m ortant
information in the blurb, i.e. the information they would" {ook for if

| reading the blurtiin real life. They would need to understand f:h'lS :

information in order to demde whether they were mterested in

o reading the beok

answer key

- a 1 because people are nervous and not properly prepared,

2 twenty years, 3 how you can give a good impression, 4 the
type of questions you may be asked and how to answer them,
5 get their idealjob

3 actwatmg topic vocabulary

- Put: students in pairs or groups of three to do exercise Ba
Tell them to help each other with the vocabulary and
to use dlCilOI}aHeS 0 look up new words and phrases,

¢ You should geta vanety of opinions here, particularly
.+ if you have students from a range of different cultures.
“However, there should be a number of points which’
'RVETYOnE agrees on; e:g: appropriate clothes {though
-what type of clothes will depend on the culture and -
i the JOb) staring at the interviewer, etc. . -

* -For exermse 3b, let students read.and check alone
' \before comparmg answers witha partner or small -
s group. Emphasize that they are checking against the
- text, not saying whether they agree with the advice at
- thisstage. They will be ablé to discuss their oplmons in
- the next stage. Getsome feed’back from the class

*| Pre-teaching this vocabulary will help to make the bodylangaage
| checklist accessible to students, but also serves asa prediction

‘| guidance notes

The extract is written m a very different style to the bo ok bl
offers some of the ‘encouraging advice’ promised-in the b

stage which should motivate them to read the actual checklist.

{ Remind students to keep a record of new words and phrases in. the
o vocabulary chary on p 62 orin their notebooks

answer key

... b appropriate clothes, making eye contact, a firm handshake,

using your hands to show how you feel

4 respondmg to the text

+ . For'exercise 4a give students time: 10 go through the
o ,checkhst in pairs; discussing their: ‘response to the™

- -advice. Get some feedback from the class; if any’
~students feel strongly-about not doing thmgs in the

- checklist, ask them to epram why. ~

+ For exercise 4b encourage students to say whether the

- extract was: what they wete expecting, after reading
the blurb, and if it changed their opinions about
,vvhether or. not the book was Worth reading,

. [ideas plus.
: | For a further

| choose a book on'a subject of their

| books). They can use any information: that is promded onhne to

oice and ﬁn out ihat' hey
can about the book (it is possible to read extracts from some -

present the book to: the class £




eleven writing

how to ... describe yourself in a letter of application

2

generating ideas

Read the advertisement opposite. You are going to apply for
the job. Make notes about:

* your past experience.

e your interests and skills.

e your character.

» your hopes and plans for the future.

Read extracts A and B from Penny and Mohammed's letters
of application. Who is better for the job? Why?

giving information about yourself

Complete these sentences for (a) Penny (b) Mohammed (c) yourself.

4

I have lived in ... (for) ...

I have studied English for ...

At the moment, I am ... (work or studies)
I enjoy playing ... and ... (interests)
Ilove ... (more interests and / or skills)
Iam ... (character)

NV kW N~

focusing on plans for the future

Read extract C, the second paragraph of Penny’s letter.
Then cover the text and talk about Penny by completing
these sentences.

1 After her course, Penny would/ find / job working / children /
teenagers.

2 Next year, Penny plans/return/Hong Kong/ live.
3 In the future, Penny hopes/teacher.

Complete these sentences about your own plans using would like,
plan and hope.

1 Afterthiscourse,I... 2 Nextyear,I... 3 InthefutureI...

Now read about other students’ plans and guess who they are.

writing about plans for the future

Look at Mohammed’s plans for the future. Write his second paragraph.

a Write part of a letter to Bill Maxwell, applying for the job in the

b Read other people’s letters. Who is the best person for the job?

¢ after college: travel

¢ mnext year: degree in Tourism Management
¢ future home: Bahrain

» future job: travel agent

s Writing task

advertisement. Give information about yourself and explain your
plans for the future.

Why?

46

WANTED

We are looking for an enthusiastic,
responsible person to help out in our annual
summer camp in the USA. Some experience
of working with young people is helpful but
not essential. Tell us about yourself and your
plans for the future. s

Write to Bill Maxwell at

t am from Hong Kong, and t came
to the USA two Years ago to learn
Bnglish. ( spoke very Little English
before, but | am now confident using
Buglish in all situations. At the
moment, L am studying Business
Administration.

n Hong Kowng | wias a member -
of wmy local youth club for five years, |
and L oftew helped to organize events,
such as discos and film nights.
 Like playing basketball and hockey
and tlove art. tam friendly and
calm, and ( enjoy spending time
with young people.

it
£
2

T o from Indio, but T have

lived i Bahrain ywost of my iife

1 have studied Engjish for five
years and om currently revising

for my final exams ot university.

T havent worked with young people,
but T have spent a lot of time with
my nephews and nieces. T enjoy
Sports, such as swirmming ond
ternis ond T love listening to

music. T om cluie‘l' ond hard—working
and T enjoy helping other people

C

When ! finish my course, ( would Like to
find a job working with children or
teenagers, so this job would be perfect for me.
Next year t plawn to return to Hong Kong to
live. tn the future, | hope to be a teacher.

self-assessment p.61.  vocabulary diary p.63
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aim to write a positive personal description in a work context
writing task part of a formal letter applying for a job

time 50-60 mins

1 generatmg 1deas

o el students to read the 30b advertlsemem and discuss

- asa class what kind of qualities the employers would
-probably be looking for. Then give students a few -
minutes to think about themselves and make brief’
o notes about the' four areas in the Tist.

.« Students read extracts A and B and decide who they
e »thmk is better :fo:r the ]ob and why ~

' 4the personal description they are going to write; the advertisement

o lwrite a usefut proﬁle of themse[ves

gmdance notes

You may well have étudents in your ctaSS who would not be o ,
interested in this job, but emphasize that the point-of the lesson is

is actually very open-and is flexible enough to allow students to

. answer key

b Penny would appear to be better qualified for the position
because of her experience at the youth club. She atso seems to
be more outgoing, as she describes herself as friendly and
enjoys team games, rather than the more solitary activities
Mohammed writes about.

2 giving mfo mation about yourself

"+ Stadents can work in pairs to compléte the sentences-
“about Penny and Mohammed. Check they have
Completed this information correcﬂy before they write
about themselves Tell students to use dictionaries for
new words but vou should also'walk round and help
with vocab: ary orthe formulation of idéas while they
are completmg the sentences about themselves.

o Tell’ pairs to swap papers when- they have finished their

* «sentences, and read about their partners. Encourage
them to ask questions to find out more about their
partner’sinformation and to say if they find anything
surprlslng Ask about thisin class feedback at t:he end.

ffguidance notes

 Students may eften be asked to descnbe themselves at this level
.= fbut itis important to emphasize the context of the description. As |

| want an employer to know about.

with Penny and Mohamined, they should be focusing on the
positive aspects of themselves, i.e. the sort of things they would

answer key

Penny: 1 the USA for two years, 2 two years, 3 studying Business
Administration, 4 basketball and hockey, 5 art, 6 friendly and calm
Mohammed: 1 Bahrain most of my life, 2 five years, 3 revising for
my final exams at university, 4 tennis, 5 listening to music (and
swimming), 6 quiet and hard-working

3 focusing on plans for the future

« Tell students to read the second paragraph of Penny s
letter very caretully. Ask them to underline the .~
- structures she uses to talk about her hopes and plans

" for'the future. Then tell them to cover the text and talk

- witha partner about Penny using the promptsin.
exercisé 3a. Check this:as a class by asking students to
dictatethe sentgnces for you to write up on the board.

« - For exercise:3b; give stiidents a clean piece of paperto

- write about theit own plans for the future, Walk round
and help while they are writing.

* For exercise 3¢, collect up their papers and redistribute
~ them around the class, making sure no-one gets their
o tudents to read the sentences and check -

their guesses by mingling and asking questions about :
the sentences, e. g Would you like to ... after this course? If
- ;they guess the wrong person, they should move on
d.a ;quesmons um:ﬂ rhey ﬁnd the nght person

| guidance notes

 This stage gives students lots of contmued practice n the use of
| these three structures for describing their future hopes and plans.

It involves integrated skills practice (writing, reading, speakmg,
and hstemng) which should:help tofix’ the structures’in students’
minds and help them to' produce the f’arms accurately in the '
wnting task later. ;

answer key
a 1 ... Penny would like to find a job working with children or
teenagers.

2 ... Penny plans to return to Hong Kong to live.
3 ... Penny hopes to be a teacher.

4 wnting about pians for the future

J's - This stage gwes students some gulded writing practxce

“and should give them confidence in using the three

o structures in the context of a formial letter of application.

« Put studentsm pairs to talk about Mohanmmed’s plans

for the future and encourage them to elaborate on the

~_prompts. They should decide how to organize the
. Anformation and'what structures to use; Remind them
: that they Can use Penny s second paragraph asa model.

{ writing task Tett students to write two paragraphs abuut i
| themselves, and the second should explain their plans for the -

| description of themselves which is appropriate for a formal tetter

themselves as part of aletter applymg for the job in the summer
camp. The first-paragtaph should give information about -

future. Tell students not to waorry-about the begmmng and end of
the letter at this stage; the focus of this task is to write a positive

applying-for a job. If it is relevant for your stiidents, you can follow |
this up with.a tesson about the convem‘:uons of wntmg ajob v

 application letter i general
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twelve rea

TORTOISE
AND

THE gIRDS

arrot, my good friend,” said Tortoise,
“Tell my wife to bring out all the soft
things in my house so that I can jump down
from the sky without danger.’

Parrot flew away. But when he reached
Tortoise’s house, %arrot told his wife to bring
out all the hard things in the house. Tortoise
looked down from the sky and saw his wife,
but it was too far to sce what she was bringing
out. When everything was ready he jumped.
He fell and felf and fell and landed with a
1 predicting great crash on the ground. He wasn't hurt
but his shell broke into many pieces. However,
there was a great doctor in the neighbourhood.
Tortoise's wife sent for him and he collected
* tortoise * birds » feathers o wing all the bits of shell and stuck them together.
¢ shell o feast o sky e parrot And that is why Tortoise’s shell is not smooth.

Ve

P

a Look at the title of the story and the three pictures. Find these
things in the pictures.

b What do you think happens in the story? Sl o

Oncc upon a time all the birds were invited

to a feast by the people of the sky. Now
Tortoise was very clever and very hungry, and
as soon as he heard about the great feast he
began to plan how he would travel to the sky.

. . . Tortoise went to the birds and asked if

3 understanding the main points he could go with them. All the birds agreed,

and they each gave him a feather with which

he made two wings.

2 reading for gist

Read one part of the story and match it to the correct picture.
Is it the beginning, middle, or end?

a Answer the questions about your part of the story.

A 1 Why did Tortoise want his wife to bring soft things outside At last the great day came and Tortoise
his house? and the birds set off on their journey.
2 What message did Parrot give Tortoise’s wife? “There is ope important thing which we
3 What happened to Tortoise’s shell? must not forget.” he said as they flew on their

way. “When people are invited to a great feast

B 1 Why did Tortoise want to travel to the sky? like this, thcy take new names. And so 1hcy
2 How did the birds help Tortoise? each took a new name and Tortoise also took
3 What did Tortoise tell the birds to do? one. He was to be called Al of you.

C 1 Why did Tortoise eat first?
What did the birds take from Tortoise?
3 What did Parrot say he would do?

5 L

A last the birds and Tortoise arrived at
the party. The people of the sky invited
b Practise retelling your part of the story in your own words. the birds to eat the delicious food they had
prepared. But Tortoise asked: "For whom have
you prepared this feast?

‘For all of you.' replicd the people of the sky.

N

4 following a narrative

a Work in new groups. Take turns to tell the complete story in Tortoise turned to the birds and said,
the correct order. Were your ideas about the story in exercise 1b Remember that my name is A/ of you.
the same? You will cat after me.

The birds waited angrily as Tortoise ate
and drank most of the feast. Then they came
forward to eat but some of them were too

b Now read the complete story.

5 responding to the text angry to cat. Before flying home, each bird
Y .
. . .. . took back the feather he had lent to Tortoise.
This kind of story often contains a moral. In your opinion, what is Y
So there he stood in his hard shell full of
the best moral? Why? . . -
food and drink but without any wings to fly
1 You should not trick your friends. home. He asked the birds to take a message
2 Be careful who you trust. for his wife, but they all refused except Parrot.

3 It is better to share than to fight.
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text theme a friendship fable

time 40-50 mins

_« For exercise 1a Iocus studems on the pxctures and the

'\‘ntle and encourage them to-guess any new words,.
* before checking with éach other or with dlcuonarles

kCheck the pronunciation of all the words. This exercise

o _provides some of the essential vocabulary students w1]l
e able to tatk about the story and should =

' proyide them with the support theyneed to be-able to ©

© o gless, roughly, what the story. is about. -

+ & Ask students to work i in groups of three to predlct the
. story in exercise 1b using the ntle plcmres and words
- from exeruse 1a : :

guIdance notes ,

The story is-adapted from a ngenan folk ta’le (retolé by Chmua
Achebe in his book Thmgs Fatl Apart)

2 readmg for g1st
e Keepstudents in the Same gmups of three and a351gn
one section of the story to each group. Give them a

"  . couple of minutes to read the text fairly quickly, and to--

- say which plctum it goes wnh &nd where it comes in
the story :

gmdance noctes S ,
The reason for reading a folk tale or fable in‘real life’

7

would

pnmanly be for pleas' efand perhaps to [earn som hmg from the

E read the complete ﬁext they should be able to ondersta, dit easzty

. answer key

Aend, B begmning, C middle

3. understa d"’ng the mam pomts
s Encour: ge Students to guess unknown words in the
L text from ‘ text as far as possxbie : »

*Ask students to read the three questions about their
section of the story and to discuss the answers with. -
their group. They sheould refer back to the text for
details and to check their ideas where necessary. :
Monitor catetully to check students’” comprehension.

- Make sure students aré clear about their section of the
story | before: movmg on to the retelhng phasein”
exercise 3b. - ~

~ Give students tlme to pracnse retel]mg their section in

the same groups. while you monitor and help if .
necessary. Encourage them to use their own words,
and to-take:turns tefling their part to the group, who
can prompt or correct each other ‘where necessary

i igu1dance notes

Folk tales and fables come from an, oral tra(imon The }1gsaw task
| gives students an opportunity to retell (and hsten,to ;
{and to mteract with the text while they are 1ecmg 1t togeth':er.

One way | to. organize the class for

group of threem exemse 3bone letter ie As‘ Bs ‘and Cs

answer key

A 1 so he wouldn't hurt himself when he landed on the ground;
2 to bring out the hard things; 3 it got broken into pieces, but
a doctor stuck it back together

- B 1 he wanted to go to a feast for the birds; 2 they each gave him

a feather to make wings; 3 to take new names (he took one too,
All of you)

C 1 because the people of the sky said the feast was for All of
you, which was Tortoise’s new name; 2 their feathers; 3 he said
he would give a message to Tortoise’s wife

4 fo[lowmg ana
- s When stut 1t§ are ready, swap the groups round 50
- thatyou have one student for each part of the story
- v {see guidance notes). Bxplain that they canmow hear
" the compleéte story by takingitin L turns to- tell their
__section to the new group. .-

e : When they have ﬁmshed telhmg and hstemng tothe
" story, ask the: different groups how close the ‘real’
- story was to theu own predictions.

e _' ,Fmally, ask the class io read the Complete story

o guidance notes "l

For exercise 4a, put students mto fiew groups of three each
containing an.A; B, and 'C. If you have extra; students, mclude two

| students with the same letter i in different groups, ie. A, B, B, C.
It is important to make the point. that students” verswns are

perfectly valid-and that d1fferences from the ongmal do not make

their vérsions wrong

~and think abotit the meamng (or moral) of the story
.. There is:noright answer, so encourage studentsto.
express their opinionsand explain their reasons. It :

_ studerts wish to, tell them to make up their own moral
for the story and let the cIass Choose the best one.

[ideas plus ‘
| There is access to hundreds of folk tales-and-stories from around -

| new to them, and prepare to retell it to the class. Listeners couid

the world on the Internet, e.g. www.awrsd.org and www,gate.net
{fables with'teaching: ideas). You could direct students Eo the -
websites to-do further reading; or ask them to find'a story which is

decide on a su1tabte moral for the stones they hear. o
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twelve writing

how to ... write a film review

1 generating ideas

a Think about a film you have seen recently.

Talk with a partner.

¢ What was it about?

* Would you recommend the film?
Why? / Why not?

Read the review of Lost in Translation,
which appeared in an entertainments
magazine. Give three facts about the film.

| Lost in
Translation

Directed by Sofia Coppola, Lost in
Translation is an unusual romantic comedy.

It stars Bill Murray as Bob, a bored, middle-aged
actor, and Scarlett Johansson as Charlotte, a
young philosophy graduate who is unhappily
married to a photographer. Set in Tokyo, the
film tells the story of the two Americans

who meet one night in the bar of their hotel.
During the film, they become close friends.

What | liked about this film is that it is about
the characters, not about action or events.
[t looks at how people communicate and
how they can change each other. Not much
happens, but that doesn’t matter. It’s clever,
funny and well acted. If you like ‘feel good
movies’, | can highly recommend this one.

feel good movies' films Whichmake people

feel happy- T :

50

expressing opinions

Underline words and phrases in the review which express the
writer’s opinions.

example unusual (line 2)
What did the writer like about the film?

Use these adjectives to describe films or TV programmes that you
have seen. Use a dictionary for new words.

powerful

frighteming -

moving sad
unusual - clever

e acted

3 describing a film

a Complete these sentences with information about Lost in
Translation.

The film is called ... (title)

Itisa ... (type)

It is directed by ... (director's name)

It stars ... (actors’ names)

It is set in ... (location)

It is about ... (story)

It’s ... (description using adjectives)

R NNV b W N e

If you like ... {recommendation)

Complete as many sentences as you can with information about
a different film.

connecting ideas in longer sentences

What information from exercise 3a is connected in sentences 1
and 2?

1 Directed by Sofia Coppola, Lost in Translation is an unusual
romantic comedy.
Set in Tokyo, the film tells the story of the two Americans who

meet one night in the bar of their hotel.

2

What is the subject and main verb in the sentences?

Rewrite your sentences in exercise 3b to connect information
about the film you saw.

Directed by (name), (title) is (type).
Set in (location), the film is about (story).
Starring (names), the film is (description).

% Writing task

a Write a review of a film you have seen recently for your
class magazine.

b Read other people’s reviews.
1 Do you agree with their review? (if you've seen the film)
2 Would you like to see the film? (if you haven't seen it)
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aim to develop a range of language to describe a film

wn'ting task a ﬁlm review for the class magazine

time 50-60 mins

1 generatmg 1deas

s Hor exercise 1a; studems can talk ab0ut a new or old
- film; for instance, if they haven't been to the cinema

recently, they can talk about a film they have seenon

%elewsmn Make stire ‘they undcrstanof rzmmmend
. For exercrse b, find outif anyone has seen Lost in -
aee Tmnslatzan, and see if they can come up with three
o facts about the fily
< and check the facts; i no-one has seen the ﬁlm, then
e follow the mstmcﬂons glven, ; e

,‘§u1dance notes
Writing a film review is useful because students. need to use the

 they should always give reasons for their opinions. This will he{p
. them when they come to write their reviews;

language of description, narration, and evaluation = language -
functions which are required.in many different contexts. Encourage
students to express-their opinions-aboyt films, but emphasize that

Then let the class read the revzevv g

answer key

. b any three facts, e.g. the director, genre, stars, nationality of

actors location, etc.

2 expressmg oprmons

* These exercises direct studem;s axtentlon toan r;mportant Z
. purpose of a film review, which is to express the writer's .-

- opinion-(as opposed to simply. telling the,story) Let
students do exercise 2a in pairs before ch ecking asa -
class. This will lead natu ally into exercise 2b. -

.+ Exercise 2¢ gives students a barik of useful adjectives

- for describing filins, which they can use in the wntl ng. i

~task later. Make sure students have accessto -
‘dictionaries ‘Alternatively, go through the list of
- adjectives, checking understandmg and pronunc:latmn
- In feedback, ask students to give you exanlples Qf ﬁlms
or programmes for each adj ecnve

- answer key

a What I liked about this film is that it is about the characters, .
Not much happens, but that doesn’t matter. It's clever, funny
and well acted. If you ... I can highly recommend this one.

b It's about the characters, not about action or events.

3 descnbmg afilm

¢ “Students ¢an do exercise 3a orany in pau:s, as
-preparation for writing their: sentences m exercrse 3b
Check their ANSWers as:a class:

* Forexercise 3b, emphaslze that students need O

" choose a film they know well, i.e. the more sentences .
‘they can complete, the better. If you have accessto <
‘computers, srudents canﬁ iook fer mformanon on :the
Intemerr (R : -

o »guxdance notes -

These exercises grve students a basrc frameWOrk for a ﬁlm review,
-} However, although-the senténces are fine individually, to.combine

- | interesting review in terms of style. This stage is therefore a stepping |
£ ,stone towards writing a paragraph in the final writing task.

theminto a paragraph would make for a repetitive and not very -

. answer key

1 The film is called Lost in Translation. 2 It is a romantic comedy.

3 It is directed by Sofia Coppola. 4 It stars Bill Murray (as Bob) and
Scarlett Johansson (as Charlotte) 5 It is set in Tokyo. 6 It is about
two Americans (who meet in their hotel) in Tokyo, who become
close friends. 7 It's clever, funny and well acted. 8 If you like ‘feel
good movies’, I can hrghly recommend thrs one.

4 connectmg 1deas in lenger sentences

« - Far exercise 4a; write the first sentence on the board
. Underline the first part and ask which formation in’
brackets from exercise 3a it refers to {director’s name)
Ask students what twobits of information are
connected in the rest'of the sentence

* For exercise 4h ask students to tell you. what the

~subject'of the sentence is (Lost in Tmnslatzan) and ai:cle : ‘

it on the board. Then ask what the main verb is. See 1f
they can do the second semence inpairs.

e Point out that stude reviews will sound more :
; anterestmg it they can connect their 1deas rogether in:
- longer sentences. It's a good idea to do one ot two
- examples as a-class. Ask the class for the name of a ﬁlm
and elicit information about the film onto the board. -
Then: tell the ¢class 1o d tate sentences: about the ﬁlm o
to you; using the skeleton sentences in exercise 4c. o
. When they are corifident, tell them o write two or.
-.three sentenees abo a ﬁ}m they have seen, :

" |'guidance notes

| Participle clauses fike these are a common feature of revrews but

| they-will also give students.an example of how. they can form k‘mger
| sentences in any context. If students want more: information about
| the grammatical forms, you can explain that directed and set are

| past participles {because they happened in the past) and starring is |
la present participle (because we talk about the actors in'the present).:

answer key

. @ 1 director's name, title and genre; 2 location and story

b 1 subject: Lost in Translation, verb: is: 2 subject: the film,
verb: tells

] wntmg task Students can write about the same frlm they have
- {teferred to during the previogs exercises, or they can choose &'

.| exercise 2¢, as much information as possible from exercise 3,

| some Longer sentences, and their own opinion:about the film. For.
| exercise b, you could display students” reviews on the classroom
| walls 5o they can watk round and read each ather’s work. Get ‘

different film. Remind them to include some of the adjectives in-

feedback on their response to the reviews.
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thirteen reading

1 using background knowledge 2 activating vocabulary

a Look at this dictionary definition for the Match the words and phrases (1-8) to the definitions (a-h).
word intuitive.

é‘ppeaﬁng (ad.) peoplé WBo' do not/telt .thé‘ truth

1 a
2 a panic choice b~ a doctor’s note saying what medicine you need
in-tui-tive /m'tjwrtrv/ adj. (of people) able to 3 upset (adj.) ¢ attractive or interesting .
understand sth by listening to yo; r feehn?g . 4. tell {verb) ~d aquick decision (often a bad decision)
Are women really more intuitive than mens: 5 love at First sight e abitill a o
6 Liars (noun) f _know, understand
* 7 under the weather - g fall in'love the first time you see someone
8 prescription (noun) ~h worred or sad
b How intuitive are you? Put a cross (X) on . .
the scale. Give reasons for your answer. 3 readmg for details
a Choose one answer for each question in the questionnaire.
notatall  not very quite extremely b Read the best analysis for you and add it to the scale in
intuitive intuitive  intuitive intuitive

exercise 1b. Is it the same as your answer in exercise 1b?

4 responding to the text
a Do you agree with the analysis for you?

Guess where your partner is on the scale in exercise 1b. Ask the
questions and discuss the analysis together.

Intuition is supposed to be 2 WHEN THE PHONE RINGS, YOU: & WiTH RELATIONSHIPS,
one of women’s greatest gifts, a always wonderwho it could be. YOU BELIEVE:
so howgood is yours? b often guess correctly who the caller a you need to go out with someone

is before picking up the receiver.
¢ knew itwas goingtoring.

1 d jump nervously. Who could
AT A RESTAURANT, EVERYTHING be ringing you at this time?

ON THE MENU LOOKS DELICIOUS.
SO YOU ASK THE WAITER;

a tocome backin five minutes 3
because you can’t decide.

for two years before you know
them properly.

b you can usually tell if things are
going to work from the first date.

¢ in love at first sight.
d all men/women are liars.

Our quiz will reveal all ...

YOU KNOW WHEN YOUR FRIENDS

Eventually you choose something ARE UPSET: 5 You BEGIN TO FEEL UNDER
you've had before. a because they tell you they are feeling THE WEATHER. YOU:

b lots of questions about the upset and ask foryour support. a rush to the doctor. You never know
'”gr?g'ints' Thetr'l1you chtoose thl? b just by looking at them and hearing what might be wrong.
one tha ‘seems ) € mos' appeating. theirvoices. b try to work out yourself what’s

c fort|l1e ils(? VtOt'«;]ﬁVSt notlcyed yvhen ¢ by reading their e-mails. They don’t wrong with you.
you'looked atthe menu. you've say they’re upset but you can tell. o
never had it before but you know ymeyre up - ¢ ¢ visit the cjoctor. Yqu know exactly
. d when they start crying on your what you’re suffering from and
it will be good. . L

shoulder. simply need a prescription.

d forthe ‘special’ — a panic choice that

you'll regret all evening. d do nothing. Hopefully it’ll go away.

ANALYSIS [fyou answered:

Mostlya Like most people, you look at the Mostlyb In.many ways Mostlyc Yourintuition is Mostlyd You may thinkyou have
fatts beforeyou make a decision. But this you-dré alreadyintuitive already developed to very no intuition at all, but perhaps you
means yoir’re not listening to your feelings. - . dand you know yourself very high levels. Not only doyou just don’t realize you have it. When
Ifyou focus more on yourintujtive side, you'll well. Learn to listen to your . have a high level of intuition, you have a sudden-thought or feeling,
soon find yourself making better decisions. feelings and you'll find that you also listen to your feelings stop for a momentand listen to what

" and developing better relationships. . yodrintuition will incregse: and act on them. it’s trying to tell you.

S igoto: ‘self-assessment: .60 - vocabutary fiary p.62.
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text theme a personahty qu1z

time 30-40 mins

1 usmg backgmund knowtedge

. F0cu5 students on the definition for the adjectlve “

xercise 1a. Check pronunciation and ask

':“;students to-answer the question given in the dxcnonary
“extract to ¢heck understandmg

e Make sure students understand the cline in exercxse
o 1b, iecthat the line represents a scale from not ar all to
" extremely. When they have marked the scale; let them
. compare their ideas with a parter, You could
demonstrate this yourself on the board, explammg
- your answer (briefly) to the class; ¢.g. I think I'm qwte
intuitive, because... Encourage students 1o engage as-
much as possible vvn:h the word fntuftive in the ways -
suggested above, to overcome any possible difficulties .

“with meamng Make sure-that’ everyone is clear about : '~/ :

u ~what it means before movmg on..

2 actwatmg vocabulary
* Put students into small groups 1o share knowledge.

‘Then tell them to divide 1 up-the new words and phrases .

between them, look them up, and explain the

definitions to their partner or group. Focus students on .

the key words in the phrases (i.€. panic, love, weather) -
before they look them up. Explain that the words and
phrasesare in-bold in-the questionnaire and that
sttudents should refer to: the word in context if t,hey
are unsure Of t:he deﬁmtic)n

; igu1dance notes

The questionnaire mciudes a number of 1dmma’c1c words and

A phrases which students will need to understand i orde to choose

their answers. Students may be able todo'som of. exemse 2
without dictionaries, but encourage them to chec their m’eas 1f

they dlsagree on any thmns e

answerkey
1c¢,2d,3h,4f,5q,63,7¢8b

3 readmg for detalls

* For exercise 3a, tell students to do the quesuonnazre
and make sure they understand that they should only
choose oné option (a, b, ¢ er d) in each case. If they

feel that none of the options fits them well, encourage L

them to choose the one which is closest to the way -
they feel, and give them a chance to voice their ;
concernsas part of the more general discussion i o
exercise 4. : '

s For exercise 3b tell students to read the best analysw
for them, i.e. if they have two or more answers with
the same letter they should read that analysis. Tell -

*them to. add the letter for their analysis (g, b, ¢, or dyto
the cline in exercise 1b, They can then compare the
results of the uestmnnalre with their own answer to~
exercise 1b; ie is their cross in roughly the samie place
as the letter which. corresponds 1o thezr ana}ys;s inthe

i quesuonnalre‘? . L

gu1dan€e notes

- Students:may hke to know that the text is part ef a q destioning;
- | that was printed in a British Sunday supplement mag e
| Sunday Express Magazme BB

answer key
position of analysis a-d on the cline in exercise 1b:

not at all intuitive d, not very intuitive a, quite intuitive b,
extremely intuitive ¢

4 respond1 ng to the text

= Give students a chance to respond and ‘interact’ with -
o the text for exercise 4a. Somé students may’ Well not
agree with. the analysis. :

» . For exerCISe 4b, students should work Wlth a new .
partner. Perhaps they could choose someone in the
“class they think they know well. They are thore-.
llkely to’ enjoy the questions and: subsequent
~ discussion if they are Workmg wrch some()ne they
o feel comff)rtable Wlth

| PersonalityType
' vocabulary a

: uieas p!us
- It would be 1nterest1ng to find out whether students enjoy domg

questiorinaires like this‘in their.own language or not and'how much’
this affects their response to the text. If students en]o_yed dmng
this quiz, suggest that they. try some of the personailty quizzes

-} that are available onhne fe.g. -ColourQuiz.com is relatwety

straightforward, or more. ambitious students gouldtry -
.com): They pmwde atich solrceof coﬂoqmat
fer stud ents @ chance to 1nteractw1t atexti ina
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thirteen writing

how to ... compare and contrast two places

1 generating ideas A

a Read advertisements A and B for rooms to rent in shared
accommodation. Which rooms do you think are better? Why?

R big, sunny rooms in block of flats rear
the sea. Sharing with R friendly grls and
cat. Students only please. Available now.
Call Jane or Lucy on 697 791.

b Read Magda’s e-mail. Is her opinion the same as yours?

2 focusing on pros and cons

a Make a list of the advantages and disadvantages of both places. B

advantages disadvantages 2 medium-sized single rooms overlooking
block of flats | rooms are bigger garden in lovely 3-bed house. To share with
3-bed house not available for 3 weeks one other person . Near station, bus stop

and shops. Non-smokers only. Available in
3 weeks. Tel: 581 575.

b Which place do you think Sonya should choose?

3 understanding language in use

a Underline all the comparative adjectives in Magda’s e-mail.

Hi Sonya

b Complete these sentences with Magda’s arguments.

Help! I've seen two places and | can't decide
which is better for us. Both places have two
single rooms, but one is in a block of flats
and the other is in a house.

I can’t decide which is ... .
Both places have ..., but one ... and the other ... .
For myself, I prefer ..., because ... .

Ithink you might ... . For myself, | prefer the flat, because the
On one hand, .... rooms are bigger and sunnier and there's
Another thing is ... . a great view of the sea, but it is further from

NN U R W N =

the town centre. | think you might prefer the
house, though. On one hand, there’s a garden
and | know how much you like being outside.
Another thing is the location. It's near the train
station, so it's easier for us to get to college
from there and it's nearer the shops. On the
other hand, it's a little more expensive and

it's not available for another three weeks.

On the other hand, ....

4 comparing and contrasting

a Read Sonya’s reply below. Which place does she prefer?

Find eight mistakes in Sonya’s e-mail and correct them.

What do you think? Let me know which one
you prefer.

Both places sounds very nice, but | think | am prefer the flat by the sea.

On one hand, it's more good to live near the beach. Also, the flat is more Speak soon.

cheaper that the house. Another thing it’s the availability. On other hand, Love Magda x

I'd love a garden, but we need to move now so the flat is the better for us!

C
5 organizing ideas

Two housemates wanted for large, bright rooms

You are looking for rooms to rent with a classmate. Look at in lovely 5-bed house. To share with three fun,
advertisements C and D. Make a table (as in exercise 2a) of the music-loving students. Opposite bus step to town
advantages and disadvantages of both places. centre and station. Non-smokers only please.

Only £400 per month. Available soon.

Writing task

a Write an e-mail to your partner comparing the two places and Two medium-sized, newly-decorated rooms in
saying which one you prefer. nice, modern flaz with own garden. Very near

b Read your partner’s e-mail. Compare your ideas and make a final town centre. Sharing with friendly, creative
choice. young couple. Look forward 2 living with u!

£H440 per month. Available now.

elf-assessmen
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ks X

_ thirteen
. aim to write a coherent text using the language of comparison
i; wn'ting task an e-mail to a friend comparing two places

time 50-60 mins

: 1 generatm ‘deas i : ,
_« Torexercise 1a, ask theclass tmmagme they’re lookmg ‘

. for a room to rent in shared accommodation, then let
*'them read the advernsemems and (hscuss I:helr :

‘gu1dance notes

The adverts are based on real notrces placed in a shop window and
reflect the ‘short hand' style generally used in thiskind of not1ce,

i.e. very short sentences and lots of ellipses.

e For exercise 2a, focus students on the contem oi
Magda 5. mail and elicit afother, advantage for the

ats before they continte in pairs. As they
complete the table, students will be extracting and..
recording the information they: need for the next stage,
ST alSO prowdes a model plan for comparing two places
Gt ing else), which they can refer to when - -
o planmng thelr writing tasklater. - -

« “For exercise 2b, encourage students to express thelr ‘
o] inions in paits. You could puta ‘prompt on.the -

Ip them, e.g. I think she should choose the ..
In feedback ask severai students what

answer key

advantages disadvantages
block of flats  rooms are bigger and sunnier,  further from town
great view of the sea, centre

cheaper, available now

3-bed house  garden, near train station, not available for
easier to get to college, 3 weeks
nearer the shops more expensive

~the e-mail, then let students carry on, individually or

otes in the chart to: complete the ,
- When they are ready; tell them to check -
s themselves against the e-mail.

For exemsa 33 elicit the ﬁrst comparatlve adj ecuve in

" in palrs Check thelr answers before they goon todo .

: gu:dance notes

Students have atready extracted the information from the e-mail
that they need to complete the sentences, and they have read the

Fe-mail a number of times so they should be able to do-exercise 3b

‘}without referring back to the text for content. This will therefore

| provide a check on whether they understand the structures and can

| use them accurately. In'asking them to check their answers
themselves, you are encouraging learner independence,

answer key
a better, bigger, sunnier, further, easier, nearer, more expensive

answer key

. xerc 43 get students 0 read Sonya S reply and Both places sounds very nice, but I think I am prefer the flat by
o hi prace she prefers (the ﬂat) : . the sea. On one hand, it's mere-good better to live near the beach.
" o Also, the flat is mere cheaper that than the house. Another thing

ks th o the e f comparison. Ak %513 9 YA, 0 the other o grien bt e
studems m Work alone Ihen to compare theu‘ answers : ; , ’
writing task ~Exercise 5 allows students to génerate ideas.and

e For exercise 5 pair studems upas future ’ﬂatmates
o .,Focus students’ attention on the two new

_* advertisements and ask them to work individually to

‘ 2 similartable: to the one in-exercise 2a of the

- advantages and disadvantages of the new places. -
Encourage them to tisé comparative ad]ectrves in the

- table: ‘tor while they are dmng this, and help if

language for the-writing task and to organize their ideas. )
Encourage them to use-the table to-plan their writing and to use

| the phrases in exercise 3 to frame their arguments. Remind

students to make their choice before they begin writing and point
out that they are writing to their partner. When they exchange
e-mails with their partner they should read carefully to'see if they

“} have made the same or different points. If they have chosen

different places, they will need to discuss the reasons and make a
 final choice if poss1ble (or decide not to live together‘)

i lideas plus ;
{ You could fotlow this-up w1th a writing task using the same -

language framework; but on a different theme, e.g. choosing .
between different optians for a day or mght out. Students could
look at an entertainments listings magazme OF newspaper; compare
the films, live music, 'or bars to meet in on the basis of price;
location, interest factor, etc. They could then write an e-mail to
each other (perhaps for homework), setting out their ideas and

.| stating their preference. This would highlight the transferability of

the language
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fourteen read

1 using background knowledge

Work in a group. Talk about travelling by
plane. Use the words below.

comfortable / uncomfortable
stressful / enjoyable

exciting / frightening

noisy / quiet

relaxing / tiring

interesting / boring

2 reading for gist

Look at the pictures of eight products (1-8)
‘designed to make your flight more

comfortable’. Match them to the texts (A-H).

3 understanding the main points
a Which gadget should you buy if you:

0~ N WV bk W N

feel worried about flying?

prefer to sleep in the dark?

often feel unwell on a plane?

need to stretch your legs while sitting?
would like to sit quietly?

would like to breathe better air?

want to sit more comfortably?

wartt to sleep more comfortably?

b Work with a partner. Say how each
gadget can help passengers. Use the
verbs in the box.

example The Jetrest helps prevent neck ache.

it relieve  reduc

4 responding to the text

Choose three products you would use and
three you wouldn’t use. Say why.

glossary

56

Ready for the long haul

Here are some of the gadgets designed
to make your flight more comfortable.

B TEMPURA SLEEP MASK
Very different from the thin eye masks

in the average in-flight pack. The Tempura
cuts out all light and really helps prevent
the tiredness that often resuits from

an overnight flight. £22.95 from Back?2
(www.back2.co.uk).

B JETREST Anovemight flight

in economy class becomes almost
comfortable with a Jetrest head support
round your neck. It provides all the
comfort of a real pillow and helps
prevent neck ache. £19.95 from Back2.

ACCUSTRAP Nota new
invention, but believed by many to

help control the sickness caused by

air travel. It works by pressing gently

on the acupuncture points of each wrist.
Suitable for adults or children to relieve
sickness during any form of travel.
£4.99 from the Aviation Health Institute
(www.aviation-health.org).

B A1ROGYM This inflatable leg
exerciser improves circulation, reduces
the risk of DVT and helps prevent swollen
ankles. Press down hard with each foot

in turn to move the air from side to side.
The hissing sound may cause concern
among your neighbours, though. £8.30
from Airogym (www.airogym.com).

PHOTOCOPIABLE © OXFORD UNIVERSITY PRESS

@ SELF-INFLATING TRAVEL
PILLOW Designed to relieve the

back pain that can develop when you

are sitting in cramped economy class
seats. There is no need to exercise your
lungs as it is self-inflating. £29.85 from
Magellans (www.magellans.co.uk).

STRESS BALL Helps nervous
fliers reduce their stress levels. It fits
neatly into the palm of the hand and

is so soft that you won't be able to

stop squeezing it. £5.95 from Back?2.

[ BOSE QUIETCOMFORT2
We tested these expensive luxury
headphones, and the results were
amazing. They reduce the noise levels
inside the cabin and come with leads
for listening to personal stereos or
in-flight movies. Better still, you can
read in silence. £275 from BOSE
(www.bose.co.uk).

Bl PUR OXYGEN Improve air
quality at the back of a plane by taking
your own oxygen — as used (so the
suppliers claim) by David Beckham
and Britney Spears. Check with your
airline, though - not all welcome it.
£11.95 from Paramount Zone
(www.paramountzone.com).




¥ fue

_teacher's notes

time 30-40 mins

matched the

guidance notes Gl N I R
The text is adapted from a full-page travel feature in the guality = |-
aewspaper, The Daily Telegraph. Although the texts are presented -
as standard product descriptions, there s also a critical element;.

-] iie: the writer is reviewing the products, not selling or advertising |

them. This discussion should help students find a way in to'the

’ - texts,

Exercise 2 should give stidents a chance to get a general idea of

| what the products are without getting too distracted by detail at |

this stage.

answer key
" 1B, 2F, 3E, 4G, 5H, 6A, 7C, 8D

o [deasplus

The texts contain the vocabulary of parts of the body 50 you ﬁqt’il‘d 1

| draw-a stick figure on the board to help when checking the -
1 answers. Encourage students to make a record of new words in the

| vocabulary diary on p62. -~

: main points

he derstanding of gadgers; Tell theni to

at the examples of their use, which may well indlude -
“"some of the nouns in the text. Then tell themtoscan
- each description for the verbs and to find the noun

at goes with each one. The nouns express the ©
assengers can have during a flight, e.g. neck |

-8, helps prevent (neck ache). N

cise 3a, focus students on the subtitle of the

tions, choosing the best product
s could do thisin pairs-orwork - -
: irs. R . | products can help: -
lerits to check the meanings of
onolingual dictionary, and to look - -

| guidance notes - o , e :
| Exercises 3a and b focus students on why you would buy or want

to use any of these:products, which is the key: point of the'texts, "Itvm

also guides students to the most complex information, i.e, the:

‘| problems. that people can have on long flights and how the ©

 An understanding of the verb + noun collocations in exercise 3b
| will give students a greater understanding of the purpose.and - \
detail of the texts. It should also raise awareness of verb + noun-:

| collocations and (if they have access to monolingual dictionaries)

-how they can use their dictionaries to extend their vocabulary,
Encourage students to make a record of any new vocabulary in the

vocabulary diary.on p.62 and point out how useful it is to record
collocations. S J LI RIS

bs express how each:';pro,duCt‘égﬁ‘help 2 :

i answer key

a 1F2A,3C 4D,5G,6H,7E 8B

b A helps prevent tiredness, B helps prevent neck ache, C relieves
sickness, D improves circulation, reduces the risk of DVT and
helps prevent swollen ankles, E relieves hack pain, F reduces
stress levels, G reduces noise levels, H improves air quality

L wouldn'tusethe ... because ...
Ortwo to- think about their-
put then into'groups of

g.T'dusethe. | Ask students to design a product to improve comfort when

& product description — either a full paragraph or notes for speaking."

| class votes on the best product(s). Alternatively, students could .|

and give their - |
N | visit the product websites to find other interesting gadgets and -~ |

ideas' plus
‘travelling by plarie; car, or-train. Tell them to produce an illustryat‘gec,{t |

‘These could form part of a reading-or speaking lesson in which the

*“L'report back to the class {or use these to inspire their own products). |
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fourteen writing

how to ... write a story

tip

58

generating ideas

You are going to write a story about

a journey ending with the words: It was
an amazing experience, and it all happened
because ... . Think of some ideas for your
story. Use these questions to help you.

1 Where did the journey take place?
2 What kind of journey was it?

3 What happened?

4 Why did it happen?

5 Why was it an amazing experience?

Read the story opposite and answer the
questions in exercise la with a partner.

focusing on the sequence of events

Read sentences (1-4) from the story. They
contain actions linked by and or when.
Answer questions (a—) for each sentence.

1 Judith was sleeping and I was
chatting to some people ...

2 Iwas chatting to some people on
the bus, when I realized that it was
completely dark outside ...

3 When the bus stopped, I woke
Judith up ...

4 When we woke up in the morning,

we saw beautiful, golden sand ...
a Did the actions happen at the same time?
b Did they happen one after the other?

¢ Did one interrupt the other? How do
you know?

Discuss your ideas with a partner then
check by reading the tip.

We can use the past simple and past
continuous to show when different actions
happen. We can also use and and when to
make the order of these actions clear.

a past continuous + and + past continuous
= at the same time

b when + past simple + past simple
= one after the other

¢ past continuous + when + past simple
= a longer action (or state) interrupted
by a shorter action

One summer, | was backpackin
around the Greek islands with
my friend, dudith.

When we arrived on a new
island one evening, dudith was
Leeling unwell. She needed +o
sleep, so we decided +o stay in
a small touwn nearby and | bought
+the bus tickets. Judith was
sleeping and | was chatting to
Some people on +he bus, when |
realized that i+ was completely
dark outside. | found out that
we were travelling in the wrong
direction/ | asked other people
where we could stay and they
+old me about a place called

Golden Beach. They said we could
sleep on the beach there. When
Hie bus stopped, | woke dudith
up and we got of & and walked
4o +he beach. We couldn’+ see
much, but we could hear the
sound of the sea. We got into
our Sleeping bags and ate some
cakes, then we went 4o sleep.
Wnen we woke up in +he morming,
we. saw beautiful, qolden sand all
around us. The. Sun was shining, the
sky was blue, and the sea looked
Lantastic. We got up and went
Lor a swim. t was an amazing
experience, and it all happened
because | made a mistake.

3 using narrative tenses

Read the story below and underline the correct verb forms.

I (1) travelled / was travelling to Edinburgh to start university for the
first time. I (2) bought / was buying my ticket, (3) kissed / was kissing

my parents goodbye and (4) got / was getting on the train. I (5) looked /
was looking for somewhere to sit when I (6) heard / was hearing a
familiar voice, ‘Hi Alex.” I (7) turned / was turning round and (8) saw /
was seeing my best friend, Daisy. We (9) chatted / were chatting about her
holiday when the train (10) moved / was moving out of the station. We
(11) still talked / were still talking when the guard (12) came / was coming
round to check our tickets. He (13) fook / was taking one look at mine and
said, “You're on the wrong train, miss. We're going south, not north.”

4 organizing ideas

Organize your ideas from exercise la into three sections:

¢ the introduction: Where were you? What were you doing?

¢ the middle: What happened?

¢ the end: What happened in the end? How did you feel?

% Writing task

——

a Write your story for a classroom display.

b Read other students’ stories and choose the most amazing
experience, Find out if the experience happened in real life.

ko setbasseismentpsl  vocsbulary iy .63
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ourte

aim to develop narrative writing by improving control of tenses

writing task a story about a special journey

time 50-60 mins

‘1 generating ideas e

* Write the end of the story on the board (It wds an
amazing experience, and it all happened because ~yand
check understanding of amazing experience. For
exercise 1a, ask where the unfinished sentence on the
board should go in the story and put students in pairs

. to think of ideas for their stories. Encourage them to
choose a true experience if possible, but if they can’t

think of one; tell them to use the‘questions as prompts -

to invent an amazing experience. :
" For exercise'1b, walk round: and listen while students
are-answering the questions about the model story,

. because this will give you a good idea about how well

they understarid and can-yse narrative tenses.

| The final sentence s a stimulus to help students gererate ideas for |

| details of their story and as a framework to help them plan their
| own writing later. - e L

gui&anée’notés‘f R

their storfes, The questions act both as aprompt to elicit the

answer key

b 1 ona Greek island, 2 a bus journey, 3 They went the wrong way
and ended up sleeping on a beach. 4 They got on the wrong
bus. 5 The beach was beautiful and it was a lovely morning.

2 focusing on the sequence of events
= Askstudents to do exercise 2a individually, and give
. them a fair amount of time to answer the guestions.

before they discuss with their partner in exercise 2b

and read the tip box, .
-+ At this point it may help to darify the concepts if you
draw these three timeliries on the board and tell

students to match the timelinés with a-c in the tip box
to-check-theirideas. ‘ :
: past IIQW . future .
S afa) ' G e b k
past / . now . future
CEE n |
past ; now S Ripare

Jguidancemotes T
*| These-exercises aim to'check and improve students"undestanding

-} of when can move but the meaning remains-the same, i.e. past
simple + when + past continuous, e.g. The train broke down when I

of basic past narrative tenses. It should help students see how they
can sequence events in the past, without the aid of time markers,
such as before and gfter. Point cut. if recessary, that the position

was having my dinner. or when + past simple +past-continous,
e.g. When the train-broke down, I was having my dinner, ..

answer key

a 1 the actions happened at the same time; 2 one action
interrupted the other; 3 and 4 one action happened after the
other

3 using narrative tenses SRR
+Exercise 3 gives students some controlled practice in
selecting the correct verb form within the context of a
travel story. Tell them to read the short text first before
they underline the correct words and remind them to

refer to the tip box in exercise 2 to check their ideas. It -

. is-useful for students to work alone on this before
- comparing their ideas with a partner. While they are
working together; walk round and see if anyone is
- having significant problems. ‘

answer key

1 was travelling, 2 bought, 3 kissed, 4 got, 5 was looking,
6 heard, 7 turned, 8 saw, 9 were chatting, 10 moved,
11 were still talking, 12 came, 13 took

4 organizingideas o
* 'This task helps students to organize their stories by
giving them a framework for their ideas. A clear . - ,
« sequence of ideas will make their stories much easier
for the reader to follow. .. ‘ o

* Tell students to go back to their ideas in exercise 1a and

to write a plan for their own stories using the basic

framework and prompts given there, Walk round and

 help while students are working.
‘»Suggest that students write three (short) paragraphs,
one for each section of their story, as in the model text.

 the classroom and read by other students. This should highlight the
{ could ask the class for a show of hands at the end to choose the

| questions to find out more about the expetience;

writing task Tell students that their stories will be displayed in
fact that a story should be entertaining and easy to follow. You.

most amazing experience; If it is a true story, get the class to ask

| or ending for a story. Stop them after a few minutes and write their

ideas plus ‘ . L
Tell students to work in pairs and think of an alternative beginning

ideas on the board. Students can then choose one to write about

for homework.
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self-assessment reading

How well did you do? At the end of each lesson, tick the best box for each task.

@ = I did this easily.

@ = I did this but I need more practice.

(R) = I couldn’t do this.

e

text £ ;: ;' “skills / tasks

1 Families have great, great future

8 What do you do that for?

predicting
using background knowledge
reading for details

responding to the text

2 King bolete / Carluccio’s Caffé / Pasta with mushrooms

using background knowledge
understanding the main points
reading for specific information
understanding the writer's purpose

responding to the text

using background knowledge
identifying text type
recognizing text purpose

responding to the texts

9 100 years on ... Olive wouldn't dream of moving!

3 Greetings from Sydney, Canada!

using background knowledge
inferring
understanding text structure

responding to the text

predicting
understanding the main points

understanding attitude

10 Sleeping secrets

4 La Store

using background knowledge
understanding the writer’s purpose
understanding language in use
reading for specific information

responding to the texts

using background knowledge
activating topic vocabulary
predicting

reading for specific information

responding to the text

11 Succeed at your job interview

5 Silbo - the Gomeran whistling language

predicting

understanding the main points.
reading for specific information
recognizing reference words

responding to the text

using background knowledge
understanding the main points
activating topic vocabulary

responding to the text

12 The tortoise and the birds

6 What do you really know about tornadoes?
Safety in the event of a tornado

predicting

reading for gist

understanding the main points
following a narrative

responding to the text

raising interest
predicting

reading for details
responding to the text

13 How intuitive are you?

7 A rare species/Bungling burgiar / Wild flatmates

activating topic vocabulary
reading for gist

reading for details

using background knowledge
activating vocabulary
reading for details

responding to the text

14 Ready for the long haul
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using background knowledge
reading for gist
understanding the main points

responding to the text




self-assessment writin

How well did you do? At the end of each lesson, tick the best box for each task.

@ = I did this easily.

@ = [ did this but I need more practice.

@ = I couldn’t do this.

how to e . -~ skills / tasks

©

®,

®

how to...

o 5kiif$ / it;asks: (

1 write in an appropriate style

8 write a letter of enquiry

identifying text type and purpose
using prepositions of time and place
noticing style

using appropriate language
generating ideas

writing task

generating ideas
organizing ideas
asking for information politely

writing task

9 write a detailed note

2 organize ideas

understanding the writer's purpose
organizing ideas

planning your writing

generating ideas

writing task

generating ideas

recognizing structures and functions
understanding language in context
using functional language

writing task

10 make and break arrangements

3 develop ideas

generating ideas
developing a text
developing ideas
organizing ideas

writing task

generating ideas

understanding language in use

making and breaking informal arrangements
breaking formal arrangements

writing task

11 describe yourself in a letter of application

4 link ideas

generating ideas
understanding linking words
using linking words
planning your writing

writing task

generating ideas

giving information about yourself
focusing on plans for the future
writing about plans for the future

writing task

12 write a film review

5 make a text more interesting

generating ideas
increasing range
improving a text
giving details and examples

writing task

generating ideas

expressing opinions

describing a film

connecting ideas in longer sentences

writing task

13 compare and contrast two places

6 improve punctuation

generating ideas
identifying punctuation
using punctuation
checking punctuation

writing task

generating ideas

focusing on pros and cons
understanding language in use
comparing and contrasting
organizing ideas

writing task

7 correct and edit your work

14 write a story

generating ideas
checking for mistakes
correcting frequent mistakes

writing task

generating ideas

focusing on the sequence of events
using narrative tenses

organizing ideas

writing task
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vocabulary diary reading

It is important to keep a record of important new words and phrases from the reading lessons in this book.
Choose the four most important words or phrases from each lesson, and write them in the words / phrases
column. In the next column, write a sentence that includes the word to remind you of how it is used.

words / phrases example sentences - words / phrases example sentences
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vocabulary diary writing

It is important to keep a record of important new words and phrases from the writing lessons in this book.
Choose the four most important words or phrases from each lesson, and write them in the words / phrases
column. In the next column, write a sentence that includes the word to remind you of how it is used.
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