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Introduction
English for Language and Linguistics is designed for students who plan to take a course in the field of 
language or linguistics entirely or partly in English. The principal aim of English for Language and 
Linguistics is to teach students to cope with input texts, i.e., listening and reading, in the discipline. 
However, students will be expected to produce output texts in speech and writing throughout the course.

The syllabus focuses on key vocabulary for the discipline and on words and phrases commonly used in 
academic English. It covers key facts and concepts from the discipline, thereby giving students a flying start 
for when they meet the same points again in their faculty work. It also focuses on the skills that will 
enable students to get the most out of lectures and written texts. Finally, it presents the skills required to 
take part in seminars and tutorials and to produce essay assignments.

English for Language and Linguistics comprises:
• student Course Book including audio transcripts and wordlist
• the Teacher's Book, which provides detailed guidance on each lesson, full answer keys, audio 

transcripts and extra photocopiable resources
• audio CDs with lecture and seminar excerpts

English for Language and Linguistics has 12 units, each of which is based on a different aspect of language 
studies. Odd-numbered units are based on listening (lecture/seminar extracts). Even-numbered units are 
based on reading.
Each unit is divided into four lessons:
Lesson 1: vocabulary for the discipline; vocabulary skills such as word-building, use of affixes, use of 

synonyms for paraphrasing
Lesson 2: reading or listening text and skills development
Lesson 3: reading or listening skills extension. In addition, in later reading units, students are introduced 

to a writing assignment which is further developed in Lesson 4; in later listening units, students 
are introduced to a spoken language point (e.g., making an oral presentation at a seminar) 
which is further developed in Lesson 4

Lesson 4: a parallel listening or reading text to that presented in Lesson 2 which students have to use their 
new skills (Lesson 3) to decode; in addition, written or spoken work is further practised

The last two pages of each unit. Vocabulary bank and Skills bank, are a useful summary of the unit 
content.

Each unit provides between 4 and 6 hours of classroom activity with the possibility of a further 2-4 hours 
on the suggested extra activities. The course will be suitable, therefore, as the core component of a 
faculty-specific pre-sessional or foundation course of between 50 and 80 hours.

It is assumed that prior to using this book students will already have completed a general EAP (English for 
Academic Purposes) course such as Skills in English (Garnet Publishing, up to the end at least of Level 3), 
and will have achieved an IELTS level of at least 5.

For a list of other titles in this series, see www.garneteducation.com/
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guessing words in context • prefixes and suffixes

A Read the text. The red words are probably familiar to you in general English. But can you 
think of a different meaning for each word in language studies?

.1 Vocabulary

Tom enjoys his hobbies because he has a lot of stress at work. He spends 
every weekend on the football pitch. Yesterday his girlfriend asked him to 
stop playing football. ‘Let’s study French together,’ she said. ‘France is 
exciting; I read about it in a newspaper article.’ But Tom is no linguist. He 
interpreted his girlfriend’s advice as interference. At first he was tongue-tied 
and said nothing, but he was tense. That evening, he sent his girlfriend a 
short text message. It was over, but he didn’t want to make a speech.

Read these sentences from linguistics texts. Complete each sentence with one 
of the red words from Exercise A.

1 The English___________ _is spoken in some form by nearly a third of the
population.

2 A ----------------------can be a piece of writing or a written record of spoken words.
3 Varying the tension in the vocal cords can a lte r_____________ _
4 The politician's address w a s_____________ simultaneously into Cantonese.
5 An academ ic_____________ engages in the scientific study of language.
6  is the term in phonetics for the degree of force used to produce a syllable.
7 is a primary medium through which language is expressed.
8 The category_____________ is used in the grammatical description of verbs.
9 In sociolinguistics,_____________ refers to errors caused in one language

through contact with another language.
10 A n --------------------- is a word such as the in English, which is put next to a noun to

show the type of reference that is being made to that noun.

Study the words in box a.
1 What is the connection between all these words?
2 What is the base word in each case?
3 What do we call the extra letters?
4 What is the meaning of each prefix?
5 Can you think of another word with each prefix?

D Study the words in box b.
1 What is the connection between all the words?
2 What is the base word in each case?
3 What do we call the extra letters?
4 What effect do the extra letters have on the base word?
5 Can you think of another word with each suffix?

Discuss the pictures on the opposite page. Use words from this page.

adverb bilingual conjunction 
homophone interlanguage 
metalanguage microphone 
monolingual multilingual 

preposition pronoun 
ungrammatical

countable displacement 
fluently grammatical interpreter 

linguist literacy morphology 
pronunciation transcribed 

translator



1 W H A T  I S  LINGUISTICS?

W hat is a 
language?

How is 
language 

used?

linguisticsstudent

linguistics

/ p r a n A n s i ' e i J Y s j n /

Ha K e r £\<vS\ exaivNSj s.V\£ ¿ei^orNstraled a 

^ o o J  Kr\ou>leA<^e o i  ser^aAticS; <wd sK e 

c.orv>̂ >\eteA Ker- r̂\tvser\-l: ^at\€-VaciorU^,

The principle is the same.
The principal gave a welcom ing speech.



1.2 Listening preparing for a lecture • pred icting lecture content • m aking notes

A You are a student in the Language Studies Faculty of Hadford 
University. The title of your first lecture is What is language 
and linguistics?

1 Write a definition of language and linguistics.
2 What other ideas will be in this lecture? Make some notes.

See Sk ills  bank

IS Q Listen to Part 1 of the talk. What does the lecturer say 
about languages? Tick the best choice.

a They are usually very simple.
b They have different varieties. ------
c They are all used in the same way. —
d They are spoken in various countries.

Listen to Part 2 of the talk.
1 Which words does the lecturer define?
2 How is each word defined?

D  Q  Listen to Part 3 of the talk.
1 Which features are mentioned?
2 What does each feature involve?

- In Part 4, the lecturer describes different branches 
of linguistics.

1 How many branches do you know?
2 What is the main focus of each branch?
3 I#  Listen. Which branches does the lecturer mention?

O ’ In Part 5, the lecturer gives a definition of language and 
linguistics. Listen and mark each word in the box below:

• La if it is connected with Language
• Li if it is connected with Linguistics

j2T ' % :M

analyse organic
design system ......
explain unique

Write a definition of language and linguistics. 
Use words from Exercise F.

Look back at your notes from Exercise A.
Did you predict:

• the main ideas?
• most of the special vocabulary?
• the order of information?
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iding lecture o rgan ization  • choosing the best form  of notes
. . . .

A What can you ...
1 define?
2 transcribe?
3 analyse?

4 interpret?
5 contrast?
6 pronounce?

7 predict?
8 classify?
9 stress?

How can you organize information in a lecture? Match the beginnings and endings.

contrast1 question and

2 problem and

3 classification and

4 advantages and

5 comparison an

definition 

disadvantages 

ef

events

6 cause and

7 sequence of

8 stages of a

9 theories or opinions then

supporting information 

process 

solution

answer

How can you record information during a lecture? Match the illustrations with 
the words and phrases in the box below.

tree diagram flowchart headings and notes spidergram table timeline two columns

a n
I

i
m o

D Match each method of organizing information in Exercise B with a method of note-taking 
from Exercise C. You can use one method for different types of organization.

E $  Listen to six lecture introductions. Choose a possible way to take notes from 
Exercise C in each case.
Example:
You hear: Today I am going to talk about the different branches o f linguistics that 
we cover here at Hadford. There are seven main branches ...

You choose: tree diagram



A  Study the pictures. What do pictures 1-6 show? Use words from the box.

branch electronic digital software laboratory translation recorder word-processing

' Cover the opposite page. Listen to the lecture introductions from Lesson 3 again. 
Make an outline on a separate sheet of paper for each introduction.

C Look at your outline for each lecture. What do you expect the lecturer to talk about in 
the lecture? In what order?

D O' Listen to the next part of each lecture. Complete your notes.

Uncover the opposite page. Check your notes with the model notes. Are yours the 
same or different?

F Work in pairs.
1 Use the notes on the opposite page. Reconstruct one lecture.
2 Give the lecture to another pair.

AcmesoftTransIator

Type words for translation into the wind Proto-Germanic
languages

„„ki.hro""



U i

phonetics phonology

sociolinguistics

LIN I6U ISTICS_ 

rphology Syniax. semantics pragmatics

how sounds are organized 
and used in language

ike  structure  
o f  words

how d iffe ren t words are ordered 
into clauses, and how clauses jo in  

to make sentences

also

B r t t  ) (gj^pr0̂
aphasia

j 4 j His+ory o f Linquisfics

Q + h BCE Panini -  India (prefixes 
and suffixes)

(J BCE Aristotle -  Greece -  sentence
parts

(2 nd BCE Thrax, -  Greece -  -First real

(2k CE

grammar studies

Greek influence on Roman

Q - ^ c e

linguists
other Europeans begin
analysing their languages

FIVE  RIMCTIOM5 OF LANGUAGE

(a) SPREAD OF EN6LISH
5th century  -  English arrived in England
with Angles and Jutes
Sth -  l l th  century  -  English spread to
Cornwall, Wales, Cumbria and south Scotland
IZth cenfury -  spread to Ireland
16th century onwards -  spread with the
empire

Cb) INFLUENCES ON EN6LISH 

German (shared roots)

Celtic languages in Brifain after Q ik 

Vikings

Influenced by Morman French after IObb 
7 £

Latin + Greek from  (¡S^ onwards 

After QS^ British empire 

/American English

Way u I im r r I I

relationships J h  {or f u h r * h , 
■ 1 - 1 organize facts and

o f  easinq information stored

data; to teach + learn
others; to help 
build bridges 
between people

e.g., use o f slang amongsi members 
o f  a particular social group

EN 6LISH TO DAY

social interaction/recording  o f fa c fs \ semo-|ional expression 

/  expression o f identity I naming the world

to explore Aow 
we feel about 
ourselves 4- world

©  I
COMMUNICATION!

FEATURES ANIMAL HUMAN
Uses signals /  /
Uses symbols X  /
Has duality 
o f  pattern X  /

lb  i
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Guessing words in context

Using related words
Sometimes a word in general English has a special meaning in language 
and linguistics.
Examples:
stress, tongue, interpret

If you recognize a word but don't understand it in context, think:
What is the basic meaning o f the word? Does that help me understand the 
special meaning?
Example:
The tongue is in the mouth, so other meanings o f tongue might involve the 
mouth. I f  English is a tongue, perhaps tongue means language because 
languages are spoken using the mouth.

Removing prefixes
A prefix = letters at the start of a word.
A prefix changes the meaning of a word.
Examples:
rephrase = phrase again
multilingual = speaking many languages
If you don't recognize a word, think:
Is there is a prefix? Remove it. Do you recognize the word now? What does 
that prefix mean? Add it to the meaning of the word.

Removing suffixes
A suffix = letters at the end of a word.
A suffix sometimes changes the part of speech of the word.
Examples:
translate translator = verb noun 
fluent fluently = adjective adverb

A suffix sometimes changes the meaning in a predictable way.
Examples:
displace + ment = the act of (displacing) 
interpret + er = a person who (interprets) 
count + able = able to (be counted)
If you don't recognize a word, think:
Is there a suffix? Remove it. Do you recognize the word now? What does 
that suffix mean? Add it to the meaning of the word.



Making the most of lectures

Before a lecture ...
Plan

• Find out the lecture topic.
• Research the topic.
• Check the pronunciation of names and key words in English.

Prepare
• Get to the lecture room early.
• Sit where you can see and hear clearly.
• Bring any equipment you may need.
e Write the date, topic and name of the lecturer at the top of a sheet of 

paper.

During a lecture ...
Predict

• Listen carefully to the introduction. Think: What kind o f lecture is this?
• Write an outline. Leave space for notes.
• Think of possible answers/solutions/effects, etc., while the lecturer is 

speaking.
Produce

• Write notes/copy from the board.
• Record sources -  books/websites/names.
• At the end, ask the lecturer/other students for missing information. 

Making perfect lecture notes
Choose the best way to record information from a lecture.
question and answer headings and notes
problem and solution headings and notes/two-column table
classification and definition -> tree diagram/spidergram
advantages and disadvantages two-column table
comparison and contrast table
cause and effect spidergram
sequence of events timeline or flowchart
stages of a process flowchart (or circle if it is a cycle)
theories or opinions then headings and notes/two-column table
supporting information

Speaking from notes
Sometimes you have to give a short talk in a seminar on research you 
have done.
• Prepare the listeners with an introduction.
• Match the introduction to the type of information/notes.



DEVELOPMENTS IN LINGUISTICS

2.1 Vocabulary using an English—English d ictionary

How can an English—English dictionary help you understand and produce spoken 
and written English?

B  Study the dictionary extract on the opposite page.
1 Why are the two words (top left and top right) important?
2 How many meanings does language have?
3 What do you notice about the plural of lingua francal
4 Where is the stress on linguistics? What about linguist?
5 What is the pronunciation of gua, gue or gui in each bold word in this extract?
6 What are the two different pronunciations of language laboratory?
7 What part of speech is linguistic?

8 What meaning of marker would you expect in a text from the field of linguistics?
9 Which is correct? Linguistics is/are the scientific study o f language. Explain your answer.

10 Can we write: The academic study o f lingoes is referred to as linguistics. Why (not)?

Look at the bold words in the dictionary extract on the opposite page.
1 What order are they in?
2 Write the words in the box in the same order. speech function branches

variation common modify 
D Look at the top of this double page from an specialize morphology rules

English—English dictionary.
1 Which words from Exercise C will 

appear on this page?
2 Think of words before and after 

some of the words in Exercise C.

semantics utterance accent

sociolinguistics

r i :-

-tf,

ijjlA fyt**¡*>Look up the red words in a dictionary.
1 How many meanings can you find for each word?
2 What kind of noun/verb/adjective is each one?
3 Which meanings are most likely in a linguistic text?

Look up the green words.
1 Where is the stress in each word?
2 What is the sound of the underlined letter(s) in each word?
3 Choose three of the words. Write a sentence containing each one.

Test each other on the words from Exercises E and F. Give the dictionary 
definition of one of the words. Can your partner guess which word you are defining?

Which branches of linguistics do the illustrations on the opposite page show? Use some 
of the words from this lesson.

system

<*** «* *#M4k tf*®»««!;:
U j* *  **#»■

...* ■
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2 DEVELOPMENTS SH LINGUISTICS

language
language /'lær)gwid3 / n 1. [U] a system for the 

expression of thoughts, feelings, etc., by the use of 
spoken sounds or conventional symbols 2. [U] the 
faculty for the use of such systems, a 
distinguishing characteristic of humans as 
compared with other animals 3. [C] the language 
of a particular nation or people 4. [U] any other 
means of communication, such as gesture or 
animal sounds: the language o f love 5. [U] the 
specialized vocabulary used by a particular group: 
medical language 6. [U] a particular manner or 
style of verbal expression: Your language is 
disgusting. 7. [C] a particular system of 
commands used in computing 

language laboratory BrE /'lær)gwid3  b 'bo ro tri/; 
AmE /'læ brs.to iri/ n a room equipped with audio 
equipment, etc., for learning foreign languages 

langue /log g/ n Linguistics [U] language as an 
abstract system or social institution, the common 
possession of a speech community c.f. parole 

lingo /  hr) g su / pi n lingoes [C] inf. any foreign or 
unfamiliar language, jargon, etc. 

lingua franca / lirjgws frærjks/ pi n lingua
francas or linguae francae 1. a language used for 
communication among people of different mother 
tongues: English is the lingua franca fo r  many 
business people in Western Europe.
2. hybrid language containing elements from 
several different languages used in this way

marker
3. any system of communication providing mutual 
understanding 

lingual/'hrjgwol/ adj 1. anat. of or relating to the 
tongue 2a. rare of or relating to language or 
languages 2b. (in combination): bilingual
3. articulated with the tongue lingually adv 

linguist /'lirjgw ist/ n 1. a person who is skilled in
foreign languages 2. a person who studies 
linguistics

linguistic /liri'gw istik/ adj 1. of or related to 
language 2. of or relating to linguistics 

linguistics /lirj'gw istiks/ n  [U] the scientific study 
of language

mark1 /m ark/ v [T] 1. to stain or damage 2. to give a 
rating: The teacher marked the test. 3. to use 
language in a particular way to make a point: You 
can mark a neutral sentence with an adverb such 
as ‘clearly’, ‘unfortunately’, ‘interestingly’
4. to stay close to an opponent in a team game 

mark2 /m a:k/ n [C] 1. a stain 2. a point, e.g., in a
test: She got 18 marks out o f 20. 

marked /m a:k t/ adj 1. stained 2. given particular 
emphasis

marker /m aikofr)/ n [C] 1. a person who marks 
someone or something 2. an instrument for writing 
on, e.g., a whiteboard 3. an indication of a 
morphological or syntactic operation, e.g., final 5 
in English is a marker of plural or third person 
singular in the present simple tense.

SLOW

CHLDREN

I I
SEAT

u
BOOK

9
ABOUT

31
WORD

a:
PARK

f
FAIR

0
THIN



using research questions

A What is a linguist? Write a definition in one sentence.

: Study the text on the right of this page.
1 Which of the branches of linguistics can you define?
2 Why are linguists interested in each of these branches?
3 Which branches interest you the most?

You are going to read a text. What should you do 
before you read a text in detail? See Sk ills  ta n k .

D  The text is about branches of linguistics.
1 Think of some research questions before you read.
2 Compare your questions with those in the 

Hadford University assignment on this page.

Study these topic sentences from the text and answer 
the questions below.

[j3y  definition, hum an language is unique to mankind.

Modern linguistics is usually described as a social science. )

!x Linguists are not necessarily polyglots. "\

As mentioned above, linguistics has several branches. ")

Phonetics and phonology focus on language sounds.

, The study of words and grammar is referred to by linguists 
as morphology and syntax.

The relationship between language and meaning is frequently 
divided into semantics and pragmatics.

( Language and its link to society is the sociolinguist’s __y 
area of speciality, f

Language is, of course, created and interpreted in the brain.

Whatever field a linguist specializes in, he or she is 
likely to be concerned with similar questions.__ j—'''

1 Which branches do the topic sentences mention?
2 Where do you expect to find the answer to each 

question in the Hadford University assignment? 
Write 1, 2 or 3 next to some of the topic sentences.

3 What do you expect to find in the other paragraphs?

HA D FO R D  University 

Faculty of Language Studies

Syllabus: Branches of modern 
linguistics

• phonetics

• phonology

• morphology
• syntax

•  semantics

• pragmatics
• sociolinguistics

• psycholinguistics

A D FO R D  University 

Faculty of Language Studies

Assignment

Do some research into the basic concepts of 
linguistics. M ake notes to answer these 
questions:

1 W hat makes language inherently human?

2 W hat aim do linguists have in common?

3 W hat is 'psycholinguistics'?

4  W ho  is the most famous linguist of 
modern times?

Read the text on the opposite page and check your ideas. See Sk ills  bank,

16



Branches of the linguistics tree

By definition, human language is unique to mankind. It distinguishes us from animals.
Other creatures can communicate with a fixed number of symbols, but their languages lack 
the flexibility of human language. Abstract symbols in human language can combine to 
make an unlimited number of meaningful utterances. It is no surprise to a linguist that 
programmers have not yet managed to create a computer which can translate accurately 
from one language to another in real time. The many branches of linguistics show the 
complexity of language.

Modem linguistics is usually described as a social science. One reason may be that the 
function of language is not just communicating facts. It is part of being a member of a 
particular society. Language seems to be central to culture. It has been said that when you 
learn a foreign language, you join a new culture. In fact, we often use the same word for the 
language name and the cultural group: for example, French/the French; Greek/the Greeks.

Linguists are not necessarily polyglots. A polyglot speaks many languages, and it is 
certainly an advantage for a linguist to know a foreign language, but a linguist is interested 
in language rather than languages. The distinction is subtle but vital. Linguists may refer to 
individual languages for the purposes of their research, but their ultimate goal is to gain a 
deeper insight into the workings of all languages.

As mentioned above, linguistics has several branches. Most linguists will have a good 
understanding of all branches but will specialize in one area. The main branches are 
phonetics and phonology, morphology and syntax, semantics and pragmatics, 
sociolinguistics and psycholinguistics.

|
Phonetics and phonology focus on language sounds. Phonetics deals with how speech 

sounds are produced in all languages. It also considers the ways in which these sounds are 
perceived. On the other hand, phonology concentrates on the phonemes, or basic units of 
sound, in a particular language.

The study of words and grammar is referred to by linguists as morphology and syntax.
Words are formed of morphemes. The way words are arranged in sentences is called 
syntax. Noam Chomsky, probably the most influential linguist of the 20th century, wrote 
extensively about syntax. He also suggested that all children have a language acquisition 
device which enables them to make sense of meaningful sounds in their mother tongue.

The relationship between language and meaning is frequently divided into semantics and 
pragmatics. The direct understanding of words and utterances comes within the realm of 
semantics. However, pragmatics investigates the different meanings which can emerge from 
the varying ways and contexts in which language is used. It is also concerned with how we 
use context and shared knowledge to understand the meaning of utterances.

Language and its link to society is the sociolinguist’s area of speciality. Amongst other 
things, this area of linguistic study explores the nature of language variation and the way in 
which this is manifested in the form of such phenomena as dialects and accents.

Language is, of course, created and interpreted in the brain. Psycholinguistics is 
concerned with mental activity associated with language use. In other words, the 
relationships between language and thought. Psycholinguists often study individuals whose 
language use is impaired due to brain damage.

Whatever field a linguist specializes in, he or she is likely to be concerned with similar 
questions. What is language? What causes language variation? How is language learnt?

T irD iJA R M l 
...................................................................................... , 3 J  t o i ...................
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2.3 Extending skills top ic  sentences • sum m arizing

branch function goal focus 
unit study form direct field

A Study the words in box a. They are all from the 
text in Lesson 2.

1 Give two common meanings of each word.
2 Check with your dictionary.

- Study the words in box b. They are all from the text in 
Lesson 2.

1 What is the base word in each case? What is the part 
of speech of the base word?

2 Does the prefix/suffix change the part of speech?
3 Does it change the meaning of the base word?

Look back at the topic sentences from the text in Lesson 2 (Exercise E, page 16). Don't look at the text 
on page 17. What information comes after each topic sentence? Suggest possible content.
Example: —-___ — _ ______ —.......

Phonetics and phonology focus on language sounds.

flexibility unlimited specialize
influential acquisition relationship

utterance

The difference between phonetics and phonology, e.g., phonetics -  how speech sounds are produced; 
phonology -  the phonemes o f a particular language

D Write a summary of the text on page 17. Paraphrase the topic sentences. Add extra information and 
examples. See Sk ills  bank.

2.4 Extending skills using research questions • sum m arizing

A  Can you remember all the different branches of linguistics from Lesson 2?

The lecturer has asked you to research the history of linguistics.
1 What do you already know about this subject?
2 Think of good research questions before you begin reading.

3 Look quickly at the text on the opposite page. What is the best way to record information while 
you are reading?

C Study the text on the opposite page.
1 Highlight the topic sentences.
2 Read each topic sentence. What will you find in the rest of the paragraph?
3 Which paragraph(s) will probably answer each research question? Read those paragraphs and 

make notes.

4 Have you got all the information you need? If not, read other paragraphs.

D Use the Internet to research one of the branches of linguistics from the list in Lesson 2. First think of 
your research questions.

1 Make notes.
2 Write a series of topic sentences which summarize your findings.
3 Report back to the other students. Read out each topic sentence then add extra details.
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2 D E V tL O P R fc *T S  IN LINGUISTICS

Noam Chomsky

Humans have used language since the species first evolved. But when did people 
start to explore linguistics? And how have we viewed language throughout 
recorded history?

We can trace the origins of linguistics to ancient India and Greece. Research in India began in the 
5th century BCE. The linguist Panini identified rules for the assembly of words. He suggested that 
words are built from different pieces, including prefixes and suffixes. He also developed rules for 
pronunciation. He based these rules on the different parts of words.

The Greek Aristotle was the first known European to study linguistics. He identified different 
sentence parts in his work Categories. Aristotle used the terms subject and predicate. This was the 
birth of sentence analysis.

In the 2nd and 1st centuries BCE, the Greeks went on to classify parts of speech. Many of the terms 
they coined are still common today, including nouns, verbs and articles. Dionysius Thrax used the 
Greek language for his research. He identified the different functions of word endings, or 
inflections. This was the foundation of modem grammatical study.

Thrax's approach spread across Europe during the 2nd century BCE due to the Roman conquest. 
Greek influence can be found in Roman language studies from the 6th century CE. Priscian, a 
Roman grammarian, inspired an approach to Latin teaching still practised today.

In the 14th century CE, other Europeans began to analyse their languages. These studies followed 
Priscian's work on Latin, even though the languages of Europe are different from Latin. In the 17th 
century, a group from Port Royal in France questioned Priscian's approach. This group suggested a 
link between thought patterns and grammatical structures.

The study of language families became popular in the 18th century. Linguists such as Rasmus 
Rask and Jakob Grimm, better known for his fairy tales, researched the historical roots of European 
and Asian languages. This led to an investigation of language change and the ways in which 
languages are related.

In the late 19th century, Saussure questioned the theory that language is made up of discrete 
parts. He argued that language is a system of related components. According to Saussure, parts of a 
sentence influence other parts. This approach is known as structuralist. For Saussure, language was 
a collection of interrelated systems. He gave us the terms diachronic and synchronic linguistics. 
Diachronic refers to language change. Synchronic considers the study of language at a particular 
point in time.

Edward Sapir (1884-1939) wrote about language and culture. Sapir's student Benjamin Whorf 
(1897-1941) also researched the same field. These two linguists believed that language structure can 
affect the way people see the world.

More recently, Noam Chomsky's work (b. 1928) has added academic credibility to linguistics. 
Some of Chomsky's work has focused on a generative grammar. This involves drawing up an 
account of the rules for sentence building. The aim is to examine the full possibilities of human 
grammar. However, some modern linguists now prefer a more humanistic approach. This involves 
the function of language and how a language fulfils those functions.

Chomsky is also interested in universal grammar. He argues that language is innate to humans. 
His theory claims that we are born with certain grammar rules. Chomsky believes that these are 
programmed into our brains. His theory suggests that all humans share one basic common 
grammar. However, research has not yet been able to prove this.

The work of linguists is dynamic and organic. Linguistic theories are continually challenged and 
reconsidered in pursuit of the truth. How will we view language in a hundred years' time?



Using your English-English dictionary
This kind of dictionary helps you actually learn English.

Using headwords and parts of speech
1 Find the correct headword.

These bold words in a dictionary are in alphabetical order. Look at the 
words on the top left and top right of the double page. Find a word 
which comes just before and after your word.

2 Find the correct meaning.
If there are different meanings of the word, they appear in a numbered 
list. Look at all the meanings before you choose the correct one in 
context.

3 Find the correct part of speech.
Sometimes the same headword appears more than once, followed by a 
small number. This means the word has more than one part of speech, 
e.g., n and v. Work out the part of speech before you look up a word. 
Clues:
• Nouns come after articles (a/an/the) or adjectives.
• Verbs come after nouns or pronouns.

Learning to pronounce words
The symbols after the headword show you how to pronounce the word. 
Learn these symbols (the key is usually at the front or the back of the 
dictionary).
The little line in the symbols shows you how to stress the word.
Example:
/lirj'gw istiks/ but /'lirjgwist/

Learning to use words correctly in context
Nouns can be countable or uncountable. This information is important for 
using articles and verb forms (e.g., /s/are) correctly. Look for the symbol [C] 
or [U],
Some verbs need an object. They are transitive. Some verbs don't need an 
object. They are intransitive. This information is important for making 
accurate sentences. Look for the symbol [T] or [I],
Some words can be spelt in British English (e.g., colour, centre) or American 
English (e.g., color, center). Choose the correct spelling for the text you are 
working on.



Skills bank

Doing reading research

Before you start reading ...
• Think of research questions. In other words, ask yourself: What must I 

find out from my research ?
• Look at headings, sub-headings, illustrations. Look for patterns or 

variations in presentation, e.g., a series of dates; words in bold or italic 
script.
Think: What information do they give me?

• Decide how to record information from your reading. Choose one or 
more methods of note-taking. See Unit 1 Skills bank.

While you are reading ...
• Highlight the topic sentences.
• Think: Which paragraph(s) will probably give me the answer to my 

research questions?
• Read these paragraph(s) first.
• Make notes.

After reading ...
• Think: Did the text answer all my research questions?
• If the answer is no, look at other paragraphs to see if the information 

is there.

Using topic sentences to summarize
The topic sentences of a text normally make a good basis for a summary.
Follow this procedure:
• Locate the topic sentences.
® Paraphrase them -  in other words, rewrite them in your own words so 

that the meaning is the same. Do not simply copy them. (This is a form 
of plagiarism.)

• Add supporting information -  once again, in your own words.

Examples:

Paraphrase of topic sentence The study o f language families became 
popular in the 18th century.

Supporting information and 
examples (summarized)

Linguists such as Rasmus Rask and 
Jakob Grimm researched the historical 
roots o f European and Asian languages.

• Check your summary. Check that the ideas flow logically. Check spelling 
and grammar. If your summary is short, it may be just one paragraph. 
Divide a longer summary into paragraphs.



LANGUAGE ACQUISITION AND LEARNING

3.1 Vocabulary

Discuss these questions.
1 How do children learn their first language?
2 Why do people learn a second language?

Study the pictures on the opposite page. Use words from 
box a to talk about them.

1 Which different language-learning situations can you see?
2 What Is the aim of the people in each situation?

Look at the words in box a.
1 Where is the main stress in each multi-syllable word?
2 Sort the words into groups according to their stress patterns.

Complete each sentence with a word from box a. Change the form if necessary.
1 _ .................  is a key factor in second language learning.
2 There are m any_____________ which affect language acquisition.
3 Audiolingualism and Total Physical Response are two types of language-teaching----------------------
4  It is necessary to rules and create a system in order to learn a second language.
5 Chomsky believes that the human brain is _____________ programmed for language acquisition.
 6  is an abbreviation which means first language.

Change the part of speech of these words from box a.
1 acquisition (n) _____________ (v) 3
2 diverse (adj) ________ _____(n) 4

Write sentences using the new words.

Study the words in box b. Find the prefix and try to work out its meaning in each case.

interfere (v) ____________ (n)
motivation (n) _______ ______ (v)

acquisition aptitude 
cognitive communicative diverse 

foreign genetic independent 
instrumental integrative 

interfere internalize L1 L2 
methodology motivation 

multiple personality variable

exposure interference subconscious transform uniform
external interpersonal subsystem transfer universal

Complete each sentence with a word from box b. Change the form if necessary.
1 First languages are acquired th ro ugh _________ to the language that children hear around them.
2 In most cases first language acquisition is a ____ _________process that we are unaware of.
3 Learner differences mean second language acquisition is not a course of development.
4 Differences between the first language and the second language might cause-----------------------
5 Language_____________ _ can result when there are many similarities between the first and

second language.
6 Chomsky believes that humans have an innate----------------------grammar.
7 Negatives or interrogatives are two examples of a gram m atical--------------------- -
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3.2 Listening preparing fo r a lecture • predicting lecture content • m aking notes

Study the slides from a lecture about language 
acquisition and learning.

1 What will be in this lecture? Make a list.
2 Write down some key words you expect to hear.
3 Check the pronunciation of the key words, 

with other students or with a dictionary.
4 How are you going to prepare for this lecture?

Listen to Part 1 of the lecture.
1 What exactly is the lecturer going to talk 

about? Tick the topic(s) you heard.
• common language errors ___
® language learning
• language acquisition ___
® language families ___
• learning to write ___

2 What reason does the lecturer give for the choice 
of topic?

3 What is a good way to organize notes for 
this lecture?

%# Listen to Part 2 of the lecture.
1 What is the main idea of this section?
2 What is a universal grammarl

3 What problem do second language learners have, 
according to Chomsky?

D O' Listen to Part 3 of the lecture.
1 How could you organize notes for this part?
2 What are the key words and definitions?

; / Listen to Part 4 of the lecture.
1 Check your definitions.
2 What research must you do now?

3# Listen and say whether the sentences are 
true or false.

1   2 ___ 3 ___
4 5 ___  6

Look at Slides 1-4. Give each slide a title from 
a-d below.

a Types of motivation c Learner variables 
b Learning materials d Universal grammar

Slide 1

Slide 2

Wernicke’s area

left hemisphere

Broca’s area

Slide 3

most people

Slide 4



A 9  Listen to some stressed syllables. Identify the word below in each case. Number each word. 
Example: You hear: 7. uni /ju:m/ You write:

acquisition ------- instrumental subconscious
aptitude integrative transferable
cognitive interference uniform
exposure methodology _____________ ______ unique
foreign ____  motivation universal
genetically personality variable

Where is the main stress in each multi-syllable word in
1 Mark the main stress.
2 Practise saying each word.

Work in pairs or groups. Define one of the words in Exercise A. 
The other student(s) must find and say the correct word.

Look at the comments made by three different 
students about their intelligence types.

1 Which of these students is most like you in the 
way that they learn?

2 Describe the features of your intelligence type.
How do you work and learn effectively?

3 Copy and complete the table below after reading 
the comments made by Yuki, Bemi and Ahmet.

(''I Inte llige n ce  tijye

visual
intr&y>er£ona\
boiiWK'inaeetVietic

||

Before you attend a lecture you should do some research.
1 How could you research the lecture topics on the right?
2 What information should you record?
3 How could you record the information?

You are going to do some research on a particular 
lecture topic. You can use dictionaries, encyclopedias 
and the Internet.

D > , ,

\ , ' A D F O R D  University

1 Bilingualism
2 The good language learner
3 L2 interference
4 The role of multiple intelligences 

in language teaching

" ""

Student A
• Do some research on the good 

language learner.
• Tell your partner about your findings.

Student B
• Do some research on multiple 

intelligences.
® Tell your partner about your findings.

I always
understand better 
if I can see a 
picture or a 
diagram.

B em i
I learn by doing;
I try things out to 
see if they work.
I never sit still.

Ahm et
I get a lot out of 
talking to others 
and discussing my 
ideas.
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A You are going to listen to a lecture which develops further the topic of the lecture in Lesson 2.
1 Make a list of points from that lecture.
2 What is the lecturer going to talk about today? (Clue: You researched it in Lesson 2.)
3 O ' Listen to the end of the last lecture again and check your ideas.

fit What are the qualities of a good language learner?
1 Make a list of qualities. The pictures (1-6) at the top of the opposite page may help you.
2 O ’ Listen to Part 1 of today's lecture and check your ideas.
3 What is the best way to make notes from this lecture? Prepare a page for your notes.

w  Listen to Part 2 of the lecture. Make notes. If necessary, ask other students for information.

D Listen to Part 3 of the lecture. Label each picture (7-14) at the bottom of the opposite page with 
the correct intelligence type.

I#  Listen to the final part of the lecture. How can research into multiple intelligences help language 
teachers to teach?

Imagine you had to report this lecture to a student who was absent.
1 Study the transcript at the back of the book. Find and underline or highlight key sections of the 

lecture.
2 Now find and underline key sentences from the lecture.
3 Make sure you can say the sentences with good pronunciation.
4 Compare your ideas in groups.

Think of words from this unit for each definition.

the drive to learn without realizing a short way to write second language 
between different people shared by all understand and apply language rules

H Match the words and definitions. 
1 multiple

genetically

uniform

4 acquire

5 hypothesis

6 device

7 personality

8 variable

1 the same

many

biologically inherent 

an idea to be tested through research 

the nature of your character

differing from person to person

learn subconsciously

a mechanism

Write a sentence to describe each of the language-learning situations at the top of the opposite page. 
Use vocabulary and ideas from this unit to help you.
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I really enjoying 
talking in class.

I think you 
mean ‘enjoy’, 
n o t‘enjoying’

I really want a good grade in , 
English so I can get a good job...../ I’m really j__

looking forward to 
making some 

( British friends. )!

oranges

Srapes



Stress w ithin words
Nouns, verbs, adjectives and adverbs are called content words because 
they carry meaning.

One-syllable words
Some content words have one syllable or sound. This is always stressed. 
Examples: 'learn, 'say, 'speak, 'word

Two-syllable words
Some content words have two syllables. Two-syllable nouns and adjectives 
are often stressed on the first syllable. Two-syllable verbs are often stressed 
on the second syllable.
Examples: Exceptions:

Nouns 'language, 'process, 'factor
Adjectives 'foreign, 'complex, 'verbal
Verbs a'cquire, ex'press, trans'form

Nouns de'sign, e'ffect
Adjectives di'verse, u'nique, co'rrect
Verbs 'process, 'vary

Multi-syllable words
Some content words have three or more syllables. Multi-syllable words are 
often stressed three syllables from the end.
Example:
Ooo 0O00 00O00
This is true for most words ending in:

~ize 'summarize, in'ternalize
~sis a'nalysis, hy'pothesis
~ate 'accurate, 'conjugate

~ify 'classify, 'specify
~phere 'atmosphere, ‘hemisphere
~ical bio'logical, 'physical
~ity uni'versity, transfera 'bility
~ular par'ticular, 'regular
~al gra'mmatical

Exceptions:
Multi-syllable words ending in the following letters are normally stressed 
two syllables from the end.

~ic lin'guistic, in'trinsic
~tion trans'lation, situ'ation
~sion ex'pression
~ent pro'ficient, e'fficient

Stress sometimes moves to fit the patterns above when you add a suffix. 
Example:
'person -  perso'nality
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3 LANGUAGE ACQUISITION AND LEARNING

Getting information from other people 

From the lecturer
We can sometimes ask a lecturer questions at the end of a lecture.
Introduce each question in a polite or tentative way.
Examples:
Could you go over the bit about multiple intelligences again ?
I didn't quite understand what you said about language acquisition.
I wonder if you could repeat the list o f learner variables.
Would you mind giving the source o f that quotation again?

From other students
It is a good idea to ask other students after a lecture for information to 
complete your notes.
Examples:
What did the lecturer say about universal grammar?
Why did he mention children ?
I didn't get the bit about personality.

Be polite!
It sometimes sounds impolite to ask people a direct question. We often add 
a polite introduction.
Examples:
Is there a difference between language acquisition and language learning?

Do you know if there is a difference between language acquisition 
and language learning?

What does 'interference' mean?
Can you remember what 'interference' means?

Reporting information to other people
We often have to report research findings to a tutor or other students in a 
seminar. Make sure you can give:
• sources -  books, articles, writers, publication dates
• quotes -  in the writer's own words
• summary findings -  in your own words



Study the words in box a.
1 Which words or phrases relate to 

computers and the Internet? Which 
relate to books and libraries? Find two 
groups of words.

2 Find pairs of words and phrases with 
similar meanings, one from each group.

3 Check your ideas with the first part of 
The Computer Jargon Buster on the 
opposite page.

Complete the instructions for using the 
Learning Resource Centre with words or 
phrases from box a.

Study the abbreviations and acronyms in 
box b.

1 How do you say each one?
2 Divide them into two groups:

• abbreviations
• acronyms
Explain your choices.
See Vocabulary bank.

CAL CALL HTML HTTP ICAME 
ICE ISP MT RAM ROM USB 

VLE WWW

O  Test each other on the items in Exercise C.
1 What do the letters stand for in each 

case?
2 What do they mean?
3 Check your ideas with the second part of The 

Computer Jargon Buster on the opposite page.

Study the nouns in box c.
1 Make a verb from each noun.
2 Make another noun from the verb.

class computer digit 
identity machine

books browse/search catalogue close 
cross-reference database electronic resources 

exit/log off hyperlink index library 
log in/log on look up menu open page 

search engine results table of contents 
web page World Wide Web

\ £ / h A D F O R D  University

Learning Resource Centre

Instructions for use:
If you want to access web pages on the 

, you must first
-------------------- to the university Intranet with
your username and password. You can use 
any but the default is Google.

for web pages by typing one

I

■

or more keywords in the search box and 
clicking on Search, or pressing Enter. When
the results appear, click on a .........................
(highlighted in blue) to go to the web page. 
Click on Back to return to the results listing.

You can also use the university
of learning resources. Click on Linguistics and
Language Resources on the main
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Computer Weekly International magazine

The Computer Jargon Buster
books electronic resources

index search engine results

cross-reference hyperlink

catalogue database
library World Wide Web

table of contents menu
look up browse/search

page web page

open log in/log on

close exit/log off

There are many abbreviations and acronyms in computing. Learn some useful ones.

Abbr./Acr. W h a t  it  sta n d s  fo r W h a t  it m e a n s

C A L com puter-assisted learning using computers to help you learn

C A L L com puter-assisted  
language learning

using computers to help you learn languages

H T M L hypertext m arkup language a way to write documents so they can be displayed 
on a website

H T T P hypertext transfer protocol a set of rules for transfering files on the W W W , usually 
included at the beginning of a website address 
(e.g., http://www. )

IC A M E International C o m p u te r  
Archive  of M odern and 
Medieval English

a collection of English-language material available for 
computer processing

IC E International C o rp u s of 
English

a database of different samples of spoken and 
written English

IS P Internet service provider a company which gives individuals, companies, etc. 
access to the Internet

M T m achine translation using computers to translate language

RAM random -access m em o ry the memory which the computer uses for basic processes

ROM read-only m em ory a type of permanent computer or disk memory that 
stores information that can be read or used but not 
changed

U S B universal serial bus a standard way to connect things like printers and 
scanners to a computer

V L E virtual learning  
environm ent

an online classroom

W W W  W orld  W id e  W eb a huge collection of documents that are connected by
hypertext links and can be accessed through the Internet

Computer Weekly International magazine Pa9e xii
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about books and 
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jargon words when 
we talk about using 
computers and the 
Internet for similar 
functions.
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preparation for reading research • topic development

Discuss these questions.
1 How are computers used in language learning 

and linguistics today?
2 How has their use in language learning and 

linguistics changed in the last 50 years?
3 How can computers assist in communication?

Look at the title of the text on the opposite page.
1 What do the abbreviations stand for?
2 What would you like to know about them? 

Make a list of questions.

One student wrote some ideas about CALL and
VLE before reading the text.

1 Write A (I agree), D (I disagree) or ? (I'm not 
sure) next to the ideas on the right.

2 Add any other ideas you have.

Work in pairs.
Student A: Study Figure 1 on the opposite page.
Student B; Study Figure 2.
Cover the figures. Explain each figure to
your partner.

Read all the topic sentences from the text
on the opposite page.

1 What is the structure of this text?
Choose Structure A or B on the right.

2 What do you expect to find in each 
paragraph?

Read the text and check your predictions.

Answer these questions.
1 What exactly is CALL?
2 How do students learn from a VLE?
3 Why don't translators use machine 

translation?

Topics sometimes develop inside a paragraph.
1 Does the topic develop in each paragraph in 

the text? If so, underline the word or words 
which introduce the change.

2 What is the effect of the word or words on 
the development of the topic?

See S k ills  Bank.

Mosf modem language centres have computers

and make use o f CALL.............

Somefimes they have an online classroom or a VLE.

Often there are online activities_____

Crading can never be computerized.

Computer-assisted language learning is always better

than -face-to--face learning. .......

Only very skilled students can use a VLE. ____

People can communicate with each other using 

the Internet.

A language corpus is a type o f  database. _____

Machine translation is very effective. _____

Translation no longer requires people. _

Stucture A

"Para C-o^teoits
I XrvlroaLicAvoov to  c.oivvpiAer'S. \r\

V\r\̂ U\<st\C.€.
Z C -P lLL arid conv^u-Ler so -vt^ a re

3 C o m p u te rs  c o rp u s
Ur\0)m£t\C_S

4 CorYv^uteoS. ar\d i ' lT
b u)V\at \c a  \ ) lE ?

Stucture B

Para
1

2 
3

4-
5

Contents

Introduction to corpus linguistics 

CALL and computer software 

M T and the role o f  computers 

linguistics

Language teaching and VLE 
How IT  works

m
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CALL, IT andVLEs
Computers are closely linked to the work of today’s 
modem linguist in a way that Panini and Aristotle could 
never have imagined. Although the very first computers 
filled an entire room, technology has developed quickly 
and now computers have had an impact on many aspects 
of linguistic study. Indeed, language and computing are 
two fields which have an understandably close 
connection. The human brain is the model for computer 
hardware. Likewise, computer software is based on 
human language. It is not surprising, therefore, that 
linguists see great importance in computer literacy.

computer hardware

■ e l
- A„ $*. ■■■

\  ¿ S a i l l i
Figure 1:

Human inspiration for computing

The teaching and learning of languages in many 
classrooms today involves the use of a series of different 
tools for computer-assisted language learning (CALL). 
These computerized tools include a range of useful 
software packages. In general, the different software 
which is available can be divided into two main groups. 
The first group includes office-based software, which is 
designed to satisfy a series of more general 
communication needs: for example, word-processing, 
presentations, e-mail and web authoring. The second 
group of software packages includes those applications 
which have been designed particularly for the purpose 
of language learning. Many teachers recognize the 
benefits of using software from both of these groups in 
order to develop good work presentation skills as well 
as to provide fun interactive learning experiences which 
can be made similar to real communication situations.

y software for language learning j

< general office-based software: 
word-processing, presentations

specially designed language learning 
software: designed particularly for the 

purpose of language
V

Thankfully, information technology (IT) also offers 
academic linguists a range of key advantages in the 
field of corpus research. Every student of modem 
linguistics will come across the term ‘corpus 
linguistics’ during the course of their studies. This 
field in particular has been strongly influenced by the 
development of computer technology. Corpus 
linguistics refers to the analysis of collected language 
samples through computerized electronic media. 
Linguists have long been interested in analysis of 
language samples. However, over the last 20 years, 
developments in computer technology have led to 
considerable advancements in this area.

In contrast, the field of machine translation (MT) 
has developed more slowly since it was first 
considered in the 1950s. There are several reasons for 
this. Firstly, it is extremely difficult to design a 
universal computer Interlingua which can translate 
effectively between any two human languages. 
Secondly, given the absence of a computerized 
Interlingua, machine translation needs to analyse the 
source text and translate it based on comparative 
analysis of information held on the two languages in 
question. Although linguistic knowledge is a key 
element of the translation process and machine 
translators can now achieve this aim with some level 
of proficiency (Babel Fish is a good example), 
nevertheless, it is intuition and cultural knowledge 
which can make the difference between a good and 
bad translation. Unfortunately, it has not yet been 
possible to programme a computer with such 
qualities.

Many people believe that the future of CALL and 
IT can be found in the virtual learning environment 
(VLE). In many ways, the VLE combines the 
functions of the two different software groups 
discussed above. In basic terms, a VLE is a website 
that brings together a number of key learning 
activities and resources and which is made 
accessible through a single portal. To some extent, it 
is like an online classroom. Through accessing the 
first page of the VLE, students are able to navigate 
the site in order to make use of the functions they 
require. Typically, this might include discussion 
boards, student web pages, listening activities and 
web-based assessments.

V L E

Figure 2: The roie of software in language learning



4.3 Extending using theusing the Internet effective ly;èâi S iS S S ili

Discuss these questions.
1 You want to find out about computers in 

language learning and linguistics now. Where 
would you look for the information? Why?

2 What keywords would you use to make this 
search? Why?

Your search produces 50 results. How can you select the 
most useful ones without reading all of them? Look at 
the list of criteria on the right and put a tick or '?'.

You want to research the following. Choose up 
to three keywords or phrases for each search.

1 popular VLEs
2 online translation tools
3 online language learning activities to practise 

pronunciation

Go to a computer and try out your chosen keywords.

Criteria fo r choosing to read a result

I f  contains all o f my k e y w o rd s . ..... ....

The document comes from a journal.

I t  ¡5 in ihe firs t ten______

I t  has this year’s date.............

I f  is a large document........ .....

The website address ends in .org ____

The website address ends in .edu -.......

The website address contains .ac ____

It  is a PDF file . _____

I t  re fers to language learning and/or 
lin g u istics._____

I t  re fers to a person I  know (of). ____

I f  re fers to  an organization I  know 
(of).............

4.4 Extending skills analysing Internet search results • reporting research fin d in gs

|| What information is contained in the results listing of a search engine?
1 Make a list.
2 Check with the results listings on the opposite page.

¡1 Scan the results listings. Answer these questions.
1 What keywords were entered?
2 Why was journal used as a keyword? Why is it not in inverted commas? 

C Answer these questions.
1 Which results contain abbreviations 1 Which results have all the keywords?

or acronyms? 8 Which results refer to journals?
2 Where is each website address? 9 Which results come from educational
3 Where is the size of each document? sites?
4 Are any of these PDF documents? 10 Which results are commercial sites?
5 Which documents have dates? 11 What does similar pages mean?
6 Why are the words in different colours? 12 What does cached mean?

: Continue your research on computers in language learning and linguistics now by entering the 
keywords into a search engine and accessing three of the results. Compare your findings with 
other students.

6  Choose the most interesting result. Write a paragraph about the information you discovered. 
Develop the topic within the paragraph with discourse markers and stance markers.
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Web imaoes Groups News Frooole Maps more »
Sian in

Advanced Searcft 
Preferences

Web Results 1 - 8 of about 138 for "computer assisted language learning" journal "latest technology” (0.45 seconds) 

Language Learning and Technology Journal
Language Learning and Technology is a fully refereed journal by experts in the fields of 
second language acquisition and computer assisted  language learning ...
www.public.iastate.edu/~apling/526/journal/lltj.html - 20k - Cached - Similar pages

Humbul : English  Studies : English  for speakers of other languages ...
CA LL, or Computer A ssisted Language Learning@ Chorus, is a resource targeted ...
The journal is a refereed academic publication for "the English as a Second ...
www.humbul.ac.uk/output/headlist. php?sub=english&code=FN.221 - 22k - 
Cached - Similar pages

Paper for SAAAD conference 1997
What improves education is not necessarily the latest technology but well-designed ...
Collett, Pg (1993) Computer Assisted Language Learning for Academic ...
hagar.up.ac.za/catts/learner/smorgan/saaad.html - 38k - Cached - Similar paces

Technophilia vs. Technoohobia: A  Preliminary Look at Why Second ...
Computer-assisted instruction (CAI) and com puter-assisted language learning (CALL):
P a s t ... Journal of Research on Computing in Education, 26, 220-237. ...
www.utpjournals.com/product/cmlr/563/563-Lam.html - 86k - Cached - Similar pages

Introduction: technology in teaching literature and culture: some ...
Com puter-assisted Language Learning is highly successful both as an area of 
research, ... Journal of Computer-Mediated Communication 1.2 (1996). ...
users.ox.ac.uk/~ctitext2/ publish/occas/eurolit/porter.html - 44k - Cached - Similar paces

Learning Technology newsletter. Vol. 4 Issue 3. Ju ly  2002
Computer A ssisted Language Learning, October 1998 Vol. 11 No. 4 pp. 363-380 ...
Journal of Network and Computer Applications. Academic Press. Vol. ...
Ittf.ieee.org/learn_tech/issues/july2002/index.html - Similar pages

T E S O L  Publications: Technology
... not because they use the latest technology. ... as-yet-unrealized potential of 
com puter-assisted language learning for the ... member $24.95). T E S O L  Journal and
T E S O L  ... www.tesol.edu/pubs/catalog/tech.html - 24k - Supplemental Result - 
Cached - Similar pages

Documenting and Maintaining Indigenous Languages
... on second language acquisition and com puter-assisted language learn in g. ...

jan.ucc.nau.edu/~jar/RIL_6.html - 69k - Cached - Similar pages
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Common suffixes

Suffixes for verbs
There are some common verb suffixes. 
Examples

~ize computerize, internalize

~ify modify, specify, codify

-ate integrate, translate

~en deepen, widen

When you learn a new noun or adjective, find out how you can make it 
into a verb.

Suffixes for nouns
There are many suffixes for nouns. But verbs ending in ~ize, -ify  and 
~ate form nouns with ~ation.

Examples
Verb Noun
-ize -ization computerization, internalization

-ify -ification modification, specification

-ate -ation integration, translation

Understanding abbreviations and acronyms
An abbreviation is a shorter version of something. For example, PC /piisii/ is 
an abbreviation for personal computer.
An acronym is similar to an abbreviation, but it is pronounced as a word.
For example, CALL /ko:l/ is an acronym for computer-assisted language 
learning.
We normally write an abbreviation or acronym with capital letters, 
although the full words have lower case letters.
We pronounce the vowel letters We normally pronounce the vowel
in abbreviations in this way: letters in acronyms in this way:

A læf
E /e/
1 III
0 M
U /A/

A /ei/
E /i:/
1 /ail
0 /90/
U /ju :/



a  LANGUAGE AND TECHNOLOGY

Developing ideas in a paragraph 

Introducing the topic
In a text, a new paragraph signals the start of a new topic. The topic is 
given in the topic sentence which is at or near the beginning of the 
paragraph. The topic sentence gives the topic, and also makes a comment 
about the topic.
Example:
Information technology offers linguists a range o f key advantages in the 
field o f corpus research.

The topic is information technology.

The comment is that this offers a range o f advantages.
The sentences that follow then expand or explain the topic sentence.
Example:
Every student o f modern linguistics will have come across the term 'corpus 
linguistics' during the course o f their studies. This field has been influenced 
by the development o f computer technology.

Developing the topic
A paragraph is normally about the same basic topic (the 'unity principle'). 
However, within a paragraph, ideas often develop beyond the comment. 
This development is often shown by:
• a discourse marker: but, however, etc.
• a stance marker: unfortunately, etc.

Examples:
Linguists have long been interested in analysis o f language samples. 
However, over the last twenty years ...

Unfortunately, it has not yet been possible to programme a computer with 
such qualities.

Discourse markers generally make a connection between the previous 
information and what comes next. They mainly introduce contrasts or 
additional information.
Stance markers show the attitude of the writer to the information, i.e., 
whether he/she is surprised, pleased, unhappy, etc. about the information.

Recording and reporting findings
When you do research, record information about the source. Refer to the 
source when you report your findings.
Examples:
Crystal (2004) states th a t...
As Anderson suggests in his 2007 article in the Journal o f Linguistics, ... 
According to Campbell and Poser in their book Language Classification (2008), ... 
As the writer o f the article on The Guardian Unlimited (March 4, 2008) says,...

You should give the full information about the source in your reference list or 
bibliography. For more information about this, see Unit 10 Skills bank.



5.1 Vocabulary w ord sets: synonyms, antonym s, etc.

Look at the people on the opposite page.
1 What jobs do these people do? What is their role in society?
2 Think of adjectives to describe each person.

Study the words and phrases in box a.
1 Find pairs of words with similar meanings.
2 What part of speech is each word?

accent belonging to circumstances class 
communication community connection dialect gender 

interaction link local maintain membership of part 
pronunciation regional role sex situation society 

socioeconomic status sustain variety
sagegsaaasgasagssessa

Study the Hadford University handout on this page.
1 Find a word in box a for each blue word. Change 

the form if necessary.
2 Find another word in the handout for each red word.

D Study the words in box b.
1 Find pairs of opposites.
2 Add more words to make a set.
3 Give a name to each word set.

educated elderly female male poor rich 
uneducated upper-class working-class young

Work with a partner.

1 Choose two people on the opposite page. Describe 
the people using words from box b.

2 Your partner should guess which people Figure 2 
you are talking about.

HADFORD University

Faculty: Language Studies
Lecture: Introduction to language
and society

Language is not ...

® ... used in the same way 
by-all members of society.

•  ... only a means of communicating 
ideas.

So how does language reflect society?

Our usage of language is affected 
by the society that w e live in and the 
role we play within that society.

1 Social interaction -  as well as 
conveying messages, language is 
used to maintain comfortable 
relationships between people. For 
example, after sneezing we say, 
'Bless you!'

2 Gender identity -  research suggests 
that being male or female influences 
our employment of language.

3 Regional identity -  use of a regional 
pronunciation indicates belonging to 
a particular geographical area or 
community.

4  Social networks -  people of a
similar socioeconomic status or social 
background often also have a variety 
of language usage in common.

the distribution native

English speakers

F Look at Figure 1.
1 What does the map show?
2 Where do people have Scouse, Cockney, 

Geordie and Brummie accents?

G  Study the description of Figure 2 on this page. 
Write one word in each space.

dialect. The majority of native 

__ (70.7%). Although BritainEnglish speakers a re__

is the orig in..... ..... the English language, British

English speakers to only 15.9% o f .

native speakers. Together, Australian, Canadian and 

. ____types of English______ the remaining 13.4%.
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5 LANGUAGE AND S O C IE T Y

| Scottish Gaelic

Edinburgh

Ulster Scots

Scottish

Manchester/Lancashire

Yorkshire

Brummie

Welsh London

Welsh Cockney

Estuary
South-eastern

Norfolk/Suffolk/
Essex

Figure 1: Languages, dialects and accents o f the British Isles Figure 2: Distribution o f native English 
speakers by dialect

American 70.7% 

British 15.9% 

Canadian 4.9% 

Australian 4.8% 

O ther 3.7%



'signpost' language • lexical cohesion • dealing with fractured text

You are going to hear a lecture about key concepts in 
sociolinguistics.

1 Look at the lecture slides. What will you hear? 
Make a list of points.

2 Put your points in a logical order.

How will the lecture be organized? Listen to 
Part 1 of the lecture. Number these topics.

• the film My Fair Lady

• regional language varieties 
® definition of sociolinguistics
• social groupings
• gender

Study the topics in Exercise B and look at Slides 1-3.
1 Write some key words for each topic.
2 What is the best way to make notes?

3 Make an outline for your notes.

D  Listen to Part 2 of the lecture.
1 Add information to your outline notes.
2 Which of the topics in Exercise B are mentioned?
3 What is Geordie an example of?

b ® Listen to Part 3 of the lecture. Make notes.
1 Which topics in Exercise B are mentioned?
2 Give two examples of different social roles 

suggested in the lecture.
3 What is a sociolect?
4 What is an idiolect?
5 What is the lecturer talking about when she loses 

her place?

The lecturer used these words and phrases. Match 
synonyms.

1 variety
2

3
4
5
6 
7

region
grouping
identity
vocabulary
gender
influenced

sex
affected
lexis
belonging
network
dialect
geographical area

Slide 3

Slide 2

Regional varieties

unedu cated

u n so p h isticated educated

4 0



5.3 Extending skill ifllll note-taking symbols • stance markers • restatement

J4  Look at the student's notes on the right. They are from the 
lecture in Lesson 2.

1 What do the symbols and abbreviations mean?
2 The notes contain some mistakes. Find and correct 

them.
3 Make the corrected notes into a spidergram.

B 9 Listen to the final part of the lecture.
1 Complete your notes.
2 Why does the lecturer have to stop?
3 What is the homework task?

C 0' Listen to some stressed syllables. Identify the word 
below in each case. Number each word.
Example: You hear: 1 sem /sem/
You write:
analyse
assignment
community
dialect

influenced
network
outline
particular

regional
research
seminar
variety

Sociolinguistics - lang, i soc.

Key concepts

NJB dialects -  varieties : .:...' ..•... is
d) social groupings/networks —

varieties

sociolect = indiv. unique use

idiolect -  lang, o f group/subculture

fii) reg. dialects

e.g., Brummie = London

Geord ie - Newcastle

Cockney - Birmingham

iiii) m /f (f  stronger reg. accents)

Film: My Fair Lady z sociolinguistic

experiment

Study the extract from a lecture on the right.
1 Think of one word for each space.
2 ©  Listen and check your ideas.
3 Match words or phrases from the blue box 

with each word or phrase from the lecture.
4 Think of other words or phrases with 

similar meanings.

basically consequently 
evidently in other words 

obviously probably 
some people say that is to say

Discuss the research task set by the lecturer.
1 What kind of information should you find?
2 What ideas do you have already?
3 Where can you find more information?

.......... ........................., sociolinguistics explores the

connection between society and language use.

..................................., the clearest example of this

connection is provided by regional varieties.

......... .................... .over the years the language

used in different areas of a country develops in

different ways. What I .... .............................- is,

people’s use of language adapts to their 

circumstances and needs, and this can create 

different varieties of the same language. O f

............... ..... .............. , no two people have the

same set of circumstances, so it

................................... that no two people use

language in exactly the same way.



A Study Figure 1 on the opposite page.

1 What does it show?

2 Which influences could be included in the 'other' section?
3 Where do you think the information has come from?

B  Listen to some extracts from a seminar about varieties of English.
1 What is wrong with the contribution of the last speaker in each case? Choose from the following:

• it is irrelevant
« the student interrupts
• the student doesn't contribute anything to the discussion 

® it is not polite
• the student doesn't explain the relevance

2 What exactly does the student say, in each case?
3 What should the student say or do, in each case?

Ç ! Listen to some more extracts from the same seminar.
1 How does the second speaker make an effective contribution in each case? Choose from the 

following:
• brings the discussion back to the main point
• brings in another speaker
• asks for clarification
® links when not sure the contribution is new
• paraphrases to check understanding

2 What exactly does the student say, in each case?
3 What other ways do you know of saying the same things?

D  Make a table of Do's (helpful ways) and 
Don'ts (unhelpful ways) of contributing 
to seminar discussions.

H  Work in groups.
1 Interview one of the students in your 

group and complete an idiolect map for 
him/her.

2 Conduct a seminar. Discuss Jason's idiolect 
map and the idiolect map you have just 
made. One person should act as observer.

F  Report on your discussions and present your idiolect map.

G  Work in groups of four. Each person should research and discuss one of the four main research 
methods that can be used to do research into sociolinguistics.

making effective contributions to a seminar

Dos Dorits

ask poliiely for information

.

demand information 
from other students

• gives specific examples to explain a point
• links when not sure the contribution is 

relevant
® disagrees politely
e links to a previous speaker

5.4 Extending skills
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golf
friends

football friends
clubbing
friends university

friends

childhood friendsbrother

parents
friends

grandmother

heritage:

colleague regional influence

social networks

colleague

gender

other

Figure 1: Jason's idiolect

I------------ ------------



Vocabulary sets
It is a good idea to learn words which go together. Why?
• It is easier to remember the words.
• You will have alternative words to use when paraphrasing research 

findings.
• It is not good style to repeat the same word often, so writers, and 

sometimes speakers, make use of words from the same set to avoid 
repetition.

You can create a vocabulary set with:

synonyms words with similar meanings, 
e.g., products/goods/items

antonyms words with opposite meanings, 
e.g., male/female

hypernyms a general word for a set of words, 
e.g., vehicle = car, truck, lorry, etc.

linked words e.g., young, teenage, in his/her 20s, 
middle-aged, old

Stance
Speakers often use certain words and phrases to show how they feel about 
what they are saying. Common stance words are:

adverbs arguably
naturally
obviously

phrases o f course, ...
it's essential to/that...
some people say th a t...

In many cases, different stance words and phrases are used in spoken and 
written language.

Spoken Written

another thing additionally
it seems evidently
unfortunately regrettably
believe contend



S  L A N G U A G E  A N D  S O C IE T Y

Signpost language in a lecture
At the beginning o f a lecture, a speaker w ill usually outline the talk. To help listeners 
understand the order o f topics, the speaker w ill use phrases such as:
To start with I 'll talk a b o u t...
Then I 'll discuss ...
After that, we'll look a t ...
I'll finish by giving a summary o f ...

During the lecture, the speaker may:

indicate a new topic Moving on (from th is )...

say the same thing in 
a d ifferent way

What 1 mean is, ...
That is to say, ...
To p u t i t  another way, ...

return to  the main point Where was 1? Oh yes.
To return to the main p o in t ... 
As 1 was saying ...

;;;

Seminar language
The discussion leader may:

ask fo r information What did you learn a b o u t... ?
Can you explain ...?
Can you tell me a b it more a b o u t...?

ask fo r opinions What do you make o f ...? 
This is interesting, isn't it?

bring in other speakers What do you think, Majed?

Participants should:

be polite when disagreeing Actually, 1 don 't quite agree ...

make relevant contributions That reminds me ...

give examples to  explain a point 1 can give an example o f that.

Participants may:
agree w ith  previous speaker 1 agree, and that's w h y ...

That's true, so 1 th ink ...
You're absolutely right, which is why ...

disagree w ith  previous speaker 1 don 't th ink 1 agree with that. In my opinion ... 
I'm not sure that's true. 1 th ink ...

link to  a previous speaker As Jack said earlier, ...
Going back to what Leila said a while ago ...

ask fo r clarification Could you say more a b o u t...?

paraphrase to  check understanding So what you're saying is ...

refer back to  establish relevance Just going back to ...

Participants may not be sure if a contribution is new or relevant: 
I'm sorry. Has anybody made the po in t th a t ... ?
I don 't know i f  this is relevant.



ENGLISH LANGUAGE TEACHING

6.1 Vocabulary ,
^ ,v ™ k rasjng а-j- sentence level

A  Study the words in the blue box. They all have a meaning 
in English language teaching.

1 Copy and complete the table. Put the words in 
one or more boxes, in each case.

2 Add or take away affixes to  make words fo r the 
empty boxes. (Some may not be possible.)

3 What is the special meaning o f each word in 
language learning and linguistics?

4 Find a synonym fo r each word.

5 Group the words in the blue box according to 
the ir stress pattern.

reading •  listening
writing •  vocabulary
speaking •  grammar

1 Which methods/approaches did your 
teacher use?

2 In one or tw o  sentences, w rite  about the way 
you were taught each of the items above.

3 Give your sentences to  your partner. Your 
partner should try to  guess which item you 
have described.

4 Rewrite your partner's sentences w ith  the 
same meaning.

analyse assessment context 
correct design im itate monitor 

paraphrase pedagogy prepare 
repetition train

Noun Verb Adjective

CéM'VeX'V Cei'x-Vex-VuaUae

Study the pictures and table on the opposite page. 
Discuss these questions, using words from Exercise A.

1 What does the table show?

2 What differences do you notice between the 
d ifferent teaching approaches?

A trainee teacher (Student A) has w ritten about 
teaching approaches, but there are some mistakes. 
Change the blue words, so the sentences are true.

Another trainee teacher (Student B) has w ritten 
about teaching approaches. Match each sentence 
w ith a corrected sentence from Exercise C.

Look at Figures 1 and 2 on the opposite page.
Which tw o teaching methods are shown?

Think about how you were taught the follow ing:

Student A

1 Communicative Language Teaching CCLT) is a 
well-known approach to  the teaching o f  f irs t 
and fo re ign  languages.

2 CLT is concerned with the needs o f  students 
to  communicate inside the classroom.

3 Students are  -Forced to  use the ta rg e t 
language in a variety o f  real-w orld con texts . 
CLT is usually teachei—cen tred .

4- This communicative aim is ignored in the choice 
o f  language c o n te n t and teaching materials.

S There is an absence o f  ro le-p lay, pair and 
group  work.

Student В

a Ti-ius- approach -/■©Cuse.s" ел 4-he real
«s‘i4-ua+id>K\«s‘ u)hiCh «s-fut /̂e -̂bs- 

-Find +he*v>«s-el y/e«S" iV\.

ь (Эле. 'рф'ри!a r  a"p“preach +e ~peda^e^£ 
i«s* 'Сле^л eus" ^a^mu^ica+iVe ¿схл^иа^е 
Teachm^.

c The a"p"pr<9ach al.s-© iVx-Ævjê ce.s' Ч-he
e-f ujhich ws" a/\d

+he re<s<f>urce<s tohich a re

¿/The i«s* ле+ ел +he -teacher.
<S4-v^e^-hs- a re  "persuaded -hs> c<fw^bv\ica+e 
+hr<s>u^h ac+ual use e-P au+he^-Wc 
la ^ u x g e .

e The em'pha.s'i.s" ûs* ел C£>llab<s>ra-W<sv\ инЧ-h 
<9+her learners' -Per G<£?m>v\vjK\iCa+iVe 
■pb'r'pé>«s‘e.s\
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Touch your 
shoulders.

ELT approach Teacher roles Learner roles

Audiolingualism language modeller 
drill leader

pattern practicer 
accuracy enthusiast

Communicative Language 
Teaching (CLT)

needs analyst 
authentic task designer

improviser
negotiator

order taker 
performer

Total Physical Response (TPR) commander 
action monitor

Language teaching methodologies

Source: Theodore 5. Rodgers, (2001), Center fo r  App lied  Linguistics, www.cal.org/resources/Digest/rodgers.html

Figure 2

http://www.cal.org/resources/Digest/rodgers.html


6.2 Reading iden tify ing subject-verb-object in long sentences • paraphrasing

A  Discuss these questions.

1 What do you find the most d ifficu lt aspect of 
communicating in another language?

2 What factors affect students' ability to 
communicate in a second or foreign language?

Study Figure 1. Match the communicative competencies 
in the diagram w ith  the descriptions on notes A-D.

Look at the illustration, the title, the introduction and 
the first sentence o f each paragraph on the opposite 
page. What w ill the text be about?

W rite some research questions, using your ideas from 
Exercises A, B and C above.

Read the text. Does it answer your questions?

Study the highlighted sentences in the text. Find 
and underline the subject, verb and the object or 
complement in each sentence. See S kills  bank

Two students paraphrased parts o f the text.

1 Which parts o f the text do they paraphrase?

2 Which paraphrase is better? Why?

Student A

ELT teachers who believe s tro n g ly  in an 
e c le c tic  approach recom m end th a t i t  should 
on ly  he used in a princip led  way.

I t  is im po rtan t to  take  in to  a c c o u n t the  

needs o f  ta rg e t  s tuden ts  when adapting the  
teach ing approach.

In  th is way, a te ache r can  avoid the  problems 
which arise when ec lec tic ism  is used w ith o u t

Strategic
competence

principles.

To Sum up, contex.tua liz .a ton  is fundam enta l 
in the  cho ice  o f  approach ...

... because i t  ensures th a t p ro ce d u re s  a re  
organized, n o t random.

Work in groups. Each group should w rite  a 
paraphrase of a different part o f the text.

Sociolinguistic
competence

Figure 1: Communicative competence
Source: P. M cKenzie-B row n  
w w w .language ins tinc t.b logspo t.com

TWe ability to  combine 
a  lancpa<^e s e lem en ts in 
o rd e r  to  speaK  o r  lOrite,
TW is is  a ls o  KnoUin a s
f  uency. ; .............................. - -

TWe u se  o f  verbal and 
non-verbal s t r a te g ie s  to  
allou) f o r  \ac.K o f  sKill in 
tWe otW er tK re e  a re a s .

TWe sK'iU o f  us  
lan<^uaae a p p ro p ria te ly  
acco rd in g  to  p a rt ic u la r  
so c ia l situations,

TVe e x te n t to  uiWicW 
tWe f e a t u r e s  and ru le s  
o f  tV\e lancjuacje Wave 
been learnt,

Student B

Supporters o f  eclecticism  in ELT advise 
against unrestrained pluraliste.

TWey reco^^e^d tWat te a c h e rs  sWould 
adapt teacWinÇ) in line u>itw a student 
needs analysis.

TWis allo ts tWe teacW er an altocjettaer 
r^o re  principled cWoice o f  approach.

TWe <̂ uidincj principles o f  an approacW 
need to  r^atcW tWe learning Situation,

Rs a resu lt; tWe anytWin^ ^oes' mentality 
can be avoided,
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Any trainee teacher of English as a foreign 
language has to study at least some of the 
many different pedagogical approaches which 
have, at one time or another, been championed 
as the most effective means of teaching 
language proficiency. For example, approaches 
such as Communicative Language Teaching, 
audiolingualism  and task-based learning are 
frequently referred to by language-teaching 
professionals.

C onfronted w ith  constantly changing fashions in  
preferred  teaching m ethodologies, m any language 
teachers are now  opting to practise coherent 
pluralistic language teaching in  order to produce 
lessons based  on som ething called 'inform ed 
eclecticism '. In other w ords, some teachers see the 
benefit in  juggling a range of different approaches. 
But w hat does the juggling of approaches to ELT 
really involve?

Instead of adopting  a single approach, m any 
instructors now  realize the advantages of selecting 
different teaching approaches according to w ho 
they are teaching and  the particular language skills 
they are focusing on. W hereas Total Physical 
Response m ay be useful for teaching the parts of 
the body  to prim ary  school students, it m ay be 
m ore appropria te  to use C om m unicative Language 
Teaching in  order to prepare  a group of exchange 
students for a hom estay  holiday in  France.

Clare N ukui, a tu to r at the U niversity of 
Reading, w arns against the use of unconstrained 
pluralism  in the choice of language-teaching 
approaches. 'Eclectic use of activities, w ithou t 
reference to ELT theory  or contextual 
considerations, can be very  dangerous. Different 
approaches are, of course, better su ited  to some 
contexts than  others. Principled eclecticism 
requires a great deal of know ledge of language- 
teaching m ethodology in  order to ensure that 
studen ts ' needs are being adequately  addressed.' 
Random , unprincip led  teaching, as described by  
Clare N ukui, is w idely  considered to be m isguided 
and  has often been criticized because it m ay be 
atheoretical, subjective and  unsystem atic.

Even ardent advocates of eclecticism in ELT 
advise against uninform ed decision-m aking. As an 
alternative, the use of contextual adaptation, in  line 
w ith  a s tuden t needs analysis, is recom m ended.
This facilitates an altogether m ore principled  choice 
of approach. The use of a carefully calculated 
selection of appropriate teaching m ethodology, in 
accordance w ith  the nature  of the language being 
taugh t and the specific idiosyncrasies of the studen t 
body, can overcom e m any of the disadvantages of 
unconstrained  pluralism . In brief, the guiding 
principles of a selected approach need  to fit w ith  the 
learning situation. This enables avoidance of an 
'any th ing  goes' mentality, w hich in  som e cases has 
led to a d isorganized com bination of procedures.

The ELT professional w ho practises inform ed 
eclecticism is very sensitive to the need for 
organization and effective train ing in  order to 
achieve satisfactory results. Likewise, any  trained 
juggler is aw are tha t this a rt requires m uch m ore 
than  sim ply throw ing  balls in  the air in  haphazard  
fashion.

According to  Clare N ukui, new ly qualified 
English language teachers are best advised  to 
practise teaching w hich is rooted in  one or tw o tried  
and  tested  theories before they try  their h and  at 
eclecticism. 'Successful language teaching involves 
m uch m ore than  sim ply pulling  pre-packaged 
approaches off a shelf and  teaching a series of 
interesting exercises to your class. U nderstanding  
the philosophy of second language acquisition and 
relating it to teaching practice effectively takes time 
and  experience. I w ou ld  advise any  studen t teacher 
to undertake a thorough study  of the guiding 
principles beh ind  language teaching before they 
experim ent w ith  eclecticism. If teachers do  no t take 
this advice, they risk  m aking uninform ed decisions 
and  becom ing the clow ns in  their ow n classroom s.'



Study the words in box a from the text in Lesson 2.

1 What part o f speech are they in the text?

2 Find one or more words w ith a similar meaning 
to  each word.

Complete the summary w ith  words from Exercise A.

Study the words in box b.

1 What is each base word and its meaning in 
language and linguistics?

2 How does the affix change the part o f speech?

3 What is the meaning in the text in Lesson 2?

Study sentences A-E on the opposite page.

1 Copy and complete Table 1. Put the parts o f each 
sentence in the correct box.

2 Rewrite the main part o f each sentence, changing 
the verb from active to  passive or vice versa.

Look at the 'O ther verbs' column in Table 1.

1 How are the clauses linked to  the main part o f 
the sentence?

2 In sentences A-C, what does each relative 
pronoun refer to?

3 Make the clauses into complete sentences.

¡S3

I

teacher advantage 
particular choice unsystematic 

recommend facilitate 
situation philosophy

.............. ....-......... - w ho practise
eclecticism in t h e i r ........... ........ ...........
of approach to language teaching are 
.......... .. .............._ to  consider the
 - .......... .....in w hich they are
teaching. Failure to  follow  the
 —  .. ........ ... of language-
teaching m ethodology can lead to  an 
uninform ed approach. Knowledge of
t h e .......... .............. ..... pedagogy w hich
inform s ELT approaches can
_______ _______ effective classroom
practice and a v o id ............... ....... .......
teaching through haphazard  
decision-making. This brings
key.............................. to  bo th  students
and teachers.

w riting  complex sentences

pedagogical pluralistic 
unconstrained unprincipled 

misguided atheoretical 
disorganized pre-packaged

Make one sentence fo r each box on the 
right, using the method given in red. 
Include the words in blue. W rite the 
sentences as one paragraph.

Study the notes on the opposite page 
which a student made about a case study. 
W rite up the case study. Include the ideas 
from Exercise A.

1 Divide the notes into sections to  make 
suitable paragraphs.

2 Decide which ideas are suitable topic 
sentences fo r the paragraphs.

3 Make fu ll sentences from the notes, 
jo in ing ideas where possible, to  make 
one continuous text.

Mr Rogers taught a lesson in academic w riting  to  
class B. Mrs Green observed the lesson.

relative, passive Last week

He used the electronic whiteboard as a teaching 
resource. He used a set o f laptops as a teaching 
resource.

I
passive, ellipsis during the class

Mr Rogers asked the students to  give a short 
presentation. The presentation was good for 
speaking practice.

relative, passive, ellipsis In addition

Mr Rogers planned a very interesting and successful 
lesson. Mr Rogers received excellent feedback from Mrs 
Green.

participle As a result



6  EN GLISH  LAN GUAG E TEACH IN G

In the UK, Communicative Language
reaching, which is also known as CLT, influenced 
many teachers during the 1980s.

Id e a lly , language teachers should engage in  

continuing p ro fess iona l development, which is  

sometimes provided through conferences, as th is  

i s  a usefu l way to  keep up-to-date w ith new 

theories and approaches in  

teaching methodology.

As well as understanding his or her students' level of ability, a 
teacher must be fully aware of the class's aims in studying the 
language.

Having chosen Total Physical 
Response as the most appropriate approach, the 
teacher noticed a significant improvement in 
linguistic proficiency.

Table I: B reaking a com p lex  sen tence  in to  c o n s titu e n t parts

Main 5 Main V Main O /C Other V 
+ S /O /C

Adv. phrases

A Communicative
Language
Teaching

influenced many teachers which is also 
known as CLT

In  the UK 
during the
mos

. ’ -’'V " ■ '' V
r

Lesson vlannina -to r £ L T

*  qaad /eSSon vlannina = describe clearly ( use lesson aqain in -future)

*  M o st te a cke rs  Sc<qqeSt I plan -to r 1 class- -J-J
*  tk is  case s tq d y  = ocodetM/c lo ritin q  less on (ta w q k t to  in t 'l s tu d s  a t  UK uni)

#
*  V s e c tio n s  in p lan - to p ic  *  c o n te n t, goals *■ ob je c tive s , procedures

»Methods, evaluation

*  to p ic  f  c o n te n t

*  lo k a t is  beinq ta u qkt?

*  = -Focus o f  teachinq  - e.q., re fe r  enema, cau tiou s  /anqMaqe . ________

*  qoals  obtectiVeS -  explains a/MSZJ J r  

*  te a cke r describes aims., eg.., ' t o  Lorite form ally'^ ' t o  describe p rocesses '

*  aims = areas fro w  toitW n main con ten t - eg., (cautious language) 'm ig k t', 'cou ld '

*  procedures  ♦ m etkods = cKoice o f  approach and leaminq ta s k s

*  = main p a rt o f  plan;  describes ta s k s  and approach cKosen by ~T _____

*  Some acD roackeS. e o  . _____  ____  ______

task-based "'v 1

C i r r A8-. TPR n o t likely cho ice__

T?R •fo r academic u>ritinq . . ...

audiolinaual V

O' eva luation  CaPter teach ing) = poss . m o st im p o rtan t p a r t  o f  plan

*  lia s  lesson successfu lly  m et ob jectives?

YE 5

make only small chanqeS to  plan f o r  fu tu re  use reu>rite lesson
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Reporting findings
You cannot use another writer's words unless you directly quote. Instead, you 
must restate or paraphrase.

There are several useful ways to  do this:

use a synonym of a word 
or phrase

teacher 4  instructor
in the first stage a t the beginning

change negative to 
positive and vice versa

the quality o f  lesson planning improved
4  the quality o f  lesson planning d idn 't decline

use a replacement subject teaching standards may decline
4  there may be a decline in teaching standards

change from active to 
passive or vice versa

the teacher could prepare lessons more effectively 
4  lessons could be prepared more effectively

change the order of 
information

in the first phase o f  teacher training, lesson 
planning is time-consuming

4  i t  is time-consuming to plan lessons early in 
the teacher-training cycle

When reporting findings from one source, you should use all the methods above. 
Example:

Original text Lesson observations are a crucial part o f in itia l 
teacher training.

Report While student teachers are undergoing the first 
stages o f teacher training, the observation o f 
lessons is o f  particular importance.

Important
When paraphrasing, you should aim to  make sure tha t 90% of the words you use 
are d ifferent from the original. It is not enough to  change only a few  vocabulary 
items: this w ill result in plagiarism. A paraphrase should only be used in 
conjunction w ith  a clear acknowledgement o f the source.

Example:

Original text I f  teaching is insufficiently linked to the theory 
o f language teaching then effective learning is 
unlikely to take place.

Plagiarism I f  teaching is inadequately linked to the principles 
o f language teaching then effective learning is 
not likely to take place.



Finding the main information
1 -

Sentences in academic and technical texts are often very long.
I

Example:
Following the publication o f  Calderhead's research (1984) into lesson 
planning, it  became apparent tha t classroom teachers do no t always 
consider the aims and outcomes o f teaching.

You often don 't have to  understand every word, but you must identify the 
subject, the verb and the object, if there is one.

For example, in the sentence above, we find: 
subject = teachers 
verb = don 't consider 
object = aims and outcomes

Remember!
You can remove any leading prepositional phrases at this point to  help you 
find the subject, e.g., Following the publication ...

You must then find the main words which modify the subject, the verb and 
the object or complement.

In the sentence above we find:
Which teachers? -  classroom teachers 
How consider? = not always
What aims and outcomes? = ones concerned w ith  teaching

Ellipsis
Sometimes, if the meaning is clear, words are implied rather than actually 
given in the text.

Examples:
Communicative Language Teaching, (which is) also known as CLT, ...

The students had access to special electronic voting buttons through which 
the ir opinions (were recorded) and answers to m ultiple choice questions 
were recorded.



LANGUAGE TESTING

7.1 Vocabulary
; j

compound nouns • fixed phrases

A Study the words in box a.

1 Match nouns in column 1 w ith  nouns in column 2 
to  make compound nouns.

2 Which word in each phrase has the strongest stress?

Study the phrases in box b.

1 Complete each phrase w ith  one word.

2 Is each phrase followed by:

•  a noun (including gerund)?

•  subject + verb?

• an infinitive?

3 What is each phrase used for?

Look at the pictures on the opposite page 
showing the test creation process at Lonbridge 
Examination Board. What happens at each stage?

D Read the extracts A -  F on the right.

1 Match each extract w ith  a picture on the 
opposite page.

2 Complete each sentence w ith one or more 
phrases from box b. Use each phrase once only.

Look at the Hadford University handout on the 
opposite page. What is it about?

Read the Hadford University handout. Match the 
phrases in box c w ith the blue phrases in the handout.

Read the Lonbridge Examination Board memo 
below about reading assessments. Complete it 
using phrases from boxes b and c.

------------------------to prepare students for university study, we
need t o ----------------------- their intended course. In particular, it
is important to help students w ith _______________ subject-
specific vocabulary.

My recommendation, therefore, is that the English test includes
------------------------of a cloze activity.________________ of cloze
activities, students are tested on how well they can
------- ----------------sentences which contain missing vocabulary
items. My opinion i s ------------------------teaching students from
----------------- -------academic disciplines.

2

answer examination 
external multiple 

proficiency revision 
second test

board booklet 
choice class 

examiner item 
marker test

as described ... as well ... in addition ...
in o rd e r... in such a way .. in the case ...

known ... the end ... the use ... w

C reating  language tests

After trialling, it is im portant to analyse the

reliability o f the te s t________________ as the

validity of test scores.

U D ------------- ------------ to the trialling o f individual

questions, the full test should be piloted on a

group of s tu d en ts________________ in the test

specification.

To start with, the purpose and context o f the test

need to be described________________ to

develop a test blueprint, which is

------------------------ as a specification. This is a

type o f plan for the test.

© A t o f the test production

stage, the training o f markers will be necessary.

I —---------------------- o f a test specification helps in

the moderation of test items, 

o f problem questions, revisions and improvements 

can be made.

I f j  Individual questions should be trialled with

stu d en ts------------------------- that difficulties or

weaknesses in each question can be identified.

mmmms

a number of a variety of
in this case bear in mind

based on deal w ith
the beginning of the development of
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7  LANGUAG E TESTING

According to the spec, 

question 2 needs to be 

changed.

W ho am I testing?

Was 
question 2 OK?

So how was 
the test?

Is question I 
too difficult?

W hat do the test 
results really mean?

According t 
it should

the spec
be fail

Lonbridge Exam ination Board Creating language tests

Test SfeÆùddio/i
Sri

1 C. ‘ ,

uMœt lafci? 
u k ic k  s k i l l s ?

^ ^ ^ H A D F O R D  University

Test specification

A  test specification, o r 'sp ec ', is a usefu l p lan n in g  tool for test developm ent. The spec 

m akes it easier to  hand le  a s itua tion  w here  d ifferent skills w ill be eva lua ted  by  a test. For 
the  H ad fo rd  English Test, the  s ta rt of the  process is to  clarify the  p u rp o ses  of the test.

Then, u sin g  this in form ation , p ro to ty p e  questions are designed . Finally, the p ro to ty p es are 

p ilo ted  an d  eva lua ted  by  the exam iners w h o  use various criteria in o rd er to create a final 

version  of the test.



You are going to  hear this lecture. W rite four 
questions you would like answered.

1  ©  Listen to  Part 1 o f the lecture.

1 What is the lecturer going to  ta lk about 
today? Write yes or no.
® importance o f language testing
•  how tests are created

•  well-known proficiency tests
•  ethics
® validity o f tests
e why and how test specifications 

are used

2 Why are language tests important?

c © Listen to  Part 2 of the lecture.

1 Make notes in an appropriate form.

2 What is backwash?

3 Who needs to use students' test results? Explain.

D  Match each phrase in the first column o f the 
table on the right w ith the type of information 
tha t can follow.

Listen to  Part 3 o f the lecture.

1 Makes notes on the information that 
comes after the phrases in Exercise D.

2 Were your questions in Exercise A answered?

Listen fo r sentences 1-4  in Part 4 of the lecture.
Which sentence (a or b) follows in each case? Why?
See Skills bank.

1 Argument 1 supports construct validity, 
a This argument suggests tha t a test's construct validity can be improved by using a blueprint, 
b The improvement o f construct validity by using a blueprint is suggested in this argument.

2 A test specification can be divided into different sections.
a Examples o f these sections are reading, w riting, listening and speaking, 
b Things like reading, writing, listening and speaking are examples o f these sections.

3 The second argument supports the creation o f new test versions.
a When making new versions o f a test, the important thing is tha t questions can be 

created which test language in a similar way to  previous versions, 
b What's important about new versions o f a test is tha t questions can be created 

which test language in a similar way to  previous versions.

4 Lastly, there is test evaluation.
a In test evaluation, one clear outcome is tha t it is sometimes necessary to  revise items, 
b What's clear is tha t in the test evaluation process, it is sometimes necessary to  revise items.

t  This lecturer is not very well organized. What problems are there in the lecture?

5 6

AD¥QRD University;

Language fests (Lecture 1) 

Lecture overview

•  Im po rtan ce  of language testing
•  Back w ash
•  Test sp ecif icat ions
•  Rev iew  and fu rther  research

Fixed phrase Followed by . . .

1 An im portan t 
concept (is) ...

a different w ay to  th ink 
abou t the topic

2 W hat do I m ean 
by ...?

an im aginary example

3 As you can see, ... a key statem ent or idea

4 Looking at it 
another way, . . .

a concluding com m ent 
giving a result of 
som ething

5 In linguistic 
term s, . . .

a new idea or topic tha t 
the lecturer w ants to 
discuss

6 Say . . . a com m ent about a 
diagram  or picture

7 As a result . . . a consequence of 
som ething

8 The po in t is ... an explanation of a w ord 
or phrase

9 In this way ... an idea th a t the lecturer 
w ants to  explain in a 
certain context



7.3 Extending skills stress w ith in  words • fixed phrases • g iv ing sentences a special focus

Q  Listen to  some stressed syllables. Identify the word below in each case. Number each word. 

Example:
You hear: 7 s/s /sis/ You write:
assessment ____  examination _  specification

backwash ____ measure trustworthy

consequently p iloting validity -------

consistently I reliability _________  version

' Listen to  the final part o f the lecture from Lesson 2.

1 Complete the notes on the right by adding a 
symbol in the space.

2 What research task(s) are you asked to  do?

Study the tasks in box a. Find one or more 
phrases in box b fo r each task.

Rewrite these sentences to  give a special focus. 
Begin w ith the words in brackets.

1 Ruch first referred to  specifications in the 
early 1900s. (It)

2 The use of a test spec is very im portant fo r 
good planning. (What)

3 Test specifications guide test writers. (The 
advantage)

4 Making valid and reliable tests is highly 
complex because a wide variety of d ifferent 
factors need to  be considered. (Two 
sentences. First = 'It'; Second = 'The reason')

5 Validity and reliability can be built into tests 
through planning. (It)

See Skills bank.

Choose one section o f the lecture. Refer to your 
notes and give a spoken summary. Use the fixed 
phrases and ways of giving special focus that 
you have looked at.

Work w ith  a partner.

1 Choose a short text and practise w riting 
sample test items fo r a HET reading test.

2 Present your test items to  another pair. 
Practise using fixed phrases and ways of 
giving special focus.

1. Language te s tin g  = com p lex  

___ many ’fa c to rs  to  cons ider

___ , w eather /  te s i- ia k e r ’s personality

..-  unre liab ility

2. P lann ing___  d i f f ic u l t

m ust consider

•  Who a re  you te s t in g P

• W hat a re  you testing?

• Which items a re  used?

___  use te s t  spec = guide f o r  te s t  w rite rs

p la n n in g .......validity ......... re liab ilii

3. Research  to p ic  ___  validity

a. validity I___  re liab ilii

b. w rite  te s t  spec

referring back to  a recently mentioned topic 
making a major point adding points 

finishing a list giving examples restating

and so on 
In other words, ... Let's take ...

Let me put it another way. 
Not to  mention the fact th a t ... 

Plus there's the fact th a t ... 
The fact of the matter is, ... 

You've already heard ...
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7.4 Extending skills ve con tribu tions to  a seminar

Look at the information on the opposite page about 
the Hadford English Test.

1 What does the information show?

2 How many sections are there in the test?

3 What type o f language proficiency does HET aim 
to  test?

B  $  Listen to  the first extract from a planning meeting 
about HET.

1 What are the tutors discussing?

2 Where is the test taking place?

c 9  Listen to  the meeting. Are these sentences true or 
false?

1 The examiners th ink tha t training is too time 
consuming. ..... .

2 Double marking is a form  of moderation.

3 Grade descriptors describe what students 
need to  do to  get a particular grade.

4 The chief examiner is in favour o f double 
marking.

5 The new system is less fa ir to the students.

Study the tasks in box a and the phrases in box b.

1 Write a, b, c or d next to  each phrase to  show its 
use.

2 Listen to  the meeting again to  check your 
answers.

a introducing
b asking fo r clarification
c agreeing/disagreeing
d clarifying

I'd like to make two points.
First, ...

Can you expand on that?
The point is ...
What's your second point?
My second point is ...
Yes, b u t ...
I don't agree with that 

because ...
Sorry, but who/what are you/we 

talking about, exactly?
We need to be clear here.
In what way?
What I'm trying to say is, ...
Can you give me an example? 
Look at it this way.
Absolutely.
I'd just like to  say th a t ...

Work in groups o f four to  research the key stages of 
test development.

1 Each person should choose a d ifferent stage.

•  Student A: Describing the testing situation.

•  Student B: Creating and tria lling test items.

•  Student C: Piloting the fu ll test w ith  students.

•  Student D: Developing scales and training markers.

2 A fter reading the notes, report back orally to  your group. Use fixed phrases 
to ask fo r and give clarification.

Work in groups. Choose one o f the tests shown in the pictures on the opposite page.

1 What are the special features o f each type o f test. Discuss w ith  your group.

2 Report to  the class on your discussion, explaining some o f the particular 
features o f the different tests.

58
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7  L A N G U A G E  T E S T I N G

HET is a test in English for academic purposes solely 
for students seeking to join the University of 
Hadford.

W h y take HET?

HET has been designed for international students 
who want to study at Hadford University.

The results of the HET test can usually be obtained 
within 48 hours of the test's administration.

W h e re  can I take HET?

To arrange to take the test in Hadford, please contact 
HET@hadford.ac.uk

Listening
The listening paper assesses 
your ability to understand a 
lecture.

Reading and writing
The reading and writing 
paper assesses the ability to 
read and understand 
academic texts and to 
complete two short writing 
activities.

Grammar
The grammar paper assesses 
your command of grammar 
in academic situations.

HET comprises four papers:

•  Listening

•  Reading and writing

•  Grammar

•  Speaking

The test takes three hours.

Speaking
The speaking paper assesses 
your ability to interact with 
an examiner and to discuss 
academic issues.

*
1 ̂ H A D F O R D  University

Hadford English Test (HET)

W h a t is HET?

HET will also be administered in China, Cyprus, 
Japan and Saudi Arabia. For overseas test dates 
please contact HEToverseas@hadford.ae.uk

W h a t does H E T  involve?

U niversity Language 
P rofic iency Test

English for Business

End o f Se m e ste r Test

: (LPT)
Language 

Placement Test
Know your needs

L a n g u a g e  o f  L a w  

M o d u le  3

Self-help  language test

Name: Lo n b r id g e  Lan g u ag e  S ch o o l

mailto:HET@hadford.ac.uk
mailto:HEToverseas@hadford.ae.uk


Vocabulary bank
:

Recognizing fixed phrases from linguistics (1)
There are many fixed phrases in the fie ld of Language and Linguistics studies. 

Examples:

Phrase Meaning in the discipline

test item a question used in a test

item bank a collection o f test questions

test validity the extent to  which test scores can be trusted; if a test item 
does not accurately measure a target skill, then the item is 
not valid

test re liab ility the agreement o f test w ith  itself or another test; if, for 
example, students can get the right answers by guessing, the 
test is not reliable

examiner training teaching examiners to  award marks consistently and fairly

Keep a list o f fixed phrases and remind yourself regularly o f the meanings.

Recognizing fixed phrases from academic English (1)
There are also a large number o f fixed phrases which are commonly used in academic and 
technical English in general.

Examples:

Phrase W hat comes next?

As we have seen ... a reminder o f previous information

An im portant concept is ... one o f the basic points underlying the topic
As you can see, ... a reference to  an illustration OR a logical conclusion 

from previous information

As shown in ... a reference to  a diagram or table
... in such a way th a t ... a result of something
In addition to (X, Y)

X = reminder o f last point, Y = new point
As well as (X, Y)

In the case o f ... a reference to  a particular topic or, more often, sub-topic
... based on ... a piece o f research, a theory, an idea
Bear in m ind (that) ... key information which helps to  explain (or lim it in some 

way) previous information
The po in t is ... the basic information underlying an explanation
in order to (do X, Y) X = objective, Y = necessary actions/conditions
In X terms, ... explaining something in a certain context
In other words, ...

the same information put in a different way
Looking a t i t  another way, ...

In this w a y ... a result from previous information
Say... an example

What do 1 mean b y ...? an explanation o f X



'Given' and 'new' information in sentences
In English, we can put im portant inform ation at the beginning or at the
end of a sentence. There are tw o  types o f im portant information.

1 Information which the listener or reader already knows, from general 
knowledge or from previous information in the text. This can be called 
'given' information. It normally goes at the beginning of the sentence.

2 Information which is new in this text. This can be called 'new' 
information. It normally goes at the end o f a sentence.

Example:
In Lesson 2, the lecturer is talking about the language testing process, so
the testing process in general = given information.

Given New

The testing process can be improved by using a test blueprint.

In a blueprint, you get specifications fo r content and the way i t  should be tested.

i

Giving sentences a special focus
We sometimes change the normal word order to  emphasize a particular 
point, e.g., a person, an object, a time.

Examples:

I

Normal sentence Bachman researched language testing in the 1990s.

Focusing on person I t  was Bachman who researched ...

Focusing on object It was language testing which Bachman researched...

Focusing on time It was in the 1990s tha t Bachman ...

Introducing new information
We can use special structures to  introduce a new topic.

Examples:

Validity is an im portant aspect o f  w riting  language tests.
One important aspect o f writing language tests is validity.

Three main arguments exist fo r using a test spec.
There are three main arguments for using a test spec.

A test spec is very im portant fo r good planning.
■> What's very important for good planning is the use o f a test spec.

Objectivity is very important.
4  What I mean is ... it's really important to be objective.

Clarifying points
When we are speaking, we often have to  clarify points. There are many 
expressions which we can use.

Examples:
Let me p u t it  another w a y ... What I'm trying to say is ...
Look a t i t  this w a y ... The point/th ing  is ...
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iden tify ing synonyms • m aking nouns from  verbs • paraphrasing

H  Discuss the fo llow ing questions.
1 In what ways can a language be powerful or 

dominant?

2 What pow er is there in the items in box a?

¡S In pictures A-D, what do you learn about the spread 
o f English?

C Look up each noun in box b in a dictionary.

1 Is it countable, uncountable or both?

2 What is its language and linguistics meaning?

3 What is a good synonym?

4 What useful grammatical information can you find?

O  Study the lists o f verbs in box c.
1 Match the verbs w ith  similar meanings.

2 Make nouns from the verbs if possible.

E Look at the Hadford University handout.

1 How does the w rite r restate each section heading 
in the paragraph?

2 Find synonyms for the blue words. Use a 
dictionary if necessary.

3 Rewrite each sentence to  make 
paraphrases o f the texts. Use:

® synonyms you have found yourself 
® synonyms from Exercise C
•  the nouns you made in Exercise D
•  passives where possible
•  any other words tha t are necessary 

Example:
...the number o f other users o f English has 
multiplied at a very rapid rate since 
Shakespeare's epoch.
Since Shakespeare's era, the quantity o f  non­
native speakers o f  English has increased rapidly.

S® Look at Figure 1 on the opposite page.

1 What were the first tw o  main branches o f the 
spread o f English?

2 Which branch has had more impact so far?

3 Which main branch is likely to  have the bigger 
impact in the future?

advertising education government 
media politics research trade

banter barter bilingualism 
community culture endangerment 

global village globalization heritage 
immigration imperialism lingua franca 

native speaker tourism trade

1 2

multiply utilize
use comprehend
exchange (goods) increase
translate communicate
understand trade
play a role in achieve
reach transmit
correspond decode
broadcast extend
spread contribute (to)

'H A D F O R D  University 

English, past and present

A T h e  language o f Shakespeare

Four hundred and fifty years ago. during the 
lifetime of William Shakespeare, the number 
of English speakers is thought to havereached 
no more than 7 million. . ,
of English speakers were residents of the British Isles. 
English was not utilized or understood elsewhere in Europe 
and had not yet spread outside its country of origin.

B T h e  w orld language

Today, approximately 1.8 billion speakers ise English. 
However, only about 400 million of the people who 
regularly correspond in English can be described as native 
speakers. This means that the number of other users of 
English has multiplied at a very rapid rate since 
Shakespeare’s . English has • , ,
in improving global relations because of the need for 
countries to communicate and trade with each other. The 
language has now achieved a truly international position.

6 2



I I Main areas of British control

Map shows present-day boundaries.

Japanese 6% 

German 6% 

Other 5% 

Chinese 4% 

French 3% 

Spanish 2% 

Russian 2% 

Italian 2%

Korean 1%

~ -il CJ’

Southern
Pakistan

Australia

re 1 : Family tree o f English

The British Empire and Commonwealth, about 1914

Websites by language

English 6 8 »

A  family tree representation (after 
Peter Strevens) o f the way English 
- as spread around the world,
• - :  wing the influence o f the two 

: - --ranches ofAmerican ana 
British English



A  Look at the words in the blue box.

1 In your country, which languages are used 
in each o f the situations?

2 What affects the choice of language in 
these different situations?

3 What influence does this have on different 
people in your country?

Look at the four essay types on the right.

1 What should the w rite r do in each type?

2 Match each essay type w ith one o f the 
questions below (A-D).

3 What topics should be covered in each 
essay question?

Read the title  o f the text on the opposite page
and the first sentence o f each paragraph.

1 What w ill the text be about?

2 Choose one of the essay questions in 
Exercise B. W rite four research questions 
which w ill help you to find information 
fo r your essay.

D Read the text.

1 Using your own words, make notes from 
the text on information fo r your essay 
question.

2 Work w ith  another person who has 
chosen the same essay question as you. 
Compare your notes.

1  Study the highlighted sentences in the text.

1 Underline all the subjects and the ir verbs.

2 Which is the main subject and verb for 
each sentence?

Study the table on the right.

1 Match each word or phrase w ith its 
meaning.

2 Underline the words or phrases in the text 
which the w rite r uses to  give the 
definitions.

a conference a classroom 
a movie a lecture a menu 

a court o f law a TV show a radio show 
a journal a sign a book a poster 

a song a newspaper

IAD FO R D  University 

There  are four main essay types

• descriptive

• analytical

° comparison

• argument

W hat are the advantages and disadvantages of 
using an international language?

‘Endangered languages with few speakers should be 
protected from killer languages such as English.’ To 
w hat extent do you agree with this statement?

Explain why English has become the language of 
business today.

@ W hat are the implications for a government which 
is considering the adoption of English as an official 
language? Describe how one or two countries have 
dealt with these implications.

Word/phrase Meaning

1 census originating in and typical of a 
region or country

2 comeovers a language given legal and 
governmental status w ith in  a given 
country

3 speech 
community

an official survey o f a population 
carried out at set intervals

4 neo-native 
speaker

a word used on the Isle of Man to 
describe immigrants

5 official 
language

a group tha t includes all the 
speakers o f a single language

6 indigenous speakers o f a language taught from 
birth by non-native speakers
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It is w ell known that the cultural and environmental influences 
which surround a person or society are reflected in language. 
However, the modern phenomenon of the global village requires the 
widespread use of a global language. Currently, due to the impact of 
British Imperialism, and the rise of power in the USA, it seems to be 
English which fu lfils the role of global language. This use of English 
as an international lingua franca or an official language may present 
certain benefits for the career or lifestyle of an individual or the 
economy of a business or country. However, the im plications for 
global communities as a whole may not always be so positive.

The following are the implications which have to be 
considered by governments when deciding whether to make 
English official:

•  Will the official status pu t the status of the indigenous, 
or original, language(s) at risk?

•  Could the use of English threaten local culture and 
diversity?

•  Might an official language, a language commonly 
awarded legal and governmental status in a country, 
also change the language of the media?

•  How will different members of society be influenced 
and affected by the new official language, especially 
w hen the new tongue is associated with progress and 
development?

•  Can language education easily be made accessible to all 
members of the community?

The potential impact of some of the considerations above 
is illustrated by the case of Manx Gaelic, which is spoken on 
the Isle of Man, a self-governing British island. The Isle of 
Man is located in the Irish Sea at the geographical centre of 
the British Isles. The situation faced by Manx provides a 
good example through which the potential dangers are 
illustrated. The sharp decline in Manx speakers during the 
19th century meant that the community was largely taken 
over by users of the English language. According to 
Cumming (1848), a resident geologist and school master of 
the Isle of Man, by the middle of the 19th century the vast 
majority of islanders spoke some English. Less than 20 years 
later, it was estimated by Jenner (1874), an expert in Celtic, 
that less than one-third of the island's population spoke 
Manx on a regular basis. In 1901, the official census, a survey 
which collects information from the local population, 
demonstrated that less than 10 per cent of Manx people 
could speak the local language. This had further reduced to a 
mere 1.1 per cent by 1921.

The reasons for the dominance of English and the 
endangerment of Manx can largely be linked to a growth 
in immigration. An influx of 'comeovers', which is a local 
term used to describe immigrants, started from the late 
18th century onwards. This was followed by a large

number of English-speaking tourists who began visiting 
from the 1830s. The result was a new need for bilingualism 
in the barter and banter involved in trade and tourism. A 
bilingual is a native speaker of two languages. The 
outcome was a downgrading of the status of the Manx 
language. In other words, the Manx language became less 
important because English was thought to bring with it 
relative advantage. The number of native speakers of 
Manx continued to dwindle throughout the 20th century 
until Ned Maddrell, the last known native speaker, passed 
away on 27th December 1974.

In addition to the rise of English as the everyday means of 
communication on the Isle of Man, the decline in the usage 
of Manx Gaelic has also led to the supremacy of English as 
the island's language of literature and the arts. The limited 
audience provided by the Manx speech community -  a 
group of people identified by shared language use -  could 
not compete with the potential of English as a global 
language. This resulted in a break in the link between the 
island's culture and its language. Ironically, in many cases, 
even those wishing to revive the Manx language and culture 
have turned to English, as it offers the widest forum for 
expression.

As the Manx example illustrates, despite the benefits of 
communication, trade, commerce and tourism, the 
dominance of the w orld's global language has suppressed 
important aspects of the island's cultural identity. This is a 
warning to any country or state considering awarding 
English, or any other global language, an official status.

In recent years, a Manx language renaissance has begun to 
gather speed and the number of bilingual children who have 
been brought up as Manx neo-native speakers (described as 
speakers taught from birth by non-native speaking parents) 
is on the increase. The Manx government also now supports 
various Manx language teaching projects. It is exactly this 
kind of venture which will need to continue to develop if the 
Isle of Man's linguistic and cultural heritage is ever to 
regenerate significantly. It is clear that important lessons can 
be learnt from the Isle of Man's experience by the 
governments of other regions.



i  Find the words in the box in the text in Lesson 2.

1 What part o f speech is each word?

2 Think o f another word which could be used in place of 
the word or phrase in the text. Use your dictionary if 
necessary.

Study sentences A-D from the text in Lesson 2.

ic

1 Identify the dependent clause.

2 Copy the table under the sentences 
and w rite  the parts o f each dependent 
clause in the table.

3 Rewrite the sentence using an active 
construction.

Example:

It is well known tha t language reflects the 
cultural and environmental influences which 
surround a person or society.

Look at the essay plans A and B and extracts
1 and 2 on the opposite page.

1 Match each plan w ith an essay title  in Lesson 2.

2 Which essay is each extract from?

3 Which part o f the plan is each extract from?

widespread global status 
estimated influx downgrading 
dwindle supremacy audience 

potential revive forum 
expression suppressed venture

It is well known that the cultural and environmental 
influences which surround a person or society are 
reflected in language.

The following are the implications which have to be 
considered by governments when deciding whether 
to make English official.

The situation faced by Manx provides
a good example through which the potential dangers 
are illustrated.

It is clear that important lessons can 
be learnt from the Isle of Man's experience by the 
governments of other regions.

Subject Verb By w h o m /w h a t

The cultural 
and
environmental
influences

are re flected in language.

Work w ith  a partner.

1 Write another paragraph for one o f the plans.

2 Exchange paragraphs w ith  another pair. Can they identify where it comes from?

8.4 Extending skills . . ........
w riting  complex sentences • w riting  essay plans • w riting  essays *

w

Make complete sentences from these notes. Add words as necessary.

nevertheless -  outlook -  
Manx, language -  no t think 
-  completely bleak

issues -  illustrate -  Man* speech 
community -  last ISO years

adoption -  English as o ffic ia l 
language -  positive and negative 
-  implications

important lessons -  leam -  
governments -  example o f  Manx

English -  grow  in power -  
native language -  no longer 
pass -  parenfs to  children

English -  use -  not only 
general transactions -  also 
high cu ltu re

B  The sentences in Exercise A are topic sentences fo r paragraphs in essay D in Lesson 2. Put them in the 
best order fo r the essay. What is the main topic fo r each paragraph?

Look at the essay question on the right.

1 What kind o f essay is this?

2 Do some research and make an essay plan.

3 W rite the essay.

‘English has become a global language because it is 
both easy to leam and superior to other languages.’ 
To what extent do you agree with this statement?
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I Untroiluction1. "Describe tWe role flayed  
by coivxrvxunication sKills in business. 
UntroAuce fa c ts  a d  sta tistics  sWoi în  ̂
tWat Enĉ lisK is a co rp o ra te  lingua 
franca. ^e-Cer to  te*t'. business/career 
benefits tWrou^W use o f  En̂ lisW.

2. ('lain body'. "Discuss areas lOKere En l̂isW 
currently a Significant business
ro le1, e-rv^ail; teleyWone, r^eetincys, 
negotiations; aiv'ertisin<^/rv\arKetin< .̂ Explain 
EnalisW is Yo^eriul in business because  
o f  its sta tu s  as a global lan^ua^e and 
easily accessib le learning resources.

3  Conclusion'. Corwspanies tWat v£ant to  
increase p rofit ana r^aintain a global 
re fu tation  need to  associate  tWemselves 
tOitW a global lan^uacje,

1 Introduction'- Define -  endangered language -  
re fe r to  te x t: Explain -  traditionally languages 
develop in line with the communication needs o f  
the speech community. Global languages now 
threaten languages with smaller speech 
communities.

2 Thesis statement -  arguments to r  profec+ion 
versus arguments against need fo r pro+ecfion.

3 Alain body A: Link between biodiversity and 
language diversity -  Diversity shows rich 
understanding o f  the world, environments and 
cultures. A loss o f  diversity is a loss o f  human 
understanding.

4- Main body B: Survival o f  the fitte s t. Loss o f  
languages is part o f  natural selection. Fewer 
languages will make communication easier

S Conclusion: Suggest: endangered languages 
should be protected but also recognize 
importance o f  international communication. Give 
examples o f  successful multilingual nations.

Under normal circumstances, languages develop in relation to  the environment in 

which they are found. However, due to  the power of globalization and the need to 

communicate internationally, the use o f second languages fo r business and official 
purposes is becoming more and more common. This essay w ill investigate the threats 

posed by powerful international languages like English and examine whether local 
languages need to  be protected. The situation of the Isle o f Man and its people w ill 
be used to  highlight some o f the typical issues fo r indigenous languages.

As the previous section exp la ins, it canno t be den ied  that using an in ternational language  does 

have some im portan t benefits in business. In this section the d iffe rent contexts in w h ich  English 

is used in the w o rld  o f business w ill be described  in further de ta il. The discussion w ill first 

consider English used on the te lephone and  through e-mail.



Vocabulary bank
: ::

Understanding new words: using definitions
You w ill often find new words in academic texts. Sometimes you w ill not be 
able to  understand the text unless you look the word up in a dictionary, but 
often a technical term w ill be defined or explained immediately or later in 
the text.
Look fo r these indicators:

is or are a b ilingual is a native speaker o f two languages

brackets The number o f  b ilingual children who have been brought up as 
Manx neo-native speakers (described as speakers taught from birth  
by non-native speaking parents) is on the increase.

or W ill the official status p u t the status o f  the indigenous, or original, 
language(s) a t risk?

which An influx o f 'comeovers', which is a local term used to describe 
immigrants, started from the late 18th century onwards.

a comma or dash (-) 
immediately after 
the word or phrase

In 1901, the official census, a survey which collects inform ation from  
the local population, demonstrated ...
The lim ited audience provided by the Manx speech community -  
a group o f people identified by shared language use -  could not 
compete w ith ...

phrases such as 
tha t is, in other 
words

The outcome was a downgrading o f the status o f the Manx 
language. In other words, the Manx language became less 
im portant because English was thought to bring w ith it  relative 
advantage.

Remember!
When you w rite  assignments, you may want to  define words yourself. Learn 
to use the methods above to  give variety to  your w ritten  work.

Understanding direction verbs in essay titles
Special verbs called direction verbs are used in essay titles. Each direction 
verb indicates a type o f essay. You must understand the meaning o f these 
words so you can choose the correct w riting  plan.

Kind of essay Direction verbs

Descriptive State ... Say... Outline ... Describe ... Summarize ... 
What is/are ... ?

Analytical Analyse... Explain... Comment o n ... Examine... 
Give reasons fo r ... W hy...?  H ow ...?

Comparison/
evaluation

Compare (and contrast) ... Distinguish between ... 
Evaluate ... What are the advantages and/or 
disadvantages o f ...?

Argument Discuss ... Consider ... (Critically) evaluate ... 
To what e x te n t...? How far...?
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Choosing the correct writing plan
When you are given a w ritten assignment, you must decide on the best w riting  plan before 
you begin to  w rite  the outline. Use key words in the essay title  to  help you choose -  see 
Vocabulary bank. ___________________________________

Type of essay -  content Possible structure

Descriptive writing
List the most important points of something: e.g., in 
a narrative, a list of key events in chronological order; 
a description o f key ideas in a theory or from an 
article you have read.
Summarize points in a logical order.
Example:
Describe how one or two countries have dealt w ith  
the adoption o f English as an official language.

•  introduction
•  point/event 1
•  point/event 2
•  point/event 3
•  conclusion

Analytical writing
List the important points which in your opinion
explain the situation.
Justify your opinion in each case.
Look behind the facts at the how and why, not just 
w hat/w ho/w hen.
Look fo r and question accepted ideas and assumptions. 
Example:
Explain why English has become the language o f 
business today.

•  introduction
•  definitions
» most important point:

example/evidence/reason 1 
example/evidence/reason 2 
etc.

•  next point: 
example/evidence/reason 3 
example/evidence/reason 4 
etc.

•  conclusion

Comparison/evaluation
Decide on and define the aspects to  compare two 
subjects. You may use these aspects as the basis fo r 
paragraphing.
Evaluate which aspect(s) is/are better or preferable 
and give reasons/criteria fo r your judgment. 
Example:
What are the advantages and disadvantages o f 
using an international language?

•  introduction
•  state and define aspects
Either:
•  aspect 1: subject A v. B
•  aspect 2: subject A v. B 
Or:
•  subject A: aspect 1, 2, etc.
•  subject B: aspect 1, 2, etc. 

etc.
•  conclusion/evaluation

Argument writing
Analyse and/or evaluate, then give your opinion in a 
thesis statement at the beginning or the end.
Show awareness o f difficulties and disagreements 
by mentioning counter-arguments.
Support your opinion w ith  evidence.
Example:
'Endangered languages w ith few  speakers should 
be protected from killer languages such as English.' 
To what extent do you agree w ith this statement?

•  introduction: statement of issue
•  thesis statement giving opinion 
® define terms
•  point 1: explain + evidence
•  point 2: explain + evidence 

etc.
•  conclusion: implications, etc. 
Alternatively:
•  introduction: statement of issue
•  define terms
•  for: point 1, 2, etc.
® against: point 1, 2, etc.
•  conclusion: statement of 

opinion



TRANSLATING AND INTERPRETING

9.1 Vocabulary fixed phrases • translation and interpreting terms

A Match the words to make fixed phrases.

1

2

3

4

machine translation

simultaneous translator

source

mother

jargon

interpreting
...

5 i freelance
I ?

6 technical

7 bilingual

tongue

dictionary

language

Study the words and phrases in the blue box.

1 Complete each phrase in column 2 w ith  a 
word from column 1.

2 Which phrase can you use to:
•  agree only partly w ith  a point
® begin talking about several points
•  introduce the first o f tw o ideas
• focus on the point which the w riter/ 

speaker thinks is the most important
® give a reason fo r a point
® mention an idea
•  ta lk about certain circumstances
•  introduce the second of tw o  ideas
•  mention a problem w ith someone's idea

to
... start w ith
... people think

the on ... other hand

some to  ... extent
on ... one hand

many ... real question is

this on ... grounds that
Î " ' '• “ 2-;; ":?-' - i  
that S

... would be great, except
in ... sort o f situation

Look at the people on the opposite page.

1 Is each person likely to  need translation or 
interpreting services, or both?

What is each person's particular need fo r these services? 

Match each person w ith  the correct quote (A-F).

Replace the words in italics w ith  a phrase from

ADFORD University

The translation and interpretation process normally 
involves some of the following activities:

•  studying passages of text and rewriting them in the
target language, often by using word-processing 
software and a bilingual dictionary

•  analysis of verbal communication in one language 
and explaining accurately in the target language, 
either face to lace or using conferencing equipment

•  using a thesaurus, professional dictionaries,
reference books and electronic resources to 
understand specialist vocabulary

•  researching language for specific purposes and 
consulting with clients who have expertise in the 
appropriate field, including discussion of any 
ambiguous points; networking and liaising with 
corporate institutions, legal departments and 
governmental organizations

2
3
4

Exercise B.

D Read the extract from the Hadford University handout 
on this page about translating and interpreting.

1 Match the blue words in this extract w ith  the 
definitions on the opposite page.

2 Use your dictionary to check words you do not know. 

Complete the table on the right.

Base form Other related forms

accurate accuracy accurately

consult

edit

interpret

profession

special

translate

70
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‘As our two companies will be working together, what 
we really need to know is how we can both benefit.’

‘These plans could be fine, it’s ju s t that I can’t 
understand the notes which are written on them.’

‘As the president mentioned, we are all partly 
responsible for the problems caused by global 
warming.’

‘Under these circumstances, I’ll need to see a translation 
of the document in English before it can be used in court.’

‘I want to keep you in hospital for a few days because 
your condition needs monitoring.’

‘First o f all, you could put a hyperlink here to give 
access to translations of this page in other languages.’

O O O  .................  w w w.hadfield.ac.uk/Translnt/def

Definitions
A customers 1 a term for information stored on the Internet, on CD-ROMs

B meeting or contacting people who can be of and on databases

professional help to you J hardware and software used for communication purposes

C area of expertise during large group meetings

D ideas that can be understood in more than one way K the language into which a text is being translated

E an investigation of key elements L a book similar to a dictionary, but in which words are arranged

F computer programs used for creating written 
documents M

in groups that have similar meanings

words used by those in a particular group or area of activity

G using spoken words to convey a message or idea N in person

H obtaining advice from someone 0 books designed to be consulted for specific facts

http://www.hadfield.ac.uk/Translnt/def


Study the slide on the right. What questions do 
you th ink the lecturer w ill answer?

1 Listen to  Part 1 o f the lecture.

1 Complete the Notes section below.

2 What is the lecturer's story about? Why is it not 
given in the notes?

3 Complete the Summary section.

4 Answer the Review questions.

Create a blank Cornell diagram.
Listen to  Part 2 o f the lecture.

1 Complete the Notes section.

2 W rite some Review questions.

3 Complete the Summary section.

4 Were your questions in Exercise A

Careers using languages (Lecture 1)
•  Translating & interpreting 

-  fields and sectors

•  Skills and study routes

•  Localization translation

answered?

D 9 Study the phrases in column 1 o f the 
blue box. Listen to some sentences from 
the lecture. Which type o f information in 
column 2 follows each phrase?

1 2

1 In terms o f. . . a developing trend
2 Research has shown information about a point

th a t ... the speaker w ill make later
3 It could be argued th a t ... aspect o f a topic the
4 As we shall see, ... speaker wants to  focus on

5 Increasingly we find a statement the speaker
th a t ... agrees w ith

6 It's true to  say t h a t ... a conclusion

7 So it should be clear an idea the speaker may
th a t...  not agree w ith

ReVjeio N otes

Careers in trans la ting T ra n s la to rs  *  in te rp re te rs  usually s p e c ia lis e  in one

and in te rp re tin g C o m /mom are a s o f  specialism  include-.
include ... 1 o ... se rv ice s  o financ ia l se rv ice s

o
1 1

8 ï G 0 1
o M arketing and ............

T ra n s la tio n  sk ills T ra n s la tio n  sk ills
include ... ? » exce llen t understanding o f  ..................... .Source m ateria l + ta rq e t.J  - - J

lanquaqeZ/ J
•  knowledge o f  tr.chnic.al rrvu p u tp r

Loritinq a n d ..............................  sk ills
| (Ü

X n te rp re tin q  sk ills X n te rp re tin q  sk ills
include ... ? •  exce llen t understandinq o f  ......................  Source lanquaqe andJ  J  J  

a c c u ra te  use o f  ................................ express ions

•  c u ltu ra l = c ru c ia l f o r  c lie n t lia ison
and .................

Summaçy

!
w?

~mmsm - s B - J



1 translator, interpreter, sector

2 bilingual dictionary, computer literacy, 
cultural awareness, judicial services

3 editing skills, target language, research 
skills

4 medical, financial, judicial

Now, where was I?

It's the first o f these points tha t I'm 
going to  focus on now ...

By the way, ...

Anyway, let's get back to  ...

I have a little  story to  tell you ...

I'd like to  move on now to  ...

You don 't need to  take notes on this ...

The point of tha t story was ...

If we turn now to  ...

When we look at interpreting we'll find ...

D  Q  What information does the lecturer provide about sources?
Listen to  the extracts and complete the table below.

recognizing digressions • understanding source references

Extract 1 Extract 2 Extract 3

Name of writer

Title and date of source

Location

Type of reference

Relevant to ...?

Introducing phrase

Use your notes to  w rite  75-100 words about translating and 
interpreting.

F Work in groups. Study the four types o f career associated 
w ith translating and interpreting in box c. Choose one type 
you would like to  find out more about and then discuss 
these questions.

1 What kind o f information w ill you need to  find?

2 What ideas do you already have?

3 Where can you go to  find more information?

A Study the words and phrases in box a.

1 Mark the stressed syllables.

2 11 Listen and check your answers.
3 Which is the odd one out in each group? Why?

Study the phrases in box b.

1 Do you th ink the phrases show a digression 
(start or end) or a relevant point?
Write D or R.

2 Look at the D phrases. Do they start or end 
the digression?

C 0  Listen to  the final part of the lecture from 
Lesson 2.

1 Take notes using the Cornell system. Leave 
spaces if you miss information.

2 What topic does the lecturer mention that 
is d ifferent from the main subject?

3 Why did he mention this topic?

4 What is your research task?

5 Compare your notes in pairs. Fill in any 
blank spaces.

6 Complete the Review and Summary sections.

9.3 Extending skills
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9.4 Extending skills making effective con tribu tions to  a seminar/debate

A Look at the words in the blue box. Identify 
the ir stress patterns.

Work in pairs.

Student A: Think o f good ways to  take part in 
a seminar.

Student B: Think o f bad ways to  take part in a 
seminar.

analysis consecutive documents essential 
interpret judicial simultaneous specialist 

technique translator

Is the future NIT?

You are going to hear some students in a 
seminar. They have been asked to  discuss the 
question: 'W hat is the role o f the translator in 
society?'

1 Listen to  the seminar extracts. Put a /  
fo r a good contribution and a X for a poor 
one in the table below.

2 Give reasons fo r your opinion.

3 Identify some additional information in 
the good contributions.

Student / / / Reasons

Extract 1

Extract 2

Extract 3

Extract 4

D Work in a group o f three or four.

1 Discuss your information fo r Lesson 3, 
Exercise F.

2 Discuss how best to present this 
information.

3 Present a description o f each type of 
translating and interpreting career to  the 
whole class.

E Work in groups. You are going to  take part in 
a debate. The title  is This house believes the 
future o f translation is MT.

1 Make a list of the advantages (Group 1) 
and disadvantages (Group 2) o f MT.

2 Read all the texts on this page and the 
next page. Add points to  your list.

3 Conduct the debate.

MT computer software attempts to translate from one 

language to another. The simplest versions, which translate 

at word level, are the basis of electronic dictionaries. This 

can be called direct translation.

However, for sentence- or text-level translation, more 

sophisticated processes are required. The source text must 

first be decoded for meaning, which is sometimes called 

the interlingua. That meaning must then be encoded into 

the target language. In order to do these two processes 

perfectly, the software must be able to:

• recognize and produce the syntactic structures and 

morphological features of the languages involved

• disambiguate multiple meanings of words

• recognize the meaning of metaphors and idioms.

At the highest level, it  must identify and correctly render 

specialist terminology from a particular variety of 

language, e.g., legal or medical.

Perhaps surprisingly, translation in highly specific fields 

(e.g., legal contracts) can be more accurate because there 

tends to only be one translation of a word or phrase and 

there is a great deal of standard text. On the other hand, 

with fiction or journalism, the software has to cope with a 

potentially unlimited range of input language.

The goal of MT is fully automated translation, but that is a 

long way in the future. However, even a relatively limited 

amount of human input before sending a document for 

computerized translation (for example, tagging all proper 

nouns) can improve its efficiency markedly.

L l

LI
decoded
meaning

direct translation

interlingua

L2

encoded
meaning L2

Figure 1: Simple and complex MT models
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Rainer Schulte, director of the Center for Translation 
Studies at the University of Texas at Dallas and the 
editor of Translation Reviexv, said machine translation 
was very much in its infancy.
'Machine translation, certainly in any area of intellectual 
pursuit, is pretty much useless,' Dr Schulte said. 'We'll 
never get to the point, at least not in the foreseeable 
future, where machine translation could translate 
essays, fiction or nonfiction books.'
At the University of Central Florida, however, a 
professor of German, Finley M. Taylor, said language 
instructors were using machine translation to help first- 
year students gain confidence in their ability to 
recognize errors. 'In doing this, we want to make them 
sharpen their skills/ he said. 'It builds up their 
confidence. They can say: "This is wrong. I can find 
m istakes."'
Teri O'Connell, a machine-translation expert at 
American Management Systems, said machine 
translation is generally used there 'to determine if a 
foreign document has any value and should be 
translated by a person'.

From The New York Times April 30,1998 © The New York Times. 
All rights reserved.

When run through the Babel Fish computer translator from 

English to French and back again, / am  a reporter f o r  The N ew  

York Times becomes I am  a jo u rn a lis t during tim es o f  N ew  York. 

She is having a  had  h a ir  day  becomes, via Italian, It is having a 

defective  day o f  hats. But if you want to grasp the major points 

o f a Web page without learning live years of Portuguese or 

hiring a 25-cents-a-word translator, it is a great convenience, 

(same source as above)

• lim e  flies (a particular kind o f  fly) like to eat arrows.

• Tou should measure the speed of flies (time them) in the same way that 

you measure the speed o f arrows.

• Tou should measure the speed o f  flies which resemble arrows.

• Tou should measure the .speed o f  flies in the same way that arrows 

measure the speed o f flies.

M T  has a  long way to go with simile and metaphor, and 
disambiguating words with multiple pans o f speech or 
meaning.

example lrom Pinker, S. (1994). The language instinct

A ccording to L aurie G erber, M T  is not a useful 
tool w hen the a lternative  to m achine transla tion  
is hum an transla tion  by a bilingual. H ow ever, in 
m any situations, p a rticu larly  in the com m ercial 
w orld , th a t is no t the case. C om panies sim ply 
canno t affo rd  to  have all th e ir  docum ents 
transla ted , p e rh ap s in to  m any  languages. I t  m ay 
no t even be possible to  find bilingual speakers o f 
th e  languages o f all th e  ta rg e t m arkets. In  th is 
situation , M T  is a  w orthw hile  m ethod. In o th er 
w ords, M T  is a  useful tool w h en  th e  a lte rna tive  
to m achine tran s la tio n  is ... no transla tion .

Working toward succeed in machine translation,

Laurie Gerber

h t tp : //w w w .e a m t.o rg /s u m m itV II I/p a p e rs /g e rb e r .p d f

138SF- S S H I* x S jg g jK ig M S S P S fS p  T ,S B e SB§*fp* A S ®  :

If you use translating software, here are some hints 

for helping it do a good job, adapted from advice 

offered by the now-defunct Globalink translation 

service:

Use concise, direct language.

Do not use idioms or slang.

Avoid complex sentences.
1“

Avoid metaphors.

Avoid words with more than one meaning.

Finally, review any translation before sending it to 

another person.

http://spanish.about.com/librdry/weekly/aa111698.htm

Time flies like an arrow is a well-known simile in English. It 
clearly means that time moves quickly and in a straight line. A 
hum an translator would have no problems in decoding this 
m eaning and could then easily encode it into the target 
language.

However, M T  software is almost too clever for its own good, 
when faced with a  sentence like this. T he software recognizes 
that time, flies and like have multiple m eanings/parts of speech, 
so not only does it find the metaphorical translation, it also 

offers:

http://www.eamt.org/summitVIII/papers/gerber.pdf
http://spanish.about.com/librdry/weekly/aa111698.htm


Vocabulary bank

Recognizing fixed phrases from linguistics (2)
Make sure you understand these phrases from translation and interpreting. 

community languages mother tongue

consecutive interpretation freelance translator

cultural awareness bilingual dictionary

simultaneous interpretation target language

technical jargon source language

specialist term inology interlingua

machine translation

Recognizing fixed phrases from academic English (2)
Make sure you understand these fixed phrases from general spoken academic English.
As we shall see, ...

But the real question is ... 

From the po in t o f view o f ... 

In a case like th is ,...

In terms o f ...

In the sense th a t ...

In this sort o f situation, ... 
That's the reason w h y ... 

Increasingly we find  th a t ... 

It could be argued th a t ...

It's true to say th a t ...

Many people think ...

On the grounds th a t ...

On the one hand, ...

Research has shown th a t ...

So i t  should be clear th a t ... 

That would be great, except... 
To some e x te n t...

To start with, ...



Using the Cornell note-taking system
There are many ways to  take notes from a lecture. One method was developed 
by W alter Pauk at Cornell University, USA.

The system involves Five Rs.

record Take notes during the lecture.
reduce A fte r the lecture turn the notes into one- or two-word questions or 

'cues' which w ill help you remember the key information.

recite Say the questions and answers aloud.

reflect Decide on the best way to  summarize the key information in the 
lecture.

review Look again at the key words and the summary (and do this regularly).

Recognizing digressions
Lecturers sometimes move 
away from the main point in 
a lecture to  tell a story or an 
anecdote. This is called a 
digression. You must be able 
to  recognize the start and end 
of digressions in a lecture.

Sometimes a digression is 
directly relevant to  the 
content o f the lecture, 
sometimes it has some 
relevance and sometimes, 
w ith  a poor lecturer, it may 
be completely irrelevant. 
Sometimes the lecturer points 
out the relevance.

Don't worry if you get lost in 
a digression. Just leave a 
space in your notes and ask 
people afterwards.

Recognizing the start That reminds me ...

1 remember once ...

By the w a y ...

Recognizing the end Anyway, where was 1?

Back to the point.

So, as 1 was saying ...

Understanding Of course, the point o f that story is ... 1
the relevance I'm sure you can all see tha t the story 

shows... 1
Why did 1 tell tha t story? Well, ...

Asking about 
digressions

What was the po in t o f the story about the 
jo b  in Japan?

Why did she start talking about note-taking?

1 d idn 't get the b it a b o u t...

Referring to other people's ideas
We often need to  ta lk about the 
ideas o f other people in a lecture 
or a tutoria l. We normally give the 
name o f the w rite r and/or the 
name o f the source. We usually 
introduce the reference w ith  a 
phrase; we may quote directly, or 
we may paraphrase an idea.

Name and
introducing
phrase

As Esselink suggests ...

To quote Esselink ...

Where in Practical guide to  localization ...

What ... localization contracts are likely to 
become ongoing projects.
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'neu tra l' and 'm arked ' words • expressing confidence/tentativeness

J4 Study the words in box a.

1 Use your dictionary to  find out the meanings.

2 What part o f speech is each word?

SI Read the Hadford University handout.

1 Use your dictionary or another source to  check 
the meanings o f the highlighted phrases.

2 Which are the stressed syllables in each phrase?

C Look at the pictures on the opposite page.

1 Match each picture w ith  a dialogue below.

2 For each picture, describe how language is being 
used. Use some of the highlighted phrases from 
Exercise B and words from Exercise A.

D  Study the words in box b.

1 Check the meanings, parts o f speech and stress 
patterns.

2 Put the words into the correct box in the table 
below, as in the example.

Neutral Marked

rise, increase rocket, soar

fall, decrease

important

big, large

useful

good

small

convention discussion gossip 
greeting imply infer 
interaction response 

social stimulus utterance

%
HADFORD University 

W hat is discourse analysis?
Discourse analysis (DA) refers to the linguistic 

study of authentic connected speech o r written 

discourse. DA is a qualita tive method o f studying 

the o rgan iza tion  o f language com munication 

above sentence structure and surface level. The 

focus is, therefore, on larger language units or 

conversational exchanges. Discourse analysis 

investigates speech acts o f stimulus and response 

w hich are used in social interaction and d ifferent 

contexts. Phenomena are exp lored such as 

phatic com munion, especia lly in greeting and 

parting, the pragm atic value o f an utterance, as 

opposed to its gram m atical value, and substitution 

and ellipsis, usually for lexical cohesion. Cohesive 

devices and discourse markers are features w hich 

are frequently studied.

: . liBBBssi

enormous essential excellent 
fantastic huge insignificant key 

massive minimal minor outstanding 
plunge rocket significant soar 
superb tremendous tiny vital

Ë  Read the extract from the module description fo r discourse analysis.

1 Use a marked word in place o f each o f the blue (neutral) words.

2 Look at the red phrases. How strong are they?

It is generally accepted that discourse analysis can be a good investigation tool in a variety of important disciplines, 
including sociolinguistics and psycholinguistics. It is also clear that interest in discourse analysis has risen in recent 
decades. As discourse analysis is undoubtedly a big growth area for research, this module represents a good opportunity 
for students to familiarize themselves with useful methods and important techniques.

Although it is fair to say that there is a large range of approaches to discourse analysis, students who take this module 
can be confident of learning more about how forms of language are used in communication. It is unlikely that the 
syllabus in your handbook will change but there may be some small adjustments.
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A 'Atchoo.'
'Bless you.'

B 'You'll never believe who I saw John w ith !' 
'Who? Who was it? Tell me, tell me!'

C 'Are you blind?'
'Shut it and get o ff.'

D 'Jason's mum gives him chocolate fo r 
breakfast.'
'I'm  not Jason's mum, so eat your cereal.'

E 'Hi. How are you?'
'Fine. And you?'

F 'In general, I don 't th ink this candidate is 
qualified fo r the job.'
'I agree. But on the other hand, he has very 
good experience.'

G 'Black or white?'
'White, please.'
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10.2 Reading identify ing stance and level o f confidence • in ferring im p lic it ideas

Study the sentence on the right. Each phrase in 
box a could go in the space. What effect would 
each one have on the meaning? Mark from 
* * *  = very confident to * = very tentative.

Survey the text on the opposite page.

1 What w ill the text be about?

2 W rite three research questions.

Read the text. Does it answer your questions?

D Answer these questions.

1 What does the w rite r mean by communicative 
forces?

2 What is the difference between top-down  and 
bottom-up  processing?

3 Which form o f communication do you th ink 
the w rite r considers more complex: speaking 
or writing?

4 What are paralinguistic clues?

5 What is meant when the w rite r describes 
language as organicl

Find the phrases in box b in the text.
Is the w rite r confident (C) or tentative  (T) about the 
information which follows?

Look at the writer's description o f texting, chatrooms 
and online forums (paragraph 6).

1 Underline the marked words.

2 What does the choice of words tell you about the 
writer's opinion o f these forms of 
communication?

3 Find neutral words to  use in the ir place.

Study the example sentence on the right, and then 
sentences A and B.

1 Divide sentences A and B into small parts, as in 
the example sentence.

2 Underline any jo in ing words (e.g., conjunctions).

3 Find the subjects, verbs, objects/complements 
and adverbial phrases which go together.

4 Make several short simple sentences which show 
the meaning.

Concern about the reaction of his audience

the large

number of pauses in the president's speech.

probably caused

may have contributed to

was possibly one o f the factors which 
contributed to

could have been a factor which led 
to

caused

seems to  have caused

r r

applied linguists usually agree 

researchers recognize 

Evidence suggests

it is o b v io u s ____

Many experts concur___

Some researchers claim 
it is likely

J
a

J

Example:

For example, | recent research into the use of 
emoticons | and | smileys in e-mail 
communications I shows I that | they | actually 
add | crucial paralinguistic features.

The purpose of discourse analysis is to 
demonstrate the way that the communicative 
forces of discourse collectively result in meaning.

B

In general terms, cohesion refers to the 
grammatical and lexical relationship within a text, 
whereas coherence refers to the arrangement of 
ideas and operates at the level of semantic logic.
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10 DISCOURSE A N A LY S IS

Discourse Analysis

A lthough the origins of the w ord discourse are not entirely clear, applied linguists usually agree that 
the term  discourse analysis w as first used in the 1950s by an American academic called Zellig H arris 
(Martins, 2000). The purpose of discourse analysis is to dem onstrate the w ay that the com municative 
forces of discourse collectively result in  m eaning (Quine, 2005). The discourse analyst uses a spoken 
or w ritten text as his or her source of data and aim s to identify features of language use w hich shed 
light on the com m unication of meaning, intention and inference. These features can include not only 
lexis and gram m ar b u t also inferred m eanings and body  language. Researchers analysing discourse 
also often use term s such as cohesion and  coherence. In  general term s, according to Q uine (ibid), 
'Cohesion refers to the gram m atical and lexical relationship w ith in  a text, w hereas coherence refers 
to the arrangem ent of ideas and operates at the level of semantic logic.' (p.77)

The linguistic approach to discourse analysis can be described as the exam ination of how  hum ans 
use language to com m unicate and how  linguistic messages are constructed and interpreted. In 
discourse analysis, researchers recognize the central position of people as speakers, w riters, readers 
and hearers. As Weinhof (2007) describes it, 'It is speakers and w riters who choose a topic, convey 
m eaning, use pragm atic strategies and structure language production, w hile hearers and readers 
interpret and draw  inferences.' (p.14). Classroom discourse analysts m ight be interested in w hether 
students are using a m ore 'top-dow n ' or 'bottom -up ' form  of processing to understand  a text. 
Evidence suggests that some learners process a text by  starting w ith  the sm allest units of language 
before building up to the full meaning, while others start w ith a m ore global view and then go back 
to the sm aller details. O ther classroom researchers, using the schema theory (Carol, 1983), consider 
the w ay learners em ploy existing know ledge to help them  process new  information.

As far as ou tpu t is concerned, it is obvious that spoken and w ritten language require quite different 
skills. Speaking benefits from  a w ide range of effects including voice quality, facial expression and 
body language. These areas are also know n as paralinguistic clues (Davies, 2001). By using these 
tools, speakers are able to m odify the pow er of the w ords that they use. For example, a speaker w ho 
says 'I 'd  love to ' w hilst m aking a distressed face is likely to m ean the opposite of the actual w ords he 
or she uses.

M any experts concur that com m unication through speech is extrem ely challenging (Davies, ibid.). 
Speakers need to m onitor w hat they have just said w hile sim ultaneously continuing the conversation 
w ith their interlocutor and  p lanning their next response or utterance. Unlike w riting, there is usually 
no enduring record of a speech act.

A lthough the w riter is not able to benefit from paralinguistic clues in  the sam e w ay as the speaker, he 
or she is often able to review  existing w riting and m ake pauses w hen  necessary w ithout w orrying 
about being interrupted. In other w ords, tim e can be taken to rew ord or reorganize w hat has been 
w ritten and to consult reference m aterials for additional assistance.

Some researchers claim that com m unication through texting, chatroom s and other online forums 
'b lends the features of w riting and speaking in some astonishing new  w ays' (Glass, 2003). A lthough 
the 'o ld  school' m ay grum ble about floods of new-fangled features and plum m eting standards in 
English, the innovation can also be considered quite groundbreaking. For example, recent research 
into the use of emoticons and smileys in e-mail com m unications shows that they actually add  crucial 
paralinguistic features.

In brief, in  discourse analysis researchers are concerned w ith how  language is actually being used 
and how  the different features of discourse can help us understand  the w ays in w hich real 
com m unication is achieved. A nd because language is organic, it is likely that new  features will 
become apparent as new  research is conducted.



10.3 Extending ski lis essay types « s itua tion -p rob lem -so lu tion -eva

Read the three essay questions. What types 
o f essay are they?

Look at text A on the opposite page. Copy and 
complete Table 1.

C Look at text B on the opposite page. Copy and 
complete Table 2.

Look again at the solutions in Exercise B 
(Table 1). What are the ir possible advantages 
and disadvantages?

Read the title  o f essay 3 again.
1 Make a plan for this essay.

2 Write a topic sentence fo r each 
paragraph in the body o f the essay.

3 Write a concluding paragraph.

10.4 Extending skills

1 Compare and contrast the discourse features of a 
written text and a spoken text.

2 Explain how body language and other paralinguistic 
features can be used to enhance verbal communication.

3 Describe, with some actual examples, the common 
problems and drawbacks experienced through e-mail 
as opposed to direct face-to-face communication. 
Consider how individuals can best solve these 
difficulties.

Table 1

Situation
Problem
Solutions

Table 2

Solution
Argument for
Argument against

w riting  complex sentences • references and quotations

Expand these simple sentences. Add extra information. Use the ideas in Lesson 3.

1 E-mail leads to  miscommunication because it lacks paralinguistic features.

2 Emoticons and smileys are sometimes considered to  be too informal.

3 In an e-mail, capital letters can seem like shouting.

4 Repeating punctuation marks is a way to  show surprise, stress or confusion.

5 Explaining your meaning fu lly may lead to  less misunderstanding.

Look at text C on the opposite page. Copy and 
complete Tables 1-3.

Look at text D on the opposite page.

1 Complete a further row o f Table 1.

2 How could you write  this as a reference?

D  What do the abbreviations in the blue box mean?

Look back at the text on page 81 (Lesson 2).

1 Find all the direct quotes from research 
sources (e.g., Quine, 2005, p.77).

2 Mark the page numbers fo r books and 
journals next to  the correct reference on 
the opposite page.

3 What punctuation and form atting is used 
before and w ith in each direct quote?

Table 1: Referencing books

Author(s) Place Date Publisher

Table 2: Referencing journals

Name of journal Volume Pages

Table 3: Referencing websites

Retrieval date URL
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10 D ISCO U RSE A N A L Y S IS

A)

¡Bt:

15

Case Study 1
Some DA research claims to have 
discovered that female roles in conversation 
include more utterances such as mm and oh. 
One particular research project, conducted by 
Jones (2006, p.231), supports this hypothesis in 
some ways. Jones (ibid.) points out that 
‘.. .mm and oh are used to manage the 

conversation flow’. Nevertheless, further 
analysis of this study shows that samples of 
discourse were collected from just two 
conversations between the same three 
individuals. Although these conversation 
transcripts do indeed show that the two female 
interlocutors used utterances such as mm more 
frequently than their male counterparts, these

results alone do not prove that women in 
general feel obliged to take on the role of 
conversational ‘caretaker’. This example shows 
the importance of avoiding generalizations 
based on research which is restricted in scope. 
Ways to avoid this include collection of further 
data in order to analyse discourse between 
different men and women in a wider range of 
situations, incorporating a wider range of 
variables. Alternatively, the limitations of the 
existing project could be acknowledged and the 
focus could be moved from women in general 
to the particular interlocutors in this study. 
Even in this case, it is likely that transcripts of 
additional conversations would be required.

Source: Jackson (2005)

One of the first questions which analysts of discourse 
in any discipline need to answer is, ‘How is the data 
going to be collected?’ In most cases, the answer is 
through the recording of conversations and their 
subsequent transcription. The benefit of this is that a 
permanent record of discourse can be captured for 
the purpose of future research. However, it is 
important to note that there is a great deal of variation 
in the methods that different researchers use to 
represent speech in writing. Consideration also 
needs to be given to the ethics of research, and the 
impact of this on authenticity.
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Recognizing fixed phrases from linguistics (3)
Make sure you understand these key phrases.
bottom-up processing lexical cohesion semantic logic
cohesive devices lexical relationship social interaction
connected speech paralinguistic clue speech act
discourse analysis phatic communion top-down processing
discourse marker pragmatic value

Recognizing fixed phrases from academic English (3)
Make sure you understand these key phrases from general academic English.
One o f the ... In this sort o f situation ...
In some circumstances, ... It is obvious/clear th a t ...
Even so, ... I t  appears to be the case th a t ...
. . . ,  as fo llow s :... Research has shown th a t ...
The writers assert/conclude/suggest th a t ... The evidence does not support this idea.

Recognizing levels of confidence in research or information
In an academic context, writers w ill usually indicate the level o f confidence in information 
they are giving. When you read a 'fact' in a text, look fo r qualifying words before it, which 
show the level o f confidence.

Examples:
It appears to be the case th a t ... / This suggests th a t ... (tentative)
The evidence shows th a t ... / It is clear th a t ... (definite/confident)

Recognizing 'marked' words
Many common words in English are 'neutral', i.e., they do not imply any view on the part of 
the w rite r or speaker. However, there are often apparent synonyms which are 'marked'. 
They show attitude, or stance.

Examples:
'Hey! Your accent isn't like m ine,' said Amanda, (neutral)

'Hey! Your accent isn't like m ine,' shrieked Amanda, (marked)
Shrieked implies tha t the w rite r thinks Amanda's voice is harsh and loud.

When you read a sentence, think: Is this a neutral word, or is i t  a marked word? I f  i t  is 
marked, what does this te ll me about the writer's a ttitude to the information?

When you w rite  a sentence, think: Have I used neutral words or marked words? I f  I have 
used marked words, do they show my real attitude/the a ttitude o f the orig inal writer?

Extend your vocabulary by learning marked words and the ir exact effect.
Examples:

Neutral Marked
speech chat, lecture
pause take a breather
say, state assert, maintain, claim, argue, allege
imply h in t at
discuss argue about
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Identifying the parts of a long sentence
Long sentences contain many separate parts. You must be able to recognize these parts to 
understand the sentence as a whole. Mark up a long sentence as follows:

•  Locate the subjects, verbs and objects/complements by underlining the relevant nouns, 
verbs and adjectives.

•  Put a dividing line:
■ at the end o f a phrase which begins a sentence
■ before a phrase at the end o f the sentence
■ between clauses

•  Put brackets round extra pieces o f information.

Example:
In recent years some discourse analysts have made claims about how  particular discourse 
devices are used, bu t in many cases evidence has not supported this belief.

In recent years | some discourse analysts have made claims | about how particular discourse 
devices are used, | but (in many cases) evidence has not supported this belief.

Constructing a long sentence
Begin w ith  a very simple SV(0)(C)(A) sentence and then add extra information. 

Example:

Women manage conversations

As a number o f  
recent studies 
have shown,

women often manage conversations very
actively

using questions 
and utterances 
such as mm and 
oh.

Writing a bibliography/reference list
The APA (American Psychological Association) system is probably the most common in the 
social sciences. Information should be given as shown in the fo llow ing source references fo r 
a book, an Internet article and a journal article. The final list should be in alphabetical order 
according to  the fam ily name o f the writer. See the reference list on page 83 fo r a model.

Author Date Title of book Place of publication Publisher

Smith, A. (1999). Lexical cohesion. London: Allan & Unwin.

Writer or 
organization

Date 
(or 'n.d.')

Title of
Internet article

Date of 
retrieval

Full URL

Google. (2007). DA Today. Retrieved April 4, 
2007 from

http://www.DAtoday.org

Author Date Title of article Title of journal Volume and page numbers

Smith, R. (1988). Academic discourse 
communities: How 
far should we go?

TESOL Quarterly. 23(1), 29-52.

More information on referencing (including other systems such as MLA) can be found on: 
http://owl.english.purdue.edU/owl/resource/560/10/ or www.westwords.com/guffey/apa.html

http://www.DAtoday.org
http://owl.english.purdue.edU/owl/resource/560/10/
http://www.westwords.com/guffey/apa.html


PRONUNCIATION AND PHONOLOGY ,

11.1 Vocabulary

A  Look at the diagram on the opposite page.

1 Name the factors.

2 Discuss how each factor m ight influence 
pronunciation.

3 Can you th ink o f any other factors which 
m ight affect pronunciation?

Study the linking words and phrases in box a.

1 Put them into tw o groups for:
a introducing reasons and results, 
b building an argument.

2 Is each linking word used to  jo in ideas: 
a w ith in  a sentence?
b between sentences?

3 Can you th ink o f similar linking words?

4 How can the words in question 1b be used 
to  support an argument? Put them in a 
suitable order fo r building an argument.

Study the words in box b.

1 Sort the words into tw o  groups according 
to whether they are concerned w ith 
people or w ith  change.

2 In pairs, explain your decisions.

3 Are the words nouns, verbs or adjectives? 
What is the stress pattern o f each word?

4 Can you th ink o f other words or phrases 
w ith  the same meaning?

D Read the text on the right.

1 Complete each space w ith  a word or phrase 
from box a or box b. Change the form o f the 
word if necessary.

2 Can you th ink o f other words or phrases 
w ith  the same meaning as the blue words?

3 Find all the words and phrases in the text 
connected w ith people and change.

4 Match the words or phrases below w ith  a 
later word or phrase tha t refers back to  them.

Example:
a native o f someone brought up in

region education someone 
generations

also although because finally 
firstly for example however in addition 

moreover next one result is secondly 
since such as therefore

age group change class effect 
evolve gender generation 
influence inhabited native 

person trend variation youth

E
3 6

Do the quiz on the opposite page.

native of one area in Britain is likely to use a different 
accent and perhaps even a different dialect from 
someone brought up in another part of the country.

--------------, so c ia l_________ still has an influence, in
the United Kingdom at least, on the kind of education 
someone receives, which in turn may affect their
accent.______ __, if a person has private schooling,
he or she may come to use received pronunciation.

--------------, age is also a factor which can cause
variation in pronunciation. The language that young
people use tends to evolve,_________youth culture
has its own trends and means of expression._________

According to linguists, there are many factors which
_________the particular accent or pronunciation of
English that a person uses.

_________, there is the region inhabited._________ , a

that some features of pronunciation may differ
betw een_________ For example, some younger age
groups in the UK now often display intonation 
patterns, such as the rise at the end of statements, 
which only marked the Australian accent a few years 
ago.

--------------, some people think th a t_________ also
has a role to play in the variation of pronunciation. 
Research by Peter Trudgill in the 1970s suggested that 
women were more likely than men to use the ‘prestige’ 
pronunciation of certain sounds. According to Trudgill, 
this indicated that women aspired to a higher social
status. Other researchers,_________, believe that this
is more a question of class rather than of gender.
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How good are your 
phonetics and phonology?

Do the quiz and find out.

1 W hat is the difference 
between phonetics and 
phonem icsl

2 W hat is involved in the 
phonology of a language?

3 W hat is a phoneme?

4 W hat is IPA?

5 W hat is RP?

6 W hat is a lingua franca?

7 W hat is a diphthong?

8 W hat is a bilabial sound?

9 W hat is a fricative sound?

10 W hat is a stop sound?

THE INTERNATIONAL PHONETIC ALPHABET (revised to 2005)
CONSONANTS (PULMONIC) ©  2005 IPA

Bilabial Labiodental Dental j Alveolar [post alveolar Retroflex Palatal Velar Uvular Pharyngeal Glottal

Plosive P b t d t. 4 c .f k  g q  G |
Nasal m n .Ji i) N

Trill B r
3 S S  -, -

R

Tap or Flap V r r
Fricative (j> p f  V 0 ô ! s z j J' 3 g ZL Ç } X  Y X * h y h h
fricative sÉÉÉÉl » I s

Approximant i ) J I .1 l l§ i
Lateral
approximant S S S S iS iS 1 1 X L 88111

Where symbols appear in pairs, the c 

CONSONANTS (NON-PULMONIC)

e  to the right represents a voiced consonant. Shaded aj 

VOWELS

is denote articulations judged impossible.

Clicks Voiced implosives Ejectives

O Bilabial 6 Bilabial Examples:

| Dental d  Dental/alveolar p  Bilabial

I (Post)alveolar J- Palatal t  Dental/alveolar

^  Palatoalveolar Çf v .,„ k ’ v ., . .

1 Alveolar lateral Cj Uvular S Alveolar fricative

Ç ?  Alveolo-palatal fricatives 

•I Voiced alveolar lateral flap 

f i  Simultaneous J" and X

OTHER SYMBOLS

M  Voicclcss labial-velar fricative 

W Voiced labial-velar approximant 

l |  Voiced labial-palalal approxima 

H Voiceless cpiglottal fricative 

Ç  Voiced epiglollal fricative 

?  Epiglollal plosive

DIACRITICS Diacritics may be placed above a  symbol with a descender, e.g. I )

Where symbols appear in pairs, the one 
to the right represents a rounded vowel.

SUPRASEGMENTALS

i  double articulations 
ented by two symbols 
ie bar if necessary.

£p is.

Vokcleti Ç  d Breathy voiced b  â Dental t  d
Voiced S t Creaky voiced b  â u Apical t  d

11 Aspirated t" d" Linguolabial t  d Laminai t  d
More rounded O w  f w  A vj  

Labialized I  U Nasalized 6

Less rounded O ■j Palatalized d^ 11 Nasal release d “
Advanced U Y  Velarized tY d Y 1 HILateral release VJ

Retracted 6
Ç fVPharyngealized I  VJ No audible release d

Centralized 6 "* Velarized or pharyngealized

X  â  Mid-cenlrabzcd v- Raised C ( J = voiced alveolar fricative)

SyUabic I I Lowered 6  ( | 3  = voiced bilabial approximant)

Non-syllabic 6 Advanced Tongue Root Ç

"l” Rhoticity &~ Retracted Tongue Root (

Primary stress 
Secondary stress

.founs'tijon

Half-long 6 T 

Extra-short C 
Minor (foot) group 

Major (intonation) group 

Syllable break J  i .  3 S k t 

Linking (absence of a break)

A ' -I  Extra
t  or I high

e “l Hish
- |  Mid

-I ̂
I Extra

-1 low

Downstcp

CONTOUR

>r A  R^ing

\ |  Falling 

/\

Sg-
1 falling 

Global rise

—SSBSB



11.2 Listening recognizing the speaker's point of view • making notes • writing up notes

A  You are going to listen to a lecture by a guest 
speaker in the Linguistics department at Hadford 
University. Look at the poster on the right.
1 What is the lecture going to be about?
2 Decide on how you are going to make notes. 

Prepare a page in your notebook.

. - Listen to Part 1 of the lecture and make notes.
1 What is the focus of the lecturer's talk?
2 What are the two main areas that the 

lecturer will discuss?
3 What examples of these factors does he give?

%# Listen to the rest of the lecture and make notes.

D Using your notes, answer the questions on the 
handout on the right.

Refer to the model Cornell notes on page 105.
1 Check your answers with the model.
2 Complete the Review and Summary sections 

of the Cornell notes.

'»* The lecturer talks about the status of native- 
speaker phonology. Listen again to part of the 
lecture. Which words tell us whether the 
information is fact or opinion?

6  Q 1 Study the phrases in the blue box. Which type 
of information below follows each phrase? Listen 
to some sentences from the lecture, 

restatement 
definite point 
summary of a source 
example 
another point 
tentative point 
clarification

• purpose for speaking

Write out one section of your notes in 
complete sentences.
See Skills bank.

r̂
H A D F O R D  University

Visiting Speaker: Dr Nathan Esser 
IS1*1 February 5.00 p.m.
'Pronunciation for international 
understanding'

Dr Esser will explore key factors affecting 
international communication in today's 
global environment.

1 W hat did the lecturer discuss first?

2 W hat did Macaulay challenge in the 1980s?

3 W hat proportion of people speak RP in 
England nowadays?

4 W hat example does the lecturer give of 
problems with RP phonology?

5 W hat has been suggested as an alternative 
model for English learners?

6 W hat is the problem about making 
intelligibility the goal for a phonological 
system?

7 W hat improvement does the Lingua Franca 
Core offer to the teaching of English 
phonology?

8 Why might a native speaker of Spanish have 
problems with pronouncing the English 
words bet and vet}

9 Why do many learners of English have a 
problem with discriminating between fill 
and feel}
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11,3 Extending skills stress in phrases • building an argument

Study the phrases in box a.
1 Mark the stressed syllables in each phrase.
2 '%# Listen and check your answers.
3 Which phrases have adjective + noun? Which word 

has the stronger stress in these phrases?

Look at the topics below.
• monolingual classes
• teacher training
• non-native speaker teachers
1 What would you like to know about these 

topics in relation to pronunciation?
2 Prepare a page to make some notes.
3 Listen to the final part of the lecture and 

make notes. If there is information which 
you miss, leave a space.

4 Compare your notes with someone else. Fill 
in any blank spaces.

Answer the questions on the Hadford University 
handout, using your notes.

D Study the stages of building an argument (a-f) 
in box b.
1 Put the stages in an appropriate order.
2 Match each stage with a phrase from box c.

Look at box b again.
1 Q  Listen to a section from the lecture.

Make notes on what the lecturer says for 
each stage of the argument (a-f).

2 Check your answers to Exercises D and E1.

Use your notes to write 75-100 words about the 
main points in the final part of the lecture.

In groups, discuss the research task set by the 
lecturer. Talk about these questions.
1 What is the task?
2 What ideas do you already have?
3 What kind of information will you need to find?
4 Where can you go to find more information?

Report back to the class on your discussion. In 
Lesson 4 you will take part in a seminar on this 
topic.

accent model 
bilabial fricative 
language learner 
native speaker 
phonemic distinction 
phonetic realization 
phonological feature 
received pronunciation 
speech community 
vowel sound

HADFORD University

1 W hat question does the lecturer ask 
at the beginning of the lecture?

2 W hat two types of teacher does he 
mention?

3 Which type of teacher might be 
better at teaching pronunciation in a 
monolingual class?

4 W hat reasons does the lecturer give 
for this choice?

5 W hat is your research task?

a giving a counter argument
b giving your opinion
c stating the issue
d supporting the reason with evidence
e rejecting a counter argument
f giving a reason for your opinion

It's quite clear th a t...
The question is ...
The research has concluded that ... 
I'm afraid that ...
Some people would suggest...
The evidence lies in the fact that ...



11.4 Extending skills stress in phrases • making effective contributions to a seminar

Study the terms in box a.
1 Explain the meaning of the terms.
2 Mark the main stress in each term.

Study the words in box b. Match the words in columns 1 
and 2 to make phrases.

Study the Lingualab.com web page (A) on the opposite 
page. What activities or resources can you identify for 
pronunciation and phonology?

D Study the phrases in box c.
1 When would you use these phrases in a seminar and 

for what purpose?
2 Which phrases can you use for linking your new point 

to a contribution by another speaker?

9 Listen to some students taking part in a seminar. They 
have been asked to discuss the question: 'What is the 
attitude of people in your country to models of English 
pronunciation?'
While you listen, make a note of:

1 the main topic of each extract
2 further details of each topic.

Study the lnterPron.com web page (B) and answer these 
questions.
1 What is the main aim of this page?
2 What can teachers get from this site?
3 Give examples of the following, 

a consonants
b consonant clusters 
c long v. short vowel minimal pairs 
d words with the stress on the:

• first syllable
• second syllable
• third syllable
• fourth syllable 

e th sounds
f weak forms 
g words with schwa 
h pitch movement

G  Discuss your research findings from the task in Lesson 
3, Exercise G. One person from the group should 
report the conclusions of the discussion to the class.

government language policy 
international English 

pronunciation 
key research findings 
lingua franca interactions 
native-speaker accents

3

1 2
British speaker! 1 patternsconsonant
I PA plan
language quality
lesson laboratory
native accent
regional symbols
stress cluster
vowel English

I'd like to start by explaining ...
To carry on from this first point,
I want secondly to look a t ...
I don't think that is the main 
reason.
That seems like a very good 
point X is making.
I'm going to expand the topic 
by mentioning ...
On the other hand, you might 
want to say th a t...
As well as this issue, we can 
also look at a very different 
issue.
So to sum up, we can say 
th a t...
Does anybody have any 
opinions or anything they 
would like to add?
I think we need a different 
viewpoint.
OK, to continue then ...
Following on from what X has 
said ...
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®
In terPron .tom  Pronunciation for international English
The appearance of different varieties of international English has led a number of linguists to 

challenge the ideal of native-speaker accents in the teaching of English. This website presents my 
key research findings on the pronunciation of English as a global language and suggests some 
classroom-based activities for improving the teaching of international English pronunciation.

Essential English pronunciation:
1 consonants
2 consonant clusters
3 long and short vowels
4 word stress

Non-essential elements:
1 th sounds
2 weak forms
3 schwa
4 pitch movement

InterPron made easy

Click here to access a series 
of 10 lesson plans which 
take into account the 
essential and non-essential 
elements of international 
English pronunciation
http://www.interpron.com/ 
lessons.pdf

Look here for help with your pronunciation of British English

Practise your 
pronunciation

U  Vowels
■ Diphthongs
■ Consonants
■ Consonant clusters
■ Fricatives and plosives
■ Difficult words
■ Sounds and spelling

Free stuff

•  Download I PA chart and 
fonts for your PC

fW A w
Labialized t Ut

Palatalized t  u
n

V el arize d
I

W ork at suprasegmental features

■ Intonation in conversations
■ Stress patterns in common words 

For teachers

Lingua franca interactions. Download a free 
article by our sponsor, Dr Nathan Esser.
Regional accent recordings

•  UK accents
•  US and Canadian accents
•  Australian and New Zealand accents
•  South African accents
•  Irish accents
•  Caribbean accents
Have you got a good ear?
Complete a short test to see if you can identify 
where ten different speakers come from.

eoj5 " .. " ............... ..................... ....... ....  ... . _____

L i n 9 u a l a b . C O m  the online language laboratory
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Linking words
We use linking words and phrases to join ideas together in a sequence, to show how 
the ideas are related.
Some linking words can be used to join independent and dependent clauses in a sentence: 

Examples:
Some features of pronunciation may differ between generations, because youth culture 
has its own trends and means of expression.
OR
Because youth culture has its own trends and means of expression, some features of 
pronunciation may differ between generations.

Other linking words join sentences in a text
Example:
Youth culture has its own trends and means of expression. As a result, 
some features of pronunciation may differ between generations.

When building an argument, it is a good idea to use linking words to add points:
Examples:
Firstly, ... Another point is ... In addition, ... ... whereas ...
For example, ... Secondly,... Moreover, ... Finally,...

Using words with similar meanings to refer back in a text
It is a good idea to learn several words with similar or related meanings. We often build 
cohesion in a text by using different words to refer back to something previously mentioned.
Examples:

First mention Second mention Third mention Fourth mention
native speaker first-language user mother-tongue

speaker
LI native

change alter evolve develop
influence effect determine to some 

extent
partly result in

Recognizing fixed phrases from academic English (4)
In Units 7, 9 and 10, we learnt some key fixed phrases from general academic English. 
Here are some more to use when speaking.
Don't misunderstand me. the effect o f...
I'm afraid that just isn't true. there is a correlation between ... and ...
in an attempt to ... to some degree ...
... is a case in point to the extent th a t...
not only that, bu t... What's more ...
Some people say... with respect to ...
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Writing out notes in full
When making notes we use as few words as possible. This means that when 
we come to write up the notes, we need to pay attention to:
• the use of numbers and symbols for words and ideas, e.g..

Notes: f'lacauiaw C\c\Q>Oc,')'. 'T?'? usei fcy < ~̂ flo 'BrvtisW foip.
In the 1980s, Macaulay observed that RP was used by less than 3 per cent of the 
British population.

• making sure the grammatical words are put back in, e.g.,
Notes: c_V\aUe<v̂ ecl as r̂ odel -for learners
The role of RP as a model for learners of English has been challenged.

• making the implied meanings clear, e.g..
Notes: otv^er \nefi\c.'\er\l ^oAe\’
Other linguists have suggested it is an inefficient model.

Building an argument
A common way to build an argument is:
1 First, state the issue:

Who is best placed to exploit an in-depth understanding of the phonetics of 
English and the students' L I?

2 Next, give a counter argument:
Some people would immediately suggest the native-speaker teacher.

3 Then give your opinion:
I'm afraid that this choice isn't always the best.

4 Then give evidence for your opinion:
Classroom observations show that the language teacher who has experience of 
particular nationality groups and their LI phonology probably has an 
advantage.

Linking to a previous point
When you want to move the discussion in a new direction, introduce your 
comments with phrases such as:
Following on from what Xsaid, I'd like to talk about...
I'm going to expand the topic by mentioning ...
As well as (native-speaker accent), we can also look at a very different sort of issue. 

Summarizing a source
When we talk about the ideas of other people in a lecture or a seminar, we often 
give a summary of the source in a sentence or two.
Examples:
A book by (name of writer) called (name of book) published in (year) 
gives an explanation of how ...
Briefly, (name of writer) explains how ...
An introduction to (topic) can be found in (name of writer/book).



GRAMMAR

12.1 Vocabulary back • introducing quotations/paraphrases.

A  Study the words and phrases in box a.
1 What part or parts of speech does each word 

refer to?
2 Check the stress and pronunciation.
3 Give examples of each of the grammatical terms.

Read Text A on the opposite page.
1 According to the writer, what is the point in 

learning grammar?
2 Look at the highlighted words. Connect each word 

to the noun it refers to.
Example: them refers to previously mentioned noun 
(jpeople)

Study the verbs in box b. They can be used to introduce 
quotations or paraphrases/summaries.

1 Check the meanings of any words you don't know.
2 Which verbs have similar meanings?
3 Which verbs are not followed by that?
4 When can you use each verb?

Example: accept = the writer reluctantly thinks this 
idea from someone else is true

D Read Text B on the opposite page. Look at the 
highlighted sentences.
1 What is the function of each sentence?

Example: Course designers should also identify a 
set of key language patterns and a framework of 
examples = opinion or recommendation.

2 In an assignment, should you refer to the 
highlighted sentences by quoting directly or by 
paraphrasing?

3 Choose an appropriate introductory verb from box b 
and write out each sentence as a direct quotation or 
paraphrase. Add the source references.

active comparative 
complement conditional countable 
deictic intransitive modal object 
passive phrase plural pro-form 

quantifier singular subject 
subjunctive superlative tense 

transitive uncountable

accept agree argue assert 
cite claim concede 

consider contend describe 
disagree dispute emphasize 

illustrate indicate insist note 
observe point out 

report show state suggest

Inductive
1. Study the examples.
2. Make questions in the same way.

He is a doctor. Is he a doctor?
She is tired. Is she tired?
They are at home. Are they at home?
She is a manager. ...?
He is ill. ...?
They are at school. ...?

Deductive

1 Study the tables. How do you make a 
statement with be'mXo a question?

2 Write three more questions. 
Statements

Look at the extracts from a grammar book, on the right.
Then read the research notes about grammar teaching 
on the opposite page (Text C). What should a teacher 
consider when choosing between implicit and explicit 
grammar teaching?

1 Discuss in pairs.
2 Write a paragraph giving your recommendations.

Include one of your sentences from Exercise D, question 3.

Subject Verb (be) Complement
He is a doctor
She tired
They are at home

Questions
Verb (be) Subject Complement

Is he a doctor ?
she tired ?

Are they at home ?
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11 GRAMMAR

What is the point in learning grammar?
Throughout history, people have been constantly 
looking for ways to understand the world around 
them better and this is why we have developed 
theories about natural systems. One of the most 
important of these systems is language, which is 
arguably the most creative ability of human beings.
Its role in the evolution of our species is vital; without 
it we would not have developed to where we are 
today. There is virtually no limit to what humans can 
express through language but this infinite potential is 
controlled by an underlying set of rules which we call 
grammar. Understanding these rules can help us to 
work out what people mean when they attempt to 
express themselves. In all natural languages, the real

world is classified into objects and actions, but each 
language has its own way of putting meaning into 
words. For example, in a syntactic language like 
English, the part of speech is recovered from the 
position of a word in a sentence. In a morphological 
language, this is indicated by the form of the word. 
But some people believe that learning the grammar in 
one language is a good starting point for 
understanding the grammar of another since all 
languages have grammatical rules and structures. The 
results of such study can also help us to understand 
and celebrate the flexibility and power of language.
from Arnold, M. (2007). Why learn grammar?
Hadford: Hadford University Press.

Grammar course design
a Designing a grammar course can be a very complex 
activity. First of all, teachers have to give 
consideration to the needs of their students and their 
level of proficiency. b Course designers should also 
identify a set of key language patterns and a 
framework of examples. Relevance and accessibility 
of the examples will help the learning process.c Both 
teachers and students must be provided with samples 
of language which are authentic and clear.
d At some point, as Gladwell (2005) asserts, 'choices 
have to be made about whether the teaching of 
grammar will be explicit or implicit'.

Will the students be taught grammar rules directly, or 
will they be allowed to induce how grammar is used 
through the use of examples?
Furthermore, it should be remembered that a 
grammar course is not an adequate language course 
in itself (Willis & Wright, 2000)*. e The grammar class 
is usually more effective when it is delivered 
alongside other language classes which include a 
wider range of skills.
* Willis, D. & Wright, J. (1995). Collins Cobuild basic grammar: 
Self-study edition with ansivers. London: Harper Collins.

From Towers, C. (2007). Teaching grammar. Hadford: Hadford 
University Press.

Strengths and w eaknesses o f gram m ar teaching

Im plicit
gram m ar
teaching

Strengths W eaknesses

• Independent learning is encouraged by 
learning through discovery.

• Activities tend to be learner-centred 
rather than teacher-centred.

• Linguistic problem-solving strategies are 
developed which can be applied to real- 
life situations.

• Language practice opportunities can be 
created through groupwork.

• The approach can be time-consuming.
e There is a danger of students developing a wrong 

understanding of how grammar is used.
• More lesson planning may be required by the 

teacher.
• Some students may prefer to be told the rule 

directly.

Explicit
gram m ar
teaching

• Explicit teaching is direct and to the 
point.

• Explicit teaching may sometimes be the 
quickest and most efficient way to explain 
a point.

• Clear examples can be given early on.
• Explicit teaching aligns with many 

students’ expectations of the language 
classroom.

• Overt focus on grammar may be demotivating 
and boring for some students.

• Terminology may be difficult for younger learners 
or students of lower levels of ability.

• Explicit teaching can be more teacher-centred.
• There is much more to language learning than 

memorizing rules.



linking ideas in a text • quoting and paraphrasing

A Discuss the following questions.
1 What is the role of grammar in language 

learning?
2 What was your own experience of learning 

grammar?

Survey the text on the opposite page. What will 
the text be about? Write three questions to which 
you would like answers.

Read the text. Does it answer your questions?

D Write T or F next to each of the phrases on the 
right to show if it is a true or false representation 
of the writer's meaning.

For each paragraph of the text:
1 Identify the topic sentence.
2 Think of a suitable title.

Look at the underlined words in the text. 
What do they refer back to?

As Towers (2008) explains that grammar 

does not exist in order to complicate 

language study. On the contrary, its 

purpose is to aid communication through a 

shared framework. According to Towers, 

she says that meaning cannot be 

conveyed efficiently without grammar and 

‘only by looking at an item in a 

grammatical context’ that a particular 

meaning can be understood.

Write a paragraph for a university lecturer, 
summarizing Towers' comments on implicit and 
explicit knowledge of grammar. Decide whether 
you should quote or paraphrase the material 
from the text.

Study the highlighted words and phrases.
1 What do they have in common?
2 What linking words can you use to 

show:
• contrast?
• concession?
• result?
• reason?

3 Write the sentences with the 
highlighted items again, using other 
linking words with similar meanings.

Read the text on the right. A student has written 
about grammar study, but the quotations and 
paraphrases have not been correctly done. Can 
you spot the mistakes and correct them?

F Grammar study is a very modern activity.

Grammar study is often considered 
fashionable.
We all have a good command of 
grammar in our own languages, even 
though we may not realize it.
It is easy to communicate effectively 
without grammar.
The meaning of words changes in 
different contexts.
Dictionaries are only useful for 
vocabulary learning.
Implicit knowledge is knowledge that 
we are unaware of.
Second-language learners are more 
likely to have a high level of implicit 
grammar knowledge than native 
speakers.

12.2 Reading



The Langua Professiona l

Beliefs about grammar By C h lo eTowers

T h e  s t u d y  o f  g r a m m a r  can be traced 
back to ancient Greek and Roman 
communities. The interest shown by 
these early civilizations indicates that 
grammar has long been explored by 
some of society’s most knowledgeable 
academics and intellectuals. 
Consequently, over time, the activity 
has acquired a bookish and somewhat 
mystifying reputation. Nowadays, 
grammar study is often considered to be 
abstract and separate from the 
practicalities of everyday language use. 
Talk of grammar can bring conversation 
to a standstill and even frighten people 
to such an extent that they are put off 
language learning altogether.
Such beliefs appear to be widespread 
and, therefore, in recent years, some 
language teachers have avoided 
mentioning grammar at all.

In actual fact, the role of grammar is 
not to complicate language study. Its 
real function is to help people to 
communicate accurately by managing 
the way in which words are used.
People who are attempting to 
communicate need to use a shared 
framework if they wish to make 
themselves easily understood. If they 
do not use the same framework, 
communication is much less efficient.

Most communication involves words 
but without the organizing function of 
grammar, any lexicon is extremely 
restricted in its usefulness. The 
vocabulary of any language represents 
an enormous resource and provides us 
with the means of describing and 
cataloguing a part of the world around 
us. Nevertheless, a word’s meaning 
can differ greatly according to the 
situations in which it can be used. 
Consider He read the book and He 
booked a table. It is only by looking at 
an item in a grammatical context that 
a particular meaning can be fully 
understood. So, although dictionaries 
are usually thought of as lists of words

and meanings, they actually provide 
an extremely rich source of grammar

Many misunderstandings about 
grammar develop from the difference 
between implicit knowledge and 
explicit knowledge. In our first language 
(LI), we are usually unaware of our 
developing knowledge of grammar, 
which accrues from early childhood. 
When learning a second language (L2), 
however, we are usually taught how to 
describe sentence structure and state 
grammar rules. Your implicit grammar 
knowledge tells you that something is 
wrong in a sentence, but it is your 
explicit knowledge which enables you 
to describe the nature of a mistake and 
state the rule which has been broken.

The distinction between implicit and 
explicit grammar knowledge is 
clearly illustrated by the differences 
between native and non-native 
speakers. LI speakers tend to have a 
high level of implicit grammar 
knowledge, because they have 
acquired the grammar of their mother 
tongue without actively being taught

it. The fact that they are unable to 
formally state the rules of English 
grammar may lead them to think that 
they don’t know any grammar at all.
On the other hand, L2 learners, who 
may be able to describe parts of 
speech and recite grammar rules, may 
not be able to produce grammatical 
sentences consistently, because this 
knowledge is very different from the 
internalized, implicit knowledge of 
the language which the native speaker 
benefits from.

Today, most language teachers are 
familiar with methods through which 
grammar can be taught practically and 
communicatively. Contemporary 
teaching usually makes use of both 
implicit and explicit teaching methods. 
Learning exercises can be employed 
which allow students to discover 
grammar rules through context and 
examples. In other situations, where it is 
still useful for students to learn patterns 
and rules, care is taken to make these 
relevant and communicative. In this 
way, it is possible that future 
generations of students may learn to see 
grammar as a friend rather than a foe. ■

Septem ber 2008
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12.3 Extending skills
‘o'. “- à  '  . >

research reports: introduction, m ethod, conclusion

Study the words in the box.
1 Check the pronunciation and grammar.
2 What are their meanings in a research 

report?

8  Read the introduction to Report A and the 
conclusion to Report B on the opposite page.

1 What methods were used in each piece 
of research?

2 What are the elements of an introduction 
and a conclusion?

C  Read the two method paragraphs on the right.
1 Copy them into your notebook. Put the 

verbs in brackets in the correct form.
2 Identify the original research questions, 

the research methods and other important 
information.

D What are the sections of a research report? 
What order should they go in?

conduct data discussion 
findings implication interview 

interviewee interviewer limitation 
method questionnaire random 

recommendation research question 
respondent results sample 

survey undertake

Report A: Method

A written questionnaire (design) to find out perceptions of 
classroom grammar study and how grammar (see) by students 
in relation to other language skills. Two hundred 
questionnaires (send) to students studying in Anglospeak 
language schools in three cities in the UK, of which 20 

(return). In addition, 20 students and 10 teachers (interview) 
at Anglospeak in London on one day in June. Seventy per cent 
of the whole sample (be) women.

Report B: Method
In order to find out how grammar learning (present) in the 
main EAP textbook used at Anglospeak, a survey of the 
book’s grammar exercises and activities (undertake). The 
textbook which (examine) was Leap forward.

research reports: questionnaires, findings, discussion

A  Describe the data in Figures 1, 2 and 3.

8  Look at the first paragraph from the findings 
section of Report A.

1 Complete the spaces with quantity 
phrases. Put the verbs in the correct 
tense.

2 Write another paragraph, using Figures 1,
2 and 3.

C Read the notes on the review of the textbook 
Leap forward. Then write a discussion 
paragraph for Report B using the ideas from 
the notes.

Report A: Findings

Firstly, on the negative side, (80%) of

students (say) that grammar study was boring. Only

-------------------------(10%) (rate) it as interesting. Although

30% of the respondents (claim) to prefer implicit grammar 

teaching, 70 % did not agree. In addition, a

-------- ---------------- minority (45%) (state) that their

grammar ability (improve) without the need for teaching.

Finally,----------- -------------the respondents (70%) (not

want) to continue studying grammar.



Report A: Introduction

Grammar plays some role in almost all language 

teaching contexts. As a result, most language teachers 

have to make important decisions about which grammar 

teaching methodology to adopt. This report will describe 

a survey undertaken to find out students’ and teachers’ 

attitudes towards classroom grammar teaching and 

learning. Recommendations will also be made as to how 

teaching can be modified in line with students’ and 

teachers’ comments.

Report B: Conclusion
To conclude, it is clear that Leap forward provides a good 
basis for the grammar component of courses at 
Anglospeak. Useful structures are covered and a variety 
of stimulating activities are employed. However, the strict 
alternation between implicit and explicit methodology 
may well not suit the majority of learners at the school. In 
our opinion, therefore, the school should consider 
supplementing the implicit activities with explicit ones in 
the odd-numbered units, and supplementing the explicit 
activities with implicit ones in the even-numbered units.
In this way, the preferred learning style of all students will 
be accommodated at all times.

Report A

7 0  —  

60 —  

5 0  —  

4 0  —

30 —  

20  —  

10 —

h elp fu l

| lunchtim e gram m ar support c lass

mi dopartm cn t.il g ram m ar guide 60

50

ftÉS
20

10

B  ...i  ¡88 ......... tSâ.... 0
u n h elp fu l d o n ’t kn o w n ot e ffe c t iv e d o n 't  kn ow

Figure 1: Students’ opinion o f grammar support offered by school Figure 2: How effective is the study o f grammar in different mediums?

|  can rem em ber ru les taught 

|  can use g ram m ar taught

d o n ’t kn o w

Figure 3: Students’ ability to recall grammar

Report 8: ftot&S on 'Leap -ibriocrd'
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im p lic it o ro M M a r te a c k /n a  = qood -Par -StqdentS loko p re fe r inductive  metkodo/oQy
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e x p lic it grammar teach ing  = qood -tor students loKo p re fe r deductive  metinodoloqy

e a , in u £ ,  s t r u c tu re  o f  question  -farms provided  a t  end o f  u n it

in U V ,  e x p lic it ru les f o r  re la tiv e  c la u s e s  aiVen in tab le

'Leap fo r io a rd ' accom m odates  botk sty les
B U T  inductive  s tu d e n ts  d o n 't  learn fro m  even-numbered u n its  and deductive  s tu d e n ts  d o n 't  learn

fro m  odd-numbered u n its

te a ch e rs  m us t Supplement

99



Introductory verbs
Choosing the right introductory verb is important. Your choice of introductory verb shows 
what kind of statement the writer is making.
Example:
Towers (2007) emphasizes the need to provide samples of language which are 'authentic and 
clear'.
Your choice of introductory verb also shows what you think of another writer's ideas. This is an 
important part of academic work.
Example:
Towers (2007) contends that the teaching of grammar works better when integrated with 
other classes.
Verb The w riter...
agree thinks this idea from someone else is true
accept, concede reluctantly thinks this idea from someone else is true
consider, emphasize, note, observe, 
point out, state, suggest*

is giving his/her opinion

argue, assert, claim, contend, insist is giving an opinion that others may not agree with
cite is referring to someone else's ideas
disagree, dispute thinks an idea is wrong
suggest* is giving his/her recommendation
describe is giving a definition/description
illustrate, indicate, show is explaining, possibly with an example
report is giving research findings

*suggest can have two meanings 

Linking ideas in a text
Linking words, which join ideas within a sentence or between sentences, convey different meanings:

Within sentences Between sentences
Contrast but, whereas, while However, In/By contrast, On the other hand
Concession although, despite/ 

in spite of the fact that
However, At the same time, Nevertheless, 
Despite/In spite of+ noun, Yet

Result so, so that So, As a result, Consequently, Therefore
Reason because, since, as Because of + noun. Owing to + noun. Due to + noun

Referring to quantities and group sizes in a report

overwhelming/large/significant
slight/small/insignificant/tiny

majority
A/An minority

number
(of + noun)

Over half
a quarter 
a thirdMore

than
Less x%



Structuring a research report
A research report is an account of some research which has been undertaken to find out 
about a situation or a phenomenon, e.g.. How do our students learn grammar? How is 
grammar presented In a textbook?

Introduction
Methods
Findings/results
Discussion
Conclusion

introduce topic; background information; reasons for research
research questions; how research was carried out
answers to research questions
issues arising from findings; limitations of research
summary of main findings; implications; recommendations; possibilities 
for further research

Writing introductions and conclusions
Introduction

• Introduce the topic of the report.
• Say why the topic is important.
• Give background information.
• Give an outline of the report plan.
Note: No substantial information; 
this belongs in the body of the report.

Conclusion

• Summarize the main points in the report 
without repeating unnecessarily.

• Make some concluding comments such as 
likely implications or recommendations.

Note: No new information; all the main 
points should be in the body of the report.

Deciding when to quote and when to paraphrase
When referring to sources, you will need to decide whether to quote directly or to 
paraphrase/summarize.
• Quote when the writer's words are special or show a particularly clever use of language. 

This is often the case with strongly stated definitions or opinions.
• Paraphrase/summarize descriptions and factual information.

Incorporating quotations
• Use an introductory verb.
• Don't forget the quotation marks.
• Make the quote fit the grammar of 

the sentence.
• Show any missing words with
• Copy the original words exactly.
Do not quote more than one sentence within the body of a paragraph.
If you want to quote two or three sentences, put a colon and write the quote as indented 
text, so that it clearly stands out from the body of your essay.
However, think very carefully before you include a long quote. It is usually better to 
paraphrase in this case.

Add emphasis with italics and write 
'[emphasis added]'
Add words which are not in the original 
but are necessary to fully understand the 
quotation out of context. Put the extra 
words in brackets.



Additional material

7.4
Student A

Describing the testing situation

• Who is the test for? International university students, 
students of business studies, ...

• What aspect of English is being tested?
• Which particular language skills or constructs need to be 

assessed through the test?
• What type of test is required? Diagnostic, achievement, 

proficiency...
• Who is going to use the test scores? Schools, universities, 

employers...

7.4 Piloting the full test with students

Student C • Do the pilot tests, conducted with sample groups of
students, show any problems?

• Do some items appear to be too easy or too difficult?
• What does feedback about the test suggest?
• What do test statistics show?
• What changes need to be made?
• Can changes also be made to the overall test specification?
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Symbols and abbreviations for notes

Symbols
I &, + and, plus
1 - less, minus
1 ± plus or minus
1 = is, equals, is the same as
1 « is approximately equivalent to

* is not, is not the same as, doesn't mean, does not equal, is different from
i >ss is greater than, is more than, is over
1 < is less than

gives, produces, leads to, results ini
■ <- is given by, is produced by, results from, comes from
1 1s rises, increases, grows
I  * falls, decreases, declines
8 ## ditto (repeats text immediately above)
I therefore, so
1 ■ because, as, since

at
I c century, as in 20th C

§ paragraph
# number, as in #1
? this is doubtful

Abbreviations
e.g. for example
c- approximately, as in c.1900
cf. compare
Ch. chapter
ed./eds editor(s)
et al. and the other people (used when referring to a book with more than one author)
etc. and all the rest

Ê rrr ff. and the following as in p.10ff.
fig. figure (used when giving a title to a drawing or table)
i.e. that is, that means, in other words
ibid. in the same place in the source already mentioned
NB important
n.d. no date given
No., no. number
op. cit. in the source already mentioned

1
P- page
pp. pages, as in pp.1-10

! re. concerning
ref. with reference to
viz. namely

1 vol. volume
I
1 J
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7.4 Creating and trialling test items

Student B • Which test items can be used to test the required constructs?
• Are these items/questions likely to provide the right kind of

response from students?
• What do other teachers and testers think about the example

questions/items?
® Are the items in line with the test specification?
• Do some items need to be revised or replaced?

Developing scales and training markers
• What is the best way of reporting test results?
• What is a grade A, B, C ..,?
• What are the grading criteria?
• How can different markers learn to agree on grade 

boundaries?
• Has marking moderation been properly completed?
• How can markers be trained effectively and consistently?
• Do markers have any suggestions for changes to the test?

104



11.2 Model Cornell notes

R e V ie to N o t e s

E n g  =  g l o b a l  L .  f .

n o n - n a t .  s p .  > n o t .  s p .

C O n V erS - n o n - n o t  n o n  n o t  > n o t  1 - n o n - n e t  

£ n g .  n o t  b e l o n g  n o t .  S p .  /

R P  c h a l l e n g e d  o s  m o d e l  P o r  /e a r n e r s - .

•  M a c a u l q y  C/7 S O s ) - .  q -S ed  b y  < 3 %  8 r i t i .s k  p o p .  s | / ;  

a t e o  d /P P  - f o r  / e a r n e r s  ( e . g . ,  c e r t a i n  d i p h t k o n g s )

•  ¿ > tk e r  lin g s - .  ' i n e f f i c i e n t  m o d e l ' ;  S c o t .  a c c e n t  =  

b e t t e r ?

n e io  g o a l  =  i n t e l l i g i b i l i p / j  n o t  R P

B U T T  in te l l ig .- .  di-PP. t o  d e-F in e  +  d iPP. t o  t e a c K

L. P. C o r e

=  c o im m . c o r e  o P  p r o n .

3 é n n e r  - >  d e s c .  o P  L P C  b u t  n o t -  s p .  =  m a in  i n t e r l o c u t o r s

Z T e n k in s  - >  c o m m .', n o n - n a t  +  n o n - n a t

C o n s i d .  P o r  LPC-.

o  p h o n e t i c  r e a l i s a t i o n  ( U  S o u n d  V . E n g l i s h  s o u n d ) ;  e . g  

p r o n .  o P  / b /  +  A / /  ijy  S p a n i s h  s p k r s  o P  E n g .

•  E n g l i s h  V o t o e l  s o u n d s  -  l o n g e r

S u m m a r y

105



IPA chart for English

Vowels

III tip lul sea lul cook /111/ food /ei/ stay /19/ near /e/ pen

h i  about /3 :/ word h i t four llidl pure /31/ toy /su/ go /æ/ mat

/a/ cup /a:/ part /d/ hop IqqI hair lail my /au/ how

Consonants

/b/ bat Idl do Ifl stiff /g/ Hold /h/ hand /j/ you

Ikl cap III jog Iml man /n/ pen. /r)/ song /p/ mop

Irl right Isl miss /J7 fish /t/ ten /tj/ chip /0/ thin

/5/ this /v/ yet /w/ win /z/ zoo /3/ treasure M3/ jump
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Wordlist

Note: Where a word has more than one part of speech, this is indicated in brackets. The part of speech 
given is that of the word as it is used in the unit. So, for example, approach is listed as approach (n), 
although it can also be a verb.

Unit Unit Unit
A C cultural awareness 9
ability 7 capture (v) 10 customer 9
accent (n) 2, 11 class (n) 5
access (n and v) 4 clause 12 D
accuracy 9 client liaison 9 data 5
acquisition 2, 3 cloze 7 database 4
active 12 cognitive 3 decode 8
adverb 1 coherence 10 deductive 12
ambiguous 9 cohesion 10 deictic 12
analyse 1, 5, 6, 7 cohesive device 10 descriptors 7
analysis 1, 2, 10 colonialism 8 design (v) 6
Anglophone 11 communication 1 determiner 12
approach (n) 6 communicative 3,6 diachronic 2
aptitude 3 community 5,8 diagnostic 7
argot 11 comparative 12 dialect 1, 2, 5, 9, 11
article 1, 12 compatible 4 dictionary 9
assessment 6,7 competence 6 diphthong 11
attitudes 5 complement (n) 12 discourse 10
audience 8 components 2 displacement 1
audiolingual 6 comprehension 7 diverse 3
audiolingualism 6 computer literacy 9 diversity 8
authentic 6 computerize 4 document (n) 4,9

conditional 12 dominance 8
B conferencing 9
backwash 7 conjunction 1, 12 E
banter(n) 8 connected 10 eclectic 6
barter (n) 8 connection 5 eclecticism 6
bilabial 11 consecutive 9 editing skills 9
bilingual 1, 9 consonant cluster 11 electronic media 4
bilingualism 8 construct (n) 7 ellipsis 6, 10
blueprint 7 consult 9 emoticon 10
bottom-up 10 consultation 9 empire 8
branch (n) 2 context 6 endangerment 8
broadcast (v) 8 corpus 4 environment 8
browse (v) 4 countable 1, 12 estimate (v) 8

criteria 7 ethics
evaluation

7
6, 7
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Unit Unit Unit
examination 7 1 J
examiner 7 identity 5 judicial 9
exchange (n) 10 idiolect 5
expand 8 imitate 6 K
expertise 9 imperialism 8 key in 4
explicit 12 implicit 12 keyword 4
exposure 3 imply 10 kinaesthetic 3
expression 8 improvise 6
external 3, 7 independent 3 L

independent learning 12 L1 3
F indigenous 8 L2 3
facilitate 6 inductive 12 laboratory 1, 11
feedback (n) 6,7 infer 10 language variety 11
field (n) 9 inflection 2 learner-centred 12
financial 9 influence (n and v) 1 legal 9
foreign 3 influx 8 lexical 10
form (n) 2 input (n and v) 4 lexicon 12
forum 8, 10 instrumental 3 lingua franca 2, 8, 11
freelance 9 integral 4 linguist 1,2
fricative 11 integrate 4 linguistic 1
function (n and v) 1,2,4 integrative 3 localization 9

intelligibility 11 log in/log on 4
G interaction 5, 10 log off 4
gender 5, 11 interface (n) 4
generative 2 interference 1,3 M
genetic(ally) 3 Interlingua 4 machine translation 9
globalization 8 interlink (v) 4 Manx 8
global village 8 interlocutor 11 marked 10
gossip (v) 10 internalize 3, 12 marker 2, 10
governmental 8 interpersonal 3 market (n) 9
grading 7 interpretation 9 marketing 9
grammatical 1, 10 interpreter 1,9 marking 7
guidance 7 interpreting 9 measure (v) 7

interview (n and v) 5 measurement 7
H intonation 11 media 8
hardware 4, 9 intransitive 12 medical 9
heritage 8 intrapersonal 3 menu 4
homophone 1 IPA (International Phonetic metalanguage 1
hyperlink 4 Alphabet) 11 metaphor 9
hypothesis 3 item 7 methodology

microphone
3, 6, 12 

1
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Unit Unit Unit
minimal pair 11 phonetics 1, 2, 9, 11 relative (pronoun) 6
modal 12 phonological feature 11 reliability 7
model (n and v) 6, 11 phonology 1,2, 11 repetition 6
moderation 7 phrase (n) 12 resident (n) 8
modify 2 pilot (v) 7 resource (n) 6
monitor (v) 6 pitch (n) 1, 11 results 7
monolingual 1, 11 placement 7 revision 7
morpheme 1,2 plural 12 role 5,6
morphological 12 pluralism 6 RP (Received Pronunciation) 11
morphology 1, 2 pluralistic 6
mother tongue 9 politics 8 S
motivation 3 population 8 scale (n) 7
multilingual 1,8 pragmatic 10 schema theory 10
multiple 3 pragmatics 2 schwa 11
multiple choice 7 prefix (n) 1 score (n) 7

preposition 1, 12 script (n) 7
N primary 5 search (n and v) 4
native speaker 11 procedure 6 search engine 4
negative 7 process (n) 7 search results 4
network (n) 5 production 7 secondary 5
networking 9 professionalism 9 sector 9

proficiency 6,7 semantic 10
0 pro-form 12 semantics 2
object (n) 12 pronoun 1, 12 services 9
objective (n) 6 proofreading 9 simultaneous interpreting 9
organic 10 prototype 7 singular 12
output (n and v) 4 psycholinguistics 1, 2 smiley 10

society 5,8
P Q socioeconomic 5
paralinguistic 10 qualitative 5, 10 sociolect 5
paraphrase (n and v) 6 quantifier 12 sociolinguistics 1,2
passive 6, 12 quantitative 5 software 4, 9
password 4 questionnaire 5 source language 9
pedagogical 6 sources 5
pedagogy 6 R specialism 9
personality 3 reach (n) 8 specialist 9
phatic communion 10 reciprocal 7 specification 4,7
philosophy 6 regenerate 8 speech 2
phoneme 2, 11 region 5, 8 speech act 10
phonemics 11 regional 5, 11 speech community 11
phonetic realization 11 relationship 5 spread (n) 8
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Unit Unit Unit
status 5,8 T U
stimulus 10 target language 9 uncountable 12
stop (n) 11 task 6 ungrammatical 1
stress (n and v) 1 teacher-centred 12 uniform (adj) 3
subconscious 3 technical jargon 9 universal 3
subject (n) 12 tense (n) 1, 12 usemame/ID 4
subjunctive 12 terminology 9, 12 utterance 2, 10
substitution 10 thesaurus 9
subsystem 3 top-down 10 V
suffix 1 TPR 6 validity 7
superlative 12 train (v) 6 variable 3
suppress 8 trainee 6 variation 2
supremacy 8 training 7 variety 5
survey (n) 5 transcribe 1, 10 verbal expression 9
syllable 1 transcript 10 version 7
symbols 11 transfer(able) 3 virtual 4
synchronic 2 transform 3 visual 3
syntactic 12 transitive 12 vocabulary 9
syntax 1,2 translation 9 vowel 11

translator 1,9
trial (v) 7 W

word-processing 9
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Transcripts

Unit 1, Lesson 2, Exercise B Q  1.1 

Part 1
I would like to take this opportunity to welcome 
you to the Faculty of Language Studies. Before I 
introduce you to the tutors in this faculty, I want 
to ask two basic questions: What is a language? 
And what is linguistics?

Firstly, what is a language? Well, everybody 
knows that English is a language and that Spanish 
and Japanese are others in this category. But we 
also know that English is not used in the same way 
in New York as it is in London. You may also know 
that English is not used in the same way in London 
as it is in the north of England, say, or the west of 
England. So English is a language, but it has many 
varieties. We could say there are many 'Englishes', 
just as there are many 'Spanishes'. The intrinsic 
meaning of language is 'a shared system of 
expression particular to a nation or people'. But in 
fact, one language can have many varieties: for 
example, British English, American English,
Cockney (which is London English), Scouse (which 
is English spoken by people from Liverpool), and 
so on. What is French to a businessman in Paris is 
not the same French used by an old woman in 
Lyon. You can be sure that it will be very different 
to that of a teenage boy in Quebec.
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Part 2
We all know that words change their meaning 
according to the context they are used in. This 
change in meaning can sometimes be quite 
significant. The word pitch, for example, can be 
used to refer to the field area available for playing 
football or cricket. However, in phonology, it is the 
range of voice level available through the vocal 
cords. As language users, it is important for us to 
understand how words are used differently in 
different situations. The understanding that 
language usage adapts to the context and 
environment leads us to the broader definition of 
the word language which we linguists prefer. This 
definition is not restricted to the 6,000 distinct 
communication systems including key languages 
such as English, Chinese and French. It includes any 
form of speech within these categories, including 
dialect. Dialect, by the way, is the variety of a 
language used in a particular part of a country.
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Part 3
So we have defined language, but what about 
linguistics? The linguistics that you will study in 
this faculty is concerned with the scientific study of 
language as a communicative and cognitive 
system. I'll let you write that definition down ... 
the scientific study - of language - as a 
communicative - and cognitive - system.

During your studies here you will have the 
opportunity to focus on a range of different 
branches of linguistics. Human language is by 
definition uniquely human. By choosing to study 
language and linguistics, you will be exploring an 
area which is central or intrinsic to humanity. You 
probably know that understanding the intrinsic or 
basic meaning of a word can help you to learn 
how it is used in different contexts. In the same 
way, by trying to learn more about the basic 
features of language, we can also learn more 
about humans in general.
In the 1960s, an American linguist, named Charles 

Hockett, demonstrated that all human languages 
share a series of key design features. The 
communications systems of other creatures do not 
display these features. There are three key 
features. They are displacement, creativity and 
duality.

Displacement can be defined as the ability to talk 
about things which are not happening right here 
and right now. Animals can make communicative 
noises but they cannot express past or future or 
probability, for example. They cannot displace 
from the here and now.
Creativity enables us to understand and produce 

new utterances easily. Chomsky has said that 
language is rule-governed creativity. Creativity is 
fundamental to human language.

Finally, there is duality, from dual, meaning 
two. Duality refers to the existence of a series of 
elements which have no meaning in themselves, 
but which combine to form units which do have 
meaning. The letters C-A-T have no meaning in 
themselves, for example, but combined as cat, 
they have a clear meaning in English. You 
probably have a picture of the animal in your 
head now. But combine them again as act, A-C- 
T, and a different image jumps into your head - 
and, incidentally, a different type of image, since 
cat is a noun and act is a verb. TAC and CTA and 
ATC have no meaning in English - at least, not



at the moment. I'll return to duality in a lecture 
next week. We'll also be talking about signals 
and symbols.

Unit 1, Lesson 2, Exercise E 1.4 

Part 4
No animals can communicate through a medium 
which includes all the features of human 
language, but all humans can. Human activity is 
complex and varied, and so is the study of 
language and linguistics.
I shall now return to the different branches of 

linguistics which you will encounter in this faculty. 
These range from morphology and syntax to the 
study of areas such as psycholinguistics and 
sociolinguistics. These areas may seem unfamiliar to 
you now, but if you use your knowledge of affixes, 
and combining forms, then you can work out the 
meanings of some of these branches. For example, 
psycholinguistics is concerned with psychology and 
how language affects learning. Sociolinguistics 
involves society and people's attitudes to standard 
and non-standard forms of language. The ~ology in 
morphology brings us back to the concept of 
linguistics as a scientific study. In this case, 
morphology refers to the study of word structure, 
in other words how different elements, or 
morphemes, combine to form what we call words.
Oh and the syn in syntax means together. So, 

syntax means the way words are combined or 
arranged in sentences.
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Part 5
So, to sum up, what is language and what is 
linguistics? Language is a unique and organic 
communication system. It is unique because it is 
only humans who possess it. It is organic because it 
grows and changes all the time, just like a plant or 
any organism. Language can also be defined 
through its key design features. It is unique 
because of its close relationship with the human 
mind, the brain and society. What about 
linguistics? The role of linguistics is to analyse and 
explain language. But we can go further than that. 
Linguistics is also the study of the way language is 
used in everyday life, the way it is employed.
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Introduction 1
Today I'm going to talk to you in more detail 
about the branches of linguistics that we cover 
here at Hadford. There are seven main branches: 
phonetics, phonology, morphology, syntax, 
semantics, pragmatics and sociolinguistics, i will 
focus on three of these branches, which will be 
covered this term. Firstly, there is phonology, the 
study of sounds in speech and how they are used. 
Secondly, there is morphology, the branch which 
studies the structure or forms of words. Thirdly, 
there is syntax, which investigates the ordering of 
words. Collectively these three branches are often 
called microlinguistics.

Introduction 2
In this lecture. I'm going to discuss motor aphasia, 
or the loss of the power to articulate speech 
through brain damage. In general English, a motor 
means a machine which moves or powers 
something. Of course, the brain isn't really a 
machine. However, under certain circumstances, 
people can experience trouble performing the 
motor or output aspects of speech. I'm now going 
to look at the causes of motor aphasia and the 
effects.

Introduction 3
OK. Are we all ready? Right, I'll begin. I'm often 
asked, 'How did English become global?' The 
answer is that the process began as soon as it 
arrived in England in the 5th century, having 
travelled from continental Europe. In this lecture, 
we're going to look at the impact that English as a 
global language has had on the world. First, I'm 
going to mention some key dates in the spread of 
English. Then I'll describe how English has 
developed and been influenced since its origin.

Introduction 4
This week I'm going to talk about how it all 
began. Who were the first true linguists? When 
did linguistics begin? We'll start with Panini in 
India in the 5th century BCE. You will also see that 
there were many developments before Europeans 
began to analyse their languages in the 14th 
century.
Introduction 5
In this week's lecture, I'm going to consider the 
functions of language. There are five main 
functions which are common to all languages. 
Firstly, social interaction, a way of easing 
relationships with others. Secondly, recording of
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facts, a means of storing information for future 
use, usually in written form. Thirdly, emotional 
expression, a way of expressing how we feel, 
including opinion and emotions. Fourthly, 
expression of identity, a way for a group of people 
who share similar views to show their similarity. 
Fifthly and finally, naming the world, a way of 
taking note and making sense of our environment.

Introduction 6
Last week, we defined language and linguistics. 
Today, we're going to compare animal and human 
communication. Some people would argue that 
language is a uniquely human characteristic, and 
others would say that a number of other species 
also use a form of language. Although there is 
some similarity between animal and human 
communication, there are also crucial differences 
which make human language distinct. Firstly, we'll 
look at the similarities, and then at the 
differences. Finally, we'll see how these differences 
form a type of communication which is inaccessible 
to any other species.
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Lecture 1
Let's look first at phonology, which studies how 
sounds are organized and used in language. The 
phoneme plays a key role here. The word 
phoneme was created in 1876 by the Polish 
academic Jan Baudouin de Courtenay, whose 
work is considered to be the foundation of what 
we now know as phonology. Phonemes are 
meaningless sound units which language users 
put together to form meanings. Listen to 
speakers of different languages and you will 
note quite quickly that different tongues use 
different ranges of sounds. The main aim of 
phonology is to understand the rules of how 
these meaningless phonemes are combined in 
order to represent meaning in a particular 
language. In practice, a phonologist examines 
the sound patterns of a particular language by 
identifying the phonetic sounds and trying to 
clarify the way in which speakers interpret these 
sounds. At least one of your sessions will be in 
the language laboratory. Dr Bodsworth will be 
teaching this module in the first half of this 
semester. You will need to have access to a 
Dictaphone or a digital voice recorder for your 
first assignment.

Now, let's move on to morphology. Morphology 
studies the structure of words. In fact, the term 
was first used by the great German poet Johann

Wolfgang Goethe, to describe the study of the 
structure of animals and plants. In years to come, it 
was used to describe the area of grammar that 
investigates the structure of words.
The German August Schleicher was the first 

linguist to describe languages in terms from 
biology. In living organisms, separate cells form 
tissues which form organs, which in turn form 
systems. In language, phonemes combine to form 
meaningful sounds; morphemes or bits of words 
combine to form whole meaningful words; 
syntactic units like nouns and verbs and adjectives 
combine in rule-governed ways to form sentences. 
It's easy to see why Schleicher started to see the 
similarity between languages and living organisms.

I've just mentioned syntactic units. The third 
branch of linguistics that you will be studying at 
the end of this semester is syntax. This looks at 
the way words come together. It focuses on how 
different words are ordered into clauses, and 
how clauses join to make sentences. Syntax can 
have an important impact on communication.
For example, the position of a verb in a sentence 
can mean the difference between a statement 
and a question. If you get that wrong, it could 
cause a lot of trouble and misunderstanding in 
some situations. Different languages have very 
different rules of syntax.
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Lecture 2
Aphasia is caused when one or more of the brain's 
language areas is damaged. Sometimes, injury to 
the brain is the result of a stroke. A stroke 
happens when blood is unable to get to part of 
the brain. If the usual supply of blood is stopped, 
then brain cells can die. Aphasia can also be 
caused by serious injuries to the head and by other 
types of brain damage. As a result of motor 
aphasia, structures for language production are 
damaged.

Motor aphasia is also sometimes called Broca's 
aphasia. This is because the damaged area of the 
brain is named after Paul Broca, who is best 
known for his work in neurology, or the scientific 
study of the nervous system. Broca researched the 
functions of the brain during the 19th century.

People who suffer from this type of aphasia are 
often unable to speak at all or they might be able 
to use only single words.

Patients with Broca's aphasia often also suffer 
from depression because they know they have
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language problems. By the way, scientists have 
found that gorilla brains don't have Broca's area. 
That is one reason why they can't use language 
like we do.

Unit 1, Lesson 4, Exercise D 1=9 

Lecture 3
So, let's look at the spread of English. The 
language first came to England in the 5th century 
with the Angles and Jutes. Between the 5th and 
11th centuries, it made its way to Cornwall, Wales, 
Cumbria and the south of what is now Scotland. In 
these areas, English met the traditional Celtic 
languages. Many people from the English upper 
class also took the language to Scotland, as they 
left England after the invasion of the Normans in 
1066. English made its way to Ireland in the 12th 
century. From the 16th century on, England was 
emerging as an imperial nation, and as the British 
empire grew, so did the spread of English.
So, English is a well-travelled language. On its 

way, it has developed through contact with other 
languages and cultures. English still has many 
grammatical similarities with German because of 
the shared roots of the two languages. After its 
arrival in England in the 5th century, it was 
influenced by the Celtic languages of Britain. It 
also took many words from the Vikings who 
invaded England before the Norman conquest in 
1066. The arrival of the Normans in the 11th 
century introduced French as the language of 
government and made a deep impact on the 
English language. From the 15th century onwards, 
words came into the language from Latin and 
Greek. Then a whole range of influences came 
with the British empire. Today, in the 21st century, 
e-mail and word-processing software make it easy 
for the written language to travel great distances 
in very short spaces of time. British English is 
perhaps most influenced by American English. 
Many British people find this hard to accept. 
However, because of the power of the USA, the 
process is likely to continue.
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Lecture 4
As I said earlier, Panini is one of the first linguists. 
Panini lived in India in the 5th century BCE. He was 
interested in the structure of words, including 
prefixes and suffixes. Aristotle, the Greek 
philosopher, first examined sentence parts in the 
4th century BCE. Two centuries later, another

Greek, Thrax, led one of the first real grammatical 
studies. However, it wasn't until the 6th century CE 
that the Greek influence reached the Romans. 
Other Europeans waited until the 14th century to 
start analysing their languages. And it was not 
until after 1799, when the French discovered the 
Rosetta Stone, that people finally learnt how to 
decode the meaning of Egyptian hieroglyphs. We 
have come a long way in a short period of time 
when you think that we now have access to 
electronic dictionaries and computer translation 
websites.
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Lecture 5
OK - the five functions of language. Let's consider 
social interaction first. This is a way of easing 
relationships with others. Language is used to help 
build relationships or bridges between people. For 
example, a group of schoolchildren using a type of 
slang common to young people might be building 
friendships within their group.
Secondly, recording of facts. This is information 

stored for future use. Such stored facts are 
necessary for the development of society. They 
help us to pass on information as well as to 
organize facts and data. We use language in this 
way to teach and learn.
Thirdly, emotional expression. We use language 

in this way to explore how we think and feel 
about ourselves and the world around us.
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Lecture 6
People have long been fascinated with the concept 
of interspecies communication. The prefix inter 
means between, and species means different kinds 
of animals. The similarities between animal and 
human communication can be found in the 
definition of the word communication itself. 
Communication includes the use of both signals 
and symbols. Signals are noises or gestures that 
have a clear meaning. They usually mean just one 
thing. They are used in the same situation every 
time. Animal and baby cries or laughing are a 
good example of signals in both humans and 
animals. So, there is a common ground. Both 
animal and human communication contains 
signals.
On the other hand, human communication also 

uses symbols. Symbols consist of sounds or gestures
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that have different meanings for different groups 
of people. Symbols need to be learnt, and can 
have different meanings in different situations.
For Charles Hockett, an important contemporary 

linguist, the most significant feature that marks 
human language is duality of pattern. Duality of 
pattern is the ability to make an unlimited number 
of meaningful words out of a limited amount of 
meaningless sounds. Animal communication does 
not have duality of pattern.
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Part 1
OK. Is everybody here? Right, let's start. Today I'm 
going to talk about language acquisition and 
language learning. As you are all studying 
linguistics it is necessary to consider how we 
humans manage to master the communication 
tool which we call language. First of all, let's clarify 
the difference between language acquisition and 
language learning. The American linguist Stephen 
Krashen described the difference between these 
two terms quite clearly and briefly. Language 
acquisition refers to the subconscious process of 
internalizing a language and its rules. In contrast, 
language learning is the type of conscious 
language development which often takes place in 
the foreign language classroom. Research into first 
language, or L1, acquisition can be very useful 
when we come to think about how people learn a 
second language, or L2, effectively. It is also 
important to remember that there are many 
factors which influence second language 
development. Language learning is not a uniform 
process because people are different and live in 
diverse environments. So later we're going to take 
a closer look at the variables which play a role in 
language learning. But before we look at second 
language learning, let's investigate more closely 
how we acquire our mother tongue.
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Part 2
Chomsky, the American linguist, has completed a 
great deal of important research in the field of L1 
acquisition since the 1960s. According to Chomsky, 
although environment does play a role in L1 
acquisition, all humans are genetically 
programmed with a language acquisition device. 
This brain function enables children to process and 
order the language that they are exposed to. 
Chomsky's hypothesis claims that the complex

nature of language and its rules would be too 
difficult for us to acquire if our brains were not 
equipped with a language processor. It is precisely 
this capability, known as a universal grammar, 
which enables any child in any country to learn 
any first language efficiently, provided that they 
are given sufficient exposure from birth.
Now, let's move on to second language 

learning. Chomsky has also studied how people 
learn a second language. His research supports 
the idea that language is made up of a system of 
rules. Chomsky believes that all natural 
languages contain a common set of central rules. 
There are also other rules, which differ from 
language to language. The theories developed 
by Chomsky indicate that when learning a 
second language, learners find it easier to learn 
these central rules than the rules which are 
unique to that particular language. When 
learners find an L2 rule which isn't a central 
transferable rule, they will try to understand that 
rule by using their knowledge of their first 
language. This can lead to errors through L1 
interference.
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Part 3
So now we know a little more about the different 
processes involved in language acquisition and 
learning. As I mentioned earlier, the way in which 
we learn second languages is determined by a 
number of key factors which differ from person to 
person. The nature of these variables can assist or 
inhibit the internalization of the rule system that 
enables second language learning. Clearly, 
different learners learn in different ways. It is 
impossible to describe all the factors which can 
play a role in language learning; however, there 
are certain key factors which have been identified 
by linguists. These include age, motivation, 
aptitude, personality and cognitive or learning 
style.
In contrast to popular opinion, children are not 

necessarily the best language learners in all 
respects, but there is evidence that age does play 
an important role. As you might expect, the best 
native-speaker-like results are achieved by people 
who have the maximum number of years of 
exposure. Yet research shows that teenagers are 
better at learning grammar and vocabulary than 
either children or adults. However, pronunciation 
tends to be more accurate in learners who started 
at a very young age.
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Motivation is also crucial. Language-learning 
motivation is usually divided into two main areas: 
integrative and instrumental. Integrative 
motivation is driven by a want to join or mix 
effectively with the native-speaker group which 
uses the target language.
Incidentally, where there is no dominant native- 

speaker group, a pidgin can develop. This is a new 
means of communication with elements of more 
than one language. If this pidgin is then taught to 
children of its speakers, it is known as a Creole. 
Instrumental motivation is the study of a language 
to achieve an aim such as the passing of a test, or 
getting a better job. Most people have mixed 
motivation, but research seems to show that 
integrative motivation is the most powerful.
Aptitude is the ability to systemize the rules 

required in language learning. It is not to be 
confused with intelligence, which also describes 
non language-related skills. Interestingly, although 
our universal grammar enables everyone to master 
an L1, it seems that our capacity to deal with the 
challenges and differing rules of a second 
language can vary from person to person.
It is also believed that our personality and 

cognitive style might play a role in our learning. 
However, it should be pointed out that just how 
they influence learning is not yet clear. Research 
has not yet been able to identify the best 
personality type, as no two people are exactly the 
same. Personality is, of course, the things which 
make you individual - whether you are an optimist 
or a pessimist, whether you are cautious or a risk 
taker, whether you are introvert or extrovert.
Some people think that outgoing students might 
find it easier to learn speaking skills, as they're less 
worried about making mistakes. But being good 
speakers doesn't necessarily make them good 
writers or give them a good memory for 
vocabulary. Nevertheless, difference in people's 
personality has led to an understanding that 
people also learn in different ways. This is why in 
recent times teachers have been encouraged to 
consider different methodologies and approaches. 
You've probably heard of terms such as the 
communicative approach, audiolingualism and the 
once popular grammar translation method. An 
understanding of multiple intelligences and 
cognitive or learning styles is also a useful way to 
take different learners' needs into account.
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Part 4
So, to summarize, language acquisition is 
concerned with how we learn our L1, and 
language learning focuses on how we learn second 
or foreign languages. Chomsky supports the 
existence of a universal grammar which pre­
programmes the brain to make sense of the 
different rules of language. As far as L2 learning is 
concerned, our success may be influenced by a 
number of factors, or key variables. One key 
variable is the motivation that a learner has for 
learning a second language. Instrumental 
motivation is the kind that you feel when you 
want to do something with the new language. 
Integrative motivation is the kind that you feel 
when you want to become part of the speech 
community of the new language. Another key 
variable is personality, or the things that make you 
individual. Taking account of these variables in the 
classroom could have an impact on the speed and 
efficiency of learning.
OK, that's it for today. Next time, we'll try to 

identify some more qualities of the good language 
learner. I'll also explain why different learning 
styles and intelligence types can affect language 
development. Don't forget to do a bit of research 
on that before you come. Thanks, see you next 
week.

Unit 3, Lesson 2, Exercise F Q  1.17
1 L1 acquisition is largely subconscious.
2 Language learning focuses on how we learn 

our first language.
3 The speed and efficiency of learning are not 

affected by learner variables.
4 Outgoing people are always better language 

learners.
5 Chomsky believes that the brain is 

programmed to process language.
6 Language aptitude and intelligence are the 

same thing.
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1 universal
2 'aptitude
3 transferable
4 u'nique
5 ge'netically
6 perso'nality
7 ex'posure
8 instru'mental
9 'integrative

10 metho'dology
11 inter'ference
12 motivation
13 acqui'sition
14 subconscious
15 'cognitive
16 'uniform
17 'foreign
18 'variable
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Part 1
In the last lecture we talked about language 
acquisition and the variables which can affect 
language learning. Today I'm going to talk 
about common features of good language 
learners. These features include being willing to 
take risks and learn from mistakes, effective 
revision, being well organized and 
independence from the teacher.
I will also consider different cognitive learning 

styles by referring to research into something called 
multiple intelligences. All right, let's begin ...

Unit 3, Lesson 4, Exercise C C# 1.20 

Part 2
Risk-taking is an important part of language 
learning. In other words, learning through trial 
and error. As learners try to apply the rules of the 
L2 to different communicative situations they are 
able to judge their level of success and if necessary 
restructure or reword what they are saying if it is 
incorrect. This is an important part of the learning 
process.
Effective revision of classroom study by reviewing 

and going over notes will help the learner to

improve their knowledge of vocabulary and 
grammatical patterns. You can't learn a language 
just by studying in the classroom.
An organized approach can also help to make the 

learning experience more effective. Keeping 
accurate records is important. For example, 
learning vocabulary can be made more effective if 
the learner organizes his or her records into logical 
and related subject areas. This helps people to see 
how vocabulary from the same area is connected. 
You should try this - it can really help if you try to 
learn vocabulary by thinking of it in relation to 
other words.
But perhaps the most important feature of most 

good language learners is their ability to work 
independently on an ongoing basis after classroom 
teaching has finished. This could include actively 
doing further learning activities without 
prompting. An understanding that progress comes 
through independent learning and maximizing the 
time available will help to produce the best results.

Unit 3, Lesson 4, Exercise 0 I# 1.21 

Part 3
Nevertheless, some recent research into learning 
styles has shown that different people learn best in 
different situations. This theory has been called 
multiple intelligences. Different intelligence types 
have been organized into eight areas which 
identify the ways in which different people learn.
People with high verbal-linguistic intelligence 

are good at using words and language. On the 
other hand, logical learners have a strong 
ability to use reason and logic. Visual learners 
see the world in terms of pictures and images. 
Bodily learners are stimulated through 
movement and action, whereas musical 
intelligence refers to the ability to produce and 
appreciate music. Interpersonal intelligence is 
the ability to relate to and understand others, 
while intrapersonal intelligence is concerned 
with self-reflection. Those with natural 
intelligence interact well with nature and the 
environment. What types of intelligence 
describe you? You can find some interesting 
Internet sites about this subject.
Some linguists think that if we are able to 

identify the learning styles which best describe 
students' approach to study, then we can find 
ways to improve their language-learning success. 
Teachers can even design activities which take 
the different learning styles into account. This 
could have a clear impact on language learning.
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Part 4
By taking into account the different intelligence 
types, teachers can ensure that learning exercises 
suit the different types of people in the class. It is a 
way of helping people to learn in the way that 
suits them best. Of course, it would be impossible 
to design every lesson according to all of the 
different intelligence types. However, individual 
lessons in a course could be planned in order to 
reflect the different intelligence types. This could 
be an important way to help to maintain 
motivation, which we have already identified as a 
key learner variable.

Unit 5, Lesson 2, Exercise B ©  1.23 
Part 1
Good morning, everyone. This morning we're 
going to begin the topic of sociolinguistics. So, er 
... Firstly, let's define sociolinguistics. Well, 
sociolinguistics examines the link between 
language and society. Sociolinguists analyse the 
ways in which language use varies according to 
different situations.
You might now be wondering, 'What's the point 

in studying sociolinguistics?' Well, ... 
sociolinguistics demonstrates how human 
language reflects the reality of the world in which 
we speakers live. What I mean is, er ... 
sociolinguistics is important because it helps us to 
understand how and why language is used by 
people in different circumstances.
Now, today I'm going to give you an outline of a 

few key concepts which we are going to look at. 
You'll be able to cover all the important points 
that I mention in more detail in your seminars.
To start with, I'll talk about the way social 

groupings and networks affect the language 
people use. Later, I'll move on to regional 
dialects. After that, we'll touch on research 
which examines the way in which men's and 
women's speech differs. By the way. I'll use 
dialect and variety to mean the same thing. A 
dialect or variety means the form of language 
used by different groups of people. This includes 
vocabulary as well as grammar and 
pronunciation.
Then, I'll be talking about the film My Fair Lady, 

which shows sociolinguistics in practice. It's also 
really quite fun. Finally, before you leave I'll be 
giving you your first piece of homework.
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Part 2
Essentially, sociolinguistics explores the connection 
between society and language use. I suppose you 
could say that sociolinguists are looking to see 
how our speech is influenced by who we are and 
what we are doing. Arguably, this connection is 
most noticeably demonstrated in regional 
varieties.
So, what is a regional variety? Well, a regional 

variety is a dialect of a language used in a specific 
geographical area of a country. Some regional 
dialects are so distinct from standard varieties that 
they are known by particular names. It is likely 
that some of you have heard of British dialects of 
English such as 'Brummie' from the Birmingham 
area, 'Geordie' from Newcastle upon Tyne and 
'Scouse' from Liverpool.
And why are there so many regional dialects in 

Britain? That's a very good question. English has 
been used in this country for more than 1,500 
years, and over time, the English used in different 
areas of Britain has changed. People's language 
use has adapted as a result of their own needs, 
and outside influences.
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Part 3
So, let's move on. The variety of language we use 
is also affected by our social groupings or 
networks. The type of language used by a 
particular social group or subculture is often 
referred to as a sociolect. The roles played by an 
individual, in identifying with social networks and 
showing membership, can have an impact on 
language and therefore the use of lexis and 
grammar. At any given time, a person's language 
can vary according to which role they are playing 
and the particular situation they are in. A good 
way of explaining this is to think of the different 
roles that you play in your own life. I bet that the 
way you speak to your parents is quite different to 
the way that you speak to your boyfriend or 
girlfriend. No doubt, interacting with a bank clerk 
is not the same as chatting to your niece or 
nephew. Talking on the phone to colleagues at 
work differs greatly from speaking to your friends 
on the phone at home. Of course, no two people 
have the same set of circumstances, so it follows 
that no two people use language in exactly the 
same way. An individual's unique use of language 
is called an idiolect.
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Finally today, I would like to draw your attention 
to one further influence on language variety. 
Sources from research show that an individual's 
language usage is influenced by gender. This 
means that there are some noticeable differences 
in the way in which men and women speak.
E r ... Where was I? Oh, yes. Differences caused by 

a person's sex can include areas such as word 
choice and pronunciation. Studies have shown that 
male speakers of any regional dialect tend to use 
the most pronounced regional accents.

Before next class, I'd like you to study a few short 
clips from the film My Fair Lady. You can watch it 
in the Resources Centre. Of course, the examples in 
this film are a bit simplistic, but they do show how 
social roles are mirrored in language. The film 
focuses on a kind of sociolinguistic experiment. It 
examines the work of linguist Professor Higgins, 
who tries to teach a poor uneducated working- 
class Cockney girl, Eliza Doolittle, to behave like an 
educated lady. In order to prove to the upper 
classes that Eliza is a sophisticated and educated 
lady, she has to disregard her regional and 
socioeconomic background and completely change 
the way she speaks. As you will see, this is easier 
said than done ...
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Part 4
Of course, My Fair Lady is just a story. How do real 
sociolinguists collect the necessary data? Well, in 
some cases, it's actually not so different from the 
work of Professor Higgins in the film. Like 
Professor Higgins, sociolinguists obviously rely on 
research, fieldwork and analysis. There are several 
ways to categorize linguistic research. Let me see 
... one way is to distinguish between primary and 
secondary research. Another important distinction 
is between qualitative and quantitative research. 
However, ... oh, dear ... sadly, I see that we've run 
out of time. This means that I'll have to ask you to 
do some research. For your first assignment, I'd 
like you to find out what is meant by the four 
types of research I've just mentioned, that is, 
primary and secondary research, and qualitative 
and quantitative research. We'll discuss what 
you've found out next time I see you.
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1 'seminar
2 'outline
3 assignment
4 'dialect
5 re'search
6 co'mmunity
7 'network
8 'analyse
9 par'ticular

10 'regional
11 va'riety
12 'influenced
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Essentially, sociolinguistics explores the connection 
between society and language use.
Arguably, the clearest example of this connection 

is provided by regional varieties.
Clearly, over the years the language used in 

different areas of a country develops in different 
ways.
What I mean is, people's use of language adapts 

to their circumstances and needs, and this can 
create different varieties of the same language.
Of course, no two people have the same set of 

circumstances, so it follows that no two people use 
language in exactly the same way.
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Extract 1
L e c t u r e r : All right, Leila and Majed, what did you 
find out about attitudes to regional varieties of 
English?
L e il a : Well, first of all, we interviewed a student 
who comes from Liverpool.
M a je d : I love Liverpool! That's where The Beatles 
come from.

Extract 2
L e c t u r e r : And what else did you do?
L e il a : We put together a questionnaire. It was 
really difficult.
M a je d : That's rubbish. It only took half an hour.
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L e c t u r e r : Leila, can you give us an explanation of 
your idiolect map for the person you researched?
L e il a : Well, yes, it has a picture of the person we 
interviewed in the middle, and then you can see 
the various factors which influence his particular 
idiolect.
L e c t u r e r : What do the rest of you make of this? 
Evie, what about you?
E v ie : Well, erm ... I'm not sure really.

Extract 4
L e c t u r e r : Majed, can you explain your research? 
How did you decide which different influences to 
put on the idiolect map?
M a je d : Well, yes, it's based on what our 
interviewee, Jason, told us.
J a c k : So it's secondary.

Extract 5
L ec t u r e r : What do you mean by 'secondary'. Jack?
J a c k : I mean it's an example of secondary research. 
We did two things - we asked someone for 
information and then ...
E v ie : Actually, that's primary.
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Extract 6
L ec t u r e r : Let's go back to the idiolect map for the 
moment. Let's see how it can help us to 
understand the factors which influence the 
language that Jason uses.
L e il a : Well, we can see that Jason's language use is 
affected by different factors such as the region 
where he lives and the people he knows. What do 
you think, Majed?
M a je d : Absolutely. There are also other influences 
such as age and gender.

Extract 7
M a je d : It's clear that the society Jason lives in has 
an important effect on the language that he uses.
J a c k : Sorry, I don't follow. Could you possibly 
explain why that's important?
M a je d : Well, basically, the language he uses is 
affected by the people he mixes with and the 
situations he encounters.

Extract 3

E v ie : I don't understand how being in a different 
situation affects the way he speaks. He's still the 
same person, after all.
L e il a : Well, as the lecturer explained, people often 
use language in different ways to suit different 
situations. For example, speaking to your parents is 
quite different to the way that you speak to your 
boyfriend or girlfriend.

Extract 9
M a je d : So, an idiolect refers to an individual's 
unique use of language.
J a c k : If I understand you correctly, you're saying 
that the word idiolect means a person's individual 
dialect.
M a je d : Yes, that's right.

Extract 10
L ec t u r e r : This is all very interesting, isn't it?
E v ie : Yes, and if we just go back to the idiolect map 
for a moment, you'll see that his language is 
probably even affected by the different types of 
friends that he has.
L e il a : Correct!

Extract 11
J a c k : I think the whole idea is silly. I mean, I don't 
change my language that much.
M a je d : I'm not sure that's true. I think you do it 
without being aware of it.

Extract 12
L ec t u r e r : So why do you think idiolect is important 
in language learning?
E v ie : As someone said earlier, we have to decide 
what language is common core and what is 
idiolectic. We want to teach common core, not 
teenagers' street slang, for example.

Extract 13
L ec t u r e r : Any other ideas?
M a je d : I'm sorry. Has anybody made the point that 
idiolect may be more significant in some speech 
communities than in others? I mean, older people 
in Britain probably don't change the way they 
speak as much as teenagers.
L e c t u r e r : Yes, actually. Leila did say that earlier, but 
it's an important point.

Extract 8
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L e c t u r e r : So, a n y  o th e r po in ts an yo n e  w o u ld  like to  
m ak e ?

Evie: I d o n 't  k n o w  if th is is re le van t bu t in som e 
languages, like G reek , th e re  a re  tw o  co m p le te ly  
d iffe re n t d ia lects, demotiki and  katharevousa and  
m ost peo p le  can speak both .

L e c t u r e r : Yes, they would both form part of a 
particular person's idiolect.

Unit 7, Lesson 2, Exercise B Q  2,1 

Part 1
Good morning, everyone. What I'm going to talk 
about today is language testing and its importance 
in applied linguistics. In other words, why we need 
tests and how we create them. These days there 
are many types of language tests: proficiency tests, 
placement tests, diagnostic tests, et cetera, and 
these tests often have an important influence on 
educational and career opportunities. Bearing in 
mind their impact on people's lives, we need to 
think about how we design effective and valid 
tests. What I mean is ... it's really important to be 
objective and to make sure that the test is valid.
This involves ethics. However, we'll look at ethics in 
more detail later on, I mean, another time. So, er 
... also in later lectures, we'll analyse some well- 
known commercial proficiency tests.
Today, however, we will deal with the general 

importance of language testing as well as the 
question of validity. We'll look at how a test 
blueprint, also known as a specification, can 
improve the testing process. And we'll also look at 
the concept of backwash and why and how test 
specifications are used.

Unit 7, Lesson 2, Exercise C Q  2.2 

Part 2
As we have seen in an earlier session, language 
testing is important because it can be thought of 
as both having an influence on applied linguistics 
and being influenced by applied linguistics. As we 
know, developments in applied linguistics often 
inform language testing; in addition, testing has a 
direct impact on teaching in some contexts. The 
relationship is reciprocal. Now, another term for 
the relationship between testing and teaching is 
backwash. Indeed, as well as the positive influence 
of test backwash on teaching, we need to think 
about the possibility of negative backwash. In 
other words, we need to be sure that teaching is

Extract 14 based on students' needs, not just on the tests 
they will take. In some cases, teaching to tests can 
cause serious problems if the tests are not 
targeted at the appropriate language ability. As 
you might expect, this can be really important for 
the people taking tests, and for companies and 
universities that give people jobs and places on 
courses based on test results. Whether you are 
designing an answer booklet, writing a set of 
multiple-choice questions or planning a revision 
class, it is useful to learn more about the testing 
process.
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Part 3
Now, an important concept in language testing is 
the notion of 'validity'. What do I mean by 
validity? Well, to help you understand this idea 
clearly, can you look for a moment at the leaflet I 
have given you from Lonbridge Examination 
Board? As you can see, the test creation process 
involves several stages before a finished and 
trustworthy assessment is produced. Looking at it 
another way, when the examination board pilots, 
or tries out, a test, and revises questions, or test 
items, it is actually trying to improve the validity of 
test scores. In fact, a great deal of time is spent on 
construct validity. In linguistic terms, we can define 
construct validity as the extent to which test scores 
accurately represent language skills or abilities.
Let's look at an example of this. Say Lonbridge 

Examination Board has developed a new test of 
academic writing. The test is used by universities to 
decide which students to offer places to. At the 
test piloting stage, it is discovered that one of the 
test items has been badly written. It actually tests 
mathematics rather than academic writing. As a 
result, the item is revised to focus on writing skills. 
The difference between the two versions of the 
test is that the second has higher validity; it is a 
more trustworthy measure.
Why is validity so important? Well, the point is 

that if an examination board makes a test which is 
not a valid measure of language ability, then the 
test scores can't be relied on. Ten out of ten 
doesn't really mean a high language level if the 
questions don't measure what they say they 
measure. But people believe numbers, even if they 
are not arrived at in a valid way. This is why 
piloting a test or assessment is so important. Good 
examination boards or schools often employ 
external examiners to help with this. In this way, 
problems can be sorted out before the test is used.
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Part 4
Now ... er ... let's see ... oh dear, I see we're 
running short of time ... but perhaps I should just 
say something about test specifications.
Three main arguments exist for using a test spec. 

Argument 1 supports construct validity. This 
argument suggests that a test's construct validity 
can be improved by using a blueprint. This 
blueprint, known as a test specification, can be 
divided into different sections. Examples of these 
sections are reading, writing, listening and 
speaking - in other words, the different papers in 
the test. In some specifications, there may be 
additional subsections, too, if it is necessary to 
describe the different abilities or constructs which 
are being focused on.
Making new versions of a test completely from 

scratch is not very efficient. So the second 
argument supports the creation of new test 
versions. What's important about new versions of a 
test is that questions can be created which test 
language in a similar way to previous versions. This 
is what happens at the examination board, for 
example, when a new version of a test is needed, 
say, once every three months. The specification is 
used to make sure that the test writers are writing 
the right sort of questions. In fact, the Hadford 
English Test, or HET, which some of you took 
before joining this university, has a really detailed 
spec. Consequently, new versions can be made 
quickly and consistently.
Lastly, there is test evaluation. What's clear is that 

in the test evaluation process, it is sometimes 
necessary to revise items. This is often based on 
feedback from students and the people who use 
test scores. With this in mind, the specification can 
be used to make changes and to make sure that 
changes fit in with the general aims and the other 
sections of the test.

Now ... oh dear, I was going to show you some of 
the sections from the Hadford English Test 
specification, but ... ah ... I see that time is moving 
on. So instead. I'm going to ...
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1 consistently
2 'piloting
3 'consequently
4 validity
5 specifi'cation

6 'version
7 assessment
8 exami'nation
9 reliability

10 'backwash
11 'measure
12 'trustworthy
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Part 5
I'm going to give a brief review of today's lecture 
and introduce some more key research into 
language testing that you'll need to think about - 
in other words, some other texts you should look 
at in the library.
Now, the fact of the matter is, it's a highly 

complex task to make valid and reliable tests. The 
reason for this is that there is a wide variety of 
factors which need to be considered - not to 
mention the fact that some of these factors are 
totally outside the control of the tester. Let's take 
the weather as an example. A severe change in the 
weather can affect test conditions and therefore 
results, but of course it's something that 
examination boards or schools can't control. Plus 
there's the test takers' personality and learning 
style which affects the way they react to different 
questions. Factors like these can make tests 
unreliable. You should probably look at the work 
of Bachman on this point. I'll come back to 
reliability later when I give your research topic for 
the next class.
OK. Where was I? Oh, yes ... So planning good 

tests is really difficult: you have to think about who 
you are testing, what you are testing, which test 
items you are using, and so on. Therefore, what's 
very important for good planning is the use of a 
test spec. You've already heard me talk about test 
specifications. These days, many examination boards 
and schools use them to help with planning and 
writing tests. The advantage of test specs is that 
they guide test writers. So, although it was in the 
early 1900s that Ruch first referred to creating 
specifications (in relation to industry), they still have 
a contemporary usage in language testing today.
To sum up then, language test writing must be 

carefully planned. Let me put it another way ... it 
is through planning that validity and reliability can 
be built into tests.
Oh, I almost forgot your research topic. OK, one



important aspect of writing language tests is 
validity, and we have talked a lot about this today. 
Now I'd like you to do some more research into 
reliability which is not the same as validity. I'd also 
like you to write an example test specification for 
a reading test based on a short text. When you've 
written the spec you'll need to write the test 
questions. Five questions will be enough. Bring 
your work to class on Monday next week.
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Part 1
Now, as you all know, 50 students are going to 
take the Hadford English Test next week on 
Thursday from 9 a.m. to 11 a.m. I will need the 
assistance of at least four trained examiners and 
invigilators. The listening, reading and writing and 
grammar tests are going to take place in the Great 
Hall. The speaking tests will then be held on Friday 
afternoon from 2 p.m. to 5 p.m. in the language 
centre. Also, I will need someone to register 
students when they arrive for the speaking tests. 
So, who can do Thursday or Friday?
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Part 2
D r Smith: Well. I'd like to make two points. First, I 
think we need more training before we mark the 
test.
D r Jones: Can you expand on that, Simon?
Dr Smith: Sure, Eva. What I think is a good answer 
might not be what you think is a good answer.
D r J o n es : So ?

D r S m ith : So th e  p o in t is th a t  if w e  d o n 't  m ark  in 
th e  sam e w ay, th e  test results w o n 't  be re liab le .

Chief Examiner: OK. So, what's your second point, 
Simon?
D r Smith: I was just coming to that. My second 
point is that we should double mark every script.
D r Russell: Yes, but that's going to be really time- 
consuming and we've got better things to do with 
our time.
D r Verde: Well, I don't agree with that, Frank, 
because from what I've read about testing 
academic skills, double marking is really important.
D r Russell: Sorry, but what are we talking about, 
exactly? Testing academic skills? Or the Hadford 
English Test?

D r Smith: Yes, we need to be clear here. According 
to what I've read, in all types of testing, double 
marking can help to avoid inconsistencies between 
markers. It's a form of moderation.
D r Russell: In what way?
D r Smith: Well, if two markers disagree on a mark 
then a discussion can take place until they agree 
on the most suitable score.
D r Jones: I don't really get it. What if they can't 
agree?
D r Smith: What I'm trying to say is, the two 
markers can look at the grading criteria in relation 
to the script and discuss the grades that they 
would give. If this is done regularly they are likely 
to come in line with each other over time.
D r Jones: I still don't understand. Can you give me 
an example, Simon?
D r Smith: OK. Look at it this way. Frank and Anna 
look at script A and decide on a grade. But they 
don't talk about it until they have marked the 
script. They give their grade by looking at the 
descriptors which describe what a student needs to 
do to get a certain grade. If they have different 
grades, they discuss why until they can agree with 
each other. Usually it isn't too difficult to come to 
an agreement. When they do the next script, they 
are likely to think in a more similar way. This takes 
more time to start with but the markers are likely 
to work more efficiently.
D r Verde: So everybody wins! Even if it does take 
more time.
Chief Examiner: Absolutely. This is a really good idea 
and I suggest we follow this practice from now on. 
We need to use first and second markers. Also, it 
isn't enough to have one training session when 
you first become an examiner. Examiners need to 
keep checking that they are in line with other 
markers.
D r Verde: Yes, and I'd just like to say something 
else, it seems to be much fairer to the students 
who are taking this test. We need to make sure 
that the marks we give them are as accurate as 
possible.
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Part 1
Good morning, everyone. This morning. I'm going 
to introduce two key careers which are often 
associated with language learning and language 
professionals. As you might expect, the two main 
areas that I will focus on will be translating and
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interpreting. On the one hand, this will be of 
particular interest to those of you who are 
studying subsidiary language modules and, on the 
other hand, it will also be useful for those of you 
who are studying Applied Language if you are 
interested in working in editing or other language 
services in the future. I'm going to talk first about 
the different fields and sectors which frequently 
need translating and interpreting services, and 
then I will outline some of the main skills and 
training required by translators and interpreters. 
Some people think that anyone who can speak a 
second language can also translate or interpret, 
but as we shall see, the process is much more 
complex than this. After I've described the key 
skills, I will describe typical MA course content 
using the MA in Translation and Interpreting here 
at Hadford as an example.
But before we begin I have a little story to tell 

you ... You don't need to take notes on this.
After I finished university 1 once got a job 
working for a small export company in Japan. I 
thought this would be great, except that, as 
well as teaching English to the staff, which by 
the way I was qualified to do, my job was also 
to work as a part-time interpreter and 
translator for the school director, Mr 
Yoshimoto. I had a degree in Japanese, but my 
business language skills were very limited. 
Unfortunately, Mr Yoshimoto and I had 
considerable trouble communicating. I can 
remember a number of times when I thought I 
knew exactly what to say, but in fact, I had 
completely misunderstood the message or used 
the wrong words. Anyway, although I 
continued to struggle when translating his e- 
mails and interpreting in meetings, I wasn't too 
worried about the situation; we were usually 
able to get a message across to some extent 
and Mr Yoshimoto always seemed happy 
enough. Then one day, to my surprise, I was 
taken to one side by a colleague and given a 
letter advising me to find a new job on the 
grounds that my work was not meeting Mr 
Yoshimoto's requirements. I had clearly 
completely misread the situation and Mr 
Yoshimoto wasn't happy at all.
Of course, the point of this story is that 

communication in a case like this between 
speakers of different languages can be a very 
complex and important matter which requires 
proper training. Anyway... let's get back to the 
main part of my lecture. I was talking about the 
different sectors of translation and interpreting 
and about the skills and training that are

required. It's the first of these points that I am 
going to focus on now.
To start with, it could be argued that one of the 

most interesting features of language is the 
flexibility with which it can be applied to all 
different human situations. This being the case, it's 
true to say that translation and interpretation 
across all sectors would be too challenging for any 
one individual. In other words, it is impossible for 
any one translator or interpreter to specialize in 
the language of all possible areas of expertise. 
Increasingly, we find that most translators or 
interpreters tend to specialize in one particular 
field so that they can develop the subject and 
technical knowledge along with the related 
vocabulary, terminology and jargon. In fact, many 
professionals work as freelance translators so that 
they can manage their own workload. Research 
has shown that common fields of translation 
include: legal or judicial services (working with 
local communities and community languages); 
financial services; international politics; medical 
interpretation; and the process of marketing and 
localization. I'll talk more about localization later 
today.

If we turn now to training for translators and 
interpreters, the real question is: what skills other 
than general language proficiency are required? 
Bearing in mind that the full range of skills is 
often overlooked, let's take a few moments now 
to consider the different skills and training which 
are recommended. What exactly are the essential 
skills that translators and interpreters need? In 
terms of translation it is crucial that professionals 
have an excellent understanding of written source 
material in the required target language, along 
with a sound knowledge of technical terminology. 
Computer literacy will also be important in order 
to create the final translated document. The 
translator will need to have highly developed 
writing and research skills in order to create an 
authentic and accurate text.
When we look at interpreting, we find that the 

emphasis is on the development of an excellent 
understanding of the spoken source language and 
the accurate use of verbal expressions in the 
appropriate context, such as meetings and 
conferences. In this sort of situation, using the 
wrong words can have serious implications. From 
the point of view of networking and client liaison, 
cultural awareness will play a crucial role.
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Part 2
So, from the skills that I have just highlighted it 
should be clear that gaining the correct skills and 
training is an important matter. Let's turn now to 
the traditional way to gain these skills, which is 
through a postgraduate qualification in translation 
and interpreting. To give you an idea of what you 
might study on a course like this, let's look at the 
different modules which students at Hadford study 
on our own Translating and Interpreting MA. In 
the first term, students study Translation and 
Interpreting Theory, Translation in Practice and 
Introduction to Interpreting Skills. This gives 
students a thorough grounding in the theory and 
practice required. In the remaining terms students 
specialize in two areas of field study and then 
choose two modules from sociolinguistics, editing 
skills and computer-assisted translation. Research 
has shown that a postgraduate degree is now the 
best route to employment in interpreting, 
translating and any language services-related field. 
However, work experience also gives an important 
insight into the real-life application of skills. I 
certainly would have benefited from some 
experience before I started my job in Japan, that's 
for sure.

Now where was I? Oh yes, right, I was talking 
about the importance of work experience and I'd 
like to move on now to an opportunity which will 
arise at the end of this term. Interlang Language 
Services is a company based in Hadford which 
specializes in translating, interpreting and editing. 
In the past, ILS has recruited students from the 
University and it is offering three two-week work 
placements in week 11 for students who might be 
interested in working for them in the future. I 
think this would be an excellent way to gain some 
work experience and to see if this sort of work 
might suit you. Even if you are not interested in 
working in this particular company, it would look 
good on your CV and might be attractive to other 
potential employers.
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1 In terms of translation, it is crucial that 

professionals have an excellent 
understanding of written source material 
in the required target language, along 
with a sound knowledge of technical 
terminology.

2 Research has shown that a postgraduate 
degree is now the best route to employment

in interpreting, translating and any language 
services-related field.

3 It could be argued that one of the most 
interesting features of language is the 
flexibility with which it can be applied to all 
different human situations.

4 But as we shall see, the process is much more 
complex than this.

5 Increasingly we find that most translators or 
interpreters tend to specialize in one 
particular field.

6 It's true to say that translation and 
interpretation across all sectors would be too 
challenging for any one individual.

7 So, from the skills that I have just 
highlighted, it should be clear that gaining 
the correct skills and training is an important 
matter.
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2 bi'lingual 'dictionary, com'puter 'literacy, 

'cultural a'wareness, ju'dicial 'services
3 'editing skills, 'target language, re'search 

skills
4 'medical, fi'nancial, ju'dicial
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Part 3
OK, so let's move on again to look at one of the 
particular activities which translators are actually 
involved in. This should be of interest to all of 
you, as it is connected to the way in which 
language fits the local context in which it is 
used. I'm going to introduce you to localization 
translation which is a growing field in the 
modern global market. Your core text on this 
subject is Practical guide to localization by Bert 
Esselink, which was first published in 2000. 
According to Esselink, 'in many cases, localization 
has proven to be the key factor for international 
product acceptance and success'.

Successful localization relies on aligning the 
translation with the cultural needs of the 
target market, ensuring that symbols and ideas 
are culturally appropriate. If we consider the 
translation of a website or an advertising 
campaign as an example, the text content can 
often be translated relatively easily; however, 
any mention of culturally specific issues, or the
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use of photography and charts or diagrams, 
will require modification in line with the 
audience or market it is designed for.
A shared language does not always prevent 

localization problems when a product is marketed 
overseas. In countries such as the UK, the USA, 
Canada and Australia, where English is the first 
language, even minor differences in the dialect, 
use of metaphor and culture can mean that 
localization is of crucial significance. Some obvious 
changes are required between almost any two 
countries, especially where money is involved. 
Localization is necessary where any reference is 
made to currency or prices.
The way in which dates are written can also differ 

between countries and continents. In the UK,
1/11/2010 refers to 1st November, but in the USA 
this means 11th January.
Within Europe differences in the way in which 

numbers are written need to be considered. 
Speakers of English usually mark thousands using a 
comma, whereas a full stop is used to write 
decimals. In Europe it is the exact opposite.
As well as capturing the meaning of a text or 

document, localization translators have to think 
about what is right for the particular target 
audience. Sometimes it may be necessary to add a 
description, to change the vocabulary or to omit 
something completely.

Moving on to look at some examples. I'm going 
to focus on three products which have been 
influenced by localization translation.
Firstly, Coca-Cola. Two methods exist for the use 

of a foreign brand name in another language 
community. One possibility is phonetic translation, 
where similar sounding words or characters are 
used. The other system uses local words or 
characters which create a similar impression rather 
than a similar sound.

Coca-Cola cleverly blended the phonetic and 
symbolic methods and produced the brand ke kou 
ke le, which can be translated in Mandarin Chinese 
as 'permit the mouth to rejoice'.
Secondly, a different drink which has had less 

success with its initial localization is Pocari Sweat- 
this is a Japanese sports beverage. When this 
Japanese product was originally marketed in the 
USA, it was not well received.
Although in Japan the word sweat was used 

because of its positive connection with energy and 
sporting activity, the imagery was not equally 
positive in the USA. As a result, the word sweat

had to be omitted before the product was 
accepted by American consumers.
By the way, I see that some of you are using the 

Cornell note-taking system. That's very good. Do 
you all know about this? No? Right, well, if you 
want to know more about it, I suggest you look at 
How to study in college by Walter Pauk, the 9th 
edition, published in 2007. It's very good, and it 
should be in the university library. I'm sure that 
you all know the importance of taking good notes 
- and this system is particularly useful.

So let's get back to the main topic of translation 
and localization. Take a look finally at the next 
slide: Starbucks Coffee. The Starbucks Company 
often attempts to bring in a local element to its 
stores in different countries. The company has, 
however, recently experienced some criticism of 
this localization. Customers in some countries have 
remarked that they visit the store because of the 
particular brand of American leisure culture which 
the coffee house has become associated with.
Some customers have complained that this style 
should not be diluted with local features.
So, from the three examples I have just provided, 

you can see some of the challenges which face the 
localization translator. It's clear that you need 
more than just the necessary foreign language 
skills. There is good news for those of you looking 
for work, though; in the modern marketplace the 
localization translator will need to be kept close at 
hand. As Esselink suggests, in the book I 
mentioned earlier, localization contracts are likely 
to become ongoing projects, with regular updates 
and product revisions.
That's all I'm going to say for the moment on 

localization translation. Are there any questions so 
far? No? Good. Now, when I see you in tutorials 
we'll look in more detail at your career plans. I'll 
also be happy to talk more about the MA here at 
Hadford if you are interested. In the meantime.
I'm going to set you a research task. Right, now 
listen carefully ... your task is to find out about all 
the different careers that are associated with 
language learning and linguistics. I'd like you to 
work in groups of four. Each group should find out 
about the potential career options and report back 
on its findings.
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Extract 1
Your core text on this subject is Practical guide to 
localization by Bert Esselink, which was first
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published in 2000. According to Esselink, 'in many 
cases, localization has proven to be the key factor 
for international product acceptance and success.'

Extract 2
By the way, I see that some of you are using the 
Cornell note-taking system. That's very good. Do 
you all know about this? No? Right, well, if you 
want to know more about it, I suggest you look at 
How to study in college by Walter Pauk, the 9th 
edition, published in 2007. It's very good, and it 
should be in the university library.

Extract 3
As Esselink suggests, in the book I mentioned 
earlier, localization contracts are likely to become 
ongoing projects, with regular updates and 
product revisions.

Unit 9, Lesson 4, Exercise C Q  2.15 

Extract 1
It seems quite clear that translators play a very 
important role. Let's look at three basic functions: 
firstly, translators help people from different 
speech communities to communicate with each 
other; secondly, international governments often 
rely on people with translating skills; and thirdly, 
businesses could not always operate efficiently in 
the modern world without people who have these 
language skills ...

Extract 2
erm, I think interpreting skills are kind of 
important. Well, I mean really important. It is 
possible, we can see, how this is very important. 
Let's look at this website to show ... oh sorry, 
that's not working, just a minute ... right, so 
here is a list of reasons why we need 
interpreters ... er, you can see I think, it's clear 
... do you have any questions about this?

Extract 3
I suppose we could ask the question: will 
translators eventually be replaced by 
computers? Currently, machine translation is 
still rather inaccurate but software is 
developing all the time and in the future 
computers might replace human translators. On 
the other hand, the fine details and specialized 
meanings which are frequently conveyed in the 
context of language are difficult to programme 
into a computer, so there is a strong likelihood 
that the human eye will always be required ...

Extract 4
Well, the main challenge, I feel, is capturing the 
original author's meaning as used in the source 
document, while creating a new document in a 
different language which retains the same feel. 
What I mean is, you can't just change the words, 
you have to think about the target language 
culture and the genre of the text. If we look at the 
chart I've prepared here, we can see some of the 
main challenges which face translators who 
specialize in different fields. For example, if we 
look at legal translators, obviously these people 
will need experience of law-related professions 
and contexts in both the source language culture 
and the target language culture.
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Part 1
Good morning. My name is Dr Nathan Esser and 
I'm a language consultant. It's a pleasure to be 
here today.
As we all know, English has become, in the last 50 

years, a global lingua franca. This has led to a 
number of developments, but today I'm going to 
discuss changes in the phonology of international 
English which have arisen from the current status 
of English. That is to say, I shall mainly be looking 
at the way in which the phonology of English, and 
attitudes towards pronunciation, are changing 
with the growth in new communities of English 
speakers around the world. In particular. I'll be 
discussing the status of native-speaker accents, 
such as Received Pronunciation. In addition, in an 
attempt to provide practical advice for teachers of 
English, I'll be considering how the Lingua Franca 
Core could help teachers with the teaching of 
appropriate pronunciation.

Don't misunderstand me. I don't want to imply 
that everybody should try to speak English like a 
native from the United Kingdom or the United 
States. Indeed, it may be that the days of British or 
American pronunciation are numbered for the 
majority of learners of English around the world, 
as we shall see.
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Part 2
Firstly, then, we have to accept that the growth of 
English as a lingua franca means that non-native 
speakers of English now outnumber native

127



speakers - not only that, but the evidence shows 
that there are now more conversations and 
communications between non-native speakers of 
English than between non-native speakers and 
native speakers. Some people say that English no 
longer belongs to its native speakers and that the 
supremacy of native-speaker phonology is under 
threat. In my view, this is true, and we native 
speakers have to accept it.
The status of native-speaker phonology as the 

standard was first challenged by excellent research 
conducted in the 1980s by Macaulay, using the 
example of Received Pronunciation. Briefly, in an 
article called 'RP RIP', he highlights the fact that, 
despite high regard for the accent, RP was, at that 
time, spoken by less than 3 per cent of the British 
population. Moreover, even this figure was 
decreasing. Research conducted in the late 1990s 
has demonstrated that the new generation of 
native speakers of British English tends to use non- 
RP vowels. Macaulay's work also draws attention 
to the difficulties which RP presents for learners, 
including the pronunciation of certain diphthongs.
Moreover, numerous linguists have suggested 

there are more efficient accent models than RP for 
learners of the English language - for example 
Scottish English. Incidentally, a lot of newsreaders 
in the UK are Scottish, and a lot of voice-overs for 
adverts use a Scottish accent, so perhaps it is better 
even for native speakers. Anyway, where was I?
Oh, yes.
It is fair to say that many teachers now no longer 

consider native-speaker norms, such as those 
presented by RP, to be the goal of pronunciation. 
They suggest instead that intelligibility should be 
the aim of most language learners. That is all well 
and good. However, it should be remembered that 
what is intelligible for me may not be intelligible 
for you. Standard pronunciation arises in a speech 
community precisely to serve the purpose of 
mutual intelligibility. Therefore, it is hard to define 
what intelligible actually means, and even harder 
to teach.
With this challenge in mind, other linguists have 

aimed to identify shared native-speaker qualities 
which enable native speakers to communicate with 
speakers of other dialects of English. This has 
resulted in the attempt by some experts to 
describe a common core of pronunciation. Jenner 
gives a good description of what is now known as 
the Lingua Franca Core in an article entitled 
'Teaching pronunciation: the common core'.
This shift in thinking presents a more achievable 

goal for learners of a second language by

removing the challenge of native-speaker 
pronunciation. Nevertheless, early models of the 
Lingua Franca Core still positioned native speakers 
as the main interlocutors with second-language 
users. Subsequent models, however, recognize that 
the situation has to some degree changed. Jenkins, 
for example, in The phonology of English as an 
international language, is in no doubt that 
communication between non-native speakers now 
plays an important role in the development of 
phonology.
I will now give you some examples of the 

phonological features of English and key 
considerations which are believed to be important 
for the Lingua Franca Core.
A situation which sometimes occurs when 

learners have pronunciation difficulties is 
known as phonetic realization. This happens 
when a mother-tongue sound is used in place 
of an English sound, which results in an 
approximation of the correct sound. As a 
result, a breakdown in intelligibility can 
sometimes occur. The use of the letters 'b' and 
'v' in Spanish is a case in point. In Spanish 'b' 
and 'v' are pronounced in the same way, either 
as a bilabial stop /b/ when used at the start of 
a word or as a bilabial fricative like /v/ 
between vowels. But the consonants 'b' and 'v' 
can be in minimal opposition in English - there 
is a big difference between a bet and a vet, 
between ban and van and between buy and 
vie. Even if a Spanish speaker is going to speak 
in English to a French speaker, he must be able 
to make the meaningful phonemic distinctions 
in English.
With respect to vowels, the sounds in English are 

much longer than vowel sounds used in many 
other languages. Consequently, the quality of 
vowels is not as significant as the length of vowel 
sound used. Therefore, the appropriate use of 
short and long vowels in English is very important 
for learners. Hit is not the same as heat, you sit on 
a seat, and you feel ill, rather than fill an eel.
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Firstly, then, we have to accept that the growth of 
English as a lingua franca means that non-native 
speakers of English now outnumber native 
speakers - not only that, but the evidence shows 
that there are now more conversations and 
communications between non-native speakers of 
English than between non-native speakers and 
native speakers. Some people say that English no
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longer belongs to its native speakers and that the 
supremacy of native-speaker phonology is under 
threat. In my view, this is true, and we native 
speakers have to accept it.
The status of native-speaker phonology as the 

standard was first challenged by excellent 
research conducted in the 1980s by Macaulay, 
using the example of Received Pronunciation. 
Briefly, in an article called 'RP RIP', he highlights 
the fact that, despite high regard for the accent, 
RP was, at that time, spoken by less than 3 per 
cent of the British population. Moreover, even 
this figure was decreasing. Research conducted 
in the late 1990s has demonstrated that the new 
generation of native speakers of British English 
tends to use non-RP vowels. Macaulay's work 
also draws attention to the difficulties which RP 
presents for learners, including the 
pronunciation of certain diphthongs.
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Extract 1
I'm going to discuss changes in the phonology of 
international English which have arisen from the 
current status of English. That is to say, I shall 
mainly be looking at the way in which the 
phonology of English, and attitudes towards 
pronunciation, are changing with the growth in 
new communities of English speakers around the 
world.

Extract 2
In addition, in an attempt to provide practical 
advice for teachers of English, I shall be 
considering how the Lingua Franca Core could 
help teachers with the teaching of appropriate 
pronunciation.

Extract 3
Don't misunderstand me. I don't want to imply 
that everybody should try to speak English like a 
native from the United Kingdom or the United 
States.

Extract 4
Firstly, then, we have to accept that the growth of 
English as a lingua franca means that non-native 
speakers of English now outnumber native 
speakers.

Extract 5
Not only that, but the evidence shows that there 
are now more conversations and communications

between non-native speakers of English than 
between non-native speakers and native speakers.

Extract 6
Briefly, in an article called 'RP RIP', he highlights 
the fact that, despite high regard for the accent,
RP was, at that time, spoken by less than 3 per 
cent of the British population.

Extract 7
It is fair to say that many teachers now no longer 
consider native-speaker norms, such as those 
presented by RP, to be the goal of pronunciation.

Extract 8
Jenner gives a good description of what is now 
known as the Lingua Franca Core in an article 
entitled 'Teaching pronunciation: the common 
core'.

Extract 9
Subsequent models, however, recognize that the 
situation has to some degree changed.

Extract 10
Jenkins, for example, in The phonology of English 
as an international language is in no doubt that 
communication between non-native speakers now 
plays an important role in the development of 
phonology.

Extract 11
The use of the letters 'b' and 'v' in Spanish is a case 
in point.

Extract 12
With respect to vowels, the sounds in English are 
much longer than vowel sounds used in many 
other languages.
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'accent model 
bilabial 'fricative 
'language learner 
native 'speaker 
phonemic di'stinction 
phonetic reali'zation 
phonological 'feature 
received pronunci'ation 
'speech community 
'vowel sound
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Unit 11, Lesson 3, Exercise B Q  2.21 
Part 3
Let's turn now to the implications for teaching 
pronunciation to international students. If the 
Lingua Franca Core is our basis, then it is 
important that the best means of teaching is 
considered. This inevitably leads us to think about 
teacher training. The question is: who is best 
placed to exploit an in-depth understanding of the 
phonetics of English and the students' L1?
Let us consider the choice between two teachers 

who are both bilingual speakers of English and the 
students' LI. One comes from an Anglophone 
country, the other from the L1 speech community. 
Which teacher would be preferable? Some people 
would immediately suggest the native-speaker 
teacher, but I'm afraid that this choice isn't always 
the best.
While monolingual classes may not always 

represent the best forum for teaching 
pronunciation skills, classroom observations show 
that the language teacher who has experience of 
particular nationality groups and their L1 
phonology probably has an advantage. Although 
an English native speaker may be able to 
demonstrate native-speaker modelling in the 
classroom, it is quite clear that the benefits of this 
are fairly limited. The research has concluded that 
satisfactory modelling can also be provided by a 
non-native speaker, based on the Lingua Franca 
Core. The evidence lies in the fact that the 
majority of learners of English as a foreign 
language manage to communicate in English with 
very little experience of native-speaker teaching.
In order to teach pronunciation in the 

monolingual classroom, teachers should be familiar 
with the phonetic systems both of English and of 
the students' L1. However, not all teacher-training 
courses delivered in English native-speaking 
countries test teachers' knowledge of phonetics or 
the use of IPA symbols. By contrast, in many 
countries where English is taught as a second 
language, studying to teach English requires the 
learning of the phonetics both of the students' L1 
and the English system.
As far as empathy and psychological 

understanding are concerned, it is likely to be the 
non-native speaker teachers who have the edge, as 
they will have first-hand experience of their 
students' pronunciation difficulties. It is unlikely 
that native-speaker teachers have ever really had 
to adjust their pronunciation in order to make 
themselves understood in their own first language.

There are, of course, some exceptions for visitors 
to areas with different regional accents.

In conclusion, it is clear that English has become a 
language with international significance, and as a 
result the phonology of English no longer belongs 
solely to the native speaker. Approaching English 
from the perspective of international 
understanding, it is clear that students' 
pronunciation objectives can be considered quite 
differently. This has led linguists and teachers to 
consider the benefits of teaching the Lingua 
Franca Core, which has international intelligibility 
at its root and provides a more achievable 
objective. With this in mind, the ideal teacher of 
the Lingua Franca Core to groups of monolingual 
students is likely to be a fluent, bilingual speaker 
of either nationality; however, the non-native 
speaker teacher has certain key advantages.
OK. Here's your research task for next week's 

seminar. What is the attitude of people in your 
country to models of English pronunciation? I 
don't just mean the attitude of the Ministry of 
Education or whoever controls public and private 
teaching of English. I mean the attitudes of 
teachers and students as well. What sort of English 
do they want to learn? And could anything be 
done to change their attitude?
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The question is: who is best placed to exploit an 
in-depth understanding of the phonetics of English 
and the students' L1?
Let us consider the choice between two teachers 

who are both bilingual speakers of English and the 
students' L1. One comes from an Anglophone 
country, the other from the L1 speech community. 
Which teacher would be preferable? Some people 
would immediately suggest the native-speaker 
teacher, but I'm afraid that this choice isn't always 
the best.
While monolingual classes may not always 

represent the best forum for teaching 
pronunciation skills, classroom observations show 
that the language teacher who has experience of 
particular nationality groups and their L1 
phonology probably has an advantage. Although 
an English native speaker may be able to 
demonstrate native-speaker modelling in the 
classroom, it is quite clear that the benefits of this 
are fairly limited. The research has concluded that 
satisfactory modelling can also be provided by a 
non-native speaker, based on the Lingua Franca 
Core. The evidence lies in the fact that the
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majority of learners of English as a foreign 
language manage to communicate in English with 
very little experience of native-speaker teaching.

Unit 11, Lesson 4, Exercise E 0  2.23 

Extract 1
The lecturer we listened to last week introduced a 
number of interesting issues. In my part of the 
seminar, I would like to build on what he said and 
talk about a number of policy changes which have 
been made in language teaching in my country 
over the last few years. Among these are changes 
to the way in which pronunciation is handled. 
Teaching is now based more on lingua franca 
interactions. In other words, people, in the 
Ministry of Education at least, are less concerned 
with native-speaker models.
Extract 2
OK, following on from what David has said. I'd like 
to mention some of the reasons why native- 
speaker models are still very popular in my 
country. It is clear that, as a result of my country's 
membership of the commonwealth, some people 
are reluctant to stop teaching RP. Basically, this 
means that schools still tend to aim for native- 
speaker accents. If they are looking to introduce a 
new classroom-based activity or policy, the 
government usually buys in research from native­
speaking countries and this leads some people to 
think that native-speaker modelling is still the 
ideal. So, this is a kind of pedagogical imperialism.

Extract 3
I'm going to expand the topic by mentioning 
another important initiative which has been 
started in my country. Recently, the government 
has paid for research to identify the essential 
English pronunciation. Depending on the result of 
this project, the curriculum will be changed to 
allow teachers to teach English pronunciation 
based on core phonological features. Let me try 
and make this clearer with an example. For 
instance, where I come from, people have 
particular trouble pronouncing the English word 
the. If a new government language policy is 
adopted we can stop wasting time on learning to 
pronounce this word like a native speaker and 
move on to work on more important factors, such 
as vowel length.

Extract 4
As well as thinking about government policy, we 
need to think about personal preference. I think 
most people in my country want to learn English 
with American pronunciation, because they want 
to listen to American music, get jobs in American 
corporations and, perhaps, even travel to the 
States. Even if the government had a policy for 
some kind of international English pronunciation, I 
think people would still prefer to learn to produce 
an American accent. Sometimes Americans don't 
understand you when you use a British accent!
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