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lnlroduction
lnnovotions, f i rst publ ished in 2000, was created to
provide intermediate to high-intermediate students with
interesting models of natural spoken English to motivate
them beyond the intermediate plateau. /nnovotions has
now been updated and expanded into a new series
(pre-inte rmediate, inter medi ote, uppe r-int e rmediote) f or
classes looking for a fresh approach. l t  is based on a
language-rich, lexical/grammatical syl labus thar starts
with the l<inds of natural conversations that learners
want to nave.

What's so innovative about lnnovations?
lnnovotions intermediote, l ike the rest of the lnnovotrons
ser ies ,  se ts  ou t  to  max imise  s tudents '  ab i l i t y  to  speak
Eng l ish  f luen t ly  and to  be  ab le  to  unders tand nacura
spo l<en Eng l ish .  l t  does  th is  no t  s imp ly  by  prov id ing
s tudents  w i th  p len ty  o f  oppor tun i t ies  to  use  language rn
persona l ,  c rea t ive  and communica t ive  contexrs .  bu t  more
impor tan t ly ,  by  p rov id ing  a  p redominant ly  spoken mode l
o f  Eng l ish .  The Eng l ish  presented  in  the  who le  lnnovot ions
ser ies  i s  the  Eng l ish  commonly  used in  everyday  I i fe  by
nat ive  speakers .  The ser ies  sy l labus  is  des igned to  meet
s tudents '  communica t ive  needs.  Ar  a l l  leve ls ,  the  pr ime
concern is what students wil l  be able to soy afterwarcs.
As  a  resu l t ,  the  s ta r t ing  po in t  fo r  our  sy l labus  is  no t  the
usual l ist of tense-based structures, but rather the typical
l<inds of conversations we bel ieve students want to be
ab le  to  have in  Eng l ish .  What  i s  then presenred and
prac t ised  is  the  language (bo th  vocabu lary  and grammar)
that wi l l  enable them to have those conversations.

How does lnnovations intermediate ftt
in wi th the rest  of  the ser ies?
lnnovations intermediote aims to provide a large boost in
language acqu is i t ion ,  wh ich  we fee l  i s  impor tan t  a t  the
intermediate level.  l t  focuses on basic topic
conversations and functions. Grammar tends to be
presented qither as f ixed chunl<s of lexis to be rearnt, or
fair ly short grammar sections which practise grammar in
a fair ly narrow context. Students are shown how to
make the most of a l imited vocabulary. lnnovotions
intermediote presents more sophist icated versions of
some basic conversations. l t  does this by presencing a
wider range of responses to rypical questions and by
introducing some idiomatic language. l t  also covers a
wider range of issues than lnnovotions pre-intermediote
both through the reading rexts and the choice of topics.
Consequently, there is a greater vocabulary load.
Grammar is now focused on more deeply througn
examples showing how it  is used in dif ferent ways and in
wider contexts.Tenses are contrasted more, meaning is
discussed, and more 'dif f icult '  

structures such as
condit ionals are introduced. ln lnnovotions upper-
intermediote, the language is more idiomatic and focuses
on more aspects of spol<en grammar that are often
neglected.

Organ isa t ion
" . io t ions  in te rmed ia te  i s  c  ,  : : :  - :3  lwenty  un i ts .  Each

- :  t  rs  fu r ther  d iv ided in to  : ^ - .3  : r ,3 -Dage sec t ions ,  a l l  o f
' r 'n  ch  prov ide  se l f -con ta ine :  : - :  : . ^e , -en t  lessons  o f
50-90 minu tes ,  a l though ob !  3 -s  .  ,3J  may w ish  to  a l te r
inese to  su i t  your  needs .A : - .  _^  :s  I  lnnovot ions
' te rmed io te  conta in  a t  leasr  o -e  : / , : - f ,1 !e  sec t ion  based

o n  r e a d i n g  o r  l i s t e n i n g .  T h e s e  s : : :  : ^ s .  R e a d i n g  o r
L is ten ing ,  typ ica l l y  fo l low a  D: : : : - -  : j  p re - rex t

speak ing ,  a  c lear  tas l<  fo r  s tude^ :s  : :  : :  wh e  they  read
or  l i s ten ,  and spea l< ing  tasks  anc  : - : - : :e  work .  Shor t
read ing  tex ts  and l i s ten ing  ras t  s  - , . ' .  , : -e r imes used
e lsewhere  in  the  Coursebook : :  :  ' : : : . :  tanguage.

The o ther  two two-page secr io rs  o '  e :c^  ln i t  a re
Us ing  vocabu lary  and Us ing  grammar  These
s e c t i o n s  c o n t a i n  f r e q u e n r  s p e a f  - =  j : : ,  r e s  a n d  a i m  t o
prov ide  lo ts  o f  examples  o f  how , . : i t -  : ry  and
grammar  are  ac tua l l y  used.  Many a i  : -e  exerc rses  are  in
the  fo rm o f  shor t  d ia logues  ana 3"e  : -  che  aud io
record ings ,  p rov id ing  fu r ther  p ro . - - :3 :  cn  Dracr ice  and
deve lop ing  l i s ten ing  s l< i l t s .

There  is  a  Rev iew a f te r  every  fc - -  - -  : s

.  The Tapescr ip t  a t  the  back  c i  : - :  C : . "seboo l<
fea tures  a l l  o f  the  d ia logues .  / ,  : -  : ^ :  ^ -  ss ing  woros
a n d  p h r a s e s  h i g h l i g h t e d  i n  c c : - , ' ' l - : : s  e r
identi f icat ion.

.  T h e  G r a m m a r  c o m m e n t a r y  l :  : - e  : a c k  o f  t h e
C o u r s e b o o k  p r o v i d e s  n o r e s  c -  : - .  i - 3 - m a r
Dresented  in  the  course .

.  The Express ion  organ iser  : ' -  : ^e  : : : k  o f  the
Coursebook a l lows s tudenrs  io  -e : t -a  and r ransra te
s o m e  o f  t h e  m o s t  i m p o r t a n :  e x : - . s s  : ^ s  n  e a c h
u n i t .

Wr i t ing  is  no t  focused on  in  rhe  C: - -se :oc< However ,
there  are  thorough wr i t ing  secr  c -s  -  :  : -e  odd un i ts
o f  the  Workbook.  These prov ide  r .3 .e  s  c i  ryprca l  tex ts
s tudents  a re  expec ted  to  wr i te  in  ex :^ -s  s -ch  as  PET
and FCE.  They  are  o f ten  fo l lowed by  a  s .o r l  exerc ise  on
usefu l  language fo r  wr i t ing ,  and a  wr  r  r i  lask .  The
wr i t ing  task  o f ten  requ i res  s tudents  ro  wr  !e  a  s imi la r
tex t  to  the  one in  the  mode l .
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Other components

The Coursebool< is complemented by a set of two
Audio CDs/Audio Tapes, a Worl<bool<, this Teacher's
Bool<, and a separate, photocopiable Teacher's Resource
Book. There is also support in the form of a website
with useful l inl<s, and the test-crearing programme
ExamView@ Pro.

.  Audio CDs/AudioTapes
The Audio CDs/AudioTapes conta in recordings of  a l l
the dialogues and reading texts, pronunciation
exercises and those lexical exercises where stress
and intonation are the main focus.

. Workbook
The Workbool< is for self-study, but any of the
exercises in it may be done either in class or as
homeworl<. In addition, the Workbool< contains
writ ing tasl<s. Some of the Worl<book exercises are
directly related to activit ies in the Coursebook,
mal<ing them useful for setting as homeworl<, while
others are more loosely connected and are designed
to extend and expand students' l<nowledge of the
language. lf you choose not to use the Workbook in
class, it is a good idea to recommend it to students
as additional Dractice.

. Teacher's Resource Book
TheTeacher's Resource Book provides forty
photocopiable activit ies and games which closely
support the material in the Coursebook.

rtroduct on

Getting the most out of Innovations

ThisTeacher's Bool< provides plenty of detai led advice

on how to get the most out of lnnovations intermediote.

However, there are some general points to mal<e about

the special features you wil l  f ind in /nnovotions

intermediote Coursebook. These features are highl ighted in

the seccion that fol lows.



Fecllures of lnnovcrlions
Using vocabulary

Each un i t  has  a  two-page sec t ion  exp l i c r t i y  :e :  - :  r .  in
vocabu lary .  The tas l<s  in  these sec t ions  focus  : -  : -e
words ,  co l loca t ions  and express ions  s tuden:s  - . .a  -

o rder  to  have common conversauons on  tne  : l -  :  : ,
the  un i t .  Exerc ises  o f ten  exDlore  the  var recy  c ,  : , ;  : :
responses  to  common ques t ions  l i l<e 'Whar 's  , :  <e
round there l '  o r 'How was your  journey l ' .  w i .  . :  : -e -
lead in to  persona l ised  prac t ice .  Other  exerc rses
encourage s tudents  to  have longer  conversa t  ons  o-
prov ide  the  k ind  o f  language they  need ro  take  o .ge . -
tu rns .  Because most  o f  the  vocabu lary  in  these secr ,o rs
is  in  the  contex t  o f  i t s  typ ica l  usage,  the  exerc  ses  or :e -
reveat common grammatical patterns, which yol c:rr^
draw students' attention to. As you go through che
answers, you can also get students to repear the <ey
express ions ,  wh ich  prov ides  them wi th  p rac t ice  rn
pronunc ia t ion .  Many o f  the  exerc ises  are  on  rhe  aud io
record ings .  F ina l l y ,  you  can ask  the  l< inds  o f  quesr ions
ment ioned in  the  sec t ion  be low,  Not ic ing
sur round ing  language.  The nores  in  the  Teacher 's
Boo l<  w i l l  he lp  you w i th  th is .

Using  grammar

Each un i t  con ta ins  a  two-page sec t ion  dea l ing  w i th
par t i cu la r  a reas  o f  g rammar  wh ich  spr ing  na tura l l y  f rom
the texrs  o r  wh ich  are  cent ra l  to  the  top ic .  A l l  the  main
tense-based structures you would expect to cover at
the  in te rmed ia te  leve l  a re  here .  S tudents  conso l ida te
what they have learnt earl ier in the lnnovotions series.
For  example ,  whereas  the  Us ing  grammar  sec t ions  in
lnnovations pre-intermediate lool< at single uses of tenses
and modals, in lnnovotions intermediote they look ar
severa l  d i f fe ren t  uses  and f requent ly  conr ras !  thenr  w r r
o ther  s t ruc tu res  and the  way they  ar -e  used Agatn ,  rhe
focus  on  typ ica l  usage o f ten  leads  ro  p rac t ice  w i th  a
dialogue or role play.

Apart from the tradit ional tenses, we lool< at some
grammatical areas that are somerimes neglected, such as
get used to, opinions with must, and verbs to tal l< about
the  fu tu re .  In  a l l  the  Us ing  grammar  sec t ions  there
are  a lso  oppor tun i t ies  to  focus  on  new vocabu lary  by
get t rng  s tudents  to  nor ice  the  sur round ing  language.
Attention is often drawn to typical vocabulary that goes
with the grammar through the grammatical explanations
and Real English nores. There are plenty of speal<ing
tasl<s l inked to the part icular structure. Reference rs
a lways  made to  the  cor respond ing  sec t ion  in  rhe
Grammar commentary at the bacl< of the
Coursebool<.

Notic ing surrounding language

Al though grammar  exerc ises  are  prov ided pr imar i l y  to
focus on part icular structures, we have presented al l
such language in natural contexts. This means that the

o P P o r t u n t t y : :  : _  - .  1  _ : -
phrases and e: :  -= - ' .  -  '  " .  - .

m o s t  i m p o | t : ' a  : .  .  . ' .  . ' .  ' . ' .

o w n  i s  i f  r h e y  - : :  : -  -  :  -
C l a S S r O O m a c t " : .  -  . : - .
o n l y  e x p l a i n  m e i -  :  :  - '  .
such  as :

What  o ther  th rng .  - . - -

Whot  o ther  th ings  : :  .  .  ' -

Whot's the oppos :e . '

Whot's the posltlve -. ! :: ..

l f  you do . . .  ,  whai  . ' .  ,  :
before?

Where would you

Whot do you use .  ' , ' -

W h o t  w o u l d  y o L )  . . : . ' : ,  -  . -  - .  : j

T h e  a i m  o f  t h e s :  : - : : :  : ^ :  :  : :  : : - : - : : e  u s e f u l

e x e r c i s e  a n d  a  : :  ' :  . : _ : = - : :  : :
o f  c o l l o c a t i o - i  : - - :  :
l a n g u a g e .  A s r  - :  : - :
s i m p l y  e x p , :  -  - a  t :  -  a - ' = a  - = t : : - :  :  - s :  r . : h e y  a l l o w

:  -  - : : " S 1 : O O O  W n a t
y O U  e X J -  I  - : :  : : : : '  :  : - : .  : ' :  ^ - : - :  : - 1 : i i n g  f O r  C h e
S f U C e n : s  : : ' : -  i - :  - . -  - a  : - = - -  -  : ^ :  : e : C h n g

= :  : :  =  ' : : -  :  : - :  '  < n O W l e d g e

: - s r ' e ' : : ^ :  , 1 -  : l r : r e n  a l ' o ! : e : - a : : : _ t  i a n g u a g e  b y
C l - - e : :  - i  l n /  r l ]  S t a k e s  O r  r e - S : l :  - i  , . , - : :  : h e y  S a i d  i n
f i . r o r - €  n f , l u r - d r  E n g l i s h .  T b i s  n e w  3 - i _ : i e  : : n  a i s o  b e  p u t
o n  t h e  b o a r d .  i d e a i l y  i n  t h e  f o r ^ .  . .  . . . - 3  e  e x p r e s s i o n s  a s
y o u  w o u l d  u s e  r h e m  i n  s p e e c l -

You may a lso  l i ke  to  fo l low up a  sec :  c r  c f  reach ing  l i l<e
th is  by  as l< ing  s tudents  ro  b r ie f l y  per -sona i ise  any  new
vocabu lary  you pu t  on  the  board .  For  example ,  you
cou ld  as l< :

Do you know or  have you heord  obout  o t l , /ane  who . . .  ?

Do you know or  hove you heord  obout  onyone who hos  . . .  ?

When's the /ost t ime you .. .  ? Where? Whot hoppened?

Con you use any ofthese wordslphrosesiexpressions to
describe things in your life?

Which is the most useful wordlphroselexpressionT

Which wordslphroseslexpresslons do you ltke most?

You cou ld  pu t  s tudents  in to  pa i rs  to  do  th is  l< ind  o f
exercise for f ive or ten minutes. This is a good way of
breal<ing up the lesson and gett ing away from the
Courseboo l<  fo r  a  moment .  l t  a lso  encourages  s tudents
to  ge t  ro  know each o ther  be t te r  and,  un l i l<e

:  mPor tan t  as  the  language
: ^ l f  the exercise
: l  n o t  m i s s  t h e

.  '  : : r r o u n d i n g  c o m m o n
:  : : :ne  t ime.  One o f  the
: . . .  rmprove on their
' -  - : t i c i n g ' i n t o  a  m a j o r
: :  : ^  s ,  y o u  n e e d  t o  n o t
r : "  : : . l d e n t s  q u e s t i o n s

/

t t  h n h h e n e A
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supp lementary  mater ia ls ,  requ i res  l i t t le  p lann ing  and no

fighting with the photocopier!

The teachers' notes often suggest questions you can asl<

about language in the texts and there are also good

examples of these kinds of questions in the Vocabulary

quizzes in the Review units. l t  may take a l i t t le t ime to

get used to this style of teaching, and students also may

init ial ly need to get used to i t ,  but i t  is worth persist ing

with i t ,  as i t  produces a dynamic and language-rich

c lassroom.

Grammar commentary

The Grammar commentary starts on page 160 of

the Coursebool< after a two-page introduction outl ining

the basic approach to grammar tal<en in the book. Ask

students to read these pages early on in the course and

d iscuss  any  ques t ions  tha t  a r ise  f rom i t .  The grammar

points that fol low refer to the Using grammar

sections within the units. General ly, you can asl< students

to read the Grammar commentary as a way to

review the language after they have looked at part icular

structures. However, in some cases you might want

s tudents  to  come up w i th  a  gu ide l ine  or ' ru le '

themselves and then compare i t  to the explanacion in

the Grammar commentary before working on the

exerc ises .The Grammar  commentary  i s  a lso

::: j : ; :  

good source of useful examples for students to

Dialogues

Almost without exception, the l istening texts are

conversations.They contain the topics people talk about

every day, and contain many commonly-used phrases

and expressions. Many of these common expressions are

re-cycled in the Coursebool<.

Listening texts often occur at the beginning of a unit .

This is because a lot of the language in the text is

focused on in the rest of the unit.  When you do these

l istening taslcs in class, play the recording once so

students can answer the gist questions in While you

l isten and then once more to al low them to identi fy

the  words  and phrases  wh ich  comple te  the  gaps .  l f  your

students f ind this hard, play the recording a third t ime

and pause after each gap to give them more t ime to

write. Final ly, play the recording one last t ime as

students read the dialogue. Listening to natural spoken

Eng l ish  wh i ls t  a lso  read ing  what  they  are  hear ing  he lps

students get used to the way language is'chunl<ed':

where speal<ers pause, and more importantly, where

they  do  no t  pause.  l t  a lso  he lps  them not ice  o ther

features of everyday speech, such as discourse marl<ers.

You could fol low up by gett ing students to read the

d ia logue a loud in  pa i rs  -  e i ther  the  who le  d ia logue or

just part of i t .  The other l istening texts in the book are

treated l ike more tradit ional ski l ls lessons. However, i f

you and your students l i l<e the gap-f i l l ing activi t ies, you

could copy the relevant tapescript at the bacl< of the

book and b lank  ou t  the  express ions  you wou ld  most

l ike to focus on.Alternatively, picl< out some key nouns

or verbs.

Features of  nnovat tons

Reading texts

Thirteen of the units in /nnovotions intermediote have

two-page reading sections.These texts are derived from

authentic art icles, but have been re-writ ten to include

maximally useful vocabulary and col locations. The texts

are  a l l  des igned to  e l i c i t  some k ind  o f  persona l  response

from students, whether i t  be laughter, disbel ief,  or shocl<!

Encourage students to read the whole text through

without worrying too much about any words they don't

l<now.Tell  them to put their pens down for a minute and

relax! One good way of ensuring they do this is to play

the recording as they read i t  the f irst t ime or, i f  you

want a slower pace, to read i t  out yourself .  lmportant

vocabulary is focused on later, and students need to gain

confidence in their abi l i ty to understand most - i f  not al l
-  of a text. Encourage students to focus on the many

words they do know!

Each reading text is fol lowed by a speaking task where

students have the opportunity to react personally to the

text and to extend the discussion on a related theme.

These tasks  can e i ther  be  done in  pa i rs  o r  in  smal l

groups.You may want to add some of your own

questions connected to the text which you thinl< wil l

interest your part icular class.

There are also often comprehension and vocabulary

tasks that encourage students to re-read the text and

not ice  use fu l  express ions  and co l loca t ions .  One ques t ion

that you can asl< is i f  anyone found an expression or

col location that was interesting or new to them. For

example, in The day that changed my l i fe on page

25, students might f ind I just did i t  on impulse an

interesting new expression. Suggest that students use a

good English*English dict ionary, not only to checl< the

meaning of words but also to read the examples, which

often contain useful col locations and phrases.

With both the reading and the l istening texts, you could

simply asl< students Do you have ony questions obout the

text? Note that this a dif ferent question to Are there ony

words which you don't  know?, because i t  al lows students to

asl< about anything. They can ask about words they do

know, but which may appear in a new meaning or

col location; they can asl< about expressions; they can asl<

about content; they can even asl< you what you thinl<l

Encouraging students to asl< questions is a good way to

encourage them to notice language. l t  also helps to

create a good relat ionship between students and

teacner.

Extra texts

Occas iona l l y ,  there  are  smal le r  l i s ten ing  and read ing

texts such as Two uses of the present continuous

on page 30 and A good job? on page 38. These are

warm-up exercises that function as tal lcing points at the

beg inn ing  o f  the  lesson.  They  prov ide  shor t ,  na tura l

contexts for the grammar that is focused on in the

resson.



Unit overview

General topic
Learning the language of introductions, asking
questions, useful language-learning tips.

Reading
Students and teachers give tips on language learning.

Language input
. 'Getting to lcnow you' questions: Where are you

from? What do you do when you're not working? etc.
' Expressions for mal<ing personal questions more

tentative; expressions we use when we do not
wish to answer the question asl<ed: How old ore
you, if you don't mind me askingT ld rother not soy, if
you don't mind. etc.

' Some expressions for giving advice: lt 's importont
to ... , Don't worry too much obout .. . . erc.

' Collocations with common verbs: give you some
odvice, moke o mess, do a lot of domoge, etc.

' Past simple and past continuous in stories: I wos
still pocking when my taxi to the oirport turned up!

Language str ip

Use the language str ip as a way to lead in to the unrt.
As l<  s tudents  to  loo l<  qu ic l< ly  th rough the  l i s t  and te l l
you  in  what  s i tua t ions  these express ions  migh t  be  used
(e.9. gett ing to know someone at a parry, in a class, over
coffee, etc.).  Ask i f  there are any expressions in the
language str ip that they've used in English before (Whot
do you do? is one that they wil l  probably suggest).

Then ask students to f ind two expressions thar rney
haven't usejd before, but might use in the furure. Explain
that in this unit  they wil l  learn ways of asl<ing and
answering'gett ing to l<now you' questions.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group task. Asl< students to choose expressions that are
questions (e.g.Are you single?) and come up with a
possible response (e.g. Yes, why do you osk?).Then asl<
them to  choose express ions  tha t  a re  responses  (e .g .
Reolly! Do you?) and come up with statements rhat
might prompr them (e.g. /  do o bit  of point ing in my spore
ume. )

You might need to explain some of rhe fol lowing
exDressrons :

'  l f  you say someone has a funny accenr, you f ind their
accent strange or amusing. For example: I 'm not sure
where shet from. Shei got o funny occent.

.  ln  Br i ta in ,  peop le  o f ie^  s :1  l rn  f rom up nor th  to  mean
tha t  they  are  f rom rae  :c r - rhern  par r  o f  Eng land.  The
oppos i te  i s  I 'm f ron : : . .1  

' so , , rh .  Th is  re f lec ts  the
g e o g r a p h i c a l  a n d  h i s c c - : :  .  v  s i o n s  o f  E n g l a n d  i n
par t i cu la r .  ( ln  the  US ;e : :  -  I  sc  s , l y  o r / t  wes t  and
bock eost.)

'  You  m igh t  say  A re  o i , ,  \ : - , . . : i
f ind the person you a. .e : :  .  -

i t ' s  o f ten  used as  a  k  - :  : '  : - :
cou ld  be  used w i r^  :  :  ' t=  :  - -

d o n ' t  f i n d  c h e  p e . s o -  : : :  :  .

Remind s tudents  to  recs '  :
they  l i ke  in  the i r  no teboc .

"s  <e  you? when you
: :  : : ; e a l i n g ,  a n d  s o

: - - - l  ^ e .  ( H o w e v e r ,  i t
- : r - : :  o i - r  w h e n  y o u

' - - :  : r : ' e s s t o n s  t h a t

Lead in

l f  th is  is  the f i rs t  t ime yo,  . :  - - : t

g r o u p s  t o  b r a i n s t o r m  q u e s :  . - :  : - : :  : - : .  . r c u l d  l i l < e  t o
a s k  y o u .  G i v e  t h e m  s e v e r a  ̂ -  - - : : :  : t  : : :  .  3 b o u r  a n o

P r e P a r e  t h e  q u e s t i o n s ,  a n c  : - : -  - 1 . :  : - : ^ -  : s l <  y o u  t h e i r
q u e s t i o n s . T h i s  w i l l  a l l o w  r r e ^ '  : :  - - :  - _ :  ^ . c r - e  a b o u t
y o u ,  a n d  i t  w i l l  a l s o  g i v e  y c L -  : ,  : -  : ' . : :  : :  : : s e s s  r h e i r
language needs in  th is  a rea

The f i rs t  tas l<  focuses  on  ryD. : -  i3 : :  ^ i : :  know you '
ques t ions ,  many o f  wh ich  s tude- : :  . . .  :=  rami l ia r  w i th .
However ,  there  are  ques t rons  ̂€ . '=  : -  r , i  S lm.€  s tudents
may have d i f f i cu l ty  fo rming  ccr - : : :  =  .  : .e  you
morr ied?)  o r  express ing  in  a  n i : - - :  , . , : ,  re  3  Whot  do
you do when you're not workrn{,

H a v e  s t u d e n t s  w o r l <  o n  t h e  t a s <  ̂ : , : - : l i y  l s f e r s
hav ing  them chec l<  w i th  a  par rne-  C^c :  : rey  have
c o m p l e t e d  t h e  t a s l <  o n  t h e i r  o w a . :  "  : e  s i r d e n ! s  i n ! o
pa i rs  and have one person say  eaca c j  r re  quesc ions
l -5  and the  o ther  g ive  the  appropr - . r ie  ' -esponse a- f .
Then s tudents  swap ro les  fo r  quesr rons  7-  i  2 .  Th is  w i l l
enab le  you to  mon i to r  the i r  p ronunc ac io r  When go ing
through the  answers ,  mode l  rhe  appr .opr ia re  n lonac ion
and s t ress  o f  rhe  ques t ions  and have the  c lass  pr .acr ise
a long w i th  you.

Fact- f  inding

Answers

l .  do 2.  Where 3.  When 4.  not  5.  Do 6.  Are
l .  d .  2 .  a .  3 .  b .  4 . f .  5 .  c .  6 .  e .

7.  How 8.  are 9.  long 10.  much I  I  .  Have |  2 .  been
7.  h.  8.  g.  9.  j .  10.  l< .  |  |  .  l .  12.  i .
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You might want to draw your students' attention to how

several of the answers are not soecif ic. Have the class

tel l  you which answers are not specif ic and write on the

board the exoressions that mal<e them so:

we're thinking obout it

nothing much

thot kind of thing

on ond off

Speaking

Get students into small groups and have them go bacl<
through the quest ions,  decid ing which quest ions belong
to which situation. Answers wil l vary, of course, but the
following would generally be considered appropriate for
each situation:

Answers

Possible answers:
The  f i r s t  t ime  you  mee t :  |  , 2 ,9 ,  I  l ,  12
Once you l<now each other  a l i t t le  bet ter :  4 ,5,6,7,8
Once you know each other  real ly  wel l :  3 ,  l0

After discussing their answers, have students talk about
the last two questions in this exercise. In a multi l ingual
class, you might want to extend this by getting them to
ta l l< about  other  quest ions that  are cul tura l ly
i n r n n r n n r i r t a

Real  Engl ish

Go over the note on answering questions with the
class. Then asl< students to go bacl< to I Fact-finding
and notice how many responses were not full
sentences.  Point  out  that  in  response' f ' ,  I  is  omi t ted.
This is  an example of  e l l ips is ,  which is  qui te common in
spoken Engl ish.

Also draw students' attention to the way we can
politely refuse to answer a question, and have students
practise saying the expression lA rather not soy ifyou
don't mind, in response to questions l i l<e How much do
you eorn? or How old ore you?

1 More personal  quest ions

l<ing a personal

question more tentat ive. Let students read the

examples and then play the recording once al l  the way

through, stopping after each example so that they can

practise saying i t  themselves. Ask them to thinl< of two

or three other ouestions that can be made more

tentat ive using this language. Have students go around

the class asl<ing other members of the class the

questions they've formulated. Remind them that they

may pol i tely refuse to answer questions with l 'd rother

not soy, if you don't mind.

' I  
Ge t t i nq  t o  know  you

This wil l  orovide students with the chance to use the

questions from I Fact-f inding to f ind out more about

their classmates. Have them get into groups and start

tal l<ing to each other. Ask questions l-7 in 4 Speaking

to wrap up at the end of the exercise. Students may

have already asl<ed these questions when they were

talking to each other during the f irst half  of the exercise,

so  i t  may no t  be  necessary  to  d iscuss  them a l l .

For the second tasl<. exolain that students should move

around the class tal l<ing to dif ferent people, gett ing to

l<now them.  A f te r  a  few minutes ,  shout  ou t 'Change l '  and

get them to talk to someone new. Tal<e part in this

activi ty yourself .  You could even give this more of a

party atmosphere by playing some music as scudents are

ming l ing .  To  wrap up ,  wr i te  these express ions  on  the

board  and exo la in  them'

We've got o lot in common.

I 've got a lot in common with . . .

We don't  hove much in common.

Asl< a few students to tel l  you about some of the people

they tal l<ed to, using these phrases.

Set the scene of the dialogue and asl< students what

questions they thinl< would be asl<ed. Asl< i f  there are

any questions that would not be asl<ed by a man to a

woman and vice versa.Then play the recording as

students t ick off the questions. Have them compare

answers with a classmate before playing the recording

aga in .

Answers

What do you doi
How long have you been here? (So, were you here last
termi)
Where are you from? (You're not from here originally,
though,  are youi )

Worl<ing with the same partner, students now try to

recal l  what they know about Jacl< and Lisa.You could

turn this tasl< into more of a role play, where they tel l

each other about a person (ack or Lisa) that they've
just met. Write an opening on the board to get them

started:

Oh, by the woy, did I tell you thot I met this interesting
person the other doy? Jock, his nome wos.

Speaking

Listening

1 1



Role play

'1  
Gett  ng to knor,v you

For  th is  ro le  p lay  have s tudents  chccse
peop le  in  the  photos .  G ive  them f i ve  . -
what that person's l i fe is l ike (e.g. che .

status, family, etc.).

c ^ e  o f  t h e
-  - i e s  ! o  t m a g i n e

o : .  m a r i t a l

r r a '  '  - ^ l  r l  -  -
l v u r a r r u  L  : -

o r c v  A < ^  . '  - -
6 ' - /  ' ,  ' -

t h e  n i r r r , " " -  -

t ^  ^ ^  L - -
L v  5 v  u d L _

c o l l o c a t i o - .  : '

Once s tude. : .  -  -

t i m e  t a l l < i n g  : :  :  , -
ransuage lea- -  - :

co l loca t ions  -  : '  .

someth ing  r -  r - .  -  -
^ ^ i ^ r  + L ^ .  -  -
P v i l r L  L r t d L  . :  _ - :

s i n g l e w o r c : : .  - :
t rans la te  t l -e  . :  :
moke o me::

.  ; re l ,  the i r  ha i r  i s  t rn ing
.  : '  :hese co l loca t ions  ro
:  -  I  a lso  encourage them
:  : :x r ,  under l in ing  any

) .  go

-- 
" bomeworl<

j

.  :  .  - :  :ask ,  spend a  shor t
-  :  -ow i t  w i l l  a f fec t  the i r

' -  : :  : -  r k  o f  e x a m p l e s  o f
:  - : :  : :  s h o w  t h a t  i t  i s  n o t

: ' :  . ^  R e i n f o r c e  t h e
'  
:  -  . : s  ,n  un i ts  b igger  than

' -  .  :  r . : r ld  be  d i f f i cu l t  to
-  - '  : : r  : f  t O  t r a n s l a t e

: -  : : - : r y w o r d i n

: -  _ :  , : : : . t u n t t y  t o
:  - '  : ,  = - i  h o w  t o

Before students start,  have them qu ck y iook rnrougn
the  language s t r ip  on  page 8  fo r  more  ceas  o f  quesr ions
to  as l< .  Have them spend abour  f i ve  mrn l res  w i th
another  s tudenr  be fore  speak ing  ro  someone e lse .  Go
around the  c lass  yourse l f ,  mon i ro r ing  and co l lec r ing
examples  o f  d i f f i cu l t ies  to  go  over  when rhey 've  f in ished.

: t . ] . f ' -  : .

"  t ^
. .  j  5 p e a K r n g

I (The secret of success)

The purpose o f  rh is  read ing  rex t  i s  fo r  s tudents  to
re f lec t  on  ways  thac  w i l l  he lp  them in  the i r  language
learn ing .  l r  i s  a lso  a  chance fo r  them to  hear  about  the
methodo logy  beh ind  th is  Coursebook.

Begin by having students complete the f ive sentence
s tar te rs  ind iv idua l l y ,  and then have them share  the i r
ideas with a partner. Ask several students to tel l  the
c lass  some o f  the i r  ideas .  Po in t  ou t  tha t  these sentence
starters are useful for giving advice. Encourage students
to record the patterns and a few examples, either their
own or those they see in the reading text, into their
notebooks.

Exp la in  the  read ing  task  and te l l  s rudencs  no t  ro  wor ry
about  unders tand ing  every rh ing .  When they  have
f i n i s h e d ,  g e t  t h e m  i n  s m a l l  g r - o u p s  t o  d ; s c - s s  r ^ e i , .
reac t ions .  G ive  them a  few sentence saar - reTs  on  rhe
board :

I thought the odvice obout . . .  wos very usefui .  .  .
I 'm not sure I ogree with . . . 's odvice about .  .  .
I don't reolly understond the advice obout ...
I  didn't  understond whot helshe meont by ' . . . '

A l low s tudents  to  spend some t ime ta l l< ing  in  g roups
before  d iscuss ing  the i r  ideas  as  a  c lass .  Th is  i s  your
chance to reinforce some of the advice in the reading
text and to see their reaction ro these l<inds of ideas. l f
s tudents  ask  about  co l locar ion ,  you  can exp la in  rha t  the
nex t  tas l<  w i l l  dea l  w i th  i t  in  more  de ta i l .

l
i  Common verb col locat ions

This  exerc ise  he lps  s tudents  unders tand the  concept  o f
co l loca t ion  and how i t  shou ld  p lay  an  impor tan t  par r  In
the i r  language learn ing .

Have students work through the tasl< f irst,  and checl<
their answers. You may need to explain that i f  you asl<
someone to give you o hond you are asking them to help

T e l l  s t u d e n : : : - , r " :  -  ' .  -  . - - : : ^ a t r s t e n f o r
c o l l o c a t , o - . - -  '  :  :  :  . '  :  . : : : . - f , o m
q U e S t l O n S  . : : - :  :

W h o t o r e  - . r '  : , '  :
C a n y o u  g , :  :  - '  '  :
/ s  t h l s  c  ! ' : , - :  - ,  . , i ' .

T e l l  s t u d e - : , : -  : . . , - :
t h e i r n o r e : : : . , : - . j .
c o l l o c a t a - :  -  -  -  : '
t a l k a b o " : : : : : :  - :  -

i ' :; ';,

f i n d  c o n  - :  -  :  -
D e m o n s t r : : =  : .  . -
c o l l o c a t i o - .  t : '  ' . -  . .

:  ad lec t i ve
-  : : r e a r S  i n  t h e
i .  : -  SSUe are

C l a s s r o o m  l a n g u a g e

T - :  t : : - s  ^ e " a  !  : -  - - - :  - : :  : '  : -  - . :  , : -  : e  a s l < i n g
S t u l 3 ' - i S : l  : :  : - :  : - :  - = l : _ " : ' :  

: - = ^  l : _ : : n t S  C a n

w o r k  r : ; : , :  ,  : -  : - :  - - f , : c -  ^ i : : . -  - . : 3 . . : . e c l < i n g

t h e  a n s w e r s .  a  c w  a  m e  f o r  t n e  : : : :  i t  t : : "  t : t J l l r  d l t o
d i s c u s s  t h e s e  i d e a s .

Answers

l . e .  2 . a .  3 . b .  4 . f . 5 . c .  6 d

You might  want  to  po in t  ou t  the  par rerns  ro  express
reasons:

do this so thot you (con) do thot
do this to do thot

1 2

Answers

l .  g i ve  2  ^

Picture A . :
P ic ture B:  : :
Picture C. : .
P ic ture D.  : -



Ask students to use these patterns to tal l< about some of

the  th ings  they  do  in  learn ing  a  language.  For  example :

I alwoys write new vocabulory on note cords ond carry them

oround, so thot I con test myself when |m on the bus.

This tasl< focuses on some more important aspects of

learning: pronunciat ion and grammar. l t 's probably best to

do each part step by step, al lowing students to quicl<ly

compare answers when appropriate. Again, at the end,

spend some t ime talking about how each part relates to

students' own language learning.

For the f irst part,  you may want to tal l< about how stress

is conveyed in English. For some language groups, a lot of

practice is needed in lengthening stressed syl lables and

shor ten ing  uns t ressed sy l lab les  -  us ing  a  rubber  band to

stretch out on the stressed syl lables can help. For the

last parc, you could asl< students to tal l< about the

differences in oairs.

l r f

. : - r l  ̂'  ' .1 Past simple and past continuous

cwo tenses are

used in the context of storytel l ing. The past continuous is

typical ly used to show the background of a story, while

the past simple is used for the main action. Let students

read through the f irst sentence and underl ine examples

of the two tenses. Checl< that they can see how the past

continuous is formed (woslwere + - ing form) and that they

l<now told is the past simple form of tel/ .  Then go over the

explanation and the two examples together. Have

students identi fv the two tenses here too.

1 Gett lng to know you

To helo students understand the use of the two tenses

visual ly, draw a big empty square on the board. Tel l  them

that  th is  i s  go ing  to  be  the  open ing  scene o f  a  mov ie .

Ask them to suggest the t ime of year and day (e.9.

spring, late afternoon), and the weather (e.g. sunny). Have

them suggest some background actions (e.g. birds

singing, clouds dri f t ing) and draw these. Then have

students suggest some everyday activi t ies for a person

(e.g. si t t ing on a parl< bench, reading a book). Draw a

person doing this. Next, explain that you want something

unusua l  o r  impor tan t  to  happen sudden ly .  Have s tudents

make some suggestions and choose one to draw on the

board (e.g. a swarm of ki l ler bees appeared). Now tel l

the story. For example:

It wos o nice spring ofternoon in o quiet town. The sun wds

shining, the birds were singing. A few clouds were slowly

drifting ocross o deep blue sky. Our hero wos sitting on o

pork bench, reoding o book,when ol l  of o sudden, o huge

sworm of killer bees oppeored.

Matching

This  exerc ise  he lps  s tudents  deve lop  a  g rammar  ru le  o r

gu ide l ine  based on  the  examples  in  the  tas l< .  Have

s tudents  wor l<  ind iv idua l l y  on  the  match ing  tas l< .  Whi le

going through the answers, asl< a few questions focusing

on the  language used in  the  sentences .  For  example :

Whot or who else con'turn up'? (,my ex-husbondlwife, on old

friendl

Aport from noodles ond coffee, whot e/se con you (or the cot)

knock over? (o vose, my wine)

Con you think of some more household tosks that we use 
'do'

with? (e.g. do the loundry, do the hoovering, do the gordening)

What would you do if youA missed your girllboyfriend's

birthdov?

Has onyone ever found something interesting down the bock

of the sofo?

Then get pairs of students to practise the examples, with

one person saying the f irst half  of the sentence and the

other person saying the second half of the sentence. You

may want to tal l< about the unstressed pronunciat ion of

wos in the Dast continuous before students do this.

Answers

|  .  c .  2 .  d .  3 .  a .  4 .b .  5 .  g .  6 .  h .  7 .  e .  8 .  f .

Students  can then comple te  the  th ree 'g rammar  ru les ' .

Go over these as a class.You may want to draw a

t ime l ine  on  the  board  to  v isua l l y  represent  the

in te r rup t ion  concept  in  the  th i rd ' ru le ' .  Encourage

students to transfer a few examples from this page c.rf

the Coursebool< into their notebool<s.You could point

out a few other examples of useful language here, too:

the other doy, accidentol ly knock .. .  al l  over . . .  ,  knock .. .

OII .

' t3

A qu ick  qu iz

Answers

l .  co l locat ion embarrassed mista l<e surname

2. accent, coast, desiSn, whereabouts

3.  chocolate:  two sy l lab les;  sy l lab le:  three sy l lab les;
vegetable: three syllables; vocabulary: f ive syllables

5. a.How long ore you stoying hereZ refers to the future
(from this time forward), while How long hove you
been here? connects the Dast to now (from when
you first arrived here to now).

b. /'ve been studying English for six yeors indicates an
uninterrupted action or state and tells us that
the person has been studying Engl ish
continuously for six years, while I 've been studying
English for six yeors on and ofl indicates an
interrupted action or state and tells us that the
Derson tool< a breal< here and there.

c.Whot do you do? is usually used to asl< what
someone does for a l iving, while Whot ore you
doing? is usually used to asl< someone to explain

.their actions at the moment of speal<ing.



I  Gett  ng to I  now you

Answers

l .  (past)  conr inuous
2.  (past)  s imple
3.  (past)  cont inuous,  (past)  s imple

Here  s tudents  can app ly  the ' ru les '  they  fo rmed in  2
Matching to the fol lowing tasl<. Have students worl< in
pa i rs  o r  ind iv idua l l y  be fore  chec l< ing  the i r  answers .  Do
this by reading the completed version of each text to the
class. Then have students practise tel l ing the stories co
each other. You may need to tal l< about the phrasal verb
end up and how it  is often useo to express a resurc.

Answers

l .  S k i i n g
a. went b. brol<e c. was going d. realised
e.Tr ied f .  ended up g.  bro l<e h.  ended up

Going home on the bus
a. was going b. got c. sat d. started e.Tried
f. got g. gave up h. changed i. started j. was

A stupid th ing to do
a.  happened b.  was l iv ing c.  was warching

I  d .  was  en joy ing  e .  dec ided f .  wanted  g .Turned ]
h. asked i .  stared j .  real ised k. felt

Real  Engl ish

Tall< about this before students do 4 Free practice.
Draw students'attention to the Dattern and have tnem
mal<e senrences based on the pictures at the bottom of
page |  3 .  You could have them come up wi th other
endings as wel l .  For  example:
I wos in the middle of changing the boby's noppy when my
wife onnounced thot she wos pregnont ogoin.

Encourage students to record a couple of  examples in
their notebool<s.

One way ro  e t :  .  co  rh is  tas l<  i s  to  te l l  the  c lass  a
persona l  s tc , ' : '  !3 . r1 'se l f .  Use one o f  the  pron to ts  and
have the  c lass  s :e^  and as l<  you quesr ions .  l f  poss ib le ,
record  your  s : . - "  s :  rha t  you  can ger  the  c lass  ro  l i s ten
aga in  fo r  ? r /  uS- i -  l . lguage you used.  Wr i te  any
express ions  or  : -e  : : : rd .  G ive  s tudents  t ime co  p lan
how they  are  i :  - :  :3  :e  the i r  s to r ies .  Draw the i r
a t ten t ion  to  hcy ,  : ^ :  s : l r  es  s ta r t  in  3  Prac t ice .  Wr i te
a  p o s s i b l e  s t a r t e ' ' : -  : ^ :  b o a r d :
One of the strons'e-.: '. - - is: ulost frightening thlngs thot hos
ever  hoppened to  . ' ' :  -  : : : : ^ ,ed  wh i le  I  wos  . . .

Once s tudents  a re  -e : : . .  :e :  rhem to  move around the
c lass ,  te l l ing  the i r  s tc -  : :  : :  e rch  o ther .  They  shou ld  te l l
the i r  s to ry  two or  r i - . :  :  ^ -€s  ro  d i f fe ren t  peop le .
Exp la in  tha t  they  w i  le  - - :  - :  ,  rg  the i r  per fo rmance
e a c h  t i m e . W r a p  u p  b /  : : : _ : :  ^ .  w b o  h a d  t h e  b e s t
s t o r y ,  a n d  d e a l i n g  w i r h  : - .  . - : _ : : e  d r f f i c u l t i e s .

Fo l low-up

You cou ld  use  the  photogr : : - :  : :  : - :  bor lom o f  page |  3
t o  d e v e l o p  a  r o l e  p l a y .  H a u e  s : . - : : - : :  : - c o s e  o n e  o f  t h e
p e o p l e  i n  t h e  p i c t u r e s  a n d  : . . . : :  I  s : : . - y  b a s e d  o n  o n e
of  the  prompts  in  the  4  Free  pracr ice .  A  re rna t ive ly ,
y o u  c o u l d  h a v e  c h e m  w r i c e  : - c  r : :  . .

2.

3 .

prac t ice
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Unit overview

General topic
Free-time activit ies and strange hobbies

Reading
A German woman col lects china e lephants.

Language input

. Expressions for tall<ing about evening activit ies:
I just stoyed in and wotchedTV. I went out for
dinner. etc.

Collocations with club: o bridge club, join o club,
a member of the locol tennis c/ub, etc.

Vocabulary for tall<ing about interests: I l ike
onything by ... . I'm a big boseball fan. I try to go to
the gym whenever I con. etc.

Present per{ect continuous and past simple: l 've
been ploying tennis now for obout five years. How long
did you do that for?
Time expressions: for quite a while now,for ages
now, etc.

Present oerfect continuous to tall< about recent
activities: I've been looking ofter the kids the last few
months.

Language strip

Use the language strip as a way to lead in to the unit.
Asl< students to lool< quicl<ly through the l ist and find
any expressions that  they could use themselves.  Expla in
that in this unit they wil l learn ways of asl<ing and tall<ing
about free-time activit ies. Encourage them to choose
some expressions in  the st r ip  that  loo l< in terest ing and
to find out more about them.

Use the language st r ip  la ter  on in  t .h is  uni t  for  a smal l
group tasl<. Ask students to imagine that they are at a
party and are talking to someone they find really
in terest ing.  On thei r  own,  they should then choose the
expressions they th in l< might  be used in such a
conversat ion.They can then share thei r  ideas wi th other

SrouP memDers.

You might need to explain some of the following
exoressions:
. You might say / suppose I'm o bit boring, reolly to say

that  you don' t  th in l< you do anyth ing exci t ing.  For
example: I don't have ony sPore time. I work, work, work.
I'm o bit boring, reolly

' You asl< Whot've you been up to? to find out what
someone has been doing recent ly .  For  example:  I
hoven't seen you for ages.Whot've you been up to?

. lf you work out, you do some physical exercise, usually
in a gym.

Remind students to record any of the expressions that
they l i l<e in their notebool<s.

Lead in

Lead in to the first tasl< by aslcing the class a few
q uest ions:
What do you do in your free time?

Do.you hove ony free time?

Whot would you do if you hod more free time?

lf you hod o couple of hours to sPare, what would you do
with them?

Evening act iv i t ies

Use the pictures to f ind out whether anyone does or

would l i l<e to do any of the activi t ies shown. Tel l  the class

a  l i cc le  about  yourse l f ,  too .

This exercise gives students ways of tal l<ing about what

they did in the evening. Introduce the f irst tasl< by asl<ing

them to  guess  what  you d id  las t  n igh t .  Then ask  them

about their evenings. Then go over the three patterns

before  hav ing  them comple te  the  sentences  l -15 .

Before you checl< their answers, model some of the

patterns so that students can hear where you pause and

which words you stress. Have them fol low your

pronunc ia t ion  when g iv ing  the i r  answers .  Then a l low

them a  coup le  o f  minu tes  to  dec ide  wh ich  o f  the

ac t iv i t ies  a re 'no th ing  much ' .  Po in t  ou t  the  express ions

hove on early night and toke i t  eosy. Ask students what, for

them, consti tutes an early night and tal<ing i t  easy.You

might also want to asl< them to f ind any verb * noun

co l loca t ions  they  f ind  in te res t ing  and record  these in

their notebool<s.

Answers

l . b .  2 . a .  3 . b .  4 . c .  5 . a .  6 . b .  7 . c .  8 . a
9 . b .  1 0 . c .  I  l . a .  1 2 . c .  1 3 . a .  l , 4 . a .  1 5 . c .

'No th ing  much '  ac t i v i t i es :  l ,  2 ,  5 ,  8 ,  I  l ,  |  3 ,  l 4

For the next tasl<, model the example conversation with

one student.Then tal<e the other part and repeat the

conversation with another student. Students can then

prac t ise  the i r  own conversa t ions  in  pa i rs .  Have them do

a few examples before gett ing two pairs together to

oerform their conversations for each other.
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: .  ,1 _,. . ' .1 Free practrce

For this act ivi ty, get students to stand up and wander
around, aslcing each orher about what they did last night.
Write some examples of questions that they can asl< on
the board before they start.  For example:
Did you do onything interesting lost night?
Did you do onything speciol lost nightT
Did you do onything much lost night?

Wrap up by gett ing students to tel l  you about the most
popular, most interesting and most unusual act ivi ty.

I
i  Fol low-up quest ions

.  i _ :  .  r

I t ' s  impor tan t  to  po in t  ou t  tha t  d ia logues  don ' t  usua l l y
compr ise  jus t  a  ques t ion  and response.  l t  i s  a  good idea
to general ly encourage students to use fol low-up
questions to keep conversations going. Also, when you
ask  your  c lass  ques t ions  or  g ive  them example
conversations, try to add fol low-up questions, too. Here
students see some ways to fol low up the conversations
they had in 2 Free practice.

Play the recording as students f i l l  in the gaps. Replay the
recording and stop after each question so students can
practise saying them with the same stress and intonation
pattern. Then have them work in pairs, matching the
responses to the questions. Point out that there are two
responses for each question. After students have
checked their answers, say al l  the responses for the class
and have students practise them, especial ly the way o//
r igh t in  'd . 'and  

qu i te  o  b i t  in 'e . 'a re  sa id  to  g ive  the
appropriate meaning. Finish off by gett ing pairs of
s tudents  to  p rac t ise  ask ing  and answer ing  the  quesr ions .

You could also asl< students to discuss what the
conversations are about. For example, 4. b. might be a
conversat ion about  a c luo.

Free practice

Here students have the opportunity to practise some of
the language from the previous exercises. After they have
made the i r  l i s t ,  g ive  them a  minu te  to  look  th rough the
examples of fol low-up questions. Remind students to
invent some fun activi t ies i f  they just stayed in last night.
Again, get students to have conversations with several
people.You might wanr ro join in yourself.  Before movrng
on to the next task, give students a few minutes to add
any expressions that they l ike to their notebool<s.

A n  u n u s u a l  h o b b y
(An interview with Fr i tz i )

Lead in  to  the  readrng texr  by  ta lk ing  about  hobb ies  in
genera l ,  and then ask  ng  i f  anyone had an  unusua l  hobby
when they  were  a  ch i  d ,  and whether  they  s t i l l  l<eep i t  up .
Remember  to  ta lk  a  l i t r le  b i t  about  yourse l f ,  too .  Go
through the  in t roducr ion  to  rhe  read ing  tex t  and se t  the
interview task. Have a few students tel l  you what they've
come up w i th  be fore  le r t ing  the  c lass  read the  tex t .
Before moving on to che nexr rask, play the recording of
the  in te rv iew so  scudenrs  can hear  how the  language
sounds as  they  read a long.

Have the original pairs of students confirm how many of
their questions were answered before gett ing them to
talk to another parrner about how Fritzi  answered their
ques t ions .  Remind them to  use  the i r  own words  ra tner
than l<eep referr ing to the text.

Here srudents tall< about different l<inds of clubs and
what they might be interested in joining. Before having
students worl< on this task, you may need to explain
some of the clubs in the box. A bridge c/ub is a club
where people go to play the card game bridge. In o
deboting c/ub, people argue in a formal way for one of
two s ides of  an issue.

One way to do these casks is to have students worK on
the first two individually before getting them to share
their answers with a partner. Then give them a few
minutes to th ink about  the th i rd task.  Wr i te some
example senrence starters on the board to help them
exPress their reasons:
It 's o greot ploce to ...
You'll reolly enjoy the ...
It 's a fun woy to ...
It ' l l  be good for your ...

Students can rhen walk around the c lass,  ta lk ing aoout
thei r  c lub.You could suggest  thar  they star t  by ta lk ing
about  what  they d id last  n ight .  For  example:
A: What did you do lost night?
B: Oh, I went to my web design club.
A: Oh,yeoh. How often do you do thot,then?
B: Every week. /ti o greot club. You should join . ,.

i(lil1 vocabutary focus

In this tasl<, students are introduced to several useful
expressions to talk about what they do in their free
t ime.  Have them work  ind iv idua l l y  o r  in  pa i rs ,  usrng
dict ionaries where necessary, before going through the
answers.

1 ,

Speak ing

Speak ing

Answers

| . often 2. long 3. that 4. very 5. any 6. any

|  .  e .  2 .  a .  3 .  f .  4 .6 .  5 .  c .  6 .  d .
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Answers

L a. get given b. fairs c. album d. spare e. swap

2. a. novels b. anything by c. anything on d. browsing

3. a. pool b. f ifty lengths c. front crawl d. sauna

4.  a.  anyth ing by b. t rac l< c.  a lbum d.  g igs e.  band

5. a. fan b. support c. games d. stadium

6. a.  f i t  b .  gym c.  running machine d.  weights e.  c lass

Then have students go bacl< and f ind sentences to say

about themselves or that they can adapt. Ask several

students to tel l  you what they have come up with and

write their sentences on the board.You may want to

draw students' attention to the expressions reodl l ike

onything bylonlobout and thot kind ofthing.

, :  I  f  
" : f i  f ' l ' t f r -  

-  .
" ' - " " " . : J  : : " * '

The focus in this section is on how the present perfect

cont inuous  is  used to  ta l l<  about  ongo ing  ac t ions  tha t
started in the past, while the past simple is used to tal l<

about completed past act ions. The use of the present
perfect continuous to tal l< about recent act ivi t ies is also

covered.  Whi le  wor lc ing  th rough th is  sec t ion ,  remind
s tudents  to  record  who le  express ions  as  examples  o f
the  two tenses  in  the i r  no teboo l<s .

Lead in to the f irst tasl< by tal l<ing about something you

used to  do  and someth ing  you do  now.  For  example :
/ used to be reolly into rock climbing. I did it for obout three
yeors before I fell ond broke my leg. I gove it uP ond storted
sci/rng lnsteod.l've been doing it pretty regulorly since then.

Then have students look at the two examoles and checl<
tha t  they  unders tand tha t  a  i s  pas t  s imp le  and b  is
present perfect continuous before lool<ing at the two
example conversations.You may want to tal l< a l i t t le
about  how the  present  per fec t  con t inuous  is  fo rmed and

Craw a  t ime l ine  on  the  board  to  v isua l l y  reDresent  the
examples .

-  lh is  exerc ise ,  s tudents  can app ly  what  they  no t iced  in
I Present perfect continuous and past simple to
:^e  d ia logues .  S tudents  can work  by  themse lves  f i rs t
: : fore comparing their answers with a partner. Asl<

: -es t ions  focus ing  on  some o f  the  o ther  language as  you
: -eck  the i r  answers .  For  examole :

2 Free t me

Does onyone here know how to do web design? Does onyone
do korote? Whot other octiyit ies con we use'do'with? (toi chi,
origomi)

Whot other expressions with' l 'm off ' ore commonly used to
soy we ore leoving to go sonrewhere? (l'm off to work, I'm off
nome)

ls onyone here quite o good runner? How obout o good
basketboll or football ployer?

Answers

l .  How long have you been do ing  tha t ,  then?

2.  How long have you been do ing  tha t ,  then?

3.  How long d id  you do  tha t  fo r ,  then l

4 .  How long d id  you do  tha t  fo r ,  then l

5. How long have you been doing that, chenl

5. How long did you do that for, then?

, l  Pronunciat ion:  sounding interested
I

A lot of the meaning is conveyed by the way we say
something. Say the f irst example with dif ferent intonation
patterns and pitch levels and asl< students to tel l  you

what emotion they convey (boredom, impatience,
surpr ise  and susp ic ion  are  poss ib le  examples) .  Then p lay

the recording and have students practise the intonation
and pitch level for sounding interested before gerr ing

them to Dractise the conversations in 2 Practice in
oa i  rs .

t - .
I  I  rme expreSSrons

. *t" .t't., for andsince are
used w i th  the  present  per fec t  con t inuous .  A l though
these two words are frequently used with the present
perfect, they are used with other tenses too'. for is used
to  descr ibe  a  length  o f  t ime and is  common wi th  o ther
tenses (e.9. I worked for obout three yeors, I'll be here three
more months); since means start ing from a point in the
pas t  and cont inu ing  un t i l  now or  another  po in t  in  the
past and is usually used in perfect tenses (e.g. /  wos

feeling exhousted becouse I'd been working non-stop since
the stdrt of the month\.

Another rule that students may have learnt is that f lor is
used w i th  per iods  o f  t ime and s ince  w i th  po in ts  o f  t ime.
Th is  i s  cer ta in ly  one way o f  learn ing  the  d i f fe rence,  buc
encourage s tudents  to  a lso  learn  these words  in  la rger
phrases. Suggest that they have a page in their notebool<
where they col lect for and since expressions. After having
s tudents  comple te  the  tas l<  and chec l< ing  the i r  answers ,
te l l  them to  go  bac l<  and under l ine  the  comple te  t ime
exoress  ions .

j  Practice
i
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2 Ffee t  me

Answers

The wrong time expressions are:
l .  when I  was at  h igh school

2. two years ago

3.  when I  was in  Canaoa

4.  when I  was a k id

5. last month

6. before my computer died

7. ages ago

8. two years ago

The two words associated with the present perfect
are for and since.

This exercise gives students the chance to personalise
the language from the previous exercises. Before they
start completing the sentences, ask for a few examples of
things that we ploy, do and go (to) and write them on the
board:
play + football, bridge,the piono
do + korote,web design,folk doncing
go + to donce c/osses, to see f/ms, running

For the second task, give an example of the kinds of
questions students could ask. Do the first one as an
examDle with a student:
A: I've been leorning English on and off for thirteen yeors.

B: Thirteen yeors. Thot's o long time. How old were you
when you started?

A: Eleven, I think.

B: ls it common to stort leorning ot thot oge?

A: /t used to be. Now o lot of children stort leorning English
of six or seyen.

. , , 1
.:,.. "",1 Talkine about recent activit ies" . . 1  r

The present perfect continuous is also used to talk
about recent actions that have been happening over an
extended period of t ime. lt is therefore common to use
it in answers to the question Whot hove you been up to7
Go through the example and have students pracrise
saying it with you, reminding them to use the contracted
form /'ye. As you go through the answers, point out the
useful verb * noun collocations: work overtime, revise for
my exoms,do my flot up, look ofter the kids,try to frnd o
new job. Ask students what doing up o flot might involve
(e.9. fixing things, pointing the wol/s).

Answers

l.  I 've been working a lot of overt ime recently.

2. I 've been revising for my exams for the last few
weeks.

3. I 've been doing my f lat up for the last month.

4 .  I ' ve  been sor t ing  ou t  my summer  ho l iday  fo r  the
last few days.

5. I 've been lool<ing after the l<ids for the last few
months .

6. I 've been trying to f ind a new job recently.

Refer students to rhe Real English note on l 've been
busy - ing. Ask them to reformulate the answers in
6 Talking about recent act ivi t ies using this srructure.
You could also teach them the expression long t ime, no
see, which would also be appropriate in this context.
Then have pairs of students practise the conversarrons,
encouraging them to keep each conversation going with
fo l low-up ques t ions .

Fo l low-up

As a  fo l low-up to  th is  un i t ,  as l<  s tudents  to  th ink  o f  a
strange hobby and to write i t  on a sl ip of paper. Collect
a l l  the  s l ips ,  mix  them up and hand ou t  a  s l ip  to  each
student. Tel l  them that they have this strange hobby and
that they are going to be interviewed about i t .  Get the
students in pairs to role-play interviews with each other,
l i l<e  the  one w i th  Fr i t z i  on  page 16 .  In  add i t ion  to  the
questions used in the text, write some other ideas on
the board:

What mode you stort col lect ing .. .  ?
Whot's so interesting obout . .. ?
Hove you been doing it long?
Don't people find it odd?
What do your friends say obout it?

Once s tudents  have prac t ised  th is  in  pa i rs ,  ge t  them ro
perform their interviews in bigger groups.
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Unit overview

General topic
Holidays and places to visit.

Dialogue
Rose and Steve talk about their holiday plans.

Language input

. Vocabulary to describe holidays and holiday
activities: We had o week in Poris.We went wolking
quite o lot. lt was reolly good volue for money. etc.

. Things you can rent and hire: rent o cor, rent o flot,
hire o bike. etc.

. Expressions with ploce: /t's a greot ploce to go skiing.
I couldn't find a place to park. etc.

. Present perfect and past simple: Hove you ever
been to lbizo? No,but l've olwoys wonted to.The
scenery wos fontostic. etc.

. Position of adverbs: We've just heord the news.
We've olwoys been good friends. I reolly don't like it.

. Contrastive stress: No, neve4 but I hove been to
Hong Kang.Yes, I have, octuolly.

Language strip

Use the language strip as a way to lead in to the unit.
Ask students to lool< quicl<ly through the l ist and find
any expressions that they might have used about a
hol iday they have been on.  Expla in that  in  th is  uni t  they
will learn ways of asl<ing and talking about holidays.
Encourage them to choose some other  expressions in
the strip that look interesting and to find out more
about  them.

Use the language st r ip  la ter  on in  th is  uni t  for  a smal l
group task. Ask students to sort the expressions into
those that refer to the past (e.g. It roined the whole time)
and those that refer to the present or future (e.g. Where
ore you going this yeor?).

You might need to explain some of the following
expressions:
. Ever been comping? is another example of ell ipsis; hove

you has been dropped.  This form is  common in
spoken Engl ish.

. You say just toke my word for it to tell someone to
accept what you're saying without your having to go
into a lot of detail to explain why what you are saying
is true. For example: You'l l regret not toking out heolth
insuronce, just toke my word for it.

You say /t 's t ime we had o breok when you want to go
away somewhere to relax. For example: We've been
working o lot recently. I think it's time we hod a breok.
Lett go owoy for the weekend. In the example above,
notice that after we say lt 's t ime, we use a past tense
to tall< about the present/future.

lf a holiday is selfcotering, you do the cool<ing
you rself.

You're o little red on the shoulders means your

shoulders are s l ight ly  sunburnt  -  maybe you d idn ' t
use enough sun cream!

Remind students to record any of the expressions that

they l i l<e in their noteboolcs.

Lead in

To lead in  to  th is  un i t ,  te l l  s tudents  about  one o f  the  bes t

hol idays you have ever had or one of the worst.

Encourage them to asl< you questions. Then asl< them to

recal l  any interesting expressions you used and wrice

them on the board. Fol low up by asl<ing i f  a few students

wou ld  l i ke  to  te l l  the  c lass  about  a  ho l iday  exper ience.

In  th is  sec t ion ,  s tudents  focus  on  express ions  fo r

dif ferent hol iday activi t ies. Start off  by asl<ing them to

match the sentences l-8 to the photographs A-H on

page 20 as a way of checking their understanding.You

may need to explain that o fortnight is short for fourteen
nrghts, so two weel<s. Point out the patterns here: we

went on...  ,  we went - ing, and we hod (o fortnight in the

sun).

Have s tudents  d iscuss  the  ques t ions  in  pa i rs .  Go over

the stuctures used for guessing and model their

pronunciat ion. Explain that I  reckon is an informal way of

saying / think.Then ask which of the structures shows

less certaintv. ( l t  looks l ike i t  could be .. .  or somewhere l ike

ffiot.)

Answers

l . d  3 . c  5 . h  7 . a
2 .  e  4 . g  6 . f  8 .  b

ti l, i i i i Holiday activities

To lead into this tasl<, divide the class into groups. Assign

each group one o f  the  ho l idays  shown in  the  p ic tu res .

Ask them to brainstorm the l<ind of act ivi t ies someone

might do on such a hol iday.
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Have students individual ly marl< the activi t ies. You may
need to explain that the locols means the locol people.
(You could also tel l  them that the locol means the /ocol
pub in Brit ish English.) Point out rhat go clubbing refers to
dance clubs. Before students comDare answers. tal l<
about  and prac t ise  the  shor t  d ia logue.  Ma l<e sure
students hear how / is stressed in So/neither do I and I 'm
of ro id  ldon ' t .You cou ld  a lso  po in t  ou t  tha t  lVe  too  can be
used instead of So do l .

As an extension, have students form new pairs and
imag ine  tha t  they  have jus t  been on  ho l iday  w i th  the i r
previous partner. Tel l  them to role-play a conversation
with a fr iend about their t ime together. Write a few
expressions on rhe board to help:
We hod o greot time.
We got on reolly well together.
We liked doing the sdme rhings.
We both did our own thing.
We could never ogree on whot to do.
We ended up doing nothing.
It wos o nightmore.

The six texts here are ful l  of useful expressions for
ta lk ing  about  ho l idays .  A f te r  s rudents  have f in ished f i l l i ng
in  the  gaps ,ge t  them to  under l ine  any  express ions  tha t
they feel they could use in the future. Demonstrate what
is  meant  by ' the  comple te  express ion '  w i th  an  example
from the f irst text: we went out on shopping tr ips (to the
ntorke l .  Remind them to  record  these exoress ions  in
the i r  no teboo l<s .

One way to help reinforce the language is in a pair worl<
activi ty. One person reads the text aloud, stopping at the
b lan l<s  wh i le  the  o ther  person t r ies  to  remember  the
miss ing  word  w i thout  loo l< ing  ar  the  Coursebook.  Have
pairs of students tal<e turns reading and remembering.

As a model for the second tasl<, tel l  the class about the
last hol iday you went on. Then give students t ime ro
prepare to talk about their hol iday. Have them praccise
tel l ing two other students.

Speaking

The ques t ionna i re  in  the  Courseboo l<  is  meant  to
prepare students for the l istening tasl<. You could have
the class asl< you the questions f irst,  before they asl< each
other The report ing-bacl< tasl< gives you a chance to
assess  your  s tudents '  ab i l i t ies  in  fo rming  the  present
oerfect.

Read the instructions for this tasl< aloud (page 22) to
help students prepare for the l istening activity. Ask them
to l isten for the answers to the two questions that
follow. Then play the recording, mal<ing sure rhat they
cover the text. Asl< them to discuss answers in oairs.
mal<ing sure that students l<eep the text covered as they
do this. Next, let them read the conversation as you pray
the recording again. Students may worl< in pairs to fi l l  in
as many gaps as they can from memory. Play the
recording through one more t ime,  wi th s tudents
following rhe text, this time with pauses, so thar rney can
checl< and f i l l  in  the miss ins words.

lf you want students to read the conversation, or parts
of  i t ,  in  pai rs ,  use the tapescr ipt  on page l48.The miss ing
words are in  colour .

Answers

l.  Steve is going camping in Portugal. Rose hasn't
decided yet. She may go to lbiza or Cornwall .

2. Steve hasn't  been before. Rose went to Cornwall
last year. She hasn't  been to lbiza, but a fr iend has.

Words  in  gaps  in  rhe  conversar ion :

L Whereabouts

2 .  ren t  a  car

3 .  supposed to  be

4. give i t  a try

5. cheap offers

5. a cottage

7.  to  be  honest

8 .  ge t  some sun

9. pacl<age hol idays
10.  wor th  a  t ry

Depend ing  on  your  c lass ,  you  may need to  exp la in  a  l i t t le
about  the  p laces  ment ioned.  lb iza  is  an  is land o f f  the
coas t  o f  Spa in  and is  a  very  popu lar  tour is t  desr ina t ion ,
part icularly for young Brit ish people. l t 's one of the party
capitals of Europe and is famous for i ts nightl i fe.
Cornwall  is in the southwest of England. l t  is very rurar
and has a lot of beaches and spectacular coastar scenery.
It  often gets the warmest weather in summer.

Vocabulary practice

Answers

l. a. stayed b. trips c. out d. wenr

2.  a.  camping b.  campsi te c .  went  d.  tent

3. a. went b. round c. tool< d. rucl<sack

4. a. self-catering b. cottage c. f ire d. cool<ing
5. a. pacl<age b. value c. f l ight d. sitt ing

5.  a.  cru ise b.  scenery c.  bored d.  again
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Vocabulary

This exercise focuses on some of the expressions that
appeared in the conversation Summer holidays. As
you go through the answers, try to ask a few more
ouest ions to helo extend the students 'vocabular ies.
For  examole:
Do you prefer going abrood on holiday or stoying in your own
country?

Con you think of some other woys to complete the expression
'l 'm not exoctly sure ... '? (why you're here, how to onswer
this question, whot this rneons)

Aport from o flight, whot else con you'book'? (,o ticket, o sedt,
o room)

Con you moke some other sentences using the structure
'Whot do you think the ... islore going to be like?'to tolk
oboutthings on o holidoy? (the locols,the food,the hotel)

Have students record the expressions that they l ike in
their notebool<s.You may need to explain the following
expression. lf you give o ploce o try or say o ploce might
be worth o try,you are thinking about visit ing a place
you've never been to before. For example: Why don't we
give thot newThoi restouront o try? l've heard it's supposed
to be good.

Answers

l .  going 2.  sure 3.  going
5.  supposed 7.  g ive 8.  l ike

4. boolced 5. rent
9. pacl<age 10. worth

Fin ish up by asking pai rs  of  s tudents to d iscuss the last
three questions in the exercise. lf they haven't been to
any of the places mentioned in the conversation,
bra instorm a l is t  o f  other  popular  tour is t  dest inat ions.  l f
they have heard about a place from a friend, they can use
/ ts  supposed to be . . .  .Wr i te some expressions to
descr ibe o laces on the board:
i t s (supposed to be) o greot place tolfor . ..
i t 's (supposed to be) quite ...
/ t  s  /supposed to be)  very . . .
/ts o bit too ... for my liking.
There ore too monv . ..
There oren't enough ...

You might also want to tell students about the negative
adjective touristy to describe a place with a lot of
courists. Ask them to tell you some examples of places
chat have become too touristy.

Refer students to the Real English note on rent and

hire before completing the speaking task. Share a

personal story about a t ime you rented any of these

things. (This is a good opportunity to review the use of

the  pas t  con t inuous  and pas t  s imp le . )  Here  is  an  example

story i f  you don't  have one yourself:

3  Ho  davs

I wos on holidoy in Boli o few yeors ago ond my friend ond I
decided to hire o couple of bikes ond ride oround o bit. We
rode quite o distonce from our hotel ond it wos getting lote,
so we decided to head home.While we were riding fost down
this steep hill, I suddenly sow o cot in the rood ond swerved
to ovoid it. I ended up in o ditch with the front wheel of the
bike broken. We were miles from onywhere and hodn't seen
anyone on the rood for hours.We didn't know whot to do.
Then I noticed o smoll house neor the rood. I knocked on the
door to osk for help. lt turned out thot the person living there
wos o bicycle repoir man! He fixed my bike ond I wos bock
on the rood in no time!

Explain that we use o vil lo to describe a large-ish house,
especially in southern Europe, while o cottoge is smaller
and found in the country.  (You could a lso ment ion wood
cobins in the mountains or cholets in sl<i resorts.)

To follow up you could have students thinl< about how
they would go about renting one of these things in
English. Form them into pairs to write a dialogue and
then role-play the conversation.

This is a fun activity that not only tests students'
l<nowledge of geography, but introduces vocabulary for
different olaces.You can also tall< a l itt le about which
names use the. lf students come uo with different
answers, asl< them to explain why. They may be right!

Answers

a. Mexico: l t  isn't  a US state. (An alternative answer is

NewYorl<: l t  was never owned by the Spanish.)

b. Shanghai: l t  isn't  a capital ci ty. (An alternative

answer  i s  Buenos Ar ies :  l t  i sn ' t  in  the  nor thern

hemisphere , )

c .  Ed inburgh:  l t  i sn ' t  in  Eng land.  l t ' s  in  Scot land,

d. The Nile: l t  isn't  a lal<e. l t 's a r iver.

e .  K i l iman jaro :  l t  i sn ' t  a  mounta in  range.  l t ' s  a

mounta tn .

In the next tasl<, students worl< on how these places are

pronounced in  Eng l ish .  P lay  the  record ing  tw ice ,  wh i le

students marl< the stress. Then checl< their answers by

having students say the names. Fol low up with the

quest ions ,  e i ther  as  a  who le  c lass  or  in  smal l  g roups .

Answers

The Himal4yas The Pyrenees Michigan Edinburgh
Victoria Kil imanjaro Geneva Copenhagen
Slovenia Buenos Aires Chi le  Brussels

Odd one out
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Expressions with place

The noun p/oce occurs in many different expresstons.
Encourage students to devote a single page in their
notebool<s for those expressions they find here and any
others they may encounter. Have students worl< in pairs
before you checl< their answers. Ask them further
quest ions as you do so.  For  example:
Do you know of o good French ploce neor here?

Would you ever invite me over to your ploce?

Where's o greot ploce to go surfinglcompinglscubo diving?

How long would you soye sorneone's ploce in a crowded
coffee shop?

Wherei the best ploce to pork oround here?

Do you leove things oll over the ploce?

After students have f inished discussing the second tasl<,
have a few students tel l  their ideas to the whole class.
Point out the two patterns:
o (odjective) ploce to (vero1
o (odjective) ploce for o (noun)

Encourage them to  record  a  coup le  o f  the i r  exampies
for  each one in  the i r  no tebooks .

.-; -; ., l

Present perfect: the best rule

Students  w i l l  remember  f rom the  prev ious  un i t  tha t  the
present perfect continuous is used to tal l< about ongoing
actions that started in the past and also. to tal l< aoour
recent act ivi t ies. Here the basic concept of the presenr
perfect as a presenr tense looking back into che pasc is
rei nforced.

Have s tudents  loo l<  th rough the  examples  ind iv idua l l y
and then choose the  bes t  exp lanat ion .  They  can then
compare their answers with a partner before thinl<ing of
other examples of the present perfect. This tasl<
therefore helps students draw their own conclusron to
explain the basic function of the present perfect. Finish
by  d iscuss ing  the i r  conc lus ions  and examples  as  a  who le
class. You may want to represent the basic idea of the
present perfect visual ly on the board, along with a few of
the  c lass 's  examoles .

Answers

Explanation b is true for al l  three examples. Both a
and c  cou ld  exp la in  the  f i rs t  and th i rd  sentences ,
respectively.

r,i:ll.,rii:{ nsking questions

Some tradit ional grammar bool<s have students praccise
answering questions in the present perfect with just Yes, I
hove or No, / 've never been to . . .  .The examoles nere are
more real ist ic. After students lool< through the examples,
have them worl< individual ly adding no or yes.Then play
the recording, stopping after each one to al low students
to repeat the answer, fol lowing the same stress and
intonation Datterns.

Answers

l .  No 2.  No 3.Yes 4.Yes 5.Yes 5.  No
7.Yes 8.  No 9.Yes 10.  No

Before moving on to the next task, have students sort
the  answers  in to  pos i t i ve  (1  ,2 ,4 ,6 ) ,  neut ra l  (5 ,  l0 )  and
negative (3, 7, 8, 9). Demonstrare the speaking tasl<, with
a student asl<ing you questions f irst.  Reply using some of
the  s t ruc tu res  in  l -10 .

Then have students work in pairs, asl<ing each other i f
they've visi ted the places on the l ist.  Encourage them to
tal l< a l i t t le about places they've been to. Alternarively, or
during a review later, write the names of the countnes
on s l ips  o f  paper  and hand ou t  one to  each s tuoenr .
Have each student f ind someone to asl< about the olace
on the i r  s l ip .When s tudents  have f in ished ta l l< ing ,  they
can exchange the i r  s l ips  and f ind  another  person to  ask
about  the  p lace  on  the i r  new s l ip .

The present perfect is often used to asl< about general
experience. l f  we have an experience and want to give
deta i l s ,  we typ ica l l y  sw i tch  to  the  pasr  s imp le ,  as  our
focus has shif ted away from the general period of t ime
up to now to a specif ic t ime in the pasr.
Go th rough the  example  w i th  the  c lass ,  perhaps  ask ing  i f
anyone has  been on  a  c ru ise .  l f  someone has ,  ask  them
to give you detai ls about i t .

You may need to explain that i f  someone goes
bockpocking they are travel l ing independently, usual ly
staying in cheap places and carrying everything in a
backpack, while i f  someone goes on o pockoge hotidoy,
everything l i l<e the f l ight and accommodation is arranged
by a company beforehand. You could develop this into a
discussion on cruises, bacl<packing, pacl<age hol idays and
camping in  genera l .You may ask  ques t ions  such as  these
to  prompt  c lass  par t i c ipa t ion :

Answers

i  Poss ib le  answers :
l .  a restaurant 2. Nicl<'s home 3. any sl<i resort;

r  Swiss  A lps ,Aus t r ia ,  Co lorado,  e tc .  4 .  a  seat /p lace  in  a
queue 5. a locl<ed drawer/a safety deposit box 6. a
cottage 7. a parl<ing space 8. a f lat/house 9. the

I f loor 10. a gardeniyard

Free practice
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Whot ore some good thingslbod things obout these holidoys?

What things could go wrong?

Whot sort of people toke these holidays?

You could also divide the class up into four groups with
each group assigned one of these holidays.They should
come up with reasons why theirs would make the ideal
holiday. Finally, form small groups of four made up of one
person from each of the original groups and have them
try to convince each other that their holiday is best.

Answers

The past simple was used in the answer.

:.i i i l Position of adverbs

The adverbs in this l ist are commonly, though, of course,

not exclusively, used with the present perfect. Have

students worl< through sentences l-6 and then check

the i r  answers .Then f ind  ou t  how many peop le  can say

they've never been to Canada or eaten squid and always

l iked the Brit ish or have always wanted to go to India.

Asl< students what the opposite of these four sentences

would be. (l've been to Conodo. I've eoten squid. l've never

/iked the British. l've never wanted to go to lndia.)

Answers

| . I 've never been to the south of ltalv.
2. We've just heard the news.
3. We've always been good friends.
4. l 've already seen that f i lm twice.
5. Have you seen their new baby yet?
6. Has she ever been marriedl

For the next activity, students should spend a few minutes
preparing their l ists. Before they tall< to their partner, tell
them about some of the things in your personal l ist so
they can listen to the way you talk about it.

Real  Engl ish

Draw students' attention to how the position of reolly
changes meanings of sentences. First, model the two
examples for the class. Then asl< questions such as the
ones below and have students practise the expressions
when they respond.  For  example:
Whot do you think of the weother here?

Whot do you think of my shirt?

Whot do you think of the woy Liverpool ploy footboll?

Answers

3  Ho l  days

....,.'.-,'",.1' , , i . ' l ' ; l  Pronunciation: contrastive stress
!  - i r  " l

This exercise gives students another example of how
stress is  used in Engl ish pronunciat ion.  Play the recording
so students can hear how hove is stressed, before having
them practise as a class and in pairs. Then have pairs of
s tudents ta lk  about  the p laces in  the l is t .  Remino
students to provide more details in their responses (as
in the recording), and to use follow-up questions to l<eep
the conversation going. You may want to do the first one
as an examole:
A: Have vou ever been to Borcelono?

B: No, never, but I have been to Modrid.

A: Oh, reolly? Whot wos it like?

B: Brilliont!The weother wos greot,the people were reolly
ntce.

Follow-up

Ask students prepare a talk on one of the following
toDtcs:
The longest trip l've ever token
fhe best holidoy l've ever hod
The worst holidoy l've ever hod
The most fun l've ever hod on holidoy
The best holidov I hod when I wos o kid

Have them spend some time preparing what they want
to say, and then get them to tell their story a few times
to different people. Alternatively, bring in some travel
brochures or advertisements for pacl<age holidays and
adventure trips and have pairs of students imagine they
have gone on this holiday together, talking about what
they did. They then go around talking to other people,
trying to convince them to join them on the same
holiday next year.

I reolly don't like it is stronger.
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Unit overview

General topic
Tall<ing about how you are feeling and what you are
doing.

Reading
Andrea finds love when she sees someone she rnew
from school on a TV show about homeless people.

Language input

' Talking about how you feel: Actuolty, I'm feeting o bit
ill. To be honest, I'm o bit fed uD. etc.

. Expressions with get: get socked, get evicted, get
pregnont, etc.

. Adjectives with two different forms: o bit annoyed,
an onnoying habit, reolly stressed-out, o stressfu/ job,
etc.

' Turning down suggestions: /'m not really in the
mood. I'd rother just stoy in. erc.

'  Using the present  cont inuous to ta lk  about
unfinished actions in the present and future
arrangements: l'm looking for something e/se now.
Whot ore you doing loter?

Language str ip

Use the language str ip as a way to lead in to the unit.
As l<  s tudents  to  qu ic l< ly  look  th rough the  l i s t  and f ind
any expressions that they have or could have actual ly
used themse lves .  Then exp la in  tha t  in  th is  un i t  they  w i l l
learn ways of tal l<ing about feel ings. Encourage them to
choose some o ther  express ions  in  the  s t r ip  tha t  look
in te res t ing  and to  f ind  ou t  more  about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group task. Asl< students to sort the exDressions into
two categories: those that might be used in a bad
situation (e.g. / 'm real ly sorry to heor thot) and rhose tnat
might be used in a good situation (e.g. Whot o surprisel).
Alternatively, asl< students to choose several of the
expressions that are quesrions (e.g. Whott the motter?)
and come up with a possible response (e.g. / i i  rother not
tolk obout i t ,  i f  you don't  mind). Then asl< them to cnoose
several of the expressions that are responses (e.g. / ,m
reol ly sorry to heor thot) and come up with statements
that might prompt them (e.g. l 've just hod some bod news,
My fothers been token into hosDitol.\

You might need to explain some of the fol lowing
express ions :

'  l f you  are fed  up ,you are  unnappy because somerh ing
bad has  been go ing  on  fo r  a  long t ime -  o r  has
happened aga in  and aga in  and aga in .
For example: l'm really fed up with this roin.

'  l f  someone is not your cup of teo, they aren't the l<ind
of person you find appealing. For example: Het quite
nice, but hei not reolly my cup of teo. I'm tooking for
someone o bit more outgoing.

' l f you are irritoted, you are angry or annoyed. For
example: I'm reolly irritoted with him at the moment.
I lent him my screwdriver ond he's gone ond lost it.

Remind students to record any of the expressions that
they l i l<e in their notebool<s.

Lead in

To lead in to this unit, ask the class to rhinl< of different
greetings that they've heard in English. For example:
How's it going?
How ore you?
Whot's up?
All right?

How hove you been doing?
How have you been?
Whot's hoppening?

List them on rhe board and asl< srudents for different
ways to answer them. Asl< if they use or would use any
of the greetings themselves.

I  How's i t  going?
I (The day that changed my t i fe)

In this exercise, students focus on ways to answer the
common greeting How's i t  going? Often we answer this
question with OK, Not bod, or Good. However, i f  we feel
dif ferent from this standard response and we want to
tal l< about i t ,  we sometimes use octuol ly or to be honest
in our answer and then explain why we feel that way.

Have students do the matching tasl< and checl< their
answers before worl<ing with a partner on other
poss ib le  end ings .  Get  them to  te l l  you  a  few o f  the i r
suggestions. Point out the use of octuol ly and to be honest
and then have pairs of students practise asking How's l t
going? and answering with l-4. Model the conversarions
and have the class fol low your stress and intonacion.
You may wanr to practise the way How's it golng? is said
l i l<e one word. They can then worl< on their own
conversarions fol lowing the model in the Coursebool<.
Remind them that they can l<eep the conversation going
if  they wish. Explain that How come .. .  ? is anotner way
of  as l< ing  Why . . .  ?

24



Answers

l . b .  2 . c .  3 . d .  4 . a .

You could tal l< about the use of sick and i l l .  ln the fol low-

up comment'd. ' ,  sick of means that you are extremely

unhappy with something that 's been going on for a long

time, whereas in number l ,  i / l  means not feel ing well .

Ask students to look ar the t ir le of the reading text and

to suggest examples of events that could change

someone's l i fe. Ask i f  anyone would l i l<e to tel l  the class

about a day that changed their l i fe. Then explain that

they wil l  read an art icle about how a couple met. They

shou ld  read the  ar t i c le  and then share  the i r  reac t ions

with a partner. Tel l  them not to worry about

understanding everything. Write a few sentence starters

on the board to helo:

I think this is o . . .  story becouse .. .

I  fel t  reol lv . . .  when I reod this becouse .. .

I think they'll stoy together becouse ...
I don't think the relotionshiD will lost becouse . ..

After students have discussed their reactions, play the

recording and let them l isten and read at the same t ime.

They can underl ine any expressions they f ind interesting,

either while or after they l isten.You might want to poinc

out that there are several expressions dealing with

emotions and feel ings. Have students compare the

expressions they chose with a partner. Encourage them

to record these in their notebool<s.

This exercise focuses on some of the exoressions in the

text. Have students worl< individual ly f i rst and then

compare  and exp la in  the i r  answers  in  pa i rs .  Encourage

them to use expressions in the text to support their

o o i n i o n s .

Answers

| . False. They met when they were at school together.
2.  False.  She just  d id i t  on impulse.
3.  False.J im has fought  hard to overcome his

addict ions.
4. False. Andrea's parents wanted her to marry

someone with money.
5.  False.J im doesn' t  see i t  th is  way,  but  even now i t

sti l l  mal<es Andrea angry the way the papers and
theTV producers t reat  people.

Use these questions to follow on from the reading tasl<.
You may need to explain that exp/oiting someone means
using them for  some purpose and not  g iv ing them much
in return. Ask students to give you some more examples
of  explo i ta t ion.You might  a lso need to expla in that  i f
someone finds religion they become religious.

4  ree  ngs

. . t
t -
I  Expressions with get

' 
i

Refer students to the Real English note on get and

become before doing the matching task. In this exercise,

students focus on several expressions with get, many of

which are negative (e.g. get ki l led, get evicted). l f  students
haven't done so already, encourage them to record the

expressions with get on a separate page in their
notebool<s. Explain that i f  you get evicted, you are forced

to move out from the home you are renting, and that i f
you get socked, you are f ired from your job. Ask students

to give some reasons why a manager might sack

someone.

Answers

| .  f .  2 .  d .  3 .  c .  4 .b .  5 .  a .  6 .  e .  7 .h .  8 .  g .

Introduce the tasl< by tel l ing students about the last

wedd ing  you went  to .  Have them d iscuss  the  ques t ions

with a partner, and then ask i f  they would l i l<e to share

their thoughts with the rest of the class.

Have s tudents  spend some t ime prepar ing  the i r  s to ry

before sharing i t  with their partner. Encourage them to

add extra detai ls that were not included in the reading

text.You may want to suggest that the person l istening

take an active part in the conversation by responding

with comments l ike / see. Reo/ly? Oh,how owful as well  as
questions l i l<e Why wos thot?When was thot? How come?

They shou ld  then re te l l  the i r  s to r ies  to  another  pa i r  o f

s tuoents .

i::.] Adjectives with two different forms

Students often have problems with the - ing and -ed forms

of  ad jec t ives .  A l though they  are  he lped in  es tab l i sh ing  a

se t  o f  'gu ide l ines ' ,  remind them tha t  they  shou ld  learn

examples of the two forms in larger phrases and

Datterns.

Draw students' attention to the two examoles from the

tex t  and ask  i f  anyone can remember  whyAndrea sa id

them (she was surpr ised  because she burs t  ou t  c ry ing ;

the hostel was depressing). Have students discuss the
questions about rules with a partner before they

complete the pairs of sentences l-8.You might want to
point out that we can use the - ing form interesting to
describe people, too (e.g. I  thought he wos o reol ly

interesting guy).

Speaking

True or false?

Speaking
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As you go through the answers, tell students to
under l ine whole expressions.  For  example:  I 'm st i l l  o  b i t
confused obout it. He's got this reolly onnoying hobit. I'm
obsolutely terrif ied of heights.

Answers

l .  a .  confused b.  confus ing
2.  a.  annoying b.  annoyed
3.  a.  depressing b.  depressed
4. a.Terrifying b.Terrif ied
5.  a.  worry ing b.  worr ied
5.  a.  surpr ised b.  surpr is ing
7. a. frustrated b. frustrating
8.  a.  bor ing b.  bored

Students can then write their own examples for the f ive

other adjective pairs. As they are working on this, go

around the  c lass  chec l< ing  and he lp ing .  As l<  severa l
students to share some of their sentences. Here are some
possible answers i f  students asl< for them:

I wos terribly disoppointed to leorn thot I hodn't got the job.

I found'The Motrix Relooded' o bit disoppointing.

I'm tremendously excited obout working in the city.

It reolly is on exciting time to be living in London.

I wos scored to deoth he would find out thot I'd /ost the
brocelet he'd given me.

Hong-gliding con be o bit scary ot frrst, but you'll get used to it.

He gets o/l stressed-out when there is a deodline to meet.

This job con be reolly stressful but the poy is good.

I wos pretty upset by the te/evision imoges of the wor.

I found those imoges too upsetting, so I don't wotch the news.

You could also tal l< about some of the adverb col locations
for these adjectives, l i l<e tremendous/y excited in the
examole  above.

These quest ions wi l l  he lp re inforce the language learned
in I Adjectives with two different forms. First, divide
students into pairs or small groups. Before they begin the
exercise, tell them some things that worry or terrify you.
You could also tall< about habits that you find annoying.
Teach students the phrase I hoteldon't l ike it when people
(spit on the street/put gum on choirslput their feet up on
seots). Ask small groups or pairs to report back some of
thei r  ideas.

Here the focus is expl ici t ly on adjective + noun

collocations, some of which have appeared in the
prev ious  exerc ises .  Remind s tudents  tha t  they  shou ld

choose the  l i s t  in  wh ich  a l l  o f  the  nouns cor rec t ly

col locate with the adjectives. Once you have checked
their answers, have them discuss good examples of those

collocations that are new to them. As always, encourage
students to record these col locations in their notebool<s,

You may need to explain that the plot of a novel or a fi lm
is the story. We can tall< about o complex plot or o simple
plot and about how o plot develops.

Answers

l . c .  2 . a .  3 . d .  4 . 6 .  5 . f .  6 . h .  7 . e .  8 . g .

I

.it,,'.,,'lril other kinds of teelings

In this exercise, students practise ways of turning down
sugSestions. Lead in by asl<ing the class to imagine they
have a fr iend who is depressed, upset or stressed-out.

They  shou ld  come up w i th  suggest ions  to  cheer  the i r
fr iend up. El ici t  di f ferent structures for making
suggestions and write them on the board. For example:
Whv don ' t  we . . .  ?
H o w  o b o u t  . . .  ?

Then e l i c i t  d i f fe ren t  ways  in  wh ich  the i r  f r iend  cou ld
pol i tely turn down the suggestions. Explain that this
exercise wil l  present another way of making suggestions
co do something together, as well  as several ways to turn
a suggestion down.

Have students complete the matching tasl< and then play

the recording so they can checl< their answers. Play the
recording again and stop after each l ine so students can
reDeat the sentence.

After students have underl ined the expressions, they can
practise the conversations in pairs.To help students say

the phrases f luently, use this method: one person lool<s

at the f irst suggestion and memorises i t .  Then they lool<

up and say  i t  to  the i r  par tner  w i thout  loo l< ing  a t  the
Courseboo l< .  The i r  par tner  does  the  same wi th  the
response.When s tudents  have f in ished,  they  can swap
ro les .  Th is  a lso  he lps  them prepare  fo r  the  nex t  exerc ise .

Answers

l . b .  2 . a .  3 . d .  4 . c

The express ions  are :

I 'm no t  rea l l y  in  the  mood
I'd rather just stay in

I 've been on my feet al l  day
I can't  be bothered
It ' l l  tal<e ages to get there

You may need to explain a few of these expressions:

' lf you are not in the mood for something, you don't feel
l i l<e  do ing  i t .

' lf you say you've been on your feet oll doy,you have
been very busy and haven't had a chance to sit  down
and re lax .

. lf you con't be bothered (to do something), you don't
want to mal<e the effort to do i t .  Refer students to
the  Rea l  Eng l ish  no te .

Also, point out the pattern Do you foncy + - ipgt
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Students can now practise having conversations similar
to those in 4 Other kinds of feelings. Encourage them
to continue the conversation a l itt le more. Give an
example before they start:
A: Do you foncy getting something to eot?

B: I don't feel like it. I'm not hungry.

A: Well, how obout o drink?

B: I con't be bothered. Con't we iust stoy in ond watchTV?

Follow up by having students go around mal<ing their
own suggestions to different members of the class.

;1|| fwo uses of the present continuous

Students may have learned that the present continuous is

used to describe actions that are happening now

Although the tense can be used in this way, i t  does not

always hold true. When it  refers to the present, i t  is

perhaps better to think of the present continuous as

descr ib ing  an  un f in ished ac t ion .

Explain the situation and talk about how the expression

bump into is used to say that the two people met by

chance. Play the recording and asl< students to l isten for

the answers to the two questions.Then f ind che

examples  o f  the  present  cont inuous  in  the  tapescr ip t  on

page | 49.

Let students read the explanations of the two uses and

decide which examoles from the conversation f i t  which

category. They can then compare their answers with a

partner before checl<ing with you.You might need to

explain that i f  you pick up a fr iend, you meet them

somewhere and then drive them in your car, and that i f

something happens out of the blue, i t  happens

unexpectedly.

Answers

l. They're on holiday, but are stuck inside
somewhere, perhaps a shopping mall, because it 's
raining.

2. Lauren is fed up with all the rain. She is frustrated
because she wanted to get some sun. Ben feels the
same way.

Examples of  the present  con! inuous:
l .  How's i t  go ing?

2. So, what're you doing herel

3.  Are you doing some shopping or  something?

4.  I 'm just  having a wander around.

5. My wife's waiting for me.

6. We're actually going to the marl<et now.

4 Fee l  ngs

In this exercise, students apply the rules from the

previous exercise to determine which function of the

present continuous is being expressed. After they have

finished, have them explain their answers with a Partner.
They  shou ld  come to  the  conc lus ion  tha t  the  examples

referr ing to the future have a t ime phrase ( loter, in the

summer,tonight, ot nine o'clock tomorrow morning). Asl<

them to go back and underl ine these phrases. Then have

them practise tel l ing each other about their plans for the

weel<. You could also teach them the exDression I 'm not

doing onything specio/ after they've finished.

Answers

I  .  b .  2.  a.  3.  b.  4.  a.  5.  b.  6.b.  7.  a.  8.  a.
9 . b .  1 0 . a .

You may need to explain the following expressions:
. lf you do overtime, you worl< and are paid for hours

that exceed your regular worl< schedule.
. A shift is a set period that employees worl< before

being replaced by another group. For example: do on
extro shift, work the night shift, I hote working shifts.

. lf you cover for someone, you do their job for them
because they aren't at work.

. lf its pouring with roin, the rain is heavy.

l:ilJ:iii Questions and answers

Students should match the quest ions l *7 to the
appropriate answers a-g. While going through the
answers, model the pronunciation of the questions,
focusing on the intonation and stress. Have students
repeat after you unti l they feel comforcable saying the
expressions. Pairs of students can then practise the
questions and answers themselves. You may need to
expla in the fo l lowing expressions:
. lf you go window shopping, you iust lool< at the goods

displayed in the shop windows from the street and
you don't go into the shops to buy anything. Ask
students what  the equivalent  in  thei r  language is .

. lf you give something up, you stop doing it. For
example: l've decided to give up smoking. I gove up
woiting ond went without him.

. lf you do temping, you don't worl< as a full-t ime
permanent employee for a company. You usually work
for a temping agency and work for a short t ime in
one place before moving on to another place.

Answers

l .  c .  2 . b .  3 .  e .  4 .  a .  5 .  g .  6 .  d .  7 . f  .

Practice

27



4  Fee l  ngs

i
I  Further pract ice

Get students to work in pairs with these conversations
Encourage them to add a fol low-up commenr l ike the
examPre.

Refer students to the photographs. Checl< that tney
l<now what the places are and then practise the example
with a student.You could use this to recycle some of the
language from the previous exercises by adding more to
the conversation. For examDte:
A: Hr, Nick. How's it goingT

B: Not bod. l'm o little tired. I didn't get much s/eep /ost
night.

A: So, whot ore you doing here? Are you going somewhere?

B: No, I'm just meeting o friend who's coming to visit. How
obout vou?

A: I'm offto spend o few doys ot my porents'.

B: Well,thot'll be nice.

A: To be honest, it'll be o bit boring. They live in o smoll
villoge and there's not much to do oround there.

Use the quest ions in  smal l  groups to re inforce some of
the language from 3 Questions and answers on page
30. Also, talce this opportunity to tell studenrs a story
about  when you bumped into someone or  about  any
experiences you've had doing temp work. Let them listen
to you and encourage questions. This is useful input for
when they do the tasl< themselves.

. t
"  i  Negat ive responses

In this exercise students see how the oresent continuous
can be used to explain why you can't do something.
These examples include both present and future
mean.ings. To help students, write some different question
starters on the board. For examole:
Do you foncy ...-ing7
You couldn't ... by any chonce?
Would you mind ... ?
Do you mind i f  I  . . .  ?
I wos wondering if you wanted to ...
Hove you . . .  yet?

As students are worl<ing, go around and checl< how they
are doing, helping when necessary. When they have
finished, have them practise asl<ing and answering their
questions with their partner. Then they should move
around the class asl<ing their questions to dif ferent

Peopre .

Answers

Possible answers:
2. Can you fix the toiletl

3. Do you fancy coming out for a drink with us after
worl<?

4. Have you printed out those documents yeti

5. I was wondering if you wanted to go out for dinner
wi th me tonight?

5. Do you fancy coming round ro my place for a
romant ic  d inner?

7. Can I see if the news is onl

L Can I turn that down?

Explain that if you are seeing someone, you are
dating/going out with them. You could also ask Are you
seeing onyone at the moment?

Fol low-up

Have pairs of students write a television interview with
J im and Andrea.  They should inc lude both the quest ions
and the couple 's  answers.  The only ru le that  you should
give is that they must include ar least eight adiective +
noun collocations or phrases from Using vocabulary
on page 28. This activity would work best in groups of
three, as students can then role-play the interview to
the class or to other groups.
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The review exercises can be used as a test. However,
4 Look back and check and I What can you
remember? are better done as a discussion in pairs

i:i:,,,.:ilj VerU collocations
.  :  . i

Answers

l . j .  2 . h .  3 . a .  4 . d .  5 . b .  6 . i .  7 . c .  8 . p .
9 . f  .  1 0 .  e .

Adjectives

Answers

l .  pregnant  5.  annoying 9.  awful
2.  bor ing 5.  scary 10.  sunburnt
3.  s t rong 7.  in terest ing
4. great 8. stressful

.  '  . "1 Ouest ions and answers
.1 _

Answers

l .  f .  2 . b .  3 .  h .  4 .  d .  5 .  e .  6 . a .  7 . j .  8 .  g .
9 .  c .  1 0 .  i .

'ili,,,,liiil what can you remember?

Answers wil l vary.

iri,,,i:.i.l Common expressions
I

Answers

L g iven 2.  mal<es 3.  mood 4. fancy 5.  wouldn ' t
6. give 7. tool< 8. grew 9. exactly 10. fan

Answers for  I  l -14 wi l l  vary.

I
t -
I  Grammar review
I

Answers

when

bor ing

go ing

for

have you been

I ' m  u s i n g

I was l iving

d id  you do

5.
5 .

6 .

t .
7 .
3 .
4 .

Answers

I A: Have you ever been to Brazil?
B: No, I 've never been anywhere in South America.

I No, I haven't f inished writ ing this yet.

I Yeah, I 've just seen her in the coffee bar.
I No, I 've already seen it, I 'm afraid.

i I can't believe you've never been abroad!

i I don't l<now. I 've always been into it, I suppose.

Look back and check

-s 'vers  w i l l  vary .

Answers

l. a. 'm doing b. 'm really enjoying c. started
d.  missed e. 've only been doing

2. a. Have you ever been b. went c. was
d.  was t ravel l ing e.  met  f .Are you th in l< ing

a. are you doing b. 
'm 

meeting c. 're having

d. 'm real ly lool<ing forward to

e. 
've 

been planning f.  haven't  had
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3 .

4.

5 .

d .

Answers

6 .

Possible answers: How old are you? How much
do you earnl Are you married?

Do you have any brothers or sisters?

Words that are commonly used together.

T idy i t  up.

Possible answers: tool< it easy, read a book, did my
homeworl<.

Possib le answers:  the c inema, church,  a c lub.

Possib le answers:  a br idge c lub,  a tennis c lub,
a chess c lub.

Possible answers: bool< a fl ight, rent a cortage, hrre
a car.

In a tent .

Because they include everything for a low price.

It 's greot means you know that it 's wonderful. ltt
supposed to be greot means that you've heard from
someone else that it 's wonderful.

In a rucksack/backpacl<.

Possible answers: I didn't get much sleep, I worl<ed
l  a te.

Possible answers: it 's been raining all weel<, worl<

t 5 .

t 5 .

t 7 .

1 8 .

1 9 .

20.

Possible answers: EostEnders and Coronotion Streer.

You haven't paid your rent for a while.

You take them somewhere in your car.

In a swimming pool  or  in  the ocean.

Possib le answers:  s tamps,  coins,  phone numbers.

Possible answer: lt 's sometimes diff icult to
remember the grammar rules and vocabulary.
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Unit overview

General topic
Talking about worl<.

Dialogue
Maria and Ken tall< about what their jobs involve

Language input

Expressions to tall< about work: I work part-t ime.
/ used to work for o dotcom compony. I work os o
soles ossistont. etc.

Using hove to, don't hove to and con'. I hove to travel
o lot. I don't have to work at weekends if I don't wont
to. I con weor what I like to work.

Expressions with get used to and be used to:
I'll never get used to it. I'm so used to getting up eorly.
etc.

Expressions with get to: / get to travel o lot. etc.

Expressions with must: You must get o bit depressed.
Thot must be good. etc.

Language strip

Use the language strip as a way to lead in to the unit.
Ask students to quicl<ly lool< through the l ist and find
any expressions that would be true for them now (e.g.
I 'm in computers) and any expressions that they would
like to be true for them in the future (e.g. / 've just got o
rlse). Explain that in this unit they wil l learn ways to tall<
about  jobs.  Encourage them to choose some other
expressions in the strip that lool< interesting and to find
out  more about  them.

Use the language strip later on in this unit for a small
group tasl<. Asl< students to find those expressions that
use the present perfect (e.g. How long hove you been out
of work?) and those that use the present continuous (l 'm
thinking of leoving my job).You could also thinl< about how
to answer the expressions that are questions. For
examDte:
A: What's the poy like?

8: Not bod.

You might need to explain some of the following
exDressrons:
. lf you are out of work, you don't have a job. For

example: l 've been out of work since I left schoo/.
. A trofltc warden is someone who controls parlcing on

the streets and issues parking ticl<ets.
' lf you work on on ossembly line, you worl< in a factory

doing a particular job in the manufacturinS process.
You do your work on the product before it continues
down the l ine to the next person. Cars are built. on
assembly l ines.

lf you say ! 'm in computers, your job involves
computers. lf you are into computers, computing is
your hobby.You can also say l'm in reol estatel
business/bonking, etc.

lf you are socked, you lose your job because your
work or behaviour has not been good. For example:
He's olwoys folling osleep on the job. I'm surprised he
hosn't been socked yet.

lf you get o rise,you get an increase in your pay. For
example: /'ve just heord we're not getting o rise this yeor.

lf you go freelonce, you start to worl< independently
and get paid by different companies who buy your
wo rl<. Fo r exam p I e : freel o n ce ph otogroph e r, fr eelo nce
wnter.

Remind students to record any of the expressions that

they l i l<e in their notebool<s.

Lead in

Have the class tel l  you how one could asl< about

someone 's  job  in  Eng l ish .  For  example :
Whot do vou do?
Whot do you do for o living?

Where do vou work? etc.

Write the expressions on the board and then asl< each

student to thinl< of f ive ways of answering these l<inds of
questions with jobs that they wished they had. Then get

students into pairs and ask them to tal l< about the jobs

they chose and why they chose them.

: '  {  r  ! r , { . ) : ' t , r l l : . r :
^- t  , t . ,  -  

- :u ,  
^ i  . .  1  . - ; . i  

"J  * ]  , : ,  . - .  |  
-J

. t
I  What  do vou do?

Draw students' attention to the Dictures and have them

worl< in pairs mal<ing guesses about the people's jobs.

You might have to explain that I  reckon is an informal

way of saying / think. Encourage them to explain their

choices. Point out the expression or something ( l ike thot),

wh ich  is  added to  emohas ise  tha t  we aren ' t  sure .  Then
play the recording so students can l isten and checl< i f

they were r ight. Write these expressions on the board

so students can tel l  you where their guesses were

d iffe re nt:

I  thought helshe wos o .. .  but helshe's octuol ly o . . .

I  thought helshe was o .. .  but i t  turns out helshet o . . .

P lay  the  record ing  a  second t ime wh i le  s tudents  f i l l  i n

the gaps. After checking the answers, write these

Datterns on the board:

l  w o r k  o s  o  . . .

I  work forl in o . . .

I  work  fo r l in  o  . . .  os  o  . . .
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Ask s tudents  to  make some more  sentences  us ing  these

patterns.You might need to explain that you work in a

place/town/city, but you worl< for a company/an

organisation. Point out other useful phrases to tal l< about

your job: l'm self-employed, once I groduote, work port-time.

Explain that a dotcom company is a company that does

most  o f  i t s  bus iness  on  the  In te rne t .  A  lo t  o f  do tcoms

went banl<ruDt in 2000.

Answers

| .  a  pa in te r  and decora tor

2 .  a  g raph ic  des igner

3 .  a  des igner

4 .  in  a  ban l<

5. worl< part-t ime

6. a waitress

7 .  a  loca l  schoo l

8. a computer programmer

Introduce this tasl< by tal l<ing about yourself ,  what you

used to do, and any members of your family. Try to use

some of the structures from I What do you do? and

encourage students to asl< you questions. Note that

some s tudents  migh t  no t  want  to  ta lk  about  what  the i r

parents do for a l iving or might not l<now exactly how to

descr ibe  the i r  job .  G ive  them genera l  express ions  l i l<e

the fol lowing.

She works in business.

She runs her own business.

Have s tudents  wor l<  in  smal l  g roups  to  d iscuss  these

questions, and then have them report bacl< their ideas to

the  who le  c lass .  Th is  i s  a  good oppor tun i ty  fo r  s tudents

to  ta l l<  about  how the  ln te rne t  has  and hasn ' t

revolut ionised the way we l ive and worl<, the problems

of unemployment, and the issue of worl<ing parents. You

may want to add further questions on any of these

topics i f  your students seem interested in tal l<ing more

about them.

This tasl< introduces the verbs have to, don't  hove to and

con in the context of talking about work. The examples

wi l l  he lp  s tudents  to  fo rm a  ru le  to  he lp  them use these

verbs.

As  a  lead- in ,  ge t  s tudents  in  pa i rs  to  l i s t  the  good th ings

and bad th ings  about  some o f  the  jobs  in  the  p ic tu res  on

page 36. For example, a waitress can get free food but

she probably doesn't  mal<e a lot;  a teacher has to do a

lot of worl< in the evenings, but i t 's probably very

rewarding.

Have students worl< individual ly before comparing their

ideas with a partner. As you go through the answers, asl<

them to suggest what job they thinl< the person has, for

example, the person in number 3 might worl< in a fast

food restaurant.

Answers

The sentences  where  the  person l i l<es  the i r  job  are :

2 , 4 , 5 , 7 ,  | 0 ,  | |  a n d  1 4 .
The sentences  where  the  person doesn ' t  l i ke  the i r  job

a r e :  l ,  3 .  6 , 8 ,  9 .  l  2  a n d  1  3 .

Remind s tudents  to  under l ine  comple te  express ions

when they go bacl< and f ind uses of hove to,don't  hove to

and con (e.g. / often hove to work lote). Ask students if

they notice any pattern, and then complete the rules a.

and b. that fol low in the next tasl< for them. Go over the

explanation in the Coursebool< and answer any
quest rons .

Answers

a. have to b. don't have to, can

Students can then apply the rule to the last tasl<. Again,
as you checl< their answers, asl< what l<ind of job the
person is tall<ing about.

Point out the fol lowing patterns and encourage students

to  record  them in  the i r  no teboo l<s  a long w i th  a  coup le

o f  examples :

I don't  hove to . . .  i f  I  don't  want to.

I  con  . . .  i f  I  wont  to .

I  don't  hove to . . .  .  / t  depends i f  I  feel l ike i t  or not.

I  con .. .  whotlwherelwhen I l ike.

This exercise contains many useful expressions for

tal l<ing about worl<. Give students a few minutes to go

bac l<  and under l ine  those they  f ind  in te res t ing  and to

record them in their notebool<s.

Rea l  Eng l ish

Refer students to the Real English note. Asl< them to

th in l<  o f  ins tances  when they  migh t  use  the  express ion

Thonk goodness. Has anything happened to them recently

tha t  made them happy l  Do they  remember  a  t ime when

they were greatly rel ieved?

Let  s tudents  spend a  minu te  th in l< ing  about  what  the  job

they have chosen involves. Then model and practise the

phrases ,  no t ing  how hove to  i s  p ronounced /hcv  ta / .  l f

students guess quicl<ly, they can repeat the exercise, but

with dif ferent jobs.

lAnswers
l , -

15.  have ro  19 .  have to  23 .  don ' t  have to
lA  r lon ' r  h :ve  tn  )0  can 24 .  can

|  7 .  have to  2 l .  don ' t  have to

r I 8. have to 22. can

Speaking

Free practice

32



Discuss what accounting involves before asl<ing students

if  i t  sounds l i l<e an interesting job. Have them tal l< about

what an accountant has to do, what the pay and hours

are l i l<e. Then have them read the text and share their

reacc ions  w i th  a  oar tner .

You might want to tal l< about the expression push you

into. Ask students whether their parents ever pushed

them in to  someth ing .  A lso ,  po in t  ou t  the  express ion  job

security. Asl< what other l<inds of jobs provide good job

security.You may need to explain that i f  something drives

you mod, i t  annoys you and that i f  a report is dry ic is not

i  nteresti  ng.

Get used to/be used to

This  sec t ion  focuses  on  the  express ions  ge t  used to  and

be used to. Go over the explanation in the Coursebool<

with the class, point ing out that I 'm used to and / 've got

used to both mean that you now see a sicuation as

normal, while / ' rn gett ing used to or I 'm trying to get used

to both mean you don't  feel total ly comfortable about a

situation yet. Point out that these expressions are

fol lowed by a noun or quite often an - ing form. You may

also need to discuss the dif ference between these

expressions and used to, as in /  used to do korote when I

wos younger.

Before students tel l  their partners what they could get

used tolnever get used to, complete two examples for the

I could never get used to working nine to five becouse /'ve

worked os o teocher for so long.

I think I could get used to being self-employed becouse lA fike

to be my own boss.

Ask a few students to share some of their sentences

wi th  the  c lass .

This exercise provides students with several typical
patterns with get/be used to. After students have f inished

the matching tasl<, tel l  them to go bacl< and underl ine the

complete expressions. Encourage the students to record

these in  the i r  no teboo l<s .  Mode l  and prac t ise  the

pronunc ia t ion  o f  the  express ions  in  the  Courseboo l<  as

you go through the answers. You also might want to ask

some fu r ther  ques t ions  to  p rac t ise  us ing  some o f  the

other  express ions  here .  For  example :

Does onyone here find it difftcult to get up eorly?

How long would it toke you to get used to working nights?

Would you find it difficult to work from home?

Do you know onyone who works o six-doy week?

5 \A/ork

Here ,  s tudents  use  the  express ions  f rom 3  Match ing  to

tal l< about how comfortable they feel about dif ferent

aspects of English. Remind them that i f  any of the

sentences  are  no t  t rue  fo r  them,  they  shou ld  choose

another expression that wi l l  mal<e i t  true (e.g. I 'm st i l l

trying to get used to the different sounds of English). This is

a chance for you to review some of these aspects and

reinforce some of the learning advice from the f irst unit .

This exercise further helps to reinforce the get used to

and be used to expressions. Have students f irst worl<

ind iv idua l l y ,  and then have them prac t ise  read ing  the

conversations in pairs. Draw attention to the two

pat te rns  in  the  fo l low ing  ques t ions :

How ore you f inding .. .  ?

How do you f ind  . . .  ?

Explain that the present continuous form is often used

when a situation is new or temporary whereas the
present  s imp le  i s  typ ica l l y  used when the  s i tua t ion  is

more  es tab l i shed.

Real  Engl ish

Refer students to the Real English note. Ask if they
would l i l<e to worl< behind a desl< all day. Tell students
about times when you were stucl<: at a job, in traffic, etc.
Ask them if they've ever felt this way and what they did
about  i t .

Before students do this role play, tal l< about a t ime when

you, or someone you l<now went abroad. Tel l  them how

you found the things l isted here and how quicl<ly you got

used to or didn't  get used to them. You might want to

have students do the role play twice with dif ferent
partners so that they can improve their performance.

A good job

Speaking

Answers

| .  st i l l  haven't  got used to

2. slowly gett ing used to

3 .  jus t  ge t  used to  i t

4 .  don ' t  th in l<  l ' l l  ever  ge t  used to

5. tool< me a long t ime to get used to

6 .  sure  I ' l l  ge t  used to

Matching

Role play
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I beTore you rrsten

Explain the situation of the dialogue and have students

work  in  pa i rs  d iscuss ing  what  Mar ia 's  and Ken 's  jobs

might be. Remind them of the structures work

fo r los l in . . .  .

I.  . ]  Wfr l te you l is ten
I (So, what do you do?)

Tell  students to l isten for the answers to the two

questions. Play the recording, mal<ing sure that students

cover the text. Get them to discuss their answers in

pairs. Remind students to l<eep the text covered as they

do th is .

Next, let students read the dialogue as you play the
recording again.  Then ask them, in  pai rs ,  to  f i l l  in  the f i rs t
two or three gaps from memory before you play the
recording again, this time with pauses so that they can
checl< and f i l l  in  the miss ing words.  Do th is  two or  three
gaps at a time unti l the end. Play the recording through
one more time with students following the text. lf you
want students to read the conversation, or parts of it, in
pai rs ,  use the tapescr ipt  on page 150.  (The miss ing words
are in colour.)

Students might ask you about the following expressions:
. lf you say someone doesn't wont to know you, they don't

want to be in contact or have any kind of relationship
with you. For example: Ever since we hod thot l i tt le
disogreement over the coffee money, he hosn't wonted to
know me.

. lf you try not to moke judgements, you try not to
express your  personal  opin ion about  whether
something is  r ight  or  wrong.  For  example:  l t 's
importont for sociol workers not to moke judgements

obout the people they ore working with.
. You use but then ogain to tall< about a positive aspect

of something after you have mentioned a negative
aspect, or vice versa. For example: lbizo is very
touristy, but then ogoin, it's cheop.

Real  Engl ish

Refer students to the Real English note on get to and
have them use this structure to tall< about themselves.
You could use the pictures of different jobs on pages 36
and 37 to asl< students for further examples:
A postman gets to be outside o lot.
A nurse gets to rneet lots of people.
etc.

Students  can e i ther  d iscuss  the  ques t ions  in  th is  exerc ise

in  smal l  g roups ,  o r  the  c lass  cou ld  debate .  D iv ide  the

c lass  in to  two groups :  one in  favour  o f  Mar ia 's  approach,

the other against. Give students f ive to ten minutes to

bra ins to rm reasons  to  suppor t  the i r  po in t  o f  v iew,  and

then get them into small  groups of four, two from each

s ide ,  to  a rgue in  suppor t  o f  the i r  pos i t ion .You cou ld  a lso

do th is  w i th  the  ques t ion  about  money be ing  the  most

impor tan t  th ing  about  a  job .

,..,. ' . ' . ' . ' .1' ' t ^

{  Opinions with must
- * ,  

, ,  o r *n  , *  *n"n  *e  imag ine  what  a  s i tua t ron  rs

l i l<e  based on  what  someone haJ l rs t  sa id .When used in

this way, i t  often serves as a means of empathising with

the other soeal<er.

Let students read the two extracts from the

conversation and underl ine the two examples of must,

and then go  over  the  exp lanat ion .

Answers

The two expressions with must are:
You must get o bit depressed
Thot must be good

Encourage students to write the patterns thot must be +

adjective and you must get + adjective in their notebool<s.
You could also point out that you must get can be
followed by -ed forms of adjectives while thot must be
can be followed by -ing forms. For example:
You m u st get depressed I fr u stroted I bo red, etc.

T h ot must be depressing I i nte resti n g I fr ustr oti n g I w o r r ying, etc.

Let  s tudents wor l< indiv idual ly  or  in  pai rs  to complete
the d ia logues.  Remind them to add an appropr iate
response as well. Play the recording so that they can
checl< thei r  answers.  Then d iscuss what  lobs the people
are tall<ing about.

Answers

| .  Maria is a drugs worl<er and Ken works for

Barclays Banl<.

7 .  Mar ia 's  job  invo lves  go ing  ou t  in  a  van,  d is t r ibu t ing

food and c lean need les  to  d rug  add ic ts .  She a lso

he lps  them f ind  a  doc tor  o r  ge ts  them in to  a

rehabil i tat ion centre i f  necessary. Ken's job involves

buying and sel l ing currency. He gets to travel quite

often to NewYorl<.

Words  in  gaps  in  the  conversac ion :

| .  involve
) ,1rrrc aAAicr<

3. healthy
4.  f ind a p lace
5.  Not  at  a l l
6 .  spread d iseases
7. very rewarding
8. don't have to
9. Doing what?

10. have to work
I l. get to travel

Speak ing
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2.

Answers

| . That must be
Possible response:Yeah, it is/can be.
Possib le job:  any job that  involves commut ing

You must get
Possible response:Yeah, I do (sometimes).
Possible .job: a security guard

That must be
Possible response:Yeah, it is/can be.
Possible job: a traffic warden

That must be
Possible response:Yeah, it is/can be.
Possib le job:  an Engl ish teacher

You must get
Possible response:Yeah, I do (sometimes).
Possib le job:  a nurse

You must get
Possib le response:Yeah,  I  do (somet imes).
Possib le lob:  an accountant

Pronunciation: sentence stress

Play the recording once al l  the way through with
students l istening. Ask them to pay attention to how the
stressed words sound. Then play the recording again,
pausing after each sentence to al low students to repeat.
Practise these sentences unti l  students can say them
natu ral ly.

Final ly, get them to practise the conversations in
4  Op in ions  w i th  must  in  pa i rs ,  w i th  the  appropr iace
stress.You may want to point out that when quite is
stressed (qu49 t ired), i t  means not too (t ired), but when the
adjective fol lowing guite is stressed (quite t ired,),  i t  means
very (tired).

5 Work

$ilid rurttrer practice

Ask students to get into pairs and have short
conversations based on these openings. As they
converse, encourage them to l<eep the conversa[ion
going.You may make suggestions as you monitor
students 'progress.

Alternatively, you can write the sentences in the
Coursebook on slips of paper and give one to each
student. They should then find another student, say the
sentence on their slio and continue the conversation.
Then the other Derson does the same. When students
have finished, they exchange slips and find another

Person, repeating the procedure with the sentence on
their former partner's slip.

Follow-up

As an extension of this unit, put students into pairs to
design a recruitment campaign for a particular lob.
Remind them of the following useful patterns.
You'l l get to ...
You con ... i f you wont to.
You don't hove to ... i f you don't wont to.
You'l l quickly get used to ...

Give students time to go bacl< through the unit to find
additional expressions for this prolect. Once groups are
finished, asl< that they present their campaign to the
class.You can f in ish up by having the c lass vote on which
group had the most appealing job. Alternatively, you
could set this as a writ ing task.

3 5



Unit overview

General topic
Places to buy things.

Reading
Why car-boot sales are better than global chains.

Language input

. Expressions with thing: I've got to pock my things
tonight. Thot wos o stuPid thing to dol etc.

. Collocations for things you buy: o greot poir of
jeons, o lovely bunch of flowers, etc.

. Vocabulary for different kinds of shop:
o newsogentt, o chemistt, etc.

. Asl<ing for and giving directions: ls there o garage
neor here? Therei one five minutes' drive down the
road. etc.

. Agreeing: 5o do /. Neither do L

. Collocations with money: I earn four hundred
pounds o week plus overtime. I wos left ten thousond
pounds when my aunt died. etc.

. Expressions with must, mustn't,have to and don't
hove to'. I must remember, I mustn't forget,We hove to
be ot the hotel by 9:30, l'm glad I don't hdve to, etc.

Language str ip

Use the language str ip as a way to lead in to the unit.

As l<  s tudents  to  loo l<  qu ic l< ly  th rough the  I i s t  and f ind

any  express ions  tha t  they  have used themse lves  wh i le

shopp ing .  Exp la in  tha t  in  th is  un i t  they  w i l l  learn  o ther

ways to tal l< about places to shop and about using

money. Encourage them to choose some other

expressions in the str ip that lool< interesting and to f ind

out  more  about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l

group tasl<. Asl< students to f ind expressions in the l ist

tha t  migh t  be  sa id  to  a  shop ass is tan t  (e .g .Con l t ry  i t  on?)

and those that might be said to a fr iend (e.g. Where did

you ge t  i t? ) .You cou ld  a lso  ask  them to  under l ine  a l l  the

expressions that use get.

You might need to explain some of the fol lowing

exoress ions :

. I think I'm a smoll,Hove you got it in medium? and I'm o

nine al l  refer to sizes in clothing.

. Shop t i l l  you drop is an expression suggesting that you

are going to do a lot of shopping. For example: Let 's

go into town ond shop till we drop!

l f  you describe something as cheop and cheerful,you
mean it is not expensive but sti l l  lool<s all r ight. For
example: When it comes to dishes, / i j  rather hove cheoP
ond cheerful thon exDensye.

lf you say I wouldn't be seen deod doing sornething, you
mean you would never do it because you disli l<e it so
much. For example: I wouldn't be seen deod weoring o
Gop skirt.

A cashier might say Hove you got the /5p? if the total
came to f8.  15,  for  example,  so that  you don' t  end up
with a lot of change.

lf something is not reolly you, it doesn't really suit you.
For  example:
A: My mother sent rne this jocket.Whot do you think?

B: Well, it's not reollv vou.

Benet ton and Gop are c loth ing chains;Amex is
Americon fupress.

Remind students to record any of  the expressions that
they l ike in  thei r  notebool<s.

Lead in

Asl< students whether  they l i l<e shopping,  how much t ime
they spend shopping, and where they go shopping.
Discuss whether  they see shopping as a past ime or  as a
necessity, and explain the difference between I did the
shopping and I went shopping.

i -.^ r-

This tasl< focuses on dif ferent places to shop and helps

lead in to the reading tasl<. Draw students' attention to

the pictures. Have them match the places to the pictures

and brief ly answer any questions. The topic of the

reading text is car-boot sales, so you don't  need to go

in to  much de ta i l  i f  s tudents  as l<  about  th is .

Answers

l . d  7 . 6  3 . e  4 . a  5 . f  6 . c

After checl<ing their answers, put students in pairs and

get them to tal l< about each place using the sentence

starters. Note that i t  is also oossible to omit the words

the foct:
One good thing obout shopping in . . .  is thot . . .  .

When s tudents  d iscuss  oues t ions  7  and 8 .  wr i te  these

ohrases  on  the  board :

I 'd  never  go  to  . . .  becouse . . .

I wouldn't be seen deod in o Dlace like thot!

Speaking
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You may need to explain the dif ference between I 'd never
go and I 've never been. Asl< which one is indirect ly

expressing an opinion ( l 'd never go).

. l' ,1 Whi le you read ( l 'm a car-boot sale
.  I  addict  and proud of  i t ! )

Go over the ouestions in the Coursebool< with students

before they read the art icle. Then ask them to read the

ar t i c le  and d iscuss  the i r  answers  and the i r  overa l l

reactions with a partner. Encourage them to use

exoressions from the text.

Answers

l. The author enjoys car-boot sales because you can
find different and unusual things there and
sometimes picl< up amazing bargains.

2. The author hates global chains because there is
noth ing surpr is ing about  them.They are dul l  and
predictable.The pr ices are a lso h igh.

Play the recording of the art icle as students fol low along

in  the i r  Coursebooks .  As l<  them to  under l ine  any

expressions or col locations that interest them. Offer to

explain any words or expressions that they are unsure

of. Here are some expressions to do with shopping or

bus iness  tha t  you  migh t  want  to  po inc  ou t :

corner the morket
- ^  ^ , , +  ^ f  L - , , - ; ^ ^ - -
t u  u u l  u l  u u ) , r r s J J

go bonkrupt
old junk
moke up prices on the spot
pick up omozing borgoins
haggle over prices
h i t<  nnd h ie rc<

being ripped-off
big business

Tell students to add the expressions they l i l<e to their
notebooks.

Real English

Refer students to the Real English note. Do they ever
receive junk moill What do they do with it l  Do they have
some old junl< they'd l i l<e to get rid of?

Students  can d iscuss  these ques t ions  in  smal l  g rouPs.

Before they start,  give them some sentence starters to

help them tal l< about what they agree and disagree with

in  the  ar t i c le :

One thing I ogreeldisogree with is ...

I  don't  reol ly ogree when the outhor sdys .. .

Personolly, I  thinkldon't  think .. .

The outhor hos o point when she soys .. .

I  don't  think thot 's totol lv true .. .

6  Shopp inq l

Although English speakers use this word frequently, you

can oo in t  ou t  tha t  i t  i s  a lso  use fu l  when learners  o f

English don't  l<now the words for something. Introduce

some examples  they  cou ld  use :

Whot's thot thing you use to get ice creom out of o corton?

Whot do you coll thot thing you stond on ond weigh yourself

with?

Whot's the nome of the thing over there?

You could even turn this into a l i t t le game with students

testing each other on the names of objects in English.

When students have f inished tal l<ing about unusual or

interesting things, get them to do the matching task and

checl< their answers with a partner. Point out that they

are choosing something that thing(s) might be referr ing

to, not what i t  always refers to when i t  is used l i l<e this.

Explain that trunks are what men wear when they swim.

Encourage students to record these expressions in their

notebooks, perhaps on a page just for thing expressions.

Answers

|  .  b .  2 .  c .  3 .  a .  4 .h .  5 .  f .  6 .  d .  7 .  g .  8 .  e .

Follow up by discussing other examples of what thing
could refer to in numbers 3-8 and explain that thing
doesn't only refer to objects.

The next tasl< presents another common English
expression using the word thing in an abstract sense.
Share one of the stupidest things you have ever done
with the class before students worl< on their own
stor ies.  Here is  a model .
Well, whot hoppened wos I wos over ot my grandfother's old
house - he hod died o few weeks before - helping sort out
some of his old things. I was only about fifteen ond most of it
just looked like junk to me. Anyway,there wos o knock ot the
door, ond it wos some mon osking for donotions to a jumble

sole. I invited him in ond soid he could toke whotever he
wonted. He ended up toking quite o bit of stuff. lt wos only
when my porents came over to collect the priceless dntiques
my grandfother hod collected thot I reolised whot I'd done
ond thot I needed to leove the country os soon os possiblel

You could also give students alternatives l i l<e the
brovestlfunniest/strongest thing if they are having problems
thinl<ing of ideas. When they have finished, asl< them to
tell the same story to a different partner. Finish up with
the d iscussion ouest ions.
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As an extension, have pairs of students role-play a

dralogue at a car-boot sale. Introduce some expressions
for haggling. For example:
How much do you want for this?
Thot's o bit expensive, isn't it?
I'll give you five pounds for it.
Five pounds?You must be joking!

It's worth o lot more thon thot.
You con hove it for o pound.

Alternatively, use the picrures to pracrise using thing for
unl<nown oblects. Ask pairs of students to talk about
what they think the oblects are. This is also a good
opportunity to tall< about spatial position. For example:
Whot do you think thot thing over there is?

This thing?

The thing next to it.

Whot do you use this thing for?
Where did you get thot thing?

fhot's the strongestl weirdestlmost unusu ol I ugliestl most
beoutiful thing l've ever seen. Wh ot is it?

This exercise focuses on several useful col locations

connected with things we buy. Once students have

matched the parts together to make sentences, go over

the oronunciat ion and have them memorise the

expressions. Pairs of students can then test each other,

with one student reading the f irst part aloud and the

other student completing the sentence without lool<ing

at the Coursebook. They can then swap roles.

Answers

l .  h .  2.  d.  3.  f .  4 .  g.  5.  e.  6.  a.  7.  c .  8.  b.

After students finish practising the sentences, talk about
what  you bought  on your  last  shopping t r ip .  Have them
l is ten and asl< you quest ions.Then ask them to recal l  any
col locat ions you used.  For  exampre:
o couple of bott/es of cheop red wine
o second-hond copy of 'Wor ond Peoce'. etc.

| {' f * a 
' 1 |
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liiiiiilH oitterent strops

Lead in to this task by asking students what they would

say to someone in the street i f  they wanted to f ind a
place to buy a newspaper in Bri tain. Some suggestions
might  inc lude:

Where con I buy o newspaper?

Where is the newsPoPer shop?

Then refer students to the photos on page 44 and have
them comolete the f irst conversation. Point out that we

often explain what we need and then asl< i f  the place

where we can get i t  is nearby. This is more typical than
more direct where ouestions.

After checlcing their answers, students can practise the

conversation in pairs. You might need to explain noppies
i f  your  s tudents  a re  un fami l ia r  w i th  th is  te rm.

Answers

l.  newsagent's 2. garage 3. chemist 's 4. post off ice
5 .  pos t  box  5 .  ban l<  7 .  res taurant

Before students Dractise the conversations with different
d i rect ions,  te l l  them to go bacl< and under l ine the
direction expressions in I Different shops. Spend a few
minutes going over  thei r  pronunciat ion.  The d i rect ion
exDresstons are:
a couple of hundred metres down the rood
opposite the schoollporklcor pork

five minutes' drive down the rood
just post the stctlon
on the motn rood

lust dawn there
just round the corner
outs lde the newsogents

For the next  task,  d iscuss l -10 as a c lass f i rs t ,  supply ing
any necessary vocabulary for the places (e.g. photo booth,
off-licence, borbeis, beouty salon).Then teach the
expression /s there somewhere neor here where I con (send
o foxldo some photocopying)? Pairs of students can then
have conversations similar to those in I Different
shops,  l -7 .  Point  out  the usefu l  verb + noun
collocations here (send o fox, do some photocopying, pick
up o prescription). Finish off with the discussion quesrions
at the end.

Matching

Speak ing
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Matching

This exercise gives students practice with expressions

for agreeing: 5o do I and Neither do l .  Make sure students

notice that So do / agrees with an aff irmative statement

and Neither do I agrees with a negative one. Note that in

the  examples  here  a l l  the  verbs  are  in  the  present

s imp le .  For  s ta tements  in  a  tense tha t  uses  an  aux i l ia ry ,

for example the perfect and continuous aspects (e.g. l 've

never  seen . . .  , l 'm look ing  fo t  . . . ) ,o r  those w i th  a  moda l

aux i l ia ry  o r  be  (e .g .  I  con ' t  see  . . .  , I 'm no t  sure) , the

auxi l iary is used instead of do (e.g. Neither hove l ,  So om l,

Neither con l ,  Neither om l).  However, you can use Me too

or Me neither with al l  torms.

You may need to explain that lescoi is a Brit ish

supermarl<et chain.

Answers

2 .  c .
t 0 . h .

3 .  d .

Write some useful expressions on the board before
students ta l l<  about  the ouest ions in  the Coursebook.
For  example:
They've got o goodlbod reputotion.

Their products ore highllow quality.

There's o bovcott on ...

T h ey're e nvi r o n m e ntolly fr ien dly.

You could extend the discussion by tall<ing some more
about  brand names and designer  labels.  Have students
list the top brand names in their country for different
products and discuss the question of whether you are
paying extra for quality or for just the label. Alternatively,
ask if there are any boycotts of companies in their
country and i f  so why the companies are being
boycotted.

I

: l  Money col locat ions

Before doing this exercise, write money on the board and

e l ic i t  some verbs  tha t  can  orecede i t .  Then do  the

exercise, adding to the l ist any verbs that students didn't

come up with. While going through the answers, practise

the pronunciat ion of these sentences, paying attention to

the stress and intonation. Then ask students to mal<e

s imi la r  sen tences  tha t  a re  t rue  fo r  them.

6  Shopp ing

Answers

l .  b .  iv .  ( l  earn four  hundred pounds a week p lus
overtime.)

2.  f  .v .  ( l  won a mi l l ion pounds on the lo t tery. )
3.  c .  i i .  ( l  was le f t  ten thousand pounds when my aunt

Just for fun, see if students can come up with any
ridiculous sentences (e.g. I won seventy three pence on the
lottery). Follow up by discussing the questions at the end
of  the sect ion in  groups or  as a c lass.

; : :  i , ;  !  i : ,  j i , . f  " l , : , . f

Remind students of expressions with must to tal l< about

how we imagine a situation to be (e.g.That must be

good). In this exercise, students praccise two more uses

of must: to say what we thinl< is important for us to do,

and to recommend something. Some students may think

that must is often used to tel l  someone what to do.

Draw their attention to the fact that rnust is frequently

used with I  and is very much what we personally see as

important or necessary. The other use of must, as a way

of recommending something, (e.g. You must come ond

visit)  might not be famil iar to some students. Encourage

them to record several of the expressions they see in

the fol lowing exercises in their notebool<s.

Go over the examples and explanations with students

and answer any questions. Then have 1[s61 69;nnlete

t - t 0 .

Answers

| . must 6. mustn't
2 .  mustn ' t  7 .  mustn ' t
3 .  must  8.  must
4.  must  9.  must
5 .  mus t  10 .  mus t

When you have gone through the answers, point out
these phrases: I must go,l mustn't be lote,You must try, I
rnust just go to, I must remember to, I mustn't forget to,You
reolly must,You must come ond visit (us) when you come (to

Munich). Then practise the pronunciation of must and
mustn't in these ohrases. Students can then read the
conversations in oairs.

{ .  a .  i i i .  ( l  found a  ten-pound no te  in  the  s t ree t . )

i .  d. vi .  ( l  tool< thirty pounds out of my account this

morning and I 've spent i t  al l  alreadyl)

6. e. i. (l save five pounds a day by taking a packed

lunch to work.

Must/mustn' t

Speaking
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F
: Alternatives to must and mustn't

Here students focus on pol i te alternatives to you must.

Again, remind students that must is often found with / .

As you go through the answers, asl< further questions

focus ing  on  severa l  o f  the  o ther  express ions .  For
e x a m D t e :

What ore sorne p/oces thot don't ollow smoking?

Aport from getting tickets, whot else con you do in odvance?
(poy rent, book o hotel)

Whot con you do when you return home ond you hove o lot
of foreign currency left? (chonge it bock)

When ore you expected to poy in cash?When would it be
unusual?

When s tudents  have under l ined  the  po l i te  express ions ,
have them practise the sentences a-f unti l  they feel
comfortable saying them.

Tell  students about your week before asl<ing them to talk
about  the i r  l i s t .You cou ld  teach them the  express ion  my
to-do / ist.  Again, i f  you have a srory abour a t ime when
you forgot something important, tel l  that to them too.

Checl< that students l<now whar is happening in the
pictures before they tal l< to their partners. Get a few
people to share their suggestions with the whole class.
You cou ld  a lso  bra ins to rm o ther  s i tua t ions  or  annoy ing
habits (e.g. jumping o queue,smoking in the bothroom) and
come up w i th  po l i te  responses .  For  the  second tas l< ,
remind s tudents  tha t  they  can use must  in  express ions
lil<e You must come ond visit or You must try the squid.

Students may wonder about the dif ference between hoye
to and rnust, as many coursebool<s treat them as
equ iva len ts .  Remind s tudents  tha t  must  imp l ies  more  o f  a
persona l  ob l iga t ion  wh i le  hove to  imp l ies  more  o f  an
external one.The dif ference between don't  hove to and
mustn't ,  however, wi l l  probably be easier for students to
see.

Af te r  go ing  th rough the  exp lanat ions  in  5  Focus  on

must  and hove to ,  s tudents  can app ly  the  gu ide l ines  to

comple t ing  sentences  l - l0 .You may need to  exp la in

tha t  in  number  l ,  o  funny  no ise  is  a  sc range no ise .

Answers

f  .  must  6 .  mustn ' t
2. mustn't  7. have to
3. don't  have to 8. must
4. have to 9. don't  have to
5 .  must  10 .  have to

The person in  number  2  i s  p robab ly  the  boss .  They
don ' t  sound rude because bosses  can ta l l<  down to
the i r  employees  i f  they  want  to .  The boss  isn ' t  jus t

repor t ing  ru les .  The boss  is  say ing  what  they  th ink  i s
very  impor tanr .  l r ' s  a  th rea t  here l

Have s tudents  d iscuss  the  ques t ions  in  the  Courseboo l<
with a partner. Ask them if  they would l i l<e to share their
answers  w i th  the  c lass .

Encourage students to record this pattern along with
Thonk goodness / don't  have to from 6 Practice in their
no teboo l<s ,  a long w i th  some o f  the i r  persona l ised
sentences from this act ivi ty. Share some things you're
g lad  you don ' t  have to  do  w i th  the  c lass .  Then use tne
questions to reinforce some of the other language from
5 Prac t ice .  Ask  the  c lass  ro  te l l  you  some orher  th ings
you can go oround (e.g. the shops, o/d bui ldings).

Fo l low-up

Have students worl< in pairs, writ ing a dialogue set in a
c lo th ing  s to re .  The i r  d ia logue shou ld  inc lude severa l  o f
the expressions from the language str ip. Once they have
wr i t ten  the i r  d ia logue,  have them prac t ise  i t  in  pa i rs
before they perform it  for another group.

Answers

l .  c .  2 .  e .  3 .  a .  4 .  d .  5 .  f .  6 .  b .

The pol ice or  less d i recr  expressions are:
I 'd  . . .  i f  I  were you
I 'm sorry,  . . .  - ing is  not  a l lowed
You have to . . .  ,  I 'm afra id
You' re noc supposed to . . .

Speak ing

Practice

Speak ing

Speak ing
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Unit  overview

General  topic
Complain ing about  poor  serv ice and annoying people.

Reading
People get things off their chests at Shout_at_us.com.

Language input

Expressions for mal<ing complaints about service
and mal<ing requests: l'm sorry, but this coffee isn't
very strong. Do you think you could bring me o
stronger one, pleose? etc.

Expressions with hod to: I had to borrow some from
o friend ot work.We didn't hove to stoy till the end.

Other ways to express obligation: strict dress code,
compulsory for all students until the age of sixteen,
agoinst the low, etc.

Expressions for complaining about people:
I con't stond people who ... , l t drives me mod when
DeoDle . . .  ,  e tc .

Language s t r ip

,se  the  language s t r ip  as  a  way to  lead in  to  the  un i t .
: s<  s ludents  to  look  qu ic l< ly  th rough the  l i s t  and f ind
. -v  express ions  tha t  they  have used themse lves  or  tha t
: -ey  have heard  o ther  peop le  use .  Exp la in  tha t  in  th is
-^ t  they wil l  learn ways ro mal<e complaints in English.
! -courage them to  choose some orner  express ions  in
:-e str ip that lool< interesting and to f ind out more
: : c u t  t h e m .

-se  che language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
. 'oup tasl<. Asl< students to choose the expressions that
- -  qh t  be  sa id  in  a  res taurant .  Of  these,  as l<  wh ich  seem
:: ce pol i te (e.g. Excuse me, I  ordered the chicken, not the
- - : - ) .  and wh ich  seem to  be  qu i te  s t rong (e .g .  lwou ldn ' t
'=:c thrs to my dog!).You can also asl< them to suggest
'^at is being referred to by i t  or this in several of the
: r.rressions. For example, in l 'm ofroid i t !  cold, i t  might be
' : 'e  r r ing  to  the  soup tha t  someone ordered.

' :  -  m igh t  need to  exp la in  some o f  the  fo l low ing
.  r  I  ress ions :

We often use con't  stond to say we hate something.
i  con't  stond people who comploin means peop/e who
:omploin o lot reolly annoy me.

f  someone asks  you how someth ing  was,  and you
'eply Don't eyen osk, you are implying that ir  was so
:ad you don't  want to tal l< about i t ,  al though you may
:ctual ly go on to explain why i t  was bad. For
examole :

How was your trip?
Don't eyen osk,l

lf you say l wouldn't feed this to my dog,you mean that
the food is very bad. For example:
Do vou call this steok?
I wouldn't feed this to my dog!

lf something is sto/e, it is not fresh, and tasres or
smel ls  bad.  We usual ly  use i t  to  descr ibe bread,  care
or air. lt can also be used figuratively with ideo.

Remind students to record any of the expressions that
they l i lce in their noreboors.

Lead in

Brainstorm a l ist of things that students f ind annoying,
and ask  whether  they  compla in  about  any  o f  them in
their own language. Then asl< whether they would
ac tua l l y  compla in  d i rec t l y  to  the  person invo lved.
As l<  how they  wou ld  compla in  po l i te ly  in  Eng l ish ,  and
then asl< what they would say i f  they were real ly angry.

.  I  P . . ?  /  .

* " r  - "  -  * . 1  . .

Speaking

Introduce the tasl< by tal l<ing about hotels with students.
You could also tel l  them a hotel story yourself.  Have
them l i s ten  and as l<  you ques t ions .  Ask  them to  reca l l
any  use fu l  express ions  or  in te res t ing  co l loca t ions  and
write them on the board. They can then tel l  a partner
their own hotel story. After pairs of students have drawn
up the i r  l i s t  o f  p rob lems,  have them share  the i r  ideas
with the class. This is a good way to worl< on
col locations l i l<e bod seryice, dirty sheets, rude woiters, etc.

I

;.ll,iiil while you listen

Exp la in  the  s i tua t ion  o f  the  l i s ten ing  tex t  and p lay  the
record ing .  S tudents  can then work  in  pa i rs ,  d iscuss ing  the
questions. Keep them in pairs for the second tasl<. Help
with dif f icult ies with meaning when necessary. Then play
the recording again so that they can checl< their answers.
You may want to play the recording a third t ime while
students fol low the tapescript on page | 50. Encourage
them to record some of the adjective * noun
co l loca t ions  in  the i r  no teboo l<s .

Answers

l . h .  2 . b .  3 . e .  4 . a .  5 . d .  6 . c .  7 . g .  8 . f .

A:
8:
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I  Speak ing

Students  can d iscuss  these ques t ions  in  pa i rs .  Draw the i r

attention to the pattern used to tal l< about a

hypothetical si tuation in the past:

I  would'velwouldn't  hove .. .

Have students practise saying these phrases, paying

attention to the contracted form would've.You could also

use the  l i s t  o f  p rob lems in  I  Speak ing  to  imag ine  o ther

problems and have students tal l< about what they

would'velwouldn't  hove done i f  these had happened to

tnem too.

For some extra vocabulary worl<, asl< students to go

back  and under l ine  examples  o f  phrasa l  verbs  (e .g .  go

down to, send bock) and verbs fol lowed by preposit ions

(e.g. woit for, speok to, comploin obout).

l _
I  Softening complaints

This exercise focuses on how we typical ly soften our

complaints so that we don't  offend the person we are

compla in ing  to .  Th is  migh t  be  a  good oppor tun i ty  co

d iscuss  the  bes t  way  to  ge t  p rob lems reso lved:  by  be ing

calm, pol i te but f i rm, or gett ing real ly angry. Go over the

examples  and exp la in  tha t  s t ruc tu re  b .  i s  more  po l i te  and

tha t  us ing  a  pos i t i ve  ad iec t ive  so f tens  the  compla in t  the

most.

As you go throuSh the answers, ask students how to

make the  comola in t  w i th  the  s t ruc tu re  a .  o r  b .

Answers

conversa t ions  r '  pa i rs .  Before  they  change ro les ,  do  an

examole ,  w i th  one o f  the  s tudents  as  A and you as  B:

A: I'm sorry, the coffee isn't very strong. Do You think you

could bring me o stronger one?

B: Let me see. /t tostes fine to me.

A: Well, I'd like onother one.

B: I'm afroid we con't moke it ony stronger, You con buy

onother one if you like with on extro shot of espresso.

Use the pictures of hotels on pages 48 and 49 and get

students to discuss in pairs whether they would stay in

any of them and explain why/why not. To extend this,

have them role-play a conversation between a pol i te

gues t  compla in ing  about  the  serv ice  and an  apo loget ic

hotel manager. Then they can do i t  again but this t ime as

a very angry guest and a very rude hotel manager.

:
. . J  J ;  . ,  ,  . - - - . ,

Remind s tudents  tha t  must  imp l ies  a  persona l  fee l ing  o f

ob l iga t ion  wh i le  hove to  imp l ies  an  ex terna l  ob l iga t ion .

Review the dif ference between don't  hove to and mustn't .

Asl< students to recal l  some expressions using these

verbs (e.g. I reolly must remember to, I mustn't forget to, l'm

glod I don't  hove to) and then go over the explanation and

examples .You cou ld  a lso  po in t  ou t  the  way hod is

emphas ised in  the  example  f rom the  l i s ten ing  tex t  in

2Whi le  you l i s ten  and wr i te  th is  pa t te rn  on  the  board :

. . .  wos lwere  so  . . .  I  jus t  hod to  . . .

G ive  some examples :

The food wos so bod, I just hod to leove.

My feet were so tired, I just hod to sit down ond rest.

Have students come up with other suggestions and

prac t ise  say ing  them.

In this exercise, draw students' attention to the way so I

hod to is used to give the result of something. Encourage

them to record this pattern and several examples in

their notebool<s. As you go through the answers, Point
out and tal l< about some of the other expressions:

. We often use on mylourlthe woy to when giving the

background information of where we were gorng

when we are tel l ing a story.

I 'm sorry, but this coffee isn't very strong.
I 'm sorry, but my room is rather cold.
l 'm sorry,  but  my room isn ' t  very c lean.
I 'm sorry,  but  i t 's  rather  noisy outs ide my room.
I 'm sorry,  but  my room isn ' t  very cool .
I 'm sorry, but I 've been waiting for rather a long

trme.
7.  I 'm sorry,  but  th is  chic l<en isn ' t  very wel l -done.
8.  l 'm sorry,  but  ch is  wine isn ' t  very n ice.
9. I 'm sorry, but the service has been rather poor.

1 . d . 2 . a . 4 . b 5 .  c .  7 . i .  8 .  g .  9 .  e

Let students lool< bacl< at the complaints in 4 Softening
compla ints.  Then have them c lose thei r  Coursebool<s.
Test them by saying coffee ... strong ... bring and get

them to respond with l 'm sorry,the coffee isn't very strong.
Do you think you could bring me o stronger one? Check that
they are following the appropriate stress and intonacion
patterns. Continue li l<e this by saying some key words.
You may want to write these words on the board to
help students remember. Then have them practise the

L .

4 .
5 .
6 .

Answers

Gi l l  was  ta lk ing  about  the  res taurant  a t  the  ho te l  and

how awfu l  the  serv ice  was.  They  had to 'ge t  ou t  o f

there and escaDe' after the chef came out and made

Gi l  I ' s  f r iend ,Veron ica ,  c ry .

Practice
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'  l f  you are short of money, you don't have enough
money on a particular occasion. For example: Con you
lend me o few pounds? I'm o bit short of money this
week. Ask students what they do if they find
themselves a l itt le short of money.

' l f o computer croshes, some program causes an error
and the computer shuts down. For example: That e-
moil ottachment you sent kept cousing my computer to
crosh, so I hod to oDen it ot work.

Answers

5 . e .  6 . h 7 . c .  8 . b

To practise the difference between /end and borrow,write
some typical expressions on the board with lend or
borrow gapped out. Get students to supply the
appropriate verb. For example:
Could I ... your dictionory for o minute?
Why don't you ... i t from the l ibrary?
Thonks for ... me your cor lost night.
Never . .. onything to Bob. You'll never get it bock.

The memorisation tasl< at the end helos reinforce rne
patterns as well as several collocations (poy o bil l ,stort

from the beginning, get o toxi, go in to work, spend the
afternoon).

Int roduce th is  tas l< by te l l ing the c lass about  a personal
experience first. lf you can't thinl< of one, you could use
th is  as an examole:
Well, I didn't hove to s/eep in o cor exoctly, more on o moin
rood. I wos hitch-hiking throughVietnom, ond I'd just got
picked up by a cor heoding south. lt wos neorly ten o'clock
when we suddenly come to o stop. All the other cors hod
stopped too, ond I noticed people hod set up tobles selling

food ond drink beside the rood. The driver told me I should
get something to eot, get out my sleeping bog ond s/eep on
the rood. Apporently,the moin north-south rood closes for the
night, so we both hod to sleep where we stoppedl

Alternatively, give each student a slip of paper and asl<
them to choose one of the questions here - or mal<e up
another one - and write it on the paper. Have them all
stand up and go around asking their question to different
people.

. , 1
I  Had to/didn' t  have to

This  i s  a  t rans format ion  exerc ise .  bu t  oo in t  ou t  the

typical phrases and col locations here too. Ask students i f

they can thinl< of at least one more col location for these:
hove o word with my boss (tolk, drink)
get our pdssports renewed (licence, viso)

e-moil the report (photos, proposol)

stay till the end (the breok, speeches)
poy my bill (toxes, bobysitter)

7  Comp  a  n t s

Answers

l .  had to be at  the stat ion by 6:30
2. didn't have to be home early
3. had to have a word with my boss
4. had to get our passports renewed
5. had to get a taxi
5. had to e-mail the report
7. didn't have to stay ti l l  the end
8.  had to pay my phone b i l l

'riii,.,,1!ltl More ways of expressing obligation

This exercise focuses on several exoressions that can oe

used to tal l< about obl igation, or lack of i t .When
students have f inished the matching tasl<, have them
under l ine  these express ions .

This exercise helps reinforce some of the vocabulary
from .5 More ways of expressing obligation. Give
students a few minutes to look through the quescions
before having them discuss in  smal l  groups.  F in ish up by
having students close their Coursebool<s and try to
remember some of the questions to asl< you.

Here students can see a functional use of hod to. Explain
the task and point out the pictures i f  students need
some ideas. Make sure they l<now expressions l ike the
fo l low ing :

tokeldrop off the kids tolot school

bobysit the kids

the bobysitter didn't show up

hove o dentist's oppointment

Get pairs of students to complete the sentences and
then have them share their excuses with the whole class
Pairs can then practise reading the conversations.
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Answers

l . g .  2 . d .  3 . a

The express ions  are :

a. have mil i tary service

b .  compulsory  ( fo r  . . .  un t i l  the  age o f )
d. conscripted into the army

e. against the law
f. an optional subject
o  s r r i r t  d r e < <  c n l o

Speaking

Speaking



r
Answers

Possib le answers:
I . (Sorry, but I had to) tal<e my l<ids to school.
2. (Well, I had to) have dinner with my boss.
3. (Sorry, but I had to) take an important business call.
4. (Well, I had to) spend all evening fixing my car.

Give students time to prepare their story. Encourage
them to use some of the exoressions from this or
previous units. ln particular, you may want to review the
use of the past continuous to set the bacl<ground from
Uni t  l .  You could a lso g ive them sentence star ters l ike
the following:

Did I ever tell vou obout the time I ... ?

One of the most emborrossinglsilliest things /'ve ever done
hoppened while I wos ...

You thought thot wos emborrossinglonnoying?Woit until you
heor obout  whot  haDDened when . . .

Point out that saying how we felt, as in number 3, is a
fairly typical way of ending a story l ike this. Have
students go around tell ing their story a few times before
asl<ing for who had the best story.

l : :  i -  !

Point out the tit le of the reading text and asl< if anyone
l<nows the expression get things off your chest. lf no one
knows, wait unti l students have finished reading the
complaints and asl< if they can guess the meaning. (lf you
get something off your chest, you talk about something thar
has been worrying or annoying you, in order to help you
feel better.)

Ask students whether they tend to get things off their
chest or bottle thlngs up. Have them discuss their
react ions in  pai rs .  As a c lass,  f ind out  which compla ints
most people agree or disagree with. Then play the
recording while students follow along in their
Coursebool<s. Have them underline any expressions they
find interesting. Point our the expressions with must in
the first complaint (We must hove lunch sometime,We
!?US! get togethel. You may need to explain some of
these exDressions:
' l f you say someone or something is weird, you thinl<

he/she/it is strange. For example: Don't you think it 's
weird how she always knows whot you're thinking?

' lf you say something or someone is sick, you think
he/she/it is disgusting or morally wrong. For example:
Itt sick the woy they experiment on onimols. You can

a l sc  sav  ̂ '  :  : -  : ' a  : ' aa  a ' son re th lng  when  you  a re
fed  uc  * ,  : -  :  i . . ' . -  : : - : e - . s  t o  t he  Rea l  Eng l i sh
t r u L g  _  :  - .  -  _  -  : -

.  8 . 0  r s  a r : : : ' e .  j : . ' : . - : : d y  o d o u r .

.  l f  you  re l  sc -e :^ :  : :  ^ '  ^c  the i r  own bus iness ,  you
rude ly  te l i  ther - '  io i  :o  ask  or  ra lk  about  someth ing
you th ink  i s  p r rvare  For -  e r16p1"  /  don ' t  see  tho t  i t ' s
onything to do with yot;.  You should mind your own
business.

. . 1' .  . l  Speak ino
: . : l l  '  r

Go over  the  sentence s ta r te rs ,  p racr is ing  the
pronunc ia t ion  be fore  hav ing  s tudenrs  wor l<  in  pa i rs .
l f  they are having trouble, give them a model:
I can't stond people who throw litter on the street.

Po in t  ou t  another  s t ruc tu re  fo r  compla in ing  in  the
reading text:

I  hote the woy .. .

You could also teach the expression I hote i t  when

P e o p l e  . . .  .

You might need to explain the dif ference between I con't
s tond peop le  who . . .  (wh ich  means /  ha te  peop le  who . . . )
and I don't  understond people who...  (which means I fnd
people who .. .  very strange).

As an extension, have pairs of students come up with
responses to some of the complaints in the reading text
that they disagree with. For Shane's complaint, for
example, they could come up with responses l ike A4ost
occidents ore coused by young people, older drivers ore just

driving carefully, etc.

One way to do this exercise is to have students l isten to
the  record ing  f i rs t  w i th  the i r  Courseboo l<s  c losed.
Ask them to tel l  you where they thinl< each situacion is
tal<ing place. Then play the recording a second t ime as
they f i l l  in the gaps.

Pairs of students can then practise the conversations.
Ask i f  anyone has experienced any of these situations in
an English-speaking country. Asl< i f  they complained and
if they can remember what they said.

Tel l  students to go bacl< and underl ine the expressions
for apologising and tal lcing about the problem. Have them
record these in their notebool<s along with an
appropriate translat ion.

Answers

l .  l .  I 'm afra id 2.  br ing me some more 3.  wi thout
2.  l .  I  th ink I  gave you 2.  I 'm sorry,  but
3.  l .  Did you say 2.  must  be

,lr
;a

While you read (Shout at us.com -
The webite that helps you get things
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Speak ing

Once students have practised these conversations, have

them change partners and do the exercise again, but this

t ime change one aspect of the problem, a chicl<en instead

of an egg salad sandwich, for example. Then discuss as a

class the auestion at the end.You could teach the verb

short-chonge.

You might want to introduce other questions that

invo lve  mora l  dec is ions .  For  examole :

l f  you found {5,would you keep i t? How obout {10? {100?

Would you soy onything if you discovered thot your poy check

hod been deposited twice into your occount?

Explain the two situations.Then give students a few

minutes to go bacl< and look over the language in the

un i t .As  they  are  wr i t ing  the  d ia logues ,go  around he lp ing

when necessary. Once they've practised saying the

dialogues, have pairs of students perform them to

another oair or to the rest of the class.

7  Comp  a tn t s

Fol low-up

One way to round off this unit  is to go bacl< to the

language str ip and have groups of three students write a

dialogue between two diners and the waiter/manager.

They  shou ld  t ry  to  use  severa l  o f  the  express ions  in  the

language str ip. They can then rehearse i t  a few t imes

unti l  they feel comfortable. Final ly, have them perform

their skit  in front of the class.
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Unit overview

General topic
Talking about where you live and who you live with.

Reading
Two brothers in their mid-thirt ies sti l l  share a room
in their parents' house.

Language input

. Vocabulary to describe different kinds of homes:
studio flot, cottoge in the county, detoched house, etc.

. Ways to describe cities and areas: /tt deod. lt's o
very safe areo.lt 's quite rough.etc.

. Alwoys with the present continuous and never with
the present simple to complain: He's alwoys using
the phone. She never tidies up ofter herself.

. Talking about relationships: How do you get on with
your mum? OK, I suppose. Reolly we//. Not very well.
etc.

. Using moke and /et to talk about what you're told
to do and allowed to do: fhey let you have the
weekends off. My porents used to moke me eot my
greens.

Language strip

Use the language strip as a way to lead in to the unit.
Asl< students to look quicl<ly through the l ist and find
any expressions that are true for them and any questions
that they could answer affirmatively. Explain that in this
unit they wil l learn ways of tall<ing about where they l ive
and who they l ive with. Encourage them to choose some
other expressions in the strip that lool< interesting and
to find out more about them.

Use the language strip later on in this unit for a small
group tasl<. Ask students to think of answers and follow-
up comments to some of  the quest ions in  the st r ip .  For
examPre:
A: Are you renting?

B: Yes, but l'm thinking of looking for o ploce to buy.

You might need to explain some of the following
expressions:
. The ground floor in Bricain is the first floor in many

other countries. lt is on the same level as the street.
.  In  many c i t ies,  o ld warehouses in former industr ia l

areas are being changed into expensive flats. These
flacs are often called converted worehouses.

. You might asl< Hove you got mice? if you thinl<
somebody has a problem in thei r  house wi th rats  or
m ice .

.  Double glozing is used to describe windows that have

two layers of glass, mal<ing the house nicer to l ive in,

by  keep ing  the  heat  in ,  and w ind  and no ise  ou t .

Remind students to record any of the expressions that

they l i l<e in their notebool<s.

Lead in

As an introduction to this unit ,  have students brainstorm

a l ist of places to l ive. These can range from the obvious

(e.9. house, f lot) to the not so obvious (e.g.Tepee,

monsion, coravon, stotely home).Then discuss what

advantages and disadvantages students see in l iv ing in the

more  unusua l  p laces .  For  example :

You've got o lot of room in o monsion, but it's Probobly very

expensive to heot.

Th is  leads  in  n ice ly  to  the  f i rs t  exerc ise .

i  Di f ferent k inds of  homes

Focus students' attention on the oictures A-H and have

them match  them to  the  descr ip t ions  l *8 .Th is  shou ld

he lp  exp la in  the  mean ing  o f  the  express ions ,  bu t  as l<  the

fol lowing questions to checl<, too:

How mony moin rooms ore there in o studio flat?

How mony storeys would there hove to be for somewhere to

be cal led a big block of f lots?

Do you find cottoges in the city?

How mony f loors ore there in o bungalow?

Can you think of some exomples of slum oreas?

Why is it colled o detoched house?

Have s tudents  under l ine  the  comple te  express ions  tha t

describe places to l ive in and add t.hose that they want

to remember to their notebool<s.

Answers

l . h  2 . c  3 . a  4 . 9  5 . e  6 . d  7 . 6  8 . f

This exercise gives students a chance to use some of the

expressions in I  Dif ferent kinds of homes. Have them

work in pairs for the f irst task and then compare their

answers with another group. Remind them that there are

often several possible answers. They can then tal l< about

the personal ref lect ion questions at the end of the

exerc ise  in  smal l  g roups .
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Point out the expression not very mobile and asl< students

to  th in l<  o f  s i tua t ions ,  apar t  f rom be ing  o ld ,  in  wh ich  we

could use i t  about someone (e.g. not having any

transportat ion, having a broken leg).You might also want

to talk about how elderly is a more pol i te way of

descr ib ing  someone o ld .

You could start off this task by tall<ing about the first
question if your country or generation is different from
that  of  your  s tudents ' .  For  the th i rd quest ion,  you could
divide the class into two groups and have one list the
advantages and the other the disadvantages. Go over the
pronunciation of the structures before getting students
in pairs, one from each group, to tall< about their l ists.

I

].rl,i l i i l While you read (Home - but not alone)

In t roduce the ar t ic le  and te l l  s tudents to read i t  and t ry
and find the answers to the two questions. When they
have finished, they can discuss the answers and their
overall reaction in pairs.Write some sentence starters
on the board to help:
I don't understond why he ...
I think it's reolly bad thot .. .
l f I were DovelSteve, /U ...

Then p lay the recording of  the ar t ic le  whi le  s tudents
follow in the Coursebool<. Have them underline any
expressions or collocations they find interesting.You
might want to point out and explain a few yourself.
For  examole:
o growing number of
l've been in ond out of work
hove my privocy
droD in ond see the kids
prices hove rocketed
a rough part of town

8  House  and  home

Answers

| .  Steve is st i l l  l iv ing at home because he suffers from

depression and hasn't  been able to l<eep a steady
job. Dave got divorced and left  the house to his ex-

wife. Neither of them can afford to rent or buy a

o lace  in  London.

2. They l ike the fact that they get looked after: get

their meals cool<ed and clothes washed. They also

l i l<e being with their family. The disadvantages are

that they don't  have much privacy and Dave f inds

some of Steve's habits annoying.

Introduce this speal<ing tasl< by tal l<ing about some of

these things yourself.  Have students l isten and asl< you

questions. Then ask them if  they can recal l  any useful

expressions that you used. Write the expressions on the

board  to  he lp  s tudents  wh i le  they  are  d iscuss ing  these
quest ions  themse lves .

For the writ ing tasl<, have the class suggest some

express ions  tha t  migh t  be  use fu l  and wr i te  them on the

board, making changes to them when necessary. Here

are some examDtes:

fhe house just felt so empty without them.

They help oround the house.

They'll be here to look ofter us in o few yeors.

They reolly need to stond on their own two feet.
I love them, but I wish they'd leove.

, r l :  :
;!

l f  f  * ,  r  t t - ,  f
I  i  I  |  1 f  \  ;

# , + + '

iiiii;.iiii1il Cities and areas

Begin by checl<ing that students l<now the expression
Whereobouts exoctly ...? Point out that the present
continuous implies that you are tall<ing about a place you
don't see as being a permanent residence. You can
change it to the present simple if i t 's more appropriate
for your students' situation. Practice the pronunciation
and intonation and then have students stand uo and asl<
several people. Remind them to respond or ask a follow-
up question too. For example:
A: Whereabouts exoctly ore you living?

B: ln o smoll flot just down the rood.

A: Oh,it must be nice,being oble to walk to school.

B: Yeoh, I don't hove to worry obout getting up so eorly.
So, whereabouts exoctly ore you living?

After  d iscussing which students l ive in  the n icest  areas,
get  them in pai rs  to d iscuss sentences l -10,  us ing
dictionaries if necessary. They can then use these
sentences to describe the pictures on page 56. The
matching tasl< reinforces the meaning of the vocabulary.

Answers

L Possib le answers:
, l. best-a ground-floor f lat; worst-a huge detached
I  house

2. best-a huge detached house; worst-a tiny l itt le
studio

3. best-a run-down place or the tenth floor of a
block of f lats; worst-a nice cottage in the country

4. best-a studio flat in the city centre, worst-a
cottage in the country

Speak ing
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Answers

T h e  p o s i t i v e  d e s c r i p t i o n s  a r e : 3 , 5 , 5 , 9  a n d  1 0 .

The negat ive  descr ip t ions  are :  l ,  2 ,  4 ,  and 8 .
7 could be posit ive or negative. Posh is often used as

a s l igh t  c r i f i c i sm.

l .  e .  2 .  c .  3 .  i .  4 . f  .  5 .  a .  6 .  h .  7 .  j .  8 .  g .

9 .  b .  t 0 .  d .

You may need to point out and explain some of the

expressions in a*j:
. You can say o moin rood runs through somewhere to

say that there is a road in the middle of the area.

A r iver can also be said to run through a place. For

example: TheThomes runs right through the villoge.

. l f  there is o lot of prosti tut ion in an area, i t  usual ly

means there are women on the street lool<ing for

customers to have sex with in exchange for money.

. Asl< i f  there are laws in the students' countr ies about

cleoring up ofter your dog. Explain that in Bri tain a

dog's owner is supposed to clear up their dog's

excrement from the pavement or street.

For the last task, give students a few minutes to try and

remember  the  express ions  a- j .  Pracr ise  the

pronunc ia t ion  o f  the  example  and then have s tudents

read the dialogues in pairs.You might want to sugSest

that they fol low up with a comment l i l<e Thot must be

reolly nice lterrible, etc.

, , 1

.:ti::,,,':iil Fu rther Practice

For this tasl<, remind students that the cit ies l isted here

are just suggestions. Give some other examples that

might be more appropriate for your students i f

necessary .  When they  have f in ished d iscuss ing  these

quest ions  in  g roups ,  have them as l<  you ques t ions  about

some places that you l<now

The use of the present continuous with olwoys might be

strange to some students who may have learned that

o lwoys  goes  w i th  the  present  s imp le .You shou ld  exp la in

tha t  i t  i s  a  fa i r l y  common way o f  compla in ing  about

someth ing  annoy ing ,  espec ia l l y  a  hab i t .  When s tudents

have f inished the rewrit ing task, go through the answers

and asl< further questions. For example:

Whot do you think he should do oround the house?

Whot does'things' refer to in number 2?

What things shou/d she tidy up?

Answers

l .  He never  does anyth ing around the house

2. She's always leaving her things lying around

3 .
4 .

5 .

6 .

L

9 .

everywnere.

He's always using the phone.

He's always leaving the l ights on.

She never t idies up after herself .

She's always leaving her hairs in the bath after

she's had a shower.

They never let me watch what I  want to watch

on TV.

He's always tal<ing things from my bedroom

without asl<ing.

He's always interrupting me when I 'm tal l<ing.

For the next act ivi ty, mal<e sure students l<now the

ad jec t ives  l i s ted  in  the  Courseboo l< .  Po in t  ou t  tha t

disgusting is fair ly strong. Then have pairs of students

d iscuss  the i r  answers .  There  are  no  abso lu te  answers .

a l though some ad jec t ives  l i ke  rude obv ious ly  descr ibe

number  9 .  Po in t  ou t  the  express ions  t idy  up  o f te r  yourse l f

and toke thlngs without osking.

Answers

Possible answers:
sel f ish:  3,  7
messy:  2,  5,  (5)
d isgust ing:  6
lazy:  l ,  (2) ,  (5)
rude:  8,  9
thought less:4 (8)

Pronunciat ion:  sentence stress

Play  rhe  reco ld ing  once a l l  the  way th rough w i th

scudents  l i scenrng.  Then p lay  i t  aga in ,  paus ing  a f te r  each

sentence so  s tudents  can repeat ,  fo l low ing  the  same

st ress  and in tonat ion  Dat te rn .

They can then practise the complaints in 3 Always

doing/never does in pairs. Encourage them to read the

sentence to  themse lves  and then loo l<  up  and say  i t  co

the i r  par tner .  Th is  techn ique rea l l y  he lps  s tudents  w i th

the rhythm of English.

This exercise gives students an opport.unity to use some

of the expressions in 3 Always doing/never does.

Wr i te  th is  ques t ion  on  the  board :

5o, whot's it like living ot homelshoring o house?

Then have students go around asking others this

question and tal l<ing about any annoying habits the

people they l ive with may have.
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I

'riilll How do you get on with them?

This exercise focuses on the expression get on with and
ways to describe how you get on with someone.
Students can comolete the conversations l-4 and checl<
their answers with you. They can then do the same with
5-8. Point out the responses Reolly well ,  Not very well ,OK,
I suppose. Practise the pronunciat ion of these phrases

with students before getcing pairs co pracrise reading the

conversa t ions .  They  shou ld  then fo l low up by  as l< ing  each

other how they get along with their mother, father,

brothers, sisters, f latmates, classmates, people from work,

etc.

You may need to explain the fol lowing expressions:
'  l f  you say we get on l ike o house on f ire,you mean you

have a real ly good relat ionship with a person. For

example: We only met yesterdoy and olreody we get on
/ike o house on fire.

'  l f  you are c/ose to someone, you l i l<e them a lot and

l<now them very well .  For example: I 'm very c/ose to

my younger stster.

' lf you say we've got nothing in common, you mean you

don't have the same interests or ideas as the person

you are referr ing to. For example: l t 's omozing how

little we hove in common. You wouldn't believe were

slsters.

'  l f  you hove o lough with someone, you f ind them fun to

be with because you mal<e each other laugh. For

example: /tt nice to hove o bit of o lough with your office

rnotes.

Answers

a
L .

3 .

your brother, OK
your flatmate, Really well
your  mum, Not  very wel l
your  mum, Real ly  wel l
your flatmate, Not very well
your brother, Not very well
the people you worl< with, OK
the people you worl< with, Really well

Real  Eng l ish

Refer students to the Real English note on we olwoys
have o reol /ough. Have them discuss the questions with a
partner. Asl< them to tel l  the class about someone they
l<now who is o reol lough.

8  House  and  home

This  shor t  read ing  tex t  leads  in  to  the  l i s ten ing  tas l<  in

2  Whi le  you l i s ten .  In t roduce the  top ic  o f  au  pa i rs .

then as l<  i f  anyone has  been one or  has  had one in  the i r
family. Then have students read the text and share their
reaction in oairs. Write some sentence starters on the
board :

It  sounds l ike i t 'd be .. .

I t 's probably . . .  but ot leost you .. .
I  don't  think I could ever . . .

You may need to explain that Exeter is a city in the
southwest of Eneland.

To prepare for the l istening tasl<, get students in pairs to
pred ic t  express ions  and co l loca t ions  conta in ing  the
words in the box. Have some groups tel l  you what they
have come up w i th  and wr i te  them on the  board .You
can add to or modify them afterwards.

Go over the questions and explain that the person who
weors the trousers is an expression meaning the person

who tends to moke decisions for the fomily. Tell students to
l isten f irst for the answers to these questions. You may
want to have them cover up sentences l-9. Students can
then d iscuss  the i r  answers  in  oa i rs .

For the next tasl<, see i f  students can f i l l  in any of the
gaps from memory before you play the recording for
them again. Have them record any col locations that are
new to  them in  the i r  no teboo l<s .

Answers

l .  T i red .
2.  No.
3. Tomorrow morning at seven thirty.
4. Angela. She seems to be the one who mal<es the

dec is ions.

5. bags 6. coat 7. eat 8. journey 9. show
10.  bed I  l .  a larm c loc l< 12.  breal<fast  13.  show

Ask the f irst question to the class as a whole before
dividing students up into two groups. After they have
f in ished d iscuss ing  the  prob lems each s ide  face ,  have
pairs of students role-play a dialogue between the au
pair and a fr iend back home after she's been there for a
coup le  o f  months .  Then have them ro le -p layAnge la  and
Pau l  d iscuss ing  whether  hav ing  an  au  pa i r  i s  a  good idea
or not. After students have practised, get pairs to
per fo rm one o f  the i r  d ia logues  ro  another  g roup.

49

Speaking

Whi le you l is ten

4

Speak ing



I rwat<e and /et

ln this exercise students are introduced to structures

with moke and /et to tal l< about things that you are told

to do and that you are al lowed to do. Let students read

the conversation between Katr in and Anna f irst,  and then

play the recording as they read and underl ine the six

express ions .  Remind them to  under l ine  the  comple te

exoress ion .  G ive  s tudents  a  minu te  to  th in l<  about  how

these expressions are used and what they mean before

hav ing  them comple te  sentences  l -10 .

Answers

The expressions are:
let you take the morning off
Mine make me worl< a twelve-hour day
let you have the weel<ends off
make me tal<e the l<ids to their ballet classes
let me have friends round for coffee
let me have a l itde birthday party

L make 2. let 3. make 4. mal<e 5. let 5. mal<e
7. let  8.  le t  9.  mal<e 10.  le t

Once you've gone over the answers el ici t  the two

Datterns:
(used to) let me + verb

(used to) moke me + verb

Point out that the verb is in the base form with no to

and that used to is used to talk about something that is

no longer true. Encourage students to record these

patterns in their notebooks along with some examples

from this exercise or the personalised ones in the next.

tasl<. Also, point out the expression tokelhove the

morninglweekends off.  Ask students i f  they have ever had

any days/t ime off work or off  school.

Here the meaning of the two structures is reinforced.

Explain that outhoritorion is a negative adjective to

describe a person who tr ies to control other people.

Point out that i t  can also be used with regime, stote or

pol icy.For the adjectives in b., explain that they describe

someone who is not so str ict and al lows people more

freedom to do things. Ask students i f  they have ever had

any days/t ime off worl< or off  school.

Answers

l .  1 ,  2 ,  3 , 4 , 6  a n d  9
2 .  5 , 7 , 8 ,  t 0

After going through the answers, have students read

through the sentences individual ly, t icking those that

were true for them, and thinl<ing about other things their

Darents used to let or mal<e them do. They can then tal l<

about this with a partner. You may want to tel l  them

about yourself beforehand or afterwards. Finish up by

encouraging students to go bacl< and underl ine any useful

expressions and record them in their noteboolcs.You

may want to point out the fol lowing expressions:

stoy over ot my friend's house

spend the night

go off comping

keep my bedroom neat ond tidy

stoy up os /ote os I wonted

iil.liii{ Role play

This gives students an opportunity to re-use some of the

language f rom th is  un i t ,  as  we l l  as  some o f  the

exoressions with hove to and don't  hove to from the

prev ious  un i t ,  so  g ive  them t ime to  look  bac l<  th rough

the  Coursebook.  Exp la in  the  s i tua t ion  and g ive  them

t ime to  p repare .You cou ld  e i ther  have them prepare

ind iv idua l l y ,  o r  d iv ide  the  c lass  in to  two groups ,  A  and B,

and have pairs in each group help each other. Before

students start the role play, write a possible opener on

the  board :

A: I understond thot vou hove o room to rent.

B: Thot's right. Are you interested?

A: Well , l  might be.

Have them do the role play a couple of t imes with

dif ferent people. Explain that they wil l  improve their

oerformance each t ime.

Speaking

In this tasl<, students get the chance to be creative. El ici t

f rom them what  aspec ts  they  shou ld  cons ider  and l i s t

them on the  board ,  fo r  example ,  loca t ion ,  s ize ,  type  o f

bu i ld ing ,  number  o f  rooms,  spec ia l  fea tures ,  e tc .  You

cou ld  tu rn  th is  in to  a ' rea l  es ta te  ac t iv i t y '  by  hav ing  them

draw a  p ic tu re ,  se t  a  p r ice  and then go  around showing i t

to  o ther  s tudents ,  t ry ing  to  conv ince  them to  buy  the i r

d ream house.

Fo l low-up

As a fol low-up, tel l  students to imagine that they have

gone to a city abroad to study, and that they've been

there for a weel<. They should write a postcard to one of

their fr iends explaining where they are l iving, what the

city is l ike and what their f latmates are l i l<e. Encourage

them to use expressions from this unit .  Once they've

finished, have them exchange postcards with a partner.

They then read each other's postcards before gett ing

together to ask questions about what they read.

Speak ing
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The exercises here can be used as a test. However,
4 Look back and check and 8 What can you
remember? are better done as a discussion in oairs

I
: d  ̂
"{ grammar revrew

Answers

l .  l m u s t
2.  I  mustn ' t
3. I wouldn't read it i f I were you
4. I had to
5.  c lean
5. make
7 .  l s i t O K i f  I
8. You must be
9. He's always interrupting

| 0. get

Answers

l . a .  2 . i .  3 . e .  4 . j .  5 . b .  6 . h .  7 . c .  8 . d .
9 . f .  |  0 . s .

Answers

|  .  ignorant  2.  wide 3.  dead 4.  f lex ib le 5.  opt ional
6. strict 7. rewarding 8. latest 9. bright 10. posh

*jffiil Questions and answers

Answers

l . c .  2 . f .  3 , i .  4 . a .  5 . h .  6 . b .  7 . d .  8 . e .
9 .  g .  10 .  i .

iiffijifii1 look back and check

Answers wil l vary.

ffi$$ verb collocatlons

t'$iiji'# what can you rememberz

Answers wil l vary.

..' .'.1 -
:1,... ' ;.1 LOffi InOh €XPl'€SSlOhS

f f  Fol low-up comments

'.!frJ Have to, don't have to, can

Answers

t .  c a n

2. don't have to, have to

3. has to

4. don't  have to

5 .  can

6. have to

7. don't  have to

8. can

9. aren't  al lowed to smol<e

10. You're not supposed to leave before six.

|  |  .  l f  I  were you, I 'd phone f irst to see i f  they st i l l

have tickets left.

l f  I were you, I 'd talk to him and see what he says.
You aren't allowed in that part of the building.

Answers

l .  used 2.  something 3.  journey 4.  wonder
5. common 6. can 7. don't have to 8. mustn't
9 .  run out  of  |  0 .  dr ives

Answers  f o r  l l - 13  w i l l  va ry .

Adjectives

Answers

l .  d .  7 . f

5 1
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I  Revis ion quiz

Answers

l. Working shifts means you work for a certain
period of t ime and then someone else tal<es over
the job.  There is  no speci f ied t ime of  day in  th is
case. ln some jobs - nurses, f irefighters - where
you work shifts, you work 9-3 one weel<, l2-9
the next, and so on. Working nights means you
start work in the evening and finish in the (early)
morning.

2. lt doesn't f i t you.
3.  l f  your  car  is  unre l iab le,  i t  keeps breal< ing down.  l f

your  f r iend is  unre l iab le,  i t  means you can' t  t rust
or  depend on them.

4. Possible answers: bring a packed lunch to worl<,
make your own coffee in the morning, eat at
home instead of going ro a restaurant.

5. You are really bored.
6. Possible answers: make you come home by a

certain time, make you do lots of chores, mal<e
you help with the cooking.

7. Possible answers: let you stay up late at night, let
you come home whenever you li l<e, let you l isten
to whatever kind of music you want.

8. You have to do a compulsory sub.lect. You can
choose whether  to do an opt ional  subject

9.  No.  l t  means that  the area is  ouiet  and the
noth ing is  going on.

10. Au oairs l ive with families and tal<e care of the
chi ldren.

I  l .  O n e .
12. You do all the repairs and you redecorate ir.
| 3. Not necessarily. lt means that the worl< gives you

satisfaction.
14.  Possib le answers:  school ,  the hospi ta l ,  worr .
15.  Possib le answers:  phone b i l l ,  gas b i l l ,  e lect r ic i ty

b i l l ,  c red i t  ca rd  b i l l
| 6. You are.
17. You're not supposed to means it isn't allowed. You

don't hove to means that it is not compulsory -

but you can do it i f you want to.
18.  An. lnternet  company.
19.  Possib le answer:  Marks and Spencer/Sogo.
70. Possible answer:Yes. it is. Yes. it can be

someumes.
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Unit overview

General topic
Talking about computers and the Internet.

Dialogue
Simon and Pete talk about buying things online.

Reading
Classic comDuter mistakes.

Language input

. Computer-related vocabulary: connected to the
lnternet, check e-mail, my computer croshed, etc.

. Time expressions: in a few weeks'time, the other
doy, oll my life, three yeors ogo, etc.

. Saying e-mail and website addresses:
pete_smith@ sh otm oil.com, etc.

. Present perfect and past simple: I bought some
gropes this morning. I've eoten them oll olreody.

. Present perfect with olwoys and never: I've olwoys
liked my coffee block. l've never been to South
America.

. Expressions for giving advice: Why don't you ty ... ?

Hove you tried ... ? lf I were you, l 'd ...

'  Talking about annoying things with keep + -ipg;

I keep hoving trouble, I keep getting cut off,etc.

Language strip

Use the language strip as a way to lead in to the unit.
Ask students to look quicl{y through the l ist and find
any expressions that are true for them and any questions
that they could answer in the affirmative. Explain that in

this unit they wil l learn more ways of talking about
computers and the Internet. Encourage them to choose
some other expressions in the strip that look interescing
and to find out more about them.

Use the language st r ip  la ter  on in  th is  uni t  for  a smal l
group task. Ask students to think of answers and follow-
up comments to some of  the quest ions in  the st r ip .  For
examPre:
A: Know ony good sites2

B: Yes, one of my fovourites is one with o/l these strange but
true stofles.

Other  tasks could inc lude f ind ing the expressions that
contain the verbs use (l use Express) and get (l get obout

fifty e-moils a day), or f inding expressions containing
phrasal verbs (Pictures use up so much memory, don't
they?).You might need to explain some of the following
exoressions:

PC stands for personol computer and refers to
computers using the Microsoft Windows operating
systems, while Mocs use the Macintosh operating
systems.

Mioosoft Offce is a software suite containing word
processing, spreadsheet and other software.

lf you say / deleted the lot,you are probably referring
to a l l  o f  the e-mai ls ,  f i les or  programs on your
comDuter.

Express is Outlook Express, an e-mail software

Prosram.
AOL stands for America Online, an lnternet service
orovider.

lf you bock something up, you save a copy of your fi les,
usually in a different location. For example: Fortunotely,
I bocked uP o copy of my work just before the computer
croshed.

lf you log on, you enter a name or password to get
access to a computer  or  computer  serv ice.  For
example.  you can log on co the Internec/your
workstacion every morning.

A chot room is a website where people can log on and
'talk' to each other by sending messages from their
nome comDuter.

Remind students to record any of the expressions that
they l ike in their notebool<s.

Lead in

You can lead in with many kinds of questions about
computers. For example:
Do you use computers much?

Do you like using them?

Do you own one?

Whot's the /otest softwore?

How much time do you spend on the web?

Alternatively, have groups of students brainstorm the
areas of l i fe that computers have revolutionised and,
more interestingly, the areas they have made more
complicated.You can teach the expressions We couldn't
do without thern and Life wos so much eosier before.

This exercise focuses on computer vocabulary. You could
lead in by writ ing the word comPuter on the board and
asl<ing students for some verbs that go before the noun
and some that go after. For example:
log offlboot uplshut downlrun + computer
computer + croshes/runs s/owlylstores informotion

Vocabulary
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Tel l  s tudents  tha t  they  w i l l  see  more  co l loca t ions  in  the

exerc ise ,  and tha t  they  shou ld  under l ine  and record  the
comple te  phrases ,  no t  jus t  s ing le  words ,  in  the i r
noteboolcs. After they have completed and asl<ed each
other the questions. have them close their Coursebooks
and see i f  they can remember the questions to asl< you.

Answers

l. PC 2. laptop 3. connected, server 4. software
5.  deleted 5.  v i rus 7.  checl< 8.  crash

This exercise helps lead in to the l istening task that
follows. Have students tall< in small groups. You can feed
in other  quest ions.  For  example:
What ore some good sites for buying these kinds of things?
Do you ever worry obout securityT
Whot ore the odvantogesldisodvontoges of buying online?

Tell the class about any personal experiences too before
moving on to the next  exerc ise.

While you l is ten
(Recommendi a website)

Introduce the l istening task and go over the two
questions. Tel l  students to l isten for the answers to the
questions. Play the recording, making sure that students
have covered the text. Get them to discuss the answers
in pairs. Tel l  them to keep the texr covered as they do
th  i s .

Next, let students read the conversation as you play the
recording again. Then ask students, in pairs, to f i l l  in the
first two or three gaps from memory before you play
the recording again, this t ime with pauses so that they
can checl< and f i l l  in the missing words. Do this two or
three gaps at a t ime unti l  the end. Play the recording
through one more t ime, with students fol lowing the text.
l f  you want students to read the conversation, or parts
o f  i t ,  in  pa i rs ,  use  the  tapescr ip t  on  page l5 l .  The miss ing
words are highl ighted in colour.

Answers

l .  why don' t  you 5.  why don' t  you
2. Have you tried 5. could try lool<ing at
3. if I were you 7. if I were you
4.  could t ry

For the next task (page 55), asl< students first to try
remembering the time expressions without referring to
the tapescript. They can then look bacl< to checl< if they
were right. Ask the class further questions. For example:
ls onyone going owoy for the weekend?

Did it roin the other doy?

Sholl we hove o test in o few doys'time?

Tell students to record the complete expressions in their
notebooks.You may wanr to point out the following
exDressrons:
' lf you've got occess to the lnterne(, you can connect to

the lnternet.You can also use occess as a verb. For
example: We're olwoys hoving problems occessing the
lnternet.

' lf you get o lost-minute deal, you buy a ticket, for
example, a short t ime before you use it. The price is
lower than you would normally pay.

. lf a site is not user-friendly, people find it hard to use
because it is diff icult ro navigate through or the
instruct ions are confusing.

.  Budget  o i r l ines are a i r l ine companies that  are able to
offer cheaper fl ights by not providing a lot of the
extra services that the regular airl ines do. We can
also say budgettravel and budget-priced CDs and hote/s.

Answers

a.Time b.  for  c .  other  d.  ln

. . 1

. i i .... I E-mails and website addresses

Play the recording once al l  the way through while
students just l isten, concentrat ing on how the characters
that aren't  numbers or letters are said. Then play i t  again,
asl<ing them to l isten for the intonation patterns. Final ly,
play i t  a third t ime, stopping after each one so students
can repeat.They can then practise in pairs before talking
about the Internet suff ixes. Play the recording with the
four  add i t iona l  e -mai l  addresses  enough t imes fo r
students to write them down. Have them read tne
answers bacl< to you.

Answers

7.  lemongrass22T2@shotmai l .com
8. nsgo789l@shotmai l .com
9. www.jazzmanlCDs.co.uk

10.  del lerh@wmin.ac.u l<

Fin ish up by d iscussing the quest ions at  the end as a c lass
or  in  smal l  groups.  Extend th is  by feeding in  other
connected quest ions.  For  example:
Do you ever o?en attochments?
Do you get a lot of spomljunk e-mail?
Do you like using e-moil?
Whot are some disodvontoges to using e-mail?

Speaking

Answers

| . They tall< about buying a fl ight and a CD.
2. Pete wants to bool< a fl ight to take Karen away for

her birthday. He also wants to buy her a CD with
the song that was playing in the bar when they first
met as a Dresent.
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Speaking

Use these ouestions to follow on from 4 E-mails and
website addresses. Tell students about something
romantic you've done or about a special song. Explain
obsessed with comPuters if necessary. Ask for other things
people can become obsessed with (movies, cars, another
person, oneself). Get students in small groups for this
task.You can go around monitoring, collecting examples
of language to give feedback on when they've finished.

You could use the photographs of romantic things as a
basis for a role play. Have students work in pairs writ ing
a d ia logue between a couple.  One of  them is  surpr is ing
the other with one of the romantic activit ies in the

Prctu res.

Mal<e sure students know what o chot room and o seorch
engine are. Then have them asl< each other for
recommendat ions.  Give them some expressions to use:
Do you know ony good seorch engines/sites for jokes?

Whot's the address?

Is it free?

lust type'... '  in a seorch engine and you'l l f ind it.

Finish up by having students share their suggestions with
the whole class.

, '$;i rnree classic mistakes

The reading task is used to contextual ise the use of the

present perfect and the past simple. Lead in by asl<ing

students i f  they have any computer horror stories and

then tel l  them to read about the f irst classic mistal<e.

When they've f inished, asl< them to share their reactions

rn pairs and predict the next two mistakes.

You can either have students read the rest of the text

(page 175)  in  c lass  or  a t  home.  A l te rna t ive ly ,  jus t  te l l

them the other mistal<es: not baclcing up your worl<

regu lar ly  and open ing  an  a t tachment  w i thout  f i r s t

checl<ing with the person who sent i t .

Point out the col locations for mistoke: c/ossic mistoke,

ovoid mistokes, moke mistokes. Encourage students to f ind

other col locations in the text. Also, draw their attention

to the word stuf l  This is another useful word l i l<e thing,

which we often use when we don't  l<now or don't  want

to say the specif ic noun. Give students some other

examples :

/ need some stuff for my hoir.

Con I leove some of my stuff in your goroge until I find o

Dloce to live?

I wonder whot thot red stuff is on the chicken.

9 Comouters

. . 1
l i i i; i i l Present perfect and past simple

Students are again led towards developing rules based on

the examples they have seen. Have pairs of students

discuss the four examples. As a class have them suggest a
'rule'  and write i t  on the board. They can then read the

exp lanat ions  and mod i fy  the i r  ru le  i f  necessary

When checl<ing the answers to l-3, asl< students to

exo la in  the i r  cho ices .  When s tudents  under l ine  the

examples of the two tenses, point out that the examples

of the past simple contain several useful computer

exDress tons .

Answers

la. (l did history ot university) sounds more natural. The
focus is  on a par t icu lar  t ime per iod in  the past .

2b. (Hello, I think we've met before, hoven't we?) sounds
more natural. The speal<er recognises the other
person NOW (present result). This must be because
they met at some unspecified point in the past.

3a. (Oh,you've hod o hoircut!) sounds more natural. The
focus is on the fact that your hair is shorter - a
present result - but the action of having your hair
cut  obviously  occurred at  some unspeci f ied t ime in
tne Dast.

The examples of the present perfect in the text are:
ln part l: I 've mode them oll
ln part 2:without f irst checking who hos sent it to you and
if - like me - you've mode oll these mistokes yourself

The examples of  the past  s imple are:
ln part l: the frst wos to load,l looded everything,
I downlooded lots of free softwore, My hord drive wos full
of stuff I never used, This slowed my mochine down,
I wonted to throw it out the window
ln part 2:The second clossic mlstoke wos not to, I lost o
whole morning's work, I got o virus which wiped my hord
drive cleon

Students can worl< on this exercise in pairs, alternately

say ing  the  sentences  and then go ing  back  and do ing  the

ones they didn't  do before. Write the present perfect

exoressions on the board:
I've olmost finished it.

I've eoten them oll olreodv.ll've olreodv eoten them.

l 've just hod ..  .

I've forgotten most of it olreody.

I 've just heord thot . . .

Ask students to think of other examples that are true

for them, and where they can respond with these

expressions. Draw their attention to the posit ion of the

adverbs (olmost, olreody ond just).

, :  r i  i :  r t (  i , f  f - i  : . - . : ? r , fJ - J ; ; r i  d ] ; ; - , - l J

Speak ing

Practice
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T ime  exPress lons
Answers

L I started reading the new Harry Potter bool< last

week.  I ' ve  a lmost  f in ished i t '

2. I  bought some SraPes this morning. I 've eaten them

already./ l 've already eaten them.

| : .  t  got my new car yesterday. I 've iust had an

acc ident .

|  4. I  studiea English at school. l 've forgotten most of i t

I  already./ l 've already forgotten most of i t .

I  5. t  tut my exams in May. I 've iust heard that I 've

I  oassed!

i  L inked quest ions' t '

This exercise shows how we use the present perfect to

asl< about an exDerience, and then switch to the Past

s imp le  when we want  to  focus  on  the  de ta i l s '  Remind

students that hove is stressed in Yeoh, I  hove octuol ly.

Model the example with a student and then get rhe class

to do l-7 in pairs. Point out that i f  you didn't  get round to

something, you didn't  have t ime to do i t ,  and that i f  you

get rid of something, you throw it away or, in the case of a

virus, remove i t .

Students can then asl< each other questions starr ing with

Hove you ever  . . .  ?  Remind them tha t  they  can a lso

respond No,  never ,  bu t  I  hove . . .  .  For  example :

A: Hove you ever been to o footbol l  motch?

B: No, never, but I  hovg been to o rugby motch.

A: Did you enjoy it?

B: Yeoh, it wos good.

Students can do this task in pairs or move around the

class, asking each other.

Answers

| . Have you ever been to Rome? Did you see the

Sist ine Chapel?

2. Have you ever been to Greece? Did you go to

De lph i l

3. Have you ever been to Americaf Did you go to

NewYorl<?

Have you ever been to Asia? Did you go to

Thai land ?

Have you ever loaded on too much softwarei Did

you manage to remove most of it?

Have you ever forgotten to save your work? Did

you lose a l l  o f  i t i

Have you ever got a virus? Did you manage to ger

r id  of  i t i

4 .

5 .

6 .

This is a review of some of the t ime exPressions tnat

students met in Unit 2.This exercise reinforces the

difference between those that refer to a specif ic t ime in

the past (e.g. /ost Christmos) and those that refer to a

period that extends from a t ime (specif ic or not) in the

past to the present (e.g. for oges)'  After checking the

students' answers, have them make examples about their

bes t  f r iends ,  o ther  c lassmates ,  o r  o ther  PeoPle .

Answers

Expressions l i l<e a:  l ,  3 ,  5,  7 and 8.

Expressions l i l<e b:  2,4,  6,  9 and 10.

Along with ever, these adverbs refer to a general t ime.

Chec l<  tha t  s tudents  unders tand the  mean ing  o f  each

example before doing the exercise. Yet is sometimes

diff icult ;  explain that i t  refers to an action that has not

happened so  fa r  up  to  the  present  bu t  w i l l  p robab ly

happen in the future. Point out that yet is used this way

in questions and negative statements.

When going through the answers, asl< students to

explain their choices. l f  they haven't noticed, point out

that ony and onrV.hing occur with never. Also' in many of

the sentences with o/woys, the verb or adiective is

stronger than normal: /ove ( instead of / ike), quite good

(instead of lust good) and terr ible ( instead of bod)'  Have

students tal l< about any of the sentences chat are true

for  them,  and then comple te  the  sentence s ta r te rs  w i th

persona l ised  examples .  Encourage s tudents  to  record

these in  the i r  no tebooks .

Answers

| . never 2. always 3. never 4. always 5. never

6. always 7. never 8. always

This exercise reminds students that how /ong refers to a

period of t ime and can often be used with the Present
perfect, when that period extends to the present, while

when refers to a specif ic t ime, and when i t  refers to the

past, i t  is often used with the Past simple. The exercise

also focuses on those verbs that can refer to act ions that

happen or states that exist over an extended period of

t ime (e .g .  be ,know,work ,hove)  and those tha t  usua l ly

don't  happen or exist over extended periods of t ime

(e.g. meet, get (morried). decide,leove. buy).

Practise the example conversation with students before

having pairs asl< each other. Remind them that they can

respond in any way they l i l<e. Extend the exercise by

having them asl< each other similar questions that are

Always/never

How long? When?
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Answers

l. How long have you known your girlfr iendl When
did you meet  her l

How long have you been married? When did you

get marriedi

How long have you been a vegetarianlWhen did

you decide to stop eating meat?

How long have you worked fo r  IBM?When d id  you

leave Compugraphics?

5. How long have you had this lobl When did you get
i t?

5. How long have you had a carf When did you buy
it?

appl icable to thei r  s i tuat ion.  For  example:
How long hove you hod red hoir?
When did you leove schoolluniversity?

This exercise reinforces the concepts in the previous
exercises.You can have students work individually
through the exercise before comparing their answers in
pairs. As an alternative, read the completed story to the
class,  whi le  they l is ten wi th thei r  Coursebooks c losed.
Then read i t  again,  but  th is  t ime inc lude the words in  the
gaps and don't tell them the verb: Even though I l ike
Englond, / ELANK o/woys 8[ANK to work abrood, ....
Students can then shout out the completed expression
(e.g. l 've olwoys wonted to work obrood). Continue like this
for each gap. Students can then complete the exercise in
their bool<s.

Real English

Refer students to the Real English note on o reol Ponic
Tell  them about a t ime you were in o reol ponic or o reol

hurry. Asl< them if they have ever felt this way. What did

they  do?

f ,  

. d .  

* ;  

:  

.
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: *  

- .  . . " /  _  - .  ,  j  - .  ,  -  j

riiii'.:tiil ceneral aovlce

Go over the four examples. Play the recording of the
four examples once all the way through. Then play it
again, pausing after each example so that students can
repeat. Pay attention to the intonation in each case.
Students can then complete the dialogues. Play the
recording so students can checl< their answers, and then

9  C o r  p - L e r '

have them practise reading the dialogues in pairs.Write

these patterns on the board to reinforce the structures
that follow:

Why don't you try + nounl-ing form
Hove you tried + nounl-ing form?
You could try + nounl-ing form
lf I were you,l'd (just) + vey$

Also draw students' attention to some typical responses

when peop le  g ive  adv ice :

Thonks. I hodn't thought of that.

Moybe l'll give themlit o try.

Yeoh, youie probobly right.

Answers

l .  do ing  a  search

2. the petrol stat ion down the road

3. nicotine patches

4. wait and improve your English a bit  more, tal<ing i t

next year

5. pressing Alt,  Control,  Delete, turn i t  off  and switch

it  back on again

The sentences giving advice are:

l .  Have you tr ied doing a search?

2. I  guess you could try the petrol stat ion down the

roao.

3. Have you tr ied nicotine patches?

4. l f  I  were you, I 'd wait and improve your English a

bit more.You could try caking i t  next year.

5. Have you tr ied pressingAlt,  Control Deletel I 'd just

turn i t  off  and switch i t  back on.

' ' '  t  Giv inq computer advice

This exercise gives students the opportunity to use the
language from I General advice. Have them work in
pairs, alternately asking for and giving advice. Ask if
anyone has ever had these problems, what they did and
whether it worl<ed. You may want to ask if students have
other computer problems and get the class to give them
some advice.

Refer students to 2 Giving computer advice to find
the two examples of this structure, and go over the
explanation.You could compare it to the use of o/woys
with the present continuous from the previous unit. The
matching tasl< practises the structure and also reinforces
several collocations. Ask students if they can think of
other things that can crosh,freeze and breok down.
For examole:
d screen (pipes,woter) con freeze
o comPuter (the market, the stock morket) con crosh
o cor (a mochine,talks) con breok down

Answers

l .  d .  2 . 6 .  3 .  c .  4 .  a .

Answers

l.  've 
always wanted 2. never thought 3. saw

4.  looked 5 .  f i l l ed  in  5 .  sen t  7 .  d idn ' t  hear

8 .  e -mai led  9 .  spent

Keep + - ing
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The second task  a lso  inc ludes  severa l  co l loca t ions .  Have
s tudents  under l ine  those tha t  a re  new to  them and
record them in their notebool<s.You can fol low up by
having students change any of the sentences to mal<e
them true for them. For example:
My dod keeps soying I should become o doctor.

They can then tal l< about them with a partner.

Answers

5.  crashing 6.  g iv ing 7.  get t ing 8.  phoning 9.  saying
10.  get t ing |  |  .  forget t ing 12.  los ing

jti:;f*l rurttrer practice

This exercise provides a chance for recycl ing the
language for giving advice. Encourage students co give
each other advice when they tal l< about the last two
quest ions .  F in ish  up  by  te l l ing  the  c lass  o f  any  persona l
experiences.You could extend this by asl<ing pairs of
students to role-play a dialogue between Simon and
Pete's (from the conversation on page 64) partners,
d iscuss ing  the i r  annoy ing  hab i ts  and o f fe r ing  each o ther
adv ice .  For  examole :
You know,he's reolly nice but he keeps on spending oll our
money on surprise weekend trips.

Play the recording of the three stories while students
just  l is ten,  and then p lay the recording again whi le
students fo l low along in thei r  Coursebooks.  Then have
them decide which story was the most  embarrassing.
Before having them discuss the quest ions in  the next
task in  pai rs ,  te l l  them about  any personal  exper ience
you have, or alternatively use this one:
I hove this friend who wos working on some English teoching
moteriol for the school website. After she finished, she did o
spell check to moke sure everything wos OK. There were no
problems, ond she posted the moteriol. A few weeks loter, o
student osked his teocher what'gerbils'were. The teocher
exploined, but the student stil/ /ooked confused. He wonted to
know obout the grommoticol structure'gerbils' not the
animols. Now the teocher wos confused. The student
exploined thot he hod reod oll obout them on the website. /t
turned out thot the student hod been looking ot o section
colled' Gerbils ond I nfi nitives'. T h e spell-ch ecker hod n't liked
the word'gerunds' ond hod chonged them oll to'gerbils'.

In  th is  exerc ise,  s tudents can work indiv idual ly  or  in
pairs. Tell them that the words they are lool<ing for
occur in the same order in the text. Remind them to
record complete expressions if they want to transfer any
to their notebool<s.

Answers

l .  m issed  ou t  ( t he  number  l )
2.  connected up ( the sound card)
3.  put  in  (a CD)
4. (felt) great
5. forgot (to switch it off)
6. (forgot to) switch it off
7. (As he) was putting (the case) bacl< on
8. professional (reputation).

, ,  ' ,1 nOvantages and disadvantages

Explain the task and then let students look bacl< through
the unit or through their notebool<s for useful language.
They can then wor l< in  pai rs ,  coming up wi th thei r  l is ts .
Alternatively, divide students into two groups: one
thinking of advantages, the other of disadvantages. Then
make groups of four, two from each side, to debate the
issue. ln either case, write some useful language on the
board.  For  examole:
They toke up too much time.
It's much more convenient.
They've simplified I complicoted things.
RememberY2K?
Theyie onti-sociol.

Follow-up

To recycle some of the language from this unit, nave
students role-play a job interview for a computer
support  person.  As a c lass,  bra instorm a l is t  o f
requi rements (both personal  and technical ) .  Then have
students worl< in pairs writ ing the dialogue between the
boss of  a smal l  company and the appl icant .  Wr i te some
sencence star ters to help get  them star ted:
Hove you hod much experience with ... ?
Hove you ever  . . .  ?
How long hove you . . .  ?
Whenlwhy did you leove ... ?
Whot would you do if ... ?

Students can then practise reading it before performing
it to another group.

Speak ing

Opposites
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Unit overview

General topic
Making plans and arranging times and places.

Dialogue

Jamie, Martin and Rachel discuss plans for celebrating
Rachel's birthday.

Language input

. Prepositional phrases for location: otthe stotion,
by the moin exit, at the bus stop, just in front of the
post offce, etc.

' Suggesting alternative times to meet: Con we moke
it o bit loter? etc.

. Expressions to show you don't mind: / 'm eosy. lt 's
up to you. l'm not bothered.

' Verbal expressions followed by the -ing form or
infinitive: Do you foncy going ... ?Would you like to
go . . .  ?  l 'd  rother  go . . .

. Choice questions: Do you want to do it now or sholl
we do it tomorrow?

Language strip

Use the language strip as a way to lead in to the unit.
Ask students to lool< quickly through the l ist and find
any expressions that they have used or could have used
before. Explain that in this unit they wil l learn ways to
talk about making plans to meet people. Encourage them
to choose some other expressions in the strip that look
interesting and to find out more about them.

Use the language strip later on in this unit for a small
group task. Ask students to choose four statements and
come up with what was said to prompt each one. For
examole:
A: Where is he? He should hove been here fortv minutes

ogo.
B; Ring him on his mobile.

You could also asl< them to find all the exoressions that
contain a modal auxil iary (e.g. Sholl we meet after work?
Can we moke it nine? I'll be under the clock).

You might need to explain some of the following
expressions:

' l f you say l 'm eosy when someone gives you a choice
of  th ings to do,  you don' t  mind which one you do,
and are asking the other person to make the choice
for you. For example:
A: Do you want to sit here or outside?
B: I'm eosv. You decide.

: J ; : l : ;  J : : : j l

l f  you pick someone up, you collect them from one
place to take them somewhere else - usually in your
car. For example: l ' l l  pick you up oround seven, OK?

You say Can we moke i t . . .  ?  wi th a t ime when
someone suggests a time to do something and you
want to do it at another time. For example:
A: How obout if I pick you up ot eight?
B: Con we make it nine? I don't finish work until eight.

A foyer is the entrance hall of a hotel, cinema or
theatre. In American English, this is called o lobby.

A mobile is a mobile phone. For example: I ' l l  have my
mobile with me, so give o ring if there's ony problem.

Remind students to record any of the expressions that
they l ike in their notebooks.

Lead in

You can use I Speaking to lead in to this unit.

-i i l l,"r1

First, have students guess how old each person is. They
can use the structure HelShe looks obout to begin the
activity.Then asl< the class to brainstorm all the different
people each person might meet. In pairs, they can then
discuss where they th in l< each person would usual ly
meet the different people they know. You could finish by
asking students to discuss which of the four people they
think would have the best social l i fe and why.

lfiiiilii#l waiting ror agesl

Use the questions to lead in to the reading tasl<, either in

smal l  g roups  or  as  a  who le  c lass .  Exp la in  tha t  i f  you

arrive just on t ime, you get there exactly at the cime you
p lanned.  G ive  s tudents  some o ther  examples  o f
expressions with just connected with meetings. For
examPre:

I wos just leoving when you rong.

I just mode it.

I t  might be interesting to divide the class into two
groups ,  ma le  and female ,  to  d iscuss  these ques t ions .

When students have f inished, have them get into mixed
gender groups of three or four to see i f  men and women
answer differently.

Speak ing
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Explain the situation of the reading text and have

srudents read i t  to themselves.They can then share their
reactions in pairs. Ask them if  they remember what o
rough oreo means and to explain why they thinl< the
writer described Moss Side as o rough areo (there is a lot
of drug dealing and prosti tut ion there). Play the
recording of the text as students fol low in their
Coursebook. Encourage students to underl ine any
expressions or col locations they are interested in. You
may want to point out these expressions connected with
meet ing  peop le :

slt somewhere by myself
she is o/woys worried about being left on her own in o bor
she finolly turned up
I wos beginning to worry
sorry, I'm lote

So thot I didn't hove to woit oround for vou
spoi/ the evening

Remind students to add the expressions to their
notebool<s.

I

:iii speating

Lead in to this task by tell ing the class who you are most
li l<e, and then tell them a waiting story of your own.
Encourage the class to asl< you questions and then to
recal l  any expressions that  you used.  Wr i te these on the
board to help students when they te l l  the i r  own sror ies
in smal l  groups.

Preposi t ions cause learners of  Engl ish a lo t  of  problems.
Remind students that they are best learnt in phrases, as
is the case here. Before doing the tasl<, elicit a l ist of
potential meeting places (e.g. bors, coffee shops, cinemos)
and then asl< Whereobouts exactly in these ploces con you
meetT Listen to students' suggestions without correcting
them. This g ives you a chance not  only  to hear  how wel l
they use prepositional phrases, but also where they are
lacking in specific vocabulary to describe different parts
of a olace.

Have students do this exercise in oairs and then
compare answers with a partner. After you've clarif ied
any problems, students can test each other in pairs: one
person reads the beginnings l -7 whi le  the other  person
tr ies to remember as many of  the three possib le endings
as they can.You should explain that bit in f. means port.

Tell students to record any prepositional phrases or
collocations in their notebool<s.

Answers

l .  c .  2 .  g .  3 .  a .  4 . b .  5 .  d .  6 .  e .  7 . f  .

Use the  p ic tu res  on  page 7 l  to  p rac t ise  these

preposit ional phrases. Students can take i t  in turns
describing where people are and then turn i t  inro a
memory  game.  One s tudent  c loses  the  Courseboo l<
while the other tr ies to remember where each Derson
was. For examole:
I think the people in the picture on the right were in o pub.

You could also use the pictures to revise the past simple
and past continuous tenses in storytel l ing. Asl< students
to use sentences starters l ike:
Lost week I wos ot the oirport,  when suddenly . . .
While I wos woiting for my friend in the pub the other doy, ..

. . 1
.  . I  Pronunc ia t ion :  weak fo rms

Explain to students that the schwa, /e/,  is common in
preposit ional phrases because i t  al lows us to say them
quicl<ly and smoothly. As you play the recording, asr<
s tudents  to  l i s ten  fo r  the  sound and then p lay  i c  agarn ,
wh i le  s tudents  l i s ten  fo r  the  word  tha t  has  the  most
s t ress .  P lay  rhe  record ing  a  th i rd  t ime,  paus ing  a f te r  each
sentence, so students can reDeat.

After students have put the dialogues in order and
checked their answers from the recording, point out
how then is often used at the end of questions as a way
of  check ing  or  inv i t ing  the  o ther  person to  comment .
Have pairs of students practise these dialogues and then
tel l  them to worl< with a new partner having similar
conversations about places in the town/city where they
are  s tudy ing  or  the  area  around the  schoo l .  Go around
mal<ing sure they are using the weak forms.

Answers

|  .  c . ,  a . ,  D .

2 .  c . ,  a . ,  b . ,  d .

3 .  b . ,  e . ,  f . ,  d . ,  a . ,  c .

Tell  students about the places where you meet peopre
before  hav ing  them d iscuss  these ques t ions  in  g roups .
Write some useful phrases on the board. For exampre:
It's reallv convenient.
A lot of young people hong out there.
It 's o greot spot for . . .

Speaking
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Speaking

This tasl< leads in to the l istening tasl<. Start off by asl<ing
students the questions. Ask if there are any particular
traditions that they have now or remember when they
were younger. Talk about yourself too. Then get students
to individually ranl< the activ;t ies. Point out the
collocations have o quiet meo/ and c/ose friends and fomily.
Give students some more exDressions with hove
o quiet ... (night in, drink, word with someone). Write some
expressions on the board for when they compare
ran l<ings:
That's what I'd reollv like to do.
fhot's not reolly my kind of thing.
/ used to like doing that, but I'm getting too old for it now.
Thot's not very exciting, is it?

Exolain the situation and ask students to l isten for what
Rache l ,Jamie  and Mar t in  dec ide  to  do  and no t  to  do  fo r

Rachel 's birthday. Play the recording, mal<ing sure that

students cover the text. Get them to discuss the
answers in pairs. Tel l  them to keep the text covered as

they  do  th is .

Answer

They end up deciding to go bowling. They're going to
meet at eight in the foyer of the bowling alley near the
station. Martin is going to tell Stella and Mil<e so they
can join them. (They decide against going to a musical
and Ben's caf6 to hear iazz.)

Next, let students read the conversation as you play the
recording again. Then asl< students, in pairs, to fi l l  in the
first two or three gaps from memory before you play
the recording again, this time with pauses so that they
can checl< and fi l l  in the missing words. Do this two or
three gaps at a time unti l the end. Play the recording
through one more time with students following the text.
lf you want students to read the conversation, or parts
of  i t ,  in  pai rs ,  use the tapescr ipt  on page l5 l .  The miss ing
words are highlighted in colour.

Answers

Words in gaps in the conversation:
l. They're lovely 9. Can we make ir
2.  fancy doing 10.  g ive them a r ing
3.  I 'm easy |  |  .  don' t  you
4.  making 12.  actual ly
5.  supposed to be 13.  middle of  the weel<
5. Ben's
7.  somewhere e lse
8. do you fancy going

10  Mee t i no  DeoD le

You may need to explain a couple of expressions:
. lf a place l ike a caf6 or restaurant does something,

they offer it. For example They do o curry night every
Mondoy. They do o mixture of old soul ond R &B on
Sundoys.

. lf you chill out, you relax, often after you have done
something tir ing. For example: Thonks for the
invitation, but I think I'm just going to go home ond chill
out. Refer students to the Real English note on chil l
out.

Encourage students to go bacl< through the conversation
and add any expressions that they find interesting to
their notebool<s.

Students  can d iscuss  these ques t ions .  wh ich  fo l low on
from the conversation, in small  groups. Explain that i f
someone is fussy, they aren't  easy to please, or they are
wor r ied  about  smal l  de ta i l s .  For  example :

We con never decide on the best ploce to meet ofter work.
Everyone's so fussy. ltt either too noisy,too smoky or too
expenslve.

Also, explain that if you go olong with someone's suggestion,
you agree with i t .  When students have f inished, tel l  them
to close their Coursebool<s and asl< you the quesrions.

Before students worl< on the role play, brainstorm a l ist

of useful exDressions for each situation and write them
on the board. You might also want to give them the
open ing  l ines :

A: Hello?

B: Hi. Mort in here. I  just wonted to let you know .. .

A: Hello. Moortown Bowling.

B: Hello. I  wos wondering i f  I  could .. .

Go around he lp ing  w i th  language d i f f i cu l t ies  and then
have students practise a few t imes together before acting
it  out to another Dair.

This exercise focuses on t ime expressions fol lowing Con
we moke i t  . . .  ?  Go over  the  examples ,  mode l l ing  the
pronunc ia t ion  and then exp la in  the  tas l< .You might  want
to do the f irst one as an example.Asl< students to pay

attention to the sentence(s) fol lowing the question.

Explain that the clue to completing the exercise can be
found there. As you go through the answers, ask
quest ions ,  focus ing  on  some o f  the  o ther  language used.
For  example :

How long is 'for 
oges', a relotively short or long time?

What time would you need to leave home to get to school on
time?

6'l
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What ore sorne TV progrommes that you don't wont to missT

Whot places can you be'awoy from'7 (work, home, my desk)

Why might you need to toke o doy off work? How obout on
hour or o yeor?

Answers

|  .  e igh t  2 .  la te r  3 .  ear l ie r  4 .  s ix
5. next weel< some t ime 6. some other t ime

Have students go back and underl ine the examples
where the t ime expression is not specif ic (o bit
loterleorlier, next week some time, some other time).

. : . . . i  -. '1 Free practrce

l f  you want to make the f irst task a l i t t le easier, write a
couple of key words on the board to help students
remember. For example:
I  .  work  . . .  seven
2. meeting . . .  fve .. .  oges
etc.

After pairs of students compare their answers for the
second task, asl< them to practise the conversations
using their dif ferent reasons.

Go over the examples with the class and practise the
pronunciation, particularly the srress pattern in /t 's up to
you. When students find these expressions in the
dialogue, remind them to look at words around them
too. For examole:
Whotever. l'm eosy. lt's up to you, reolly.

Briefly discuss the questions as a class before having
students complete the d ia logues.

Answers

l .  easy
2. don't
3 .  , p
4. easy
5. bothered
5. to

Point out the expression Whenever suits you. Practise the
pronunciat ion with the class and then ask a few
questions and have students respond with wheneyer suits
you or whotever suits you.For example:
When shall we hoye o test7
Do you wontto do this exercise now or woitt i l l  tomorrow?
Sholl I ploy the recording first or do you wont to reod it fust?

Have pairs of students practise the conversation and

then mal<e similar conversations. (Note that i f  you

wanted to be annoying, the conversation could go on for

a  long t ime. )

i ,  i

ii]t$ii The -rng form and the infinitive

This area of grammar can cause a lot of frustration for
students.There are no practical rules for determining
whether a gerund or infinit ive is used, and although
students probably ' l<now the ru le '  that  modal  auxi l iar ies
are followed by the verb without to, they often sti l l  make
mistakes. As always, remind them that recordinq rhese
verb phrases in  expressions wi l l  he lp.

After going through the explanations, students can test
each other in pairs. One person says Do you foncy ... Z
and the other, without lool<ing ar the Courseboor,
responds wi th going . . .  2

Students  can wor l<  ind iv idua l l y  and then chec l<  the i r
answers from the recording. Then have them practise the
conversa t ions  in  pa i rs .  Po in t  ou t  and exp la in ,
i f  necessary, some of the other expressions used here:
thot new Moroccon ploce

It might be o lough.
It might be nice to get out of town.
o friend of mine

Have s tudents  go  back  and under l ine  the  comple te
exD ress tons .

ii,,Lifi{ rurtt''"r. pr".ti."
Before getting srudents to do the tasl<, model the first
item as an example with a student:
A: Do you fancy going swimming later?
8: Io be honest, I'd rother just go for o run.

Encourage students to use different expressions for
making suggestions.Then have them work with anotner
partner for the second part.
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Answers

|. going, stay 2. going, try 3.To go, to do 4.To go,
invite 5.To go, stay 6. go, to go



Answers

Possible answers:

l .  A:  Do you fancy going swimming later i
B: To be honest, I 'd rather just go for a run. lt 's a

bi t  too cold.

2. A: Do you want to go to visic my parenrs chis
weel<end?

B:

3. A:
B:

4. A:
B:

5. A:

B:

6. A:
B:

To be honest, l 'd rather stay home and catch
up with worl<. I 've got an important deadline to
meet.

Would you l i lce to go ro a concert next Friday?

Yeah, that 'd be great. Shall  I  phone now and
bool< t icl<etsf They might sel l  out.

Do you fancy going to that new club tonight?

I 'd rather go to Rock City instead. l t 's cheaper.

Do you fancy eating Chinese for dinner
tonight?

I 'd rather eat Mexican instead. I  had some egg
ro l l s  fo r  lunch.

Shall  we go to a caf6 for lunch?

Yeah, that'd be great. Do you wanr to go to
that new place round the cornerf I  hear i t 's
real ly good.

Refer students to the Real English nore on thot new
club.

The -ing form, infinit ive with to or
inf in i t ive wi thout to?

This exercise also revises expressions with get used to,
moke and /et from previous units. When you have
checked students' answers, they can asl< each other in
pairs. Alternatively, give each student a number from I to
8 and asl< them to memor ise the corresponding
quest ion.They then go around asking thei r  quesr ion ro
other students. Have students record the complete
expressions in their notebool<s.

Answers

l .  us ing 2.  s tay 3.  learn 4.  doing 5.To do 5.  doing
7.  do 8.  going

ifi:;,$ Do you want to ... or shall we ... z

Some students may be curious about the use of sho//.
These days it is common in conversational Brit ish English
for making offers and suggestions. In American English it
is  less common. When checl< ing the answers,  model  the
pronunciation, in particular the intonation pattern of
choice quest ions wi th just  two opr ions ( r is ing on the
first choice, fall ing on the second). Then students can
pract ise in  pai rs .

1O Mee t  nq  peop le

Answers

l . c .  2 . a .  3 . e .  4 . b .  5 . h .  6 . d .  7 . f .  8 . g .

For  the  second task  go  over  the  example ,  po inc ing  ouc
the use ofjust and asl< the tag question sho/l  we? that
fol lows sentences start ing with Let 's. Encourage students
to fol low a similar pattern. When the pairs of students
have f inished, have a few of them share their answers
wi th  the  who le  c lass .

.:.- - ".1
. .  .  '1  Fr€€ pract rce

Allow students a few minutes to look bacl< through the
un i t ,  inc lud ing  the  language s t r ip ,  and then to  th ink  about
the denils of their plan. To make this easieq you might
want to give each student a weekly or monthly calendar
so they can note down the dates and t imes. Go over
some expressions for turning down invitat ions. For
examPre:

I'm ofroid I'm busy thot doy. Could we moke it onother time?

l'm sorry I won't be able to make it.

l 'm . . .  e r  . . .  wosh ing  my ho i r  then.

Fol low-up

Have pairs of students imagine that they are a company
that sets up dates between young people by organising
an activi ty i l lustrated in one of the pictures on page 75.
They should worl< out the detai ls of how it  actual ly
worl<s: what the couple do, the price, etc. Have students
then exp la in  the i r  ideas  to  the  res t  o f the  c lass .You can
then get them to vote on the most interesting or
unusual ideas. Then ask students to imagine that they
have just come bacl< from one of these events and have
them write about their exoeriences.
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Unit overview

General topic
Talking about different means of transport and
journeys.

Reading
Stereotypes of people who drive certain vehicles.

Language input
' Number adjectives: o two-hour drive, o fifteen-minute

woll etc.

' Driving vocabulary: looks in his mirror, goes through
red /rghts, etc.

. Comparatives and superlatives: The sooner,the
better. ltt much cheoper thon it used to be. lt's one of
the best places to eot in town.

. Transport collocations: We got delayed in Rome. /t's
a very fast line.We broke down just outside Durhom.
fhe seo wos a bit rough. etc.

Language str ip

Use the language str ip as a way to lead in to the unit.

Ask students to look quicldy through the l ist and f ind

any expressions that are true about themselves (e.g. I

con't  drive). Explain that in this unit  they wil l  learn ways
to talk about dif ferent kinds of transport and journeys.

Encourage them to  choose some o ther  express ions  in

the str ip that look interesting and to f ind out more

about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group task. Asl< students to f ind those expressions that

are connected with planes (e.g.The f l ight took eleven

hours), cars (e.g. I  dr ive oVolvo), trains (e.g. We hod to
stond oll the woy) and ships (e.g. / get seosick just thinking
obout ferr ies).There is another exercise l i l<e this later on
in  the  un i t .You cou ld  a lso  as l<  s tudents  to  f ind  those

expressions containing a verbal expression fol lowed by
an inf init ive without to (Sholl  we get o cob?) and those
followed by an -ing form (l don't mind going by cooch,
octuollv\.

You might need to explain some of the fol lowing

exDressrons :

. There is a stereotype that someone who drives o

Volvo is safe, sensible and boring.

'  l f  you stop over somewhere on a f l ight, your plane lands

and remains at the airDort for a t ime before
cont inu ing  on  to  the  f ina l  des t ina t ion .  Dubo i  i s  par t  o f
the United Arab Emrrates.

You might say We had to stond oll the woy when
tall<ing about a train journey. For example: By the time
I get the troin,there ore no seots left ond I hove to stond
oll the woy.

lf you describe a fl ight as o bit bumpy, you mean there
was some turbulence. For example: Why does it
olwoys get bumpy when they bring round the coffee?

An occident block spot is one part of a road where
lots of accidents happen - often, there is a sharp
corner  tnere.

Remind students to record any of the exoressions that
chey l ike in their noteboot<s.

Lead in

One way to  lead in  ro  ch is  un i t  i s  to  wr i te  co4 t ro in ,p lone
and coach on the board and to have groups of students
brainstorm the advantages and disadvantages of
travel l ing by each. El ici t  some adjectives l i l<e expensrve,
convenient, fast, comfortoble, etc. so that they can mal<e
compar isons .  Th is  w i l l  g ive  you a  chance to  assess  how
wel l  s tudents  use  compara t ive  and super la t i ve
structures, an area covered later on in the unit.

Use these questions to lead in to the reading tasl<. Start
off  by asking students to guess what l<ind of car you have
(or  wou ld  have i f  you  don ' t  have one) .  Encourage them to
exp la in  che i r  reason ing .  For  example :
You've got kids, so you've probobly got o big cor.

You look iike the kind of person who drives one of those new
minis.

You can then ge t  s tudents  in  smal l  g roups  to  do  the  same.
lf  most of your students don't  have cars, tel l  them to
d iscuss  what  car  they  th ink  each o ther  wou ld  have.

You can then tal l< about the two patterns. Explain that we
often use the expression tend to to avoid making too big
an overgeneral isat ion. Give them an example for each

Dattern:

People who drive red cors tend to speed.

People who drive block cors use them to pretend they ore
tmportont.

You could extend this act ivi ty by asl<ing what
characterist ics students associate with dif ferent colours.
Th is  can be  qu i te  in te res t ing  in  mu l t i cu l tu ra l  c lasses .

Speaking
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Transpo r t  and  t [ ave

Have s tudents  d iscuss  the  p ic tu res  o f  veh ic les  in  pa i rs .
Write some sentence starters on the board. For
examole:

A driver of o vehicle /ike this is probobly o ...
A driver of o vehicle /ike this probobly uses it for ...

Before going on to the reading, asl< i f  anyone actual ly
owns one of the cars in the oictures.

riitliril wtrite you reao

Explain that the art icle students are going to read is a l ist
of stereotypes from Britain. After they have read through
the  tex t ,  they  shou ld  d iscuss  the  answers  and the i r
reactions with the same partner they worl<ed with in
I Speaking.

Answers

l .  D  2 . F  3 .  E  4 . C  s .  B  6 . A

Play the recording of the texr as srudents follow in their
Coursebool<s.  Encourage them to under l ine any
interesting expressions or collocations. You may want to
point  out  or  expla in the fo l lowing:
. lf you sweor ot so/neone, you use bad language to

abuse them verbally. For example: How mony of you
only sweor when youTe driving?

' lf someone cuts in front of you,they move quicl<ly into
the same lane wi thout  leaving themselves or  you
mucn room to manoeuvre.

' Hippies were part of a big yourh movement in the
late 1960s. They grew their hair long, rool< lots of
drugs and bel ieved in peace and love.

' lf you don't get round to dotng something, you don't do
what you were planning to do because you haven't
got the time. For example: I 'm sorry I hoven't got round
to finishing the homework. I've been reolly busy.

' l f something is customised, it has been changed to
mal<e it more personal or unusual. We tall< aoour
customised cors or customised computers.

Tell students to record the expressions rhey find in their
notebool<s.

These quest ions can be d iscussed in smal l  groups.  l f
possib le have a l l -male and a l l - female groups.  Then af ter
students have finished tall<ing, get the whole class
together to compare ideas to see if there are any gender
differences.

I
i  Number adiect ives; .

Students are often confused about this aspect of English.
Have them read the two examples from the art icle.
Checl< that they l<now what the expressions mean

before asl<ing the question and going over the
exp lanat ion .  S tudents  can wor l<  ind iv idua l l y  on  the  tas l<
and then chec l<  the i r  answers  in  pa i rs .  Make sure  they
are hyphenating the two parts of the adjective. For exrra
practice, they can test each other: one person reads the
first part while the other reformulates i t  into a number
adjective without lool<ing at the Coursebool<.

Answers

2.  l t 's  a three-hundred-pound sui t .
3 .  I  had a f i f teen-minure waic.
4. She's got a five-year-old son.
5.  I  d id a four-mi le jog/run.
5. lt 's a fifteen-minute ride by bus/bus ride.
7. lt 's a two-week cruise.

Students  can then ta l l<  about  the  ques t ions  in  pa i rs .

Driv ing vocabulary

To lead in to this task, write the word driyer on the
board .  Ask  s tudents  to  suggest  o r  use  the i r  d ic t ionar ies
to f ind adjective col locations. Here are some examples:
o dongerousl recklesslbodlcorefull sofelexperienced + driver

Ask  s tudents  to  dec ide  wh ich  are  negat ive  and wh ich
pos i t i ve .  You can then have them d iscuss  the  ques t ions  as
a  c lass  or  in  smal l  g roups .  As  you check  the  answers ,  asK
quest ions  to  chec l<  they  unders tand the  mean ing  and to
extend their l<nowledge of these expressions. Here are
some suggestions:

Whot should you do if your indicotors aren't working, then?

/s it /ego/ to tolk on your mobile while you're driving? And to
text on it?

Do you think lt's true thot men just check the mop rother
thon osk for directions?

Whot do you do when someone cuts in front of you?

Why do you think they're colled'blind corners'? How would
you soy it in your own longuoge?

Answers

l .  c .  2 .  d .  3 .  a .  4 .  e .  5 .  b .  5 .  h .  7 . i .  8 .  f .
e.  j .  10.  s .

Have s tudents  d iscuss  the  ques t ions  in  pa i rs  and te l l  each
other  about  any  exper iences  they  have had.  Te l l  the  c lass
an example so they can see how the sentence trames
worl<. For example:
I wos in the cor with my best friend once and we olmost hod
on accident becouse he overtook this bus on a blind corner.
Fortunately, the cor coming in the opposite direction swerved
out of the wov.

This is a good way to review the past tense of irregurar
verDs.

Speaking
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Speaking

J Comparat ives and super la t ives

This  exerc ise  in t roduces  some common express lons

containing comparatives and superlat ives. Explain the

situation and play the recording. Mal<e sure students

cover the dialogue. Then have them quicl<ly checl< their

answer in pairs before playing the recording a second

time while they complete the gaps. Once they have

finished, they can checl< their answers with you. Play the

recording one more t ime before having students practise

the conversation in oairs.

Answers

l.  (The sooner,) the better.

2. ( l t 's one of) the best places (to eat in town),

3. (so) the cheaper, (the better)

4. ( l t 's) much better (than i t  used to be).

You may want to point out the following expressions:
. lf you say you're storving, you are very hungry. For

example: Whot's for dinner? l'm storving.
. Ask students if they remember the expression o bit

short of money.
. lf you go o reolly roundoboutwoy,you go to a place by

an indirect route. For example: No, if you come out of
exit 9,you hove to go o reolly roundobout woy to get to
my ploce.ltt better to use exit 12.

. lf you say to someone We'rell 'm off,you are saying
you're leaving. For example l 'm off. See you next week.

Refer students to the Real English note on be ofl

You could a lso checl< that  s tudents l<now the guidel ines
for making the comparative and superlative forms. Write
some typical phrases on the board with the adjeccives
gapped out. Ask students to complete them with the
correct form. Here are some examples:
They soy flying is the . . . way to trovel. (sofe - sofest)

There's olwoys someone much ... offthon yourself.
(bad - worse)

Whot's the ... flight to New York ot the moment?
/ehenrl  -  rhcahect\

{100? Thot's much ... thon l thought it would be.
(expensive - more expensive)

Use these questions to fol low on from

I Comparatives and superlat ives. You could add

more  ques t ions  co  Prac t ise  some more  comParar ive  and

superlat ive forms. For example:

Hove you ever ordered the rnost expensive thing on the

menu?

ls it true the more expensive the restouront,the smoller the
port ions?

Do you think it's sofer on the rood these doys?

Which is the cleonestlfastest/most comfortable underground

systern/bus system you've ever been on?

.)
:  " l ^, , , - . . ,1 Comparing now with the past

t t *  ex tua l i sed

examples of comparative structures. Lead in by asl<ing

students what changes they have noticed in their towns,

countr ies, society, or the world in, say, the last ten years.

L is ten  to  the i r  ideas  and then have them comple te  the

sentences .When chec l< ing  the i r  answers ,  ask  what  they

th ink  the  person is  a lk ing  about .  For  example ,  number  I

cou ld  be  about  a  new comDuter  and number  8  about  a

c lub .  S tudents  can then use th is  in fo rmat ion  to  as l<  each

other  oues t ions  in  the  second tas l< .

Answers

l .  last  2.  before 3.  b igger  4.  used 5.  much 5.  b i t
7 .T ime 8.  good 9.  remember 10.  be

Poin t  ou t  the  mod i f ie rs  much.  o  b i t .  and the  os  . . .  os

s t ruc tures  in  numbers  8- l0 .Then have s tudents  go  back

and under l ine  the  comple te  express ions .  For  example :

It t  better thon my /ost one.

Students  can then tesc  each o ther  in  pa i rs :  one person

reads  the  incomple te  sentence and the  o ther  says  the

comple te  phrase w i thout  look ing  a t  the  Courseboo l< .

Have the  c lass  do  the  fo l low-up task  in  pa i rs ,  dec id ing

what  the  ques t ions  wou ld  be .  Encourage them to  use

some of the structures they have learned.

" :  |  -.  I  Comparat ive phrases

These are fairly common fixed expressions. As you are
checl<ing students' answers, practise the pronunciation of
these phrases.You could a lso as l< students i f they can
thinl< of other situations when they might be used. You
could review this later on in the class or the next day, by
writ ing each half on a separate slip of paper, making
enough slips for each student (and one for yourself if
you have an odd number). Tell students to memorise
their half and then go around saying it unti l they find
thei r  matching hal f .
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Transport and travel

Answers

l .  d .  2 . f .  3 .  e .  4 . a .  5 .  c .  6 .  b .

Fol low up wi th the personal ised sentences.  Go arounc
helping when necessary. Before having students tall< to
their partner, model the two examples with a student.
Encourage them to add follow-up comments too. For the
last task, you may need to explain that if you hove o l ie-in,
you sleep later than usual because you don't have to get
up. For example:
I think I'll have o bit of a lie-in tomorrow since it! Sundov.

Before students try 7-l2, you might need to explain that
As for os ... islore concerned means lf we ore tolking obout
. . .  and is  a way of  g iv ing an opin ion about  the th ing
being discussed. You might want to help the class oy
giving your own example for 7 . For example:
As for os computers ore concerned, I personolly think the
smoller,the better.

Tell students that they just need to add nouns to 7-12.
They wil l also need to choose is or ore. /s should be
used for uncountable nouns l ike coffee or food, while ore
will be used for plural nouns l ike computers or desserts.
As they are writ ing, check their ideas to ensure rney
make sense and to check they have chosen is/ore
correcuy.

Draw students' attention to the two model
conversations at the top of the right-hand column and
then encourage them to have s imi lar  conversat ions in
pai rs ,  us ing thei r  own ideas f rom 7- l2. fhey could then
change partners and have similar conversations about
the other topics suggested. Alternatively, they could
worl< with a partner and write conversations about
these toDics.

This exerc ise focuses on a common pat tern us ing
superlatives. Go over the examples, explaining that if you
give somewherelsomething o miss, you decide against going
there or doing it. You should also explain, if necessary,
that o tourist trop is a place that attracts a lot of tourists
and overcharges them; and that if something is o rip-off,
you pay more for something than it is worth.As you
checl< the answers, tell students examples of places you
know. For the last task, you could have students choose
places in the town/city they are studying in or their
hometown, if this is different.

Answers

| . biggest 2. best 3. most beautiful
4. most expensive 5. worst 6. oldest 7. nicest
8. most interesting

Finish up by writ ing the patterns on rhe board and
encouraging students to copy them with a few of their
personal ised examples in  thei r  notebooks.
/ t 's  one of  the . . .  p loces to . . .
/ t t  one of  the . . .  (p loces)  in  . . .
/ ts  one of  the . . .  b i ts  of  . . .

" : .  
'  '  

;  "  
" -  iJ '  

:

Lead in to the tasl< by tell ing students about a Journey
you have tal<en. Here is an example:
One of the most uncomfortoble journeys l've ever token wos
in southern Chino. lt wos supposed to be o ten-hour bus ride,
but it turned out to be more like twenty-four hours. The bus
wos reolly smoll ond wos crowded with people ond boskets of
onimols. Luckily, I had a seot, but I couldn't actuolly move my
legs much becouse there wos no room with oll the stuff that
was piled on the bus ...
Have students l isten and then asl< you questions. Repeat
the story and have them listen for expressions and
col locat ions.  Wr i te the ones they remember on rne
board.  Before as l< ing them to d iscuss the quescions in
small groups, go over the suggested structures. Ask for
a few volunteers to tell their stories to the class.

. . . , , , ] _ _
,  : . i  How was your journey?

;  $ r l  ,

To lead in to the tasl<, divide students into four groups.
Ask  each group to  b ra ins to rm co l loca t ions  anc
expressions connected with each form of transport in
the  p ic tu res  on  pages 80  and 81 .  You cou ld  have
students write on big sheets of paper, put them up rouno
the classroom and have students wander around lool<ing
at the other groups' work. Then do the exercise, asking
students to see i f  any of their phrases turn up. When
students  compare  the i r  answers ,  te l l  them to  under l ine
the  express ions  tha t  he lped them.

Answers

2.  t ra in 3.  car  4.  car  5.  t ra in 6.  p lane T. ferry
8. ferry 9. plane | 0. ferry I l. car | 2. train

. . " . - t. ',_,;,i Trip expressions

This exercise helps reinforce the expressions from
2 How was your iourney? Once students have
completed as many gaps as they can remember and
looked bacl< to check, have them test each other in pairs
Then explain that repeating the tasl< from I Speaking
wi l l  he lp thei r  f luency and overal l  per formance.  Rete l l
your story with some of these expressions too.

Speak ing

Superlat ives
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Answers

l .  a .  ove r  b .  d i d  c .  caugh t  d '  8o t

2 .  a .  j u s t  b .  c rowded  c .  l i ne

3.  a.Traf f ic  b.  down c.got  d.  any

4 .  a .  go t  b .  sea  c .  ca lm

Explain the situation and what you want students to do

and play the recording. Then get them in groups to

d iscuss  the i r  in i t ia l  reac t ion .  Nex t ,  p lay  the  record ing

again so that they can add to their notes. Play the

recording one more t ime as students fol low the

tapescr ip t  on  page |  52 ,  under l in ing  any  express ions  they

find interesting.You may need to explain that Covencry

is  a  c i ty  in  the  Mid lands  area  o f  Eng land,  and tha t  i f  you

say something is o poin or a poin in the neck, you mean

that i t  is annoying.

Answers

Speal<er I travelled by train. He had to stand all the
way and the carriage was full of football fans
who were dr in l< ing and smol<ing and
shout ing.

Speal<er 2 travelled by plane. Their f l ight was delayed
for two hours and was quite bumpy. Then
their baggage was lost and they won't get it
back for a couple of days. Finally, they were
overcharged for the taxi fare from Gatwicl<.

Speal<er 2 had the worst journey.

Use the  p ic tu res  on  page 8 l  to  lead in  to  th is  task  to

he lp  genera te  some ideas .  As l<  i f  s tudents  have ever  had

a punc ture  on  the i r  b i l<e ,  mi les  f rom home wi thout  a

repa i r  l< i t ,  o r  been in  a  car  acc ident .  Exp la in  tha t  in  the

UK, the Automobile Associat ion (AA) provides road

assistance to members i f  thev breal< down. Ask students

what, i f  any, the equivalent organisations are in their own

count r ies  and whether  anyone has  had to  ca l l  them out .

Give students t ime to lool< bacl< at the Drevious

exercises before they come up with their story.You

might want to have students write their story for

homeworl<.

. i
I  Learner advice:  d ict ionar ies

This  exerc ise  exp l i c i t l y  reminds  s tudents  o f  the

impor tance o f  co l loca t ion  and the  impor tance o f

learning more with words you've met before and the

importance of learning to do more with words you've

met before. One way to exploit  this is to write the

seven headwords on the board, point ing out that stop

here is a noun, and have students in pairs write

sentences  us ing  them.  Then do  the  exerc ise .  S tudents

can then go  back  and mod i fy  any  o f  the i r  sen tences

where they have found a more appropriate col location.

Encourage them to record the col locations that are new

to them and that seem useful in their notebool<s.

Answers

| .  cab 1.  car  3.  s too 4.  t ra in 5.  bus 6.  coach
7. fl ight

This exercise fol lows on from 6 Learner advice:

d ic t ionar ies ,  and is  a  good oppor tun i ty  to  ta l l<  about

co l loca t ion  d ic t ionar ies .  l f  you  have some ava i lab le ,  b r ing

them in  to  show s tudents  and le t  them comoare  these

with their own dict ionaries. l f  vou have access to the

In te rne t .  vou  cou ld  a lso  do  th is  w i th  severa l  o f  the  on l ine

d ic t ionar ies .

l f  poss ib le ,  have a  co l loca t ion  d ic t ionary  in  the  c lass  w i th

you and when someone asl<s you for a good col location,

or  when you are  g iv ing  feedbac l<  on  co l loca t ion  er ro rs ,

give the dict ionary to a student to look up suggestions.

Fo l low-up

As l<  pa i rs  o f  s tudents  to  choose one o f  che  fo rms o f

t r a n s p o r t  i n  t h e  p i c t u r e s  o n  p a g e s  8 0  a n d  8  L  T h e n

exp la  n  rhar  rhey  are  an  adver [ i s ing  team tha t  has  been

asked to  run  a  p romot iona l  campaign  to  encourage more

peop le  to  rake  rhe i r  chosen fo rm o f  t ranspor tac ion .

They  shou ld  come up w i th  a  s logan and a  wr i te  a  two-

minute  rad io  commerc ia l .  Te l l  them tha t  they  can ta lk

about the bad things associated with other forms of

transporcation (e.g.Tired of bumpy f lrghts, lost luggoge ond

long deloys?). Encourage students to use expressions from

the un i t .Then d iv ide  the  c lass  in to  two b ig  g roups  w i th

one person from each pair.  Each person then performs

the i r  commerc ia i .
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Language str ip

Use the language str ip as a way to lead in to the unrt.
Ask  s tudents  to  look  qu ick ly  th rough the  l i s t  and f ind
any expressions that are true for them (e.g. / 'm ol lergic to
nuts). Explain that in this unit  they wil l  learn ways to tal l<
about food and diet.  Encourage them to choose some
other expressions in the str ip that lool< interesting and
to  f ind  ou t  more  about  rnem.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group tasl<. Asl< students to choose several of tne
expression5 that contain i t  or this (e.g. / t i  very good for
you, but I  con't  stond i t  myselfy and discuss what is being
referred to. Alternatively, asl< them ro f ind al l  the
expressions with contractions and to practise saying
t h e m .

You might need to explain some of the fol lowing
express ions :

'  Hoggis is a tradit ional Scott ish food consist ing of a
sheep's stomach stuffed with minced meat.

'  l f  you ore ol lergic to something, you become i l l ,  get a
rash or start sneezing when you eat, touch or smell
something. For example: I  frnd o lot more people ore
ollergic to cots ond dogs these doys.

'  l f  something is b/ond, i t  has very l i t t le f lavour or rasre.
For example: fhis tostes o bit  blond. Con you poss the
soy souce?

. lf you say the house redlwhite, you are referring to
wine, usually the cheapest one the restaurant offers.

l f  food is or hos gone off, it is no longer fresh, and
smells or tastes bad. For example: I think this milk's
gone off.

lf you say I'm so hungry, I could eot o horse, you are
emphasising rhar you are very hungry. For example:
Whot time's dinner? I'm so hungry, I could eat o horse.

ln England, Yorkshire pudding often accompanies roast
beef. lt is made of f lour and water and is savoury. nor
sweet. Despite its name, it isn't a dessert.

lf you describe food as yummy, you are saying ic is
del ic ious.  You can a lso say yum. For  example:
A: What's for dinner?

8: Curry.Yum!

lf you hove o sweet tooth, you really l i l<e eating sweet
food.

lf food is very moreish, it 's so nice, you want more ano
more of it.

Remind students to record any of the expressions that
they l i l<e in their notebool<s.

Lead in

Ask students to tel l  you about the most disgusring thing
they've ever eaten, what i t  was, what i t  tasted l i l<e, where
they ate i t .  Then asl< them about the most del icious
thing. Then show them the pictures of dif ferent foods on
page 82 and do I Different food.

' , , 1 . , ; ;  / :

Go over the suggested expressions and practise the
pronunciat ion before having students guess what each
food is in pairs. Then asl< a few students to share a
coup le  o f  the i r  ideas .  P lay  rhe  record ing  so  rhar  rhey  can
then chec l<  the i r  answers .  The same pa i rs  can rhen ta lk
about the food again, now thar they l<now what i t  is. For
examole:

/t doesn't look very good, but it probobly tostes de/icrous.

Answers

l .  E  2 . H  3 .  c  4 . F  5 .  D  5 .  t  7 . A  8 . 8
9 . C
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Unit overview

General topic
Tall<ing about different l<inds of food and food
problems.

Reading
The problem of obesity in developed counrries.

Language input

. Vocabulary to describe food: /r 's o kind of solod.
It's very filling. lt's got quite a stronge texture. etc.

' Vocabulary for food-related problems They're
obese. Ihey've got food poisoning. I con't eot onything
with meat in it. etc.

. Food collocations: put on weight, o bolonced diet,
o lovely rneol etc.

' Expressions with should've:You should've come. You
should've told me before. I shouldn't hoye osked. etc.

. Pronunciation of contracted forms: shou/d'ye.
shouldn't hove

Different food



i  Describing food

This exercise focuses on some typical ways of describing

food. Point out the modifiers quite and very. Remind
students that when quite is stressed, it means not very but
when the adjective following it is stressed, it means very.
Also point out the expression i t 's o kind of, When
students have checked their answers by l istening to the
recording again, have them discuss the questions at the
end in pairs. At this point you might want to go over the
typical structures fol lowing sensory verbs. For example:
/t /ooks/tostes lsmells good ldeliciouslowful, etc.

/t /ooks/tostes/sme//s /ike a kind of souplchickenlold socks.

Have students use these dif ferent structures to describe
some o f  the  p ic tu res .

Answers

Possible answers
l . A  2 . D  3 . F  4 . G  5 . t  6 . E  7 . C  8 . H
9 . 8

This  exerc ise  prov ides  more  prac t ice  us ing  some o f  the
language in the previous exercises. Instead of having
students just tel l  a partner about f ive dif ferent foods,
have students wall< around describing one food to one
person before moving on to speal< to another. Ar the
end, asl< students to rel l  you what they learned using
tnese sentence s ta rcers :
The food /U most l ike to try is . .  .
The food thot sounded the rnost unusuol wos .. .
The food that I  didn't  / ike the sound of wos .. .

D iscuss  the  ques t ions  as  a  c lass  and then ta l l<  aoout
wh ich  na t iona l  and reg iona l  cu is ines  you l i ke .  You cou ld
also tal l< about students' perceprions of food from
different tountr ies. Ask, for examole:

Whot do you think of as typicol American food?
Whot would you expect to eot if you were staying with o
Russion fomilv?

You can then tal l< about what they thinl< of English food,
which doesn't  have a very good reputation.

Have students complete the three texts individual ly and
then compare their answers with a partner. Encourage
them to  record  the  co l loca t ions  and comple te
express ions  in  the i r  no tebooks .  Po in t  ou t  the  fo l low ing
patterns and asl< students to make sentences thar are
true for them:
I  f ind  . . .  o  b i t lmuch too  . . .
They'rellt's nice and + posiriye odjective (filling,spicy)

You may need to explain that if you say you can't beot

something, you think that it is the best thing. For examPle:

You can't beot o nice cold beer on o hot summer's doy.

A full English breokfost consists of fried egg, bacon,
sausage, gri l led tomatoes, fried bread and toast and
marmalade.

Answers

l. a. bland b. comfort c. prefer d. sauces
2.  a.  heal thy b.  f i l l ing c.  k ind d.  l imi ted
3. a. greasy b. fattening c. foreign d. spicy e. rich

Tal<e this opportunity to asl< other questions to help
extend students' l<nowledge of these collocations. For
example:
Whot ore some exomples of comfort food in your country?
Whot do you think mokes o soup filling?
Do you like rich foods?
Whot are some cofes or restouronts where you find the
choice of food o bit limited?

_. .;  - :" "1 -t ' -r: ! : ,L, 
*r, : .  "rr l

l*i:illl eetore you reao

The f irst part of this exercise introduces some
vocabulary for food-related problems as a lead-in to
2 Eat your greens! For the discussion stage, you might
want to review some of the expressions comparing the
past with the present i f  students want to tal l< about how
th ings  are  chang ing :
/t's more of o problem now thon it was before.

/t 's not os common os i t  used to be.

Answers

|  .  e .  2 .  a .  3 .  c .  4 . 6 .  5 .  d .

. t

.  I  Eat Vour qreens!
; 1  ' -

Ask students what they think the t i t le is referr ing to
(vegetables). Then ask them to guess which of the
problems in I  Before you read wil l  be discussed. Have
them read the art icle without worrying about
unders tand ing  every th ing  and then compare  the t r
answers to the three questions with a partner.

Speaking

Eng l ish  food!
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Answers

l .  The prob lem is  obes i ty .

2. One suggested cause is that people now tend to

have less t ime to spend on planning and cool<ing

meals, and buying fresh vegetables. They also feel

gu i l t y  about  no t  spend ing  t ime w i th  the i r  l< ids  and

so give in when their chi ldren asl< for sweets and

chocolates. Another suggested cause is that big

food compan ies  spend mi l l ions  encourag ing  k ids  to

eat fattening foods.

3. One company has tal<en f lavourings from foods

chi ldren l ike - chocolate, bal<ed beans, pizza - and

added them to vegetables.They hope this wil l

encourage l<ids to eat more vegetables.

When students have f inished, play the recording again as

they fol low in the Coursebook. Encourage them to

under l ine  express ions  and co l loca t ions  they  f ind

interesting and then ask about any they are not sure

about. Remind them to add some of these to their

notebooks.

Use these questions, which fol low on from the reading

tasl<, in small  groups. Explain that i f  something cotches on,

i t  becomes popular. Asl< students to tel l  you i f  they think

some other things wil l  ever catch on in a big way, for

example, electr ic cars, portable DVD players or whatever

the latest new thing is. When students have f inished, asl<

if  they think their answers would be dif ferent i f  they

were older, had/didn't  have a family or were

richer/ooorer.

,iitii|;iiiil voca bu la ry tocus

This exercise rei nforces some food-related col locations,
and adds a few more. Have students work individually or
in  pai rs .  When checl< ing thei r  answers,  ask them a few
related questions. For example:
Whot ktnds of food make you goin weight?

Whot would you soy makes up o bolonced diet?

Whot would o poor diet not include?

Does onyone octually like hoving a heovy meol ot breokfost?

What cuts of meat ore generolly leon? Whot ore some rneots
thot tend to be fotty?

Tell students a couple of things about yourself so they
can see how these collocations can be used:
I'm octuolly trying to put on o bit of weight becouse /'ve just

come out of hospitol.

I think o nice gloss of brandy is good for the digestion.

Then get students to talk about their own ideas in pairs.

I  2 Food

Answers

l .  weight  2.  d iet  3.  food 4.  meal  5.  f ru i t  5 .  meat
7. salad 8. good

At a later stage in the unit you can revise this by gett ing

one student to come to the front of the class and sit

down facing the rest of the students. Write one of the

words on the board so that the student at the front

cannot  see the  word ,  bu t  everyone e lse  can.  The c lass

then have to remember dif ferent col locations for the

word and shout them out - but not the actual word

itself  -  unti l  the student guesses what the word is. The

s tudent  then goes  back  and another  comes up  and the

process is repeated with another word.

-.1

I  l t  shou ld  be  banned!

Mal<e sure students understand what each of these

things in the box are and that some are l ight-hearted

(l<araoke, golf  and grammar) rather than serious pol i t ical

issues. (You might want to get students to thinl< about

why some peop le  migh t  no t  l i ke  these th ings . )  You cou ld

also turn this into a debate. Have students oicl< one of

these ques t ions ,  o r  come up w i th  one o f  the i r  own.

Divide students into two groups: one for banning, the

other against. Give them ten minutes to thinl< about

arguments in support of their respective posit ions before

gett ing them into groups of four - two from each side -

to  debate  the  issue.

i  I  can' t  eat  that !
. . . 1

W e  o f t e n  s a y  l c a n ' t  e o t . . .  o r  I  d o n ' t e o t . . .  . Y o u  m i g h t

want to explain that I  don't  eot . . .  typical ly means you've

made a conscious decision not to eat i t ,  for example for

re l ig ious  reasons ,  whereas  I  con ' t  eo t . . .  o f ten  imp l ies

some reason l i l<e an al lergy. Have students work

ind iv idua l l y  on  th is  tas l<  and then compare  the i r  answers

in pairs. They can also talk about i f  any are true for

!nem.

Answers

l . f .  . 2 . a .  3 . g .  4 . h .  5 . b .  6 . c .  7 . e .  8 . d .

You may need to explain that if you con't stand something,
you really disli l<e it and that if you con't be bothered to do
something, you don't want to mal<e the effort to do it.
Ask stucients to tell you what they can't stand or can't
be bothered doing. For example:
I con't stond oll this rain!

Most doys, I con't be bothered to moke breokfost in the
mornng.

Speaking
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Asl<  i f  s tudents  remember  the  conversa t ion  in  Un i t  l0

when Rachel, Mart in and Jamie were tal l<ing about where
to go and Jamie was being a bit  fussy. Then asl< them to
tel l  you whac they thinl< o fussy eoter is. Have students
spend a  few minutes  loo l< ing  th rough the  menu and
asl<ing about any of the i tems they are unsure of.You
might need to explain the fol lowing:
'  Wosobi is a l<ind of hot green mustard usually served

with raw f ish. l t 's Japanese.
' Potd is a oaste.

'  Anchovies are small  f ish that are ofren salted and
added to food.

'  Sotoy is a dish in which the meat or vegetables are
mar ina ted  and then barbecued.

'  A lychee is a l<ind of reddish fruit  with a sweet white
ins ide .  l t ' s  Ch inese.

Have s tudents  ta l l<  about  the  menu in  oa i rs .

Lead in by point ing our  the p ic ture on page 85 and
asl< ing students to rh in l< about  i f  i t  reminds them of
anything. They should then share their thoughts with a
partner.You might want to tell the class a story here. For
example:
A friend of mine wos out on o ftrst dote with o very
sophisticoted womon. He reolly wonted to impress her, ond so
he took her to a reolly foncy restouront. He pretended to
know oll about wine, even though he never drinks it, ond
ordered o bottle of their fnest red. Anywoy, everything wos
going well until he reoched for the solt ond occidentally
knocked over the bottle, spilling it oll over the womon's white
si/k shlrt.

Have students then asl< you quest ions.  For  example:
So, did he ever see her ogoin?
Oh,yes,they're o hoppily morried couple now!

Expla in the s i tuat ion in  the l is tening texr  and go over  rhe
three questions. Play the recording and then have
students share thei r  answers and react ions in  oai rs .

In  o rder  to  he lp  s tudents  unders tand the  mean ing  o t

should've, asl< them to explain why Cathy used the two

examples .  Then go  over  the  exp lanac ion  in  che

Coursebool< and the two other examDles. Checl< that

students can see what the present result is ( l 'm reol ly

hungry. I've got a terrible heodache).

Students can work through this exercise individual ly.
Checl< their answers and then have students Dractise the
dialogues in pairs. Next, have one person read the
prompt and the other respond from memory. Encourage
s tudents  to  record  the  resDonses as  who le  senrences .
You might also want to point out that could've in
numbers  4  and 5  expresses  someth ing  tha t  was  poss ib le ,
bu t  tha t  wasn ' t  done.

The second task gives more practice with shou/d'ye as
well  as focusing on some more food col locations. Have
s tudents  go  bac l<  and under l ine  the  comple te
exo ress  ions .

Answers

l .  ( l )  s h o u l d ' v e  a d d e d  ( s o m e  w i n e  o r  s o m e t h i n g . )
2 .  ( l  to ld  you we)  shou ld 've  brought  (an  umbre l la . )
3 .  ( l  l<new l )  shou ldn ' t  have had (a l l  tha t  c ream wi rh

the cal<e.)

4 .  (You)  shou ld 've  come.
5 .  (You)  shou ld 've  seen ( i t . )
6. ( l  l<new l) should've gone (to the banl< before

I  came out . )
7 .  ( l )  shou ld 've  ordered (someth ing  l igh ter . )

Should've

Listening

Answers

l .  Wel l ,  you  shou ld 've  ea ten  more  a t  d inner .

2 .  You shou ld 've  gone be fore  we came out .

3 .  Wel l .  you  shou ld 've  brought  a  coar .

4. You should've told me before! |  could've cool<ed

1 someth ing  e lse .
l -

|  
5 .  Rea l ly !  You shou ld 've  sa id .  We cou ld 've  done

someth ing  spec ia l .

6. You should've come to the party. l t  was great fun.

Answers

l .  No,  bu t  they  pre tended tha t  they  d id .

2. Steve didn't  l i l<e most of the food, but said that he
d id  to  be  po l i te .  A lso ,  the  b i l l  was  wrong ar  f i r s r
and they had to correct i t .  Then they real ised that
they didn't  have enough cash on them.

3 .  He might  have gone home.  He might  have hac
t roub le  f ind ing  the  cash mach ine .

4. Answers wil l  vary.
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,i i i l i i: i Pron unciation: contractions

Play the recording a couple of t imes so students get
used to the way the contracted forms sound. Then play
the recording again, pausing after each sentence so that
students can repeat. They can then practise saying them
to their partner. For each one, have them read tne
phrase s i len t ly ,  loo l<  up  and then say  i t .  Th is  he lps  them
mal<e the contraction because they have to get to the
end quicldy before they forget.

Get students to discuss the second tasl< in pairs. Choose
a few students to share some of their suggestions with
the  who le  c lass .

t -
!  Further pract ice

Have students read the letter and then tal l< about ir  in
pairs. Alternatively, have them l isten to you read the
letter a couple of t imes before they discuss i t .  Write
some o f  the i r  suggest ions  on  the  board .You might  a lso
want to tal l< about how we can use never for emohasis.
For  examole :
They never should've taken the cor in the first Dloce!

-ere are some suggested answers:
They should've left earlier.

Jonet shouldn't  hove rung her mother.
They reollv should've booked some seots.
They should've waited and caught the next troin-

,'onet should never hove /istened to Nick.
They should've osked someone for direct ions.

;anet should've kept to the speed limit.

.,onet never should've tried to bribe the Dolicemon.

1 2 Food

Fo l low up by  d iv id ing  the  c lass  in to  pa i rs .  Ask  one person
to re-read the letter and write al l  the expressions with
get (got to the stotion, got to the motorwoy, got o bit /ost, get
to the weddin$ get out of prison) on a piece of paper, and
their partner to do the same with go (f ive minutes before
we were supposed to go, go back home, we went off the
motorwoy, I wos sure I wos going in the right direction, we
went the wrong woy ogoin). Have students close their
Courseboo l<s  and use these express ions  to  he lp  re te l l
tne story.

Fo l low-up

Use the menu on page 85 to develop a role play. Have
students worl< in pairs. One person is a fussy eater and
the other can't  make a decision (or one person wants
the  cheapest  th ing  on  the  menu,  wh i le  the  o ther  person
wants a lot).  l f  you get srudenrs in groups of three, one
person can be the waiter. Brainstorm a l ist of restaurant
language f irst:
I ' l l  hove the  . . .
Are you reody to order?
I need a few more minutes.
Whot's it got in it?
Does it come with chips?

Have students lool< through the language str ips at the
start of this unit  and Unit 7 for other useful exoressions.
Then have them write the dialogue and practise i t  before
acting out their sl<it  to another group or to the whole
c tass .
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Answers

Possible answers:
2 .  . . .  because now we have to  pay  th is  huge b i l l .
3 .  . . .  because now I  don ' t  have the  r ime to  wnre

my thes is .
4 .  . . .  because now he 's  on  the  wa i t ing  l i s t .
5 .  . . .  because now he th in l<s  I 'm be ing  nosy .
6 .  . . .  because now you ' re  in  a  lo t  o f  t roub le .
7 .  . . .  because now I  don ' t  have the  t ime to  herp

you.

8 .  . . .  because now they 've  dec ided to  pa in t  the
whole house a dif ferenr cotour.

9 .  . . .  because i t  was  good.  You fee l  bad now because
you missed i t .

|  0 .  . . .  because now I  fee l  s ick



The exercises here can be used as a test. However,
4 Look back and check and I What can you
remember? are better done as a discussion in oairs.

' " . 1  -j  grammar revrew
. '  '  I

Answers

l .  d id you star t
2. was, l 've ever been ro
3.  t 'd
4. never come
5.  You should 've been
6. we came
7. l<eeps cutting out
8. have you had
9. l've forgotten

10.  go,  s tay in

: r  . : l  -
I  Compar ing  th ings

Answers

|  .  n ices t  5 .  most  we l l -pa id
2 .  co ldes t  6 .  most  depress ing
3.  most  annoy ing  7 .  most  bad ly -pa id
4 .  most  pa in fu l  8 .  scar ies t

Verb forms

Answers
l .  s tay ing 6.  ta l< ing out
2. to go 7. breal<ing down
3.  ask ing 8.  to  buy
4. to get 9. walking
5.  get t ing 10.  l iv ing

Answers

l .  qu ie t
2.  obsessed
3.  b land
4. user-friendly
5. wrong
5. awful
7. amazing
8. greasy
9.  sp icy

10 .  hope less

Quest ions and answers

Answers

l . h .  2 . f .  3 . j .  4 . a .  5 . d .  6 . c .  7 . b .  8 . e .
9 .  g .  10 .  i .

.fl$ wtrat can you remember?

Answers wil l vary.

" t -
1 LOmmon expresslons

Answers

l .  b a n n e d
I  r h ^ '  ' ^ 4 .

3.  have
' , 4 .  h a r d l y

5.  be t te r

5 .  la te

7 .  go ing

8. to go
9.  bo thered

1 0 .  m i n d

Answers for I

l
i  Look back and check

Answers wil l vary.

rilf;iiil verb collocations

Answers

l . j .  2 . h .  3 . i .  4 . g .  5 . b .  6 . c .  7 . e .  8 . d .
9 . f .  |  0 .  a .

Adjectives
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Rev ienr  Un i ts  9  12

Revision

Answers

l .  Possib le answers:  a hote l ,  a  c inema.
2. Can (ane) come alongl/Can I invite (George)?
3. You use it to move the arrow (cursor) on your

comPuter.
4. An omoteur is someone who does an activity for

the love of it, not as a l iving.A professiono/ rs
someone who does something as a l iving. Usually,
we tall< about amateur/professional sports
players, actors, singers, photographers, painters,

5. Comfort food is food that mal<es you feel warm
and cosy.  Examples inc lude chic l<en pot  p ie,
macaroni and cheese, etc. Comfort food is good
to eat  when you' re feel ing depressed or  a b i t  i l l .

6. Possible answers: someone who annoys you,
someone you have had a fight with.

7. You're obese if you're severely overweight. lf you
are obsessed with dieting and are seriously
underweight as a result, you are onorexic,

8.  Possib le answers:  . . .  as l< ing me out , . . .  mal< ing
noises when he eats.

9. Possible answers: at nine, near the ticl<et counter,
on tne corner.

10. Possible answers: fruit salad, potato salad, egg
salad.

I L Possible answers: it doesn't worl<. the Derson
(staff) isn't doing the job properly.

12. Junk food includes all foods that are bad for your
health. Fost food is food (usually junk food) that
you can get quickly at a restaurant or take-away
stand./unk food is a negative expression, fostfood
is neutra l .

13.  l t  can make your  computer  crash or  wipe your
hard dr ive.

14. lf your doctor tells you to, or if you can't eat
certain foods.

15.  You might  s top over  at  a p lace i f  your  connect ing
fl ight is delayed, or if you'd l ike to spend some
time in that place before flying on to your
ultimate destination. Also, with lots of long-
distance fl ights, you can stop over in a cicy and
change p lanes.

16. You've eaten too much and are uncomfortably
fu l l .

17.  I  don' t  mind.  l 'm easy.
18.  Rioe f ru i t .
19. Possible answers: fried food can be too greasy, for

example chips;  curry can be too spicy;  soup,
vegetables can be a bit bland if they lacl< flavour;
desserts or food made with a lot of butter,
a lcohol  or  cream can be very r ich.

20. Possible answers: it hasn't arrived yet, bad
weather  is  hold ing i t  up somewhere,  i t  is  being
i  nsoected.
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Unit overview

General topic
Talking about places to see on holiday and the
weather.

Dialogue
Two couples on holiday discuss their plans for the
day.

Language input

. Vocabulary for different tourist anracrions:
o monument, o cothedrol, o theme pork, etc.

' Recommending: I wos thinking of trying some local
food. Can you recommend onywhere? etc.

. Holiday collocations: We went on a guided tour.
I must remember to write o few postcords. etc.

. Describing places: lt's o bit of o rip-off. lt's o bit of o
tourist trop. You get a greot view of the city from up
there. etc.

. Weather vocabulary: lt rained the whole time.
The heat wos unbearoble. /t wos o bit chilly. etc.

. Expressions with going to, will, probobly and might:
I'm just going to have on eorly night. I don't know, l'll
probobly just stoy in. / suppose I might go trovelling.

. Expressions with it depends: lt depends on the
weother. lt depends how I feel. etc.

. Pronunciation: l inking final consonants with a
following vowel.

Language strip

Use the language strip as a way to lead in to the unic.
Ask students to quicl<ly look through the l ist and find
any expressions rhat they could have said about
something they have done in the past (e.g. Whot o view!
The weather wos perfect for sightseeing). Explain that in
th is  uni t  they wi l l  learn more ways of  ta lk ing about
p laces to v is i t  and thei r  p lans for  the day whi le  on
holiday. Encourage them to choose some other
expressions in the strip that look interesting and to find
out  more about  them.

Use the language strip later on In this unit for a small
group task. Asl< students to discuss what place they
thinl< is being referred to in some of the expressions.
For example, The morkets were reolly greot could be
referring to Bangkol<. Alternatively, they can thinl< about
how to respond to some of the questions (e.g. Whot did
you think of the Notionol Gollery?).lf i t is a yes/no question
(e.g. Did you go to the bozaor?), they should include a
follow-up commenr (e.g. No, we didn't get round to it).

You might need to explain some of the following praces
and exDressions:
. lf something is we// worth o visit, i t is a really good

place to go and see. For example: lf you're ever in
London, try to go to the Museum of Monkind; lt's well
worth o visit.

. The Notiono/ Gollery is a large art gallery in London.
' A bozaor is a big market, especially in the Middle East.

There are famous bazaars in cit ies l ike Cairo and
I  s tanbu l .

. A mummy is a dead body, usually from long ago, that
has been preserved.

' l f you shop ti l l  you drop, you spend a lot of t ime and
energy shopping. For example: I 'm going to spend the
weekend in Singopore ond I'm plonning to shop till l
drop.

. lf something is o total rip-off, it is not worth the
money you pay for it, or you are being overcharged
for it. For example: Don't toke the open-oir tour bus; it 's
a totol rip-off.

'  The lmpressionists is a rerm applied to a group of
artists, for example Monet and Renoir, from the late
nineteenth century, who painted in a characceristic
style.

. The Aoopolis refers to the ancient Greek citadel
overlool<ing Athens.

' l f some friends are Putting you up. you are staying
wi th them in thei r  house.

Remind students to record any of the expressions that
they l ike in their noteboor<s.

Lead in

Lead in by asking some general questions about
s ightseeing.  For  example:
Do you /ike to spend time srghtseein g, or do you prefer to go
to the beoch or stay in the bar?

Whot kind of ploces do you like ro see, hisroric buildings,
museums, old ports of towns, morkets?

Do you usuolly orgonise your time or just toke things os they
come?

Do you try to see o little bit of every.hing or o lot of o few
things?
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l
I  Sightseeinq words

This exercise focuses on several words that are similar in
meaning.  By us ing thei r  d ic t ionar ies,  referr ing to the
pictures, and thinl<ing of examples, studenrs wil l probably
be able to see the differences. When they thinl< of
famous examples, you can have them worl< in parrs
in i t ia l ly  and then compare thei r  answers wi th another
pair. Then in this larger group, they can make their
reco m m e n dations.

While going through the answers to the first tasl<, give a
few collocations for each place. For example:
a l ife-size stotue of ...
o  fomous monument to . . .
visit on ort gollery
look round the locol museum
o locol church
o magnificent cothedrol
ottend proyers in the mosque
a socred temple
o royal polace

o ruined cost"le
spend the doy ot a theme pork
there's o funfair in town
on lnternet caf6
o foncy restouront

Answers

l. A stotue is of a person, while o monument can De
anyth ing to remind people of  an event  or  a person.

2. A gollery contains worl<s of art, while o museum can
contain many different objects and artefacts, nor
necessarily worl<s of art.

3. A cothedral is larger and more important than o
church. Traditionallx a cothedrol is the seat of a
bishop.  There are usual ly  one or  two cathedrals  in
a city, but there are many churches.

4.  A mosque is  a p lace of  worship for  Musl ims,  whi le
a temple is for Hindus, Buddhists or Sikhs.

5. A paloce is a home for royalty or heads of scace,
while o cost/e is a large fortif ied building built long
480.

5. A theme pork is usually larger than o funfair and has
a par t i cu la r  theme,  wh i le  o  fun fo i r  i s  smal le r  ano
often moves from town to town.

7. A restouront tends to have a bigger selection of
food and is open for lunch and dinner, while o cof6
serves quick snacl<s and can be open al l  day.

a .  a  ca thedra l  o r  church
D.  a  monument
c. a restaurant

d .  a  theme park

' 1  
3  S igh tsee ing

: l

I  Recommending
' ' .  t

Students somerimes have dif f iculty with the verb
recommend. As well  as the phrase Can you recommend
onywhere? you may want to also give them other pnrases
as  we l l .  For  example :
I strongly recommend it.

I wouldn't recommend it.

Con you recommend o good doctor?

Encourage students to record these in their notebool<s.
Also point out the pattern I wos thinking of to introduce
a tentat ive Plan.

Have students worl< individual ly through the task and
then play the recording so they can checl< their answers.
After they asl< each other to recommend places, asl<
them to close their Coursebooks and asl< you the
questions to see i f  you have the same ideas.

Answers

l .  f .  2 .  e .  3 .  c .  4 .  g .  5 .  a .  6 .  h .  7 .b .  8 .  o .

Here is information about some of the places mentioned
in  the  resoonses :
fhe Erit ish Museum in London has a huge col lect ion of
historic artefacts from al l  over the world.

The Notionol Portroit Gollery is next to the Narional
Ga l le ry  in  London and spec ia l i ses  in  por t ra i ts .

Porc Asterix is a theme parl< whose theme is the French
cartoon character Asterix (and his fr iends Obelix, etc.).

Jolon Suroboyo is a famous marl<et in Jal<arta (the capital
o f  Indones ia ) .

Broodway refers to the theatre distr ict in Newyorl<.

Shinjuku Pork is in Tokyo.

Lead in by asl<ing students to tell you what general things
people do on holiday. Students might suggest things l ike
exchonge money and toke o tour.Write their suggestions
on the board. Then have them do the exercise. After you
have checl<ed students' answers, asl< if they want to
modify any of their previous suggestions, for exampre, go
on o guided tour, chonge money ot the bonk. Extend the
exercise by asking questions. For example:
Whot things do you like toking photos of7
Do you like hoving your picture token?

Con you remember whot e/se, opart from tickets,you con'book'? (o room, o seot)

Whot else, oport from o restouront, can be'futty booked'? (o
flight, o hotel)

You may need to explain that if you buy something on the
block morket, you are not buying it through che proper
channels,  and so i t  is  i l lesar .

Col locat ions
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Introduce this exercise by tell ing students about an
experience yourself. Again, encourage questions and have
them recall any useful phrases that you used. you might
want to also feed in other questions practising some of
the collocations from 3 Collocations:
Do you prefer going on guided tours or going round by
yourselfT

Do you send postcords when you're on hotidoy?

Whot do you recommend doing to keep your things sofe?
Do you toke travellers'cheques or do you use o creditldebit
cord?

. . t
'  i what's it l ike?
l ' " ; .  {

Before doing this task, focus students' attention on rne
pictures and asl< them in pairs to describe what kind of
place each one is. Write the following patterns on the
board to help:
/t looks l ike o ...
I think thot's in ...
fhct /ooks like o (odjective) kind of ptoce.
lsn ' t  thot  the . . .?

Students can then decide if the descriptions are negative
or positive by choosing whether a. or b. follows each
one. Check that students understand the expressions by
asl< ing quest ions.  For  example:
How much should they chorge,then?

Why do you think it's o rough oreo?

Do you think you'd pick up o bargoin or get ripped off in o
tourist trop?

Then play the recording so students can check their
answers. Play the recording again, while students follow
the tapescripr on page | 53. Point out the expressions
thonks for letting me know and thanks for telling me.

Answers

Sentences thar  can be fo l lowed by a:2,6,7 and 8
Sentences that  can be fo l lowed bv b:  l .  3 .4 and 5

Real  Engl ish

Refer students to the Real English note on a tourist
trop. Tell them about some tourist traps you've
encountered in your travels. Ask if they've ever been to a
tourist trap. Do they know of any tourist traps near
themi

Practise the two examples in the f inal part of the

exercise with two students in front of the class. You

could have students wall< around having one
conversation with one person before moving on to talk
about another place with another person.

These quest ions lead in to the conversat ion.you could
use them for  a whole c lass d iscussion.  l f  so,  bra insrorm a
list of places to stay in: hotels, youth hostels, bed and
breakfasts, campsites, caravans, etc. Also, ask furtner
questions. For example:
Did you stoy in touch?

Hove you ever hod o holidoy romonce?

lf you ore obrood, do you tend to moke friends with people
from the some country os you?

You can then get  scudenrs in  pai rs  ro ta lk  about  the
places in  the p ic tures.  The p ic tures show par is ,  New
York,Thai land and Buenos Aires.  Wr i te some senrence
star ters on the board:
I 'd definitely visit ...
l 'd  probobly do o b i t  o f  . . .
Maybe ld go . . .

Explain the situation. Then go over rne rwo quesrions
and ask students to l isten for the answers. play the
recording, mal<ing sure that they cover the text. Get
them to  d iscuss  the  answers  in  pa i rs .  Te l l  them ro  Keep
the text covered as rhey do this.

Next, let students read the conversation as you play the
record ing  aga in .  Then ask  s tudents ,  in  pa i rs ,  to  f i l l  i n  the
first two or three gaps from memory before you pray
the recording again, this t ime with pauses so that they
can check  and f i l l  i n  the  miss ing  words .  Do th is  two or
three gaps at a r ime unti l  the end. Play the recording
through one more t ime with students fol lowing the text.
l f  you want students to read the conversation, or Darrs
o f  i t ,  in  pa i rs ,  use  rhe  tapescr ip r  on  page 154.  The miss ing
words  are  h igh l igh ted  in  co lour .

You may want to point out or explain a couple of
exDress ions :
'  l f  someone as l<s  i f  i t  i s  OK i f  they  do  someth ing ,  you

can say Go oheod to mean that i t  is OK. For examDre:
A: Con I borrow your dictionary?
B: Yeoh, go oheod.

,  t l ' 1 5 -  |  I  '  I .  i
* - ; * ' * 1 . , . ; , i ! . ; l

Speaking

Speaking

Whi le you l is ten (A day out)

Answers

| . They are visit ing Paris. (the Louvre, the Eiffel Tower,
Champs Elysee)

2.  David andVictor ia  are more organised.
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Answers

Words in gaps in the conversation:
l .  j o i n  you
2. comfortable
3. a great view
4. thought about it
5. have a wander round
5.  depends
7. gets
8.  p lans
9. don't really l ike

10.  sounds l i l<e
I  l .  c l ea r  up
12.  what  t ime
I 3. booked a table
14.  probably wi l l
| 5. afford it

You say Thot's o shome to sympathise with someone
about a situation or to expresses that you are sorry
about  something.  For  example:
A: I'm ofroid the restouront's fulty booked.
B: Oh,thot's a shome. I wos reolly looking forword to

going there.

lf you wonder oround somewhere,you tal<e your time
walk ing around a p lace wi thout  any def in i te  purpose.
For example: Do you foncy wondering round the
cothedrol for an hour before we get something to eat?

' l  
3  S iqh t see rnc

responding. Tel l  them to swap roles halfway througn.
Before moving on to the next tasl<, tel l  students ro go
bacl< and f ind those col locations and expressions rhat are
new to them and to transfer them to their notebooks.
Point out the fol lowing t ime expressions: the whole t ime,
most of the time, o couple of times, the rest of the ttme.

Answers

l .Terr ib le!  2.  Great !  3 .Terr ib le!  4.  OK. 5.  OK.
5.Terr ib le!  7.  OK. 8.  OK. 9.  OK. l0 .Terr ib le!

The questions in the second tasl< work best in
mult inational classes. l f  your students are al l  from tne
same country, asl< them to tal l< about another counrry
they know, or bring in some information, maybe off the
Internet, about dif ferent places around the world. Give
each person in a small  group dif ferent information to
lool< through quickly. Students can then answer rne
questions about these Dlaces.

. . . " " 1
1 Weather forecasts'  " l

Introduce this exercise by writ ing these expresstons on
the board:
We were really lucky with the weother. lt ...
We didn't hove much luck with the weother. lt ...

Have students use these patterns to tall< about the
holiday from 3 Talking about the weather. Then
explain that in English we often talk about luck or chance
(e.g.There's o chonce of snow. With tuck,it won,t roin for
you) with the weather. Ask students why they thinl< that
is the case, and then have them do the exercise.

Answers

l .  d .  2 . b .  3 .  f .  4 . a .  5 .  e .  6 .  c .

Have pairs of students react ro the dialogue by discussing
the questions at the end. Ask a few students to tell you
what they thought and add a few more adjectives if
necessary. For example:
Helshe sounds o bit fussy I b o r i n g I p osh I o rty I i ndeclsive.
Helshe sounds reolly eosy-goinglfunlfriendly.

As an extension have groups of four students - or three
- if you explain that jason stayed bacl< at the hotet _
role-play the scene at the restaurant where the peopre
talk about how their day was. This is a good chance to
review some of the language from the previous unics.

I

$ij$ Talking about the weather

Lead in by asl<ing students what they thinl< the wearner
is going to be l i l<e today, and then i f  appropriate, wnat
they want i t  to be l i lce. Refer bacl< to the photographs of
places on page 94, and asl< what they thinl< the weather's
l ike there. This gives you a cnance to react to some of
their suggestions and feed in other col locations. For
examDle :

It looks quite cold ond misty there.

I bet it gets very humid there.

/t /ooks lovelv ond cleor.

Get students to work through the exercise and then
have them compare answers in pairs with one person
asking Whot's the weother / ikeZ and the other person

Have students practise the expressions but with ony luck
and knowing our luck, and then have them practise saytng
the sentences in pairs with one person asl<ing hove you
heord the forecostT and the other person responding.

;  i ;  rr.  , l

. ,  ." .1 -

Students may have learnt that wi l /  is used to talk about
the future in English. However, just l ike the weather, the
future can be predicted with varying degrees of certainty,
and so we use dif ferent forms to express i t .

Lead in by asl<ing a few students these questions:
Cot ony plons for the weekend?
Whot ore you up to tonight?

I ..., .ii; :t,t": :: i
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Then have students worl< in Dairs on the tasl<s here.

Encourage them to  record  some o f  the  comple te

expressions (e.g. /'// probobly stoy in ond toke rt easy. I

suppose I might go trovel l ing) in their notebool<s, perhaps
under  a  sec t ion  fo r  the  fu tu re .  F in ish  up  by  as l< ing
students the same questions from the lead-in to see i f
chey  answer  w i th  d i f fe renr  express ions .

Answers

The expressions in the dialogue are:
We'l l  probably tal<e i t  easy this morning.

We might go to the Picasso exhibit ion.

Yeah, we're going to go up the Eiffel Tower this
morning and then we're going to go for a cruise down
the r iver.

Well ,  they said i t 's going to rain this morning, but i t
might clear up later.

Are you going to eat here tonight?

We might go out, i t  depends what t ime we get bacl<
this afternoon.

Students  can do  th is  exerc ise  ind iv idua l l y  and then check
the i r  answers  in  pa i rs .  Te l l  them to  exp la in  rhe i r
dec is ions .  Go over  the  pronunc ia t ion  o f  these phrases ,
especial ly the contracted form / ' / l  and the reduceo
pronunciat ion of going to.Then have students practise
reading the conversations.

,lli,il rirttt'rer pra.tice

This  exerc ise  g ives  s tudents  a  chance to  persona l ise
these structures, and are good examples to include in
their notebool<s. Instead of having pairs of students just
d iscuss  these ques t ions ,  have them wander  a round the
class asl<ing one question to one person before moving
on to  another  person w i th  another  ques t ion .  F in ish  up
by  ask ing  the  c lass  who had the  mosr  in te res t ing  or
unusua l  o lans .

Th is  i s  a  very  common phrase jus t  by  i t se l f  when we
don ' t  want  to  be  exp l i c i t  o r  when we want  to  de lay
answering. You could give students an example of an
interaction l i l<e this:

A: So, are you going to give rrs s:--: -: - ' ., ' , i ! '< tonight?
B: Well, it depends.
A: On whot?
A: Whot kind of mood I'm in, I suppose.

You might want to explain that whether and i f  are used
when there  is  a  cho ice ,  fo r  example  you ' re  e i ther  on
time or you're late. The words or not can therefore
fol low at the end of the senrence:
/t depends iflwhether I hove time or not.

They can also fol low direct ly after whether - but not l f ,
I t  depends whether or not I  hove t ime.

Answers

l .  depends on  7 .  depends on  |  3 .  how long
2.  depends on  8 .  depends 14 .  what  t ime
3.  depends 9 .  how |  5 .  whether
4 .  d e p e n d s  1 0 .  h o w  m u c h  1 5 .  w h a t
5 .  d e p e n d s  o n  I  l .  w h a t  t i m e  I 7 .  w h e t h e r
5 .  depends |  2 .  how

This  i s  somer imes a  d i f f i cu l t  concept  fo r  s tudents  to
accept .  Exp la in  thar  no t  on ly  w i l l  i t  he lp  them spea l<
more  f luenr ly  in  g roups  o f  words ,  bu t  i t  w i l l  a lso  he lp
them to avoid the problem that some learners have of
dropp ing  cer ta in  f ina l  consonanr  sounds.  Go th rough the
two examples, and have students practise them before
hav ing  them mar l<  the  l in l< ing  in  I -9 .  P lay  the  record ing
once al l  the way through and then again, pausing afrer
each sentence so  tha t  s tudents  can repeat  i t  severa l
t imes.  You can a lso  po in t  our  rha t  rhe  'd 'sound 

is  usua l ly
dropped in  l t  deDends.

Further pract ice

Have students asl< each other these questions in pairs
and then as l<  them to  spend a  few minutes  memor is ing
the  responses  l -8  in  4 l t  depends.Then g ive  each
s tudent  a  number  f rom one to  seven.  Th is  i s  the  number
of the question thar they have to asl<. Get al l  the
s tudents  to  s tand up  and go  around as l< ing  the i r
questions and trying to remember an appropriate
resDonse.
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Answers

l .  l ' l l ,  I  m igh t
2.  I 'm ( just )  going to,  I  might , l ' l l
3 .  we' l l ,  we might
4 .  I m i g h t , I m i g h t , l ' l l
5 .  l 'm going to
6.  l ' l l ,  I  mighr .  l 'm (nor)  going co

Answers

9.  I t  depends how I  feer .
1 2. h depends how-qlggllam.
| 3. h depends how long-it ' l l  tal<e.
14,  l t  depends what  t imJl  get  home.
15.  l t  depends whether  iget  back in  t ime or  not .
15. lr depends what kiid.,of rhinglou l iki
17.  l t  depends whether  I  ve got  paid or  not .



I

Answers

Possib le answers:

l .  l t  depends how I  feel /how t i red I  am/what
I  get  home.

2. l t  depends how much t ime we've goriwhat t ime
the  f i lm f in ishes .

3 .  l t  depends how I  fee l /how t i red  I  am/what  t ime
I get home/whether I  get bacl< in t ime or not.

4. l t  depends how I feel/how t ired I am/whar trme
I  ge t  home.

5 .  l t  depends whether  I ' ve  go t  pa id  o r  no t .

6 .  l t  depends how long i t ' l l  take /how t i red  I  am.

7 .  l t  depends how much t ime we,ve  gor .

I  hese p icrures inc lude some places that  aren ' t  typ ical
tour is t  at r ract ions.  Expla in what  each p lace is .  The
pictures show Tokyo,  Disneyland,The Hiroshima peace
Museum, and the Galapagos ls lands.  Wr i te a few
expressions on the board to helo:
I'd never go there, even if you poid me.
It's not really the kind of thing I'm into.
l'm sure it's foscinoting.
I think everyone shou/d see it.

1 3  S t q l t t s e e t n q

Fol low-up

Have s tudents  choose one o f  the  c i t ies  in  the
photographs on page 94 and inragine that they are on
ho l iday  there .  They  shou ld  wr ice  a  le t re r  o r  a  pos tcard
to  a  f r iend  exp la in ing  whac they  have been do ing ,  where
they've been going, what they've been eating, how the
weather has been, what the people have been l i l<e, etc.
Give students a chance to review the language in this
un i t  and prev ious  ones .  l f  you  are  hav ing  them wr ice  in
c lass ,  go  around he lp ing .  When they  have f in ished,  chey
can exchange letters with a partner, read i t  and then tal l<
about i t .

t ime

l

i
,i
:
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Unit  overview

General  topic
Tall<ing about schools and different l<inds of exams
ano tests.

Reading
The way teachers used to d isc ip l ine chi ldren in
schools is not l i l<e it is now.

Language input

. Verb patterns: She wos cought drinking in schoo/.She
corried on driving even ofter her accident. He wos
socked for olways being /ote. etc.

. School expressions: He never Poys ottention in closs.
Shet the teocherl Det. etc.

. Expressions and collocations for talking about
exams and tests: I got my results. My mind went
completely blank. I did a lot of revision for the exom.
etc.

' lntonation for expressing sympathy: I'm really sorry
to heor that. l'm so sorry. etc.

Verbs for tall<ing about hopes and plans in the
future: I'm plonning to spend the summer working
abrood. I'm really looking forward to it. etc.

Asl<ing opinions about the future and responding:
Do vou think she'll come? I doubt it.

Pronunciation of the contracted form 'l l  l t ' l l  roin
loter. l'll give you o hond with it.

Language str ip

Use the language str ip as a way to lead in to the unir.
Asl< students to lool< quicl<ly through the l ist and f ind
any expressions thar they have used themselves (e.g.
Hove you done your homework?) and any that are true for
them (e .g .  I  ho ted  schoo/ ) .  Exp la in  tha t  in  th is  un i t  they
wil l  learn ways of tal l<ing about school and tal<ing exams.
Encourage them to  choose some o ther  express ions  in
the str ip that lool< interesting and to f ind out more
about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group task. Asl< students to f ind those expressions that
are about exams (e.g. l 've got rny results), those that are
about university (e.g. I 'm doing French ot Nott inghom) and
those that are about school (e.g. How old were you when
you left  school?). (Of course, some expressions do not fal l
into only one category.) You could then asl< students to
choose several of the expressions to asl< each other (e.g.
What wos your degree in ogoin?).

You might need to explain some of the fol lowing

exPressrons :

. l f  you drop out of universitylschool,you leave without

f inishing. For example: I  got into o good university, but I

just got fed up with it ofter o few months ond dropped

out.

'  l f  you are doing o subject somewhere, you are studying

i t .  l f  i t  i s  a t  un ivers i ty  and the  un ivers i ty  i s  named

after the city, you can just use the city 's name. For

example: I 'm doing chemicol engineering ot leeds.

. l f  you are hovingltoking o gop year,you are tal<ing a

year off between leaving school and start ing

university. For example: I 'm plonning to spend my goP

yeor trovelling oround the world.

.  l f  your  mind  goes  b lonk ,you sudden ly  cannot

remember  o r  th in l<  o f  someth ing .  For  example :  My

mind's gone completely blonk. I con't remember who gove

me thot neckloce.

. If you say you got three As ond a B, you are referring to

the results of your exams. Usually you are referr ing

to yourA-levels and the grades reguired to get into
universicy. A-levels are exams that are usually taken
in the f inal year of school in the UK when you are
eighteen. Whot do you coll A-levels in your country?
means Whot do you coll the exoms you toke ot the end
of secondory school in your country?

Remind s tudents  to  record  any  o f  the  express ions  tha t
they  l i l<e  in  the i r  noreboors .

Lead in

Lead in  by  wr i r ing  rhe  word  teocher  on  the  board .  Then,
as  a  c lass ,  b ra ins to rm a  l i s t  o f  ad jec t ive  co l loca t ions .  Here
are some less obvious examples: hordworking,overworked,
competent, inexperienced,sympothetic.Then go on to the
first exercise.

In t roduce th is  exerc ise  by  te l l ing  s tudents  about  some o f
your own teachers, for example a teacher that inspired
you to become a teacher yourself,  a teacher that made
your l i fe a misery, etc. l f  you are short of ideas, you can
use th is  examole :
A friend of mine once met one of her old teochers severol
years ofter she hod left school. When she told her old
teocher thot she wos herself o teocher, he nearly died of
shock.Apporently,she hod been quite unruly in school. When
he osked whot mode her go into teoching, she exploined thot
she hod mode her teochers' lives o misery os o student ond
now she wonted to moke her students'/ ives o misery os o
teacher!

Speak ing
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Have students tal l< in pairs about the questions and the
pictures on the page. Asl< i f  any of the things in the
p ic tu res  remind them o f  the i r  own t ime a t  schoo l .

l
I While you read (The bad old days)

Poin t  ou t  the  t i t le  o f  the  ar t i c le  and ask  s tudents  ro
guess what i t  might refer to. Then explain the rasl<. Have
students read through the art icle and then compare
their answers with a Dartner.

Answers

Answers wil l vary.

Play the recording of the article while students follow in
thei r  Coursebook.  Encourage them to under l ine any
expressions or collocations that seem interesting. you
may want to point out and explain the following
exDressions:
' l f you voice your support for someonelsomething,you

verbally express your support for that person or
idea. We can use the verb voice with other emouons,
too: to voice your concernlongerlfrustrotion. For
example: A lot of people ore voicing their frustrotion ot
the lock o[progress in reoching on ogreement.

, lf you ore ot foult, you are responsible for something
that went wrong. For example: The big food compontes
ore reolly ot foult for the problems of obesity.

' l f you are cheeky, you are being a l itt le disrespectful
and funny at the same time. For example: I wos cheeky
towords the teochers, but I never got in reolly serlous
trouble.

' l f you push someone to the l imit, you provol<e them ro
a point where they lose control. For example: you'd
better stop now. Youie pushing me to my limit.
lf you outlow something,you mal<e it i l legal. For
example: They've outlowed the use of mobile phones
while driving.

Have s tudents  d iscuss  these fo l low-up ques t ions  in  smal l
groups.You may want to point out the pattern cotch
someone doing something. The - ing form is used here
because i t  shows that the action was in progress. Asl<
s tudents  fo r  o ther  th ings  a  teacher  o r  the  po l i ce  mighr
catch you doing. For example:
I was cought fighting in the toi/ets.
I wos cought running in the corridors.

We were once caught shoptifting.

You could also explain that you can skip meols.
For examole:
I usuolly skip breokfast.

F in ish  up  by  ask ing  s tudents  who had the  most  unusua l ,
effect ive or cruel lest punishments. To extend the
d iscuss ion ,  have s tudents  d iscuss  whether  i t  was  r igh t

1  4  S tudy ing

that the teacher was sacl<ed for grabbing the boy's shirt
o r  whether  phys ica l  pun ishment  shou ld  be  ou t lawed in
schoo ls  and in  the  home.

The verbs in this exercise are fol lowed by a variety of
patterns. This is a good t ime to mal<e sure students are
record ing  and learn ing  examples  in  who le  express ions .
You may need to explain the dif ference between orome
somebody for o problem and blome o problem on o person..
on is fol lowed by the cause, while for is fol lowed by the
result.  Ask students to complete these sentences
appropriately:

They blomed the crosh on .. .

Whenever something got broken, it was olwoys blomed on ..
I  blame the government for . . .

I  olwoys took the blome for . . .

Answers

4 . a .  5 .  e .  6 . d .  7 . b .

The expressions are:

got sacl<ed for tearing a boy's shirt

compla ined to  the  headmaster

sacl<ed for physical ly abusing the boy

caught two students tal l<ing in class

mal<e you hold your hands out l i l<e a cross

carry on teaching the class

caught anyone doing anything wrong

threatening them with the sacl<

blame the ourlawing of physical punishment for an
increase in  bad behav iour  in  ch i ld ren

get sacl<ed for stopping a f ight

caught smol<ing in the toi lers

t q

This exercise gives more practice with the vero parrerns
from 4Verb patterns. Have srudents lool< through the
quest ions  and then as l<  them to  c lose  the i r  Courseboo l<s
and ask  you.  Answer  the i r  ques t ions  and then as l<  them
to recal l  several expressions you used. Write them on
the  board .  S tudents  can then open the i r  boo l<s  ano
d iscuss  the  ques t ions  themse lves  in  smal l  g roups ,  us ing
any  o f  the  express ions  to  he lp  them i f  necessary .

t _
i  Teachers and students' I

Here the focus is on several expressions connected to
schoo l .  S tudents  can work  ind iv idua l l y  th rough the  tas l<
and then compare answers with a partner. you could also
ask  them to  dec ide  wh ich  are  pos i t i ve  and wh icn  are
negative. As you go through rhe answers, checl< that they
unders tand some o f  the  express ions  by  as l< ing  fu r ther
ques t ions .  For  example :
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t lo ' , ' ,  would o teocher know someone wosn' t  Poying
c t t en t i on?

Hovr would you know if I wosn't poying ottention?

Whot kind of thing would you do if you were in detention?

Whot is the opposite of 'top 
of the closs'?

How con o teocher be encouroging?

How could you tell someone wos the'teacher's pet'?

Then pairs of students can tal l< about the sentences that
relate to their l i fe.

Th is  exerc ise  a l lows s tudents  ro  see the  d i f fe rence in
mean ing  be tween s imi la r  words .  To  lead in ,  wr i re  tes t ,
exom and degree on the board. Asl< students to use each
word to write a sentence about themselves. Then have
them do the  exerc ise .  When they  have f in ished,  as l<  them
to lool< bacl< at their sentences and modify the language
i f  necessary ,  fo r  example  by  chang ing  or  add ing  a
co l loca t ion .  Pa i rs  o f  s tudents  can then ta l l<  about  the
quali f icat ions they have or want to get. Write some
more expressions with quol i f icot ion on the board for
students to complete and tal l< about:
I  wont to get o quol i f tcot ion in . . .
These doys you need quoliftcotions if you wont to be a . . .
Most people who opp| for . . .  hove got o lot of quol i f icot ions

Answers

l .  examinat ion
2.  degree,  d ip loma, qual i f icat ions
3. certif icate

In t roduce the  task  by  d iscuss ing  the  in i t ia l  quesr ions  w i th
the  c lass  as  a  who le .  Then have s rudents  ind iv idua l l y
dec ide  the  order  and compare  w i th  a  par tner .  Te l l  them
to  record  the  co l loca t ions  tha t  a re  new to  them in  the i r
notebooks. Explain that i f  you mess up something on o test,
you do i t  badly. l f  you mess up your room, however, you
mal<e it untidy. lf you monoge to do something, you are
implying that i t  is dif f icult  or requires some effort to
accompl ish .  For  example :
After five hours,l ftnolly monoged to get to the summit.

Answers

The correct order is:
l . c .  2 - g .  3 . d .  4 . e .  5 . a .  6 . f .  7 . h .  8 . b .

Explain the situation and have students predict how the
sentences  w i l l  be  comple ted .  Th is  he lps  re in fo rce  some
of the col locations from 2 Speaking. Play the recording
and then have students complete the sentences. Play i t  a
second t ime fo r  them to  chec l< .You can then have tnem
l is ten  a  th i rd  t ime,  fo l low ing  the  tapescr ip t  on  page 154.

-ruerlre
Here  are  some more  express ions  about  examinat ions
When s tudents  have f in ished do ing  the  match ing  tas l< ,
have them tes t  each o ther  in  pa i rs ,  w i th  one person
saying the f irst half  of the sentences and the other
person comple t ing  i t  w i thout  look ing  ar  the
Coursebool<. Explain that i f  you just obout or borely
scrope through on exom, you only just pass i t .  For
example :

You just obout scroped through with 7l%.

Answers

l . b .  2  e 6.  a.

E x p r e s s i o n s  m e a n i n g  t h e  p e r s o n  d i d  w e l l :  2  a n d  3
Express ions  mean ing  the  person d idn ' t  do  so  we l l :
l . 4 , 5 a n d 5

I  Pronunciat ion:  intonat ion

In tonat ion  conveys  a  lo t  o f  mean ing .Wr i te  a  s imp le
sentence l i ke  fho ts  my book  on  rhe  board .  As l<  s tudents
to practise saying i t  with dif ferent emotions: anger, real
p leasure ,  boredom,  rea l  p r ide ,  e tc .  Then as l<  them wnat
they were doing with their voices to convey that
emot ion .

Play the recording once al l  the way through to al low
students to hear the intonation patterns for the
expressions giving sympathy. Play i t  a second t ime,
pausing after each response to al low students to repeat.
Then have them worl< in pairs reading the conversation.
Have them thinl< of ways ro extend the dialogue. You
might want to give an example with one student. For
examPte :

5 .  c4 . {3 d

Listening

Answers

Sentences concerning students:  l ,  3 ,  5,  7,  9 and I  I
Sentences concerning teachers:  2,4,6,8,  |  0  and |  2

Posi t ive sentences:2,7 and 8.
The rest are negative.

Answers

| .  fai l ,  go to university
2 .  she  on ly  d id  one o f  the  wr i t ing  p ieces
3. revised real ly hard for ir ,  tal<e the course and the

exams again

Test, exam, degree, etc.

Speaking
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A: l'm sorry I'm so /ote, but I hod on occident in the car on
the woy here.

B: Oh, no! I'm sorry to heor thot. Are you oll right?Whot
hoppened? Wos the cor bodly damaged?

A: I'm fine, just o bit shoken. But the cor's not in good
shope. I had to get it towed to o goroge.

B: So, did someone run into you or something?
A: Well, l'm to blame, really. I wos trying to overtoke this bus

on o blind corner ond I croshed right into this oncoming
cor.

Refer students to the Real English note on which
words are stressed. Say a few sentences and have
students practise, responding with the appropriate
expression and intonat ion.  For  example:
/'ve /ost thot gold brocelet.
l've /ost my pen.

/'ve /ost a very deor friend.

Once students have practised their dialogues a few
times, have them perform them to other pairs.

I  messed up badly!

This exercise features the topic of exams and tests with
more  connected  express ions .  S tudents  can f i l l  i n  the  gaps
and then check  the i r  answers  in  pa i rs .you cou ld  then
read ou t  l -3  and e i ther  e l i c i t  rhe  answers  f rom the  c lass
as  you come to  each gap or  e lse  s imp ly  g ive  the  group
tne answers.

Answers

| . a. revision b. last c. notes d. failed
2.  a.  fa i led b.Test  c .  pass o.  enough
3.  a.  cheat ing b.  conf ident  c .  copied d.  wel l

Point out the expression needless to soy in each story.
Th is  i s  a  common way o f  end ing  a  s to ry  when the  resu l t
i s  what  you wou ld  expec t  to  happen.  G ive  s tudents  a
coup le  o f  express ions  tha t  migh t  be  used when the
resu l t  i s  surpr is ing .  For  example :
Funnily enough, (l possed).

lmagine my surprise when I found out ( I'd possed).

S tudents  migh t  want  to  use  some o f  these exDressrons
to end their own exam stories. Let students spend a few
minutes  loo l< ing  bac l<  th rough the  prev ious  exerc ises
before tel l ing their stories again to rheir partner.

l f  you want to revise the language in these three stories
in  a  la te r  lesson,  one way you cou ld  do  i t  i s  to  wr i te  a
few l<ey words from each story on the board and put
s tudents  in  g roups  to  re - te l l  the  s to r ies .  For  examDle ,
you could write up the fol lowing:
l .  le f t  h is  rev is ion  /  most  o f  the  t ime . . .  bu t  one n ish t  /

stayed up al l  night i  several caffeine tablets /
Unfor tunate ly ,  /  Need less  ro  say ,  . . .

l 4  S t u d y l n q

2. my driving rest /  halfway through / for ages / started
waving / the car in front of me / crashed / Needless
to  say ,  . . .

3 .  A  f r iend  o f  mine  /  copy ing  i  cheat ing  /  one o f  the
bes t  s tudents  in  the  schoo l  /  con f ident  /
Unfor tunate ly ,  /  Need less  to  say ,  . . .

You could round up by re-tel l ing the stories yourself,
e l i c i t ing  as  many o f  rhe  co l loca t ions  and express ions
f rom the  c lass  as  you can -  o r  e lse  you cou ld  s imp ly  as l<
them to compare the versions they have thought of - or
writ ten - with those on page 100.

Start off  by asl<ing students to sort the tests ano exams
in the box according to dif ferent cr i ter ia, for example,
those that you revise for, those that you don't  l i lce, those
wi th  ser ious  consequences  i f  you  fa i l ,  e tc .you migh t  need
to explain that o screen test is for an actor who wanrs a
part in a f i lm, and that o rnock exom is a practice exam.

After students have told their partner a story, have them
tel l  the same story to another person.

Remind students that the structures I 'm going to, I ' l l
probobly and I might from Unit l3 express how certain
we feel about things in the future.

Th is  exerc ise  w i l l  he lp  s tudenrs  w i th  the  genera l  mean ing
of the seven verbs and the grammatical patterns that
fol low them. Have students sort the expressions rnto
categories: those that are fol lowed by an inf init ive with to
(e.g. plon, hope, expect), those fol lowed by a preposit ion +
a noun or - ing form (e.9. think of, look forword to) and
those fol lowed by a noun (e.g. opply for, dreod, expea).

1  i . r '  *

Answers

r .  aPP Iy
2.  dread
3 .  p l a n
4.  hope

5.  th  in  l<
6. lool< forward to
7. expect, expect

Before doing this exercise, mal<e sure students are
comfortable with the formation of the present
cont inuous  as  we l l  as  the  spe l l ing  gu ide l ines  fo r  when to
double the consonant (e.g. p/on -plonning) and dropping
the f inal 'e '  (e.g. hope - hoping).
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a .

a .

forward to
4 .  a . ' m  h o p i n g
5.  a .  

'm 
p lann ing

5.  a .  'm th in l< ing
7.  a .  

'm 
dread ing

m exPecung
m app ly ing
m (real ly) lool<ing

b. 'm (no t )  expec t ing

b . ' m  a p p l y i n g

b. 'm ( rea l l y )  loo l< ing
forward to

b . ' m  h o p i n g
b.  'm (no t )  p lann ing

b.  'm th in l< ing

b.  
'm 

dread ing

You may need to explain that PR stands for public
relotions. Tell students some examples about yourself or a
friend before having them do the same in pairs.

Ask ing  fo r  an  op in ion

This exercise focuses on the very common question Do
you think + wil l  . . .  ? Go over the explanation and then
have students put the words in the r ight order to mal<e
quest ions .  S tudents  shou ldn ' t  f ind  i t  too  d i f f i cu l t  because
they al l  start with Do you think .. .  ? Play the recording so
s tudents  can chec l<  the i r  answers ,  and then p lay  i t  aga in ,
pausing after each question so that they can repeat.

Answers

l .  Do you th in l< she' l l  comel
2.  Do you th in l< l ' l l  need a coar l
3.  Do you th in l< you' l l  see Ken later i
4. Do you thinl< we'l l be bacl< by eight?
5.  Do you th in l< you' l l  pass?
6. Do you thinl< you'l l do a Masrer's after you

graduatel

Lead in by having students as l< you some Do you th ink . . .
?  opin ion quest ions about  the future.  Answer,  us ing some
of the short answers here. Then go over the
explanat ions.  These shor t  expressrons are very common,
and in this context are more typical than responses with
modal  auxi l iar ies l ike must  and moy for  expressing
degrees of certainty in the future, somerhing which some
students might asl< about.

l f  students don't  l<now, Lazio and Arsenal are footbal l
teams from Rome and London respectively. In dialogue
number 3, note the expression her porents ore going to ki l l
me.You might say someone is going to ki l l  me to mean that
they are going to be very angry when they f ind out about
someth ing  you have done or  no t  done.

Have students worl< in pairs creating the dialogues. Then

have them practise reading them a few t imes. You could

suggest that they memorise two or three and then

perform them for another pair.

,. ',. '..,]
f i  Pronunciat ion:  7

This contraction is a l i t t le dif f icult  for some speal<ers.
You may need to have students practise this exercise
several t imes. Play the recording once al l  the way
through and then again, pausing after each sentence. For
extra practice, asl< students to choose f ive of the
responses  and wr i te  the  accompany ing  quesc ion .  They
can then as l<  the i r  ques t ions  to  a  par tner  who chooses
the appropriate response. You may need to explain that i f
you give someone o hond, you help them do something.
For examole:

A: I'm hoving trouble fixing my fence.
B: I'll come over ond give you o hond if you like.

In  th is  exerc ise ,  encourage s tudents  to  make a  fo l low-up
comment  as  we l l .  For  example :
A: Whot do you think the weother will be like tomorrow?

8: ltt bound to roin. lt's the weekend. lt olwovs roins ot the
weekend here.

As an alternative, write these questions on sl ips of paper
and give one to each student. They then go around the
c lass  and as l<  the i r  ques t ion  to  another  s tudent .  When
they  have f in ished,  they  exchange s l ips  and f ind  someone
e lse  to  as l<  the i r  new ques t ion  to ,  and so  on .

natural  answers

Answers

l .  a .  I  doubt  i t  b .  l t 's  bound to c .  l t  might
2.  a.  hopefu l ly  b.  def in i te ly  c .  probably
3.  a.  Def in i te ly  b.  I  doubt  i t  c .  hopefu l ly
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Unit overview

General topic
Tall<ing about sport and mal<ing predictions.

Listening
Five people tall< about sporcing evencs.

Language input

. Verb collocations with various sporrs: I ptoy o bit
of golf now and then. I go swimming quite a lot, gotf
course, bosketboll courr, erc.

. Expressions to tall< about keepin g fit: I do l ike to
keep fit. I ovoid red meot. etc.

. Vocabulary for describing sporting events: it wos o
dirty gome, it's on owoy gome, the fight was fxeo, etc.

. First conditionals: lf they score fust,they'l l  have o
chonce. lf he doesn't hove ony mechonicol problems,
he should win.

. Common if expressions l ' l l  come if I con. l ' l l  gtve
you a hond if you wont.

' Agreeing, disagreeing and showing surprise with
know:l know! I meon how much doesTigerWoods
earn a yeor? I don't know. / thinks she! quite sexy.
I don't know why she stoys with him. etc.

Language str ip

Use the language str ip as a way to lead in to the unit.
Asl< students to quicl<ly lool< through the l ist and f ind at
least two expressions that they could see themserves
us ing .  Exp la in  tha t  in  th is  un i t  they  w i l l  learn  more  ways
of  ta l l< ing  about  spor t .  Encourage them to  choose some
other  express ions  in  the  s t r ip  tha t  loo l<  in te res t ing  and
to f ind out more about tnem.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smat l
g roup tas l< .  As l<  s tudents  to  d iscuss  wh ich  spor t  i s  be ing
referred to in some of the expressions. you could also
asl< them to f ind expressions that might be said about a
sport that you are watching or have just f inished
watching (e.g. He should hove been sent off l .

You might need to explain some of the fol lowing
expressions.

'  l f  a  team are  p lay ing  o t  home, they  are  p lay ing  a t  the i r
own ground or stadium. For example: Why do they
olwoys play so bodly ot home?

' ln some team sports, l ike footbal l ,  o ployer is sent olf  i f
the referee decides that they have seriously brol<en
one of the rules of the game. For example: /  con,t
believe he wos sent off for that tockle.

Ki lmornock is a Scott ish footbal l  team.

ln  some spor ts  l i l<e  tenn is ,  i f  you  are  the  number  one
seed, you are ranked as the best player in a
competit ion. For example: She stonds o good chonce
now thot the number one seeo ,s out.

I t 's o por 5 refers to golf .  l t  means that f ive hits of the
ba l l  a re  expec ted  on  rh is  one par t i cu la r  ho le .

fhe dogs refers ro dog racing.

Gome, set ond motch could be said when a player wins
a tennis match. This means that a player has just won
the last game of a set, the last set, and the matcn
itself .

l f  you say l t  wos out, you are usually referr ing to the
fact that the bal l  has gone out of play. For example, in
cricl<et you would say /t  wos out i f  you bel ieve tnat
the  ba tsman is  ou t .Th is  express ion  is  a lso  used when
the  ba l l  has  landed ou ts ide  the  l ine  dur ing  a  tenn is
match. Fans watching a match or game wil l  use this
expression when they disagree with the umpire or
referee\ decision that i t  wasn't  out.

A shutt lecock is the object that players hit  over tne
net  in  badmin ton .

We got throshed means we lost a game/match very
heavi lv.

.  Hei got o greot left  foot is usually said about a
footbal ler and means he's very ski l ful  with his left
foot.

Remind students to record any of the expressions that
they l i l<e in their notebool<s.

Lead in

Get  s tudents  in ro  pa i rs .  G ive  them one minute  to  wnre
down al l  the sports rhey can thinl< of; however, one
person has to write down al l  the team sports while the
other  person a l l  the  ind iv idua l  spor ts .  A f te r  one minuce,
s tudents  can compare  to  see who had the  most .  Then,  as
a  c tass ,  ger  s rudenrs  to  te l l  you  rhe  spor ts  in  the i r  l i s rs ,
wh i le  you wr ice  them on the  board .  Refer  s tudents  to
the picrures on page | 04 to see i f  any of the sports they
came up w ich  are  shown.  Keep the  l i s t  on  the  board
while students do I Are you any good?.

I  ; . i '  . n  i  , , {  r ' . .
" ; . " /  . .  . .  . f .  -  , .  . "  ' . i

I
1 -
i  Are you any good?

Here  s tudents  sor t  the  spor ts  accord ing  to  whether
they col locate with p/oy or go. When they have f inished,
asl< i f  they notice any parterns. They may tel l  you that
the sports with bol/  in them tend to col locate with play

87



and those ending with - ing tend to col locate with go. Get
scudents  to  loo l<  a t  the  l i s t  o f  soor ts  on  the  board  and
decide i f  they col locate with go or ploy.You might have
some l i lce boxing and toe-kwon do that col locate with do.
Point out the expressions o lot of,quite o lot,a bit  of,
olmost every doy, sometimes, now and then. Ask which of
them mean that the person does a sport frequenrly.

Answers

l .go 2.  p lay 3.  p lay 4.go 5.go 5.  p lay 7.  yay
8 .  p lay  9 .go  l 0  go .

Students  shou ld  match  the  fo l low-up comments  in  pa i rs ,
us ing  a  d ic t ionary  o r  as l< ing  you when necessary  about
any of the sport-related vocabulary. (The best way ro
explain some of the expressions l ike dribbl ing is oy
miming the  ac t ion . )  A f te r  chec l< ing  the  answers ,  asK
students what patterns they norice and write the
fo l low ing  on  the  board :
I'm quite good ot + -ing.

I'm OK at + -ing.

I'm not very good ot + -ing.

Mode l  the  example  d ia logue w i th  one s tudent ,  po inc ing
out the intonation patrern of Oh, reol ly? before having
s tudents  ta l l<  about  some o f  the  spor ts  in  pa i rs .

Th is  exerc ise  focuses  on  the  names fo r  the  o laces  where
sports are played. l f  you want to extend this, you can
brainstorm other names l i l<e ice-hockey r ink,cricket ground,
othlet ics trock,bowling ol ley, er.c. Once srudents have done
the matching tasl<, model rhe example dialogue before
gett ing them to worl< in pairs. Point out thar the
expression Do you know if  there's anywhere I con .. .  ? is
useful for other places. For example:
Do you know if there's onywhere I con buy a stomptmoke o
photocopy round here?

Lead in by asl<ing students a few questions. For example:
Whot do you do to keep fit?
How often do you get some physicol exercise?
Whot do you eot if you wont to hove o heolthy diet?

Before gett ing students to read the text, put the
fol lowing words and phrases on the board:fruit  ond
vegetobles, yogo,teom sports, red meot, stomino, gym. Asl<
s tudents  to  p red ic t  what  migh t  be  sa id  about  each one in
a text about l<eeping f i t .  For example:
It's a good ideo to do yogo.

You shouldn't eot red meot.

You may need to explain that i f  you hove stomino, you are
able to do something for a long t ime. For exampre:
You need o lot of stomino to do cross-country running.

Then have students read the text and complete the gaps.
Before going through the answers, ask what they thinl<
hove o go ot means (try).

Answers

r .  team sPor ts
2. aggressive

3.  go ing  on  about
4. l<eep f i t
5 .  red  meat
6 .  f ru i t  and vegetab les
7 gym
8. yoga
9.  s tamina

| 0. have a go at

l f  you wish, you could asl< students to change any of the
expressions a l i t t le to make them true. For example:
The one thing I would like to hove o go ot is ice-hockey.

You may need to explain that i f  your body is supp/e, you
can bend and move i t  easi ly, while i f  i t  is st i f f i  you can'r;
and that we can use the expression I wotch whot I  eotto
mean that we rry ro have a healthy diet by being careful
about the foods we choose to eat. Encourage students
to  record  in  the i r  no teboo l<s  some o f  the  express ions  in
che tex t ,  par r i cu la r ly  rhe  ones  tha t  descr ibe  themserves .

t ^
:  uescf lbrng an event

This  exerc ise  in t roduces  some more  spor t ing  vocabu lary
Have students worl< in pairs on the matching tasl<. Then,
as  a  c lass ,  d iscuss  wh ich  spor t  i s  be ing  descr ibeo,
exp la in ing  how the  express ions  are  typ ica l  fo r  tna t
par t i cu la r  spor r .  l f  some s tudents  need he lp  w i th  any  o f
the terms here l ike sets or yel low cords, asl< i f  there ls
anyone in  the  c lass  who can exp la in .  There  usua l ly  i s
someone who l<nows what  these te rms mean.

Answers

l .  f .  (go l f :  the  greens)
2. c. (footbal l :  teams, grounds)
3 .  d .  ( fo r  example ,  tenn is ,  foo tba l l :  match ,  f ina l )
4. h. (footbal l :  away game)
5. e. (boxing: f ight)
6 .  b .  (s l< i ing :  downh i l l ,  s lope,  i cy )
7. g. (footbal l :  sent off ,  yel low cards)
8 .  a .  ( tenn is :  se ts )

Answers

l .  i .  2 .  b .  3 .  a .  4 . e .  5 .  h . .  6 . f  .  7 .  j .  8 .  c .
9 . g .  1 0 . d .

Answers

l . b .  2 . c .  3 . a .  4 . a .  5 . b .  5 . a .  7 . a .  8 . a
9 .  b .  t 0 .  d .
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As an extension, asl< pairs of students to come uo with
some expressions to describe an event in one of the
sports  p ic tured on page 104 or  105.  For  example for
cycling, you could say the conditions were Derfect.you
could a lso br ing in  var ious spor ts  repor ts  f rom
newspapers or the Internet for students to reao ano
under l ine the associated exDressions.

Students  can d iscuss  these ques t ions  in  smal l  g roups .  Go
around mon i to r ing  and co l lec t ing  examples  o f  any
language students are having problems with _ as well  as
any good uses of language - to give feedbacl< on wnen
they have f inished. Fol low up by gett ing students to close
the i r  Courseboo l<s  and as l<  you the  ques t ions .  For
examDte:

A: Hove you heord of ony motches being ftxed?
B: Well ,wosn't  i t  rumoured thot the tgggWortd Cup Finol

wos fixed? I meon, how e/se could you exDloin Brozil,s
performance?

,,i iriJ First conditionals

In this section students focus on the structure often
cal led the f irst condit ional. The structure is typif ied by
the use of the word i f  to introduce the condit ion _ often
in  a  c lause -  and a  c lause re fe r r ing  to  a  poss ib le  resu l t .
Studenrs may have studied that the clause with the result
uses wil / .  Although wil /  is frequent, remind students that
we use various structures to tal l< about the future, ano
so o ther  moda l  aux i l ia r ies  a re  common in  f i rs t
cond i t iona l  express ions  too .

Lead in  by  as l< ing  a  ques t ion  about  an  up-coming game
the c lass  w i l l  be  fami l ia r  w i th .  For  examole :
Do you think .. . witt be o good gome?
Do you think .. .  wit l  win?

Then have students complete the tasl<. As you go
through the  answers ,  ask  wh ich  spor t  i s  be ing  d iscussed.
You might need ro explain that Michoel Owen is an
English footbal l  player and Rongers are a footbal l  team
from Glasgow.

Answers

| .  d .  (ath let ics:  race,  spr int  f in ish)
2. c. (football)
3. a. (football: score)
4.  b.  ( tennis:  serve,  double faul ts)
5.  e.  (motor  rac ing:  mechanical  problems,  breal<s oown, ;
6. f. (any team sporr: they play, they win)

1 5  S p o r t

Point out several expressions here with rhe verb hove:
hove on off day, hove a chonce and hoye problems. For hove
on o f f  doy ,  g ive  the  c lass  some o ther  examples ,  sucn as :
I'm sorry obout thot, I'm hoving o bit of an off doy today.

You could also give them variat ions of this pattern:
I'm hoving o goodlbodlhelt of o doy.

Ask students what l<ind of day they are having. Also,
point out the col locations here. For example: score frst,
hove o chonce, serves we//, gives owoy double foult"s, sprtnt
finish.

Go over  the  grammar  exp lanat ion  w i th  s tudents  anc
mal<e sure  they  no t ice  the  use  o f  the  present  s imp le  in
the  i f  c lause.  A lso ,  exp la in  tha t  then is  used to  emphas ise
the  cond i t iona l  re la t ionsh ip  be tween the  two ac t ions .
Then asl< students to norice the dif ferent modar
express ions  in  the  main  c lause.  Exp la in  tha t  they  ind ica te
different feel ings about the future. For example, shou/d
shows that we expect i t  to happen, while could possibly
and might show that we aren,t so sure as't t  probobly.
Draw students' attention to the fact rhat we say ' / l

probobly ldefinitely, but probobtyldefinitely won't.
r ": lr. l"

) tudents  can now app ly  the  gu ide l ines  or  ru les  they
esmbl ished in  I  F i rs t  cond i t iona ls  to  rhe  contex t  o f
repor t ing  news.  Get  s tudents  to  do  th is  exerc ise
ind iv idua l l y  be fore  hav ing  them chec l<  the i r  answers  rn
pa i rs .  Encourage rhem to  use  some o f  the  moda l
aux i l ia ry  phrases  f rom I  F i rs t  cond i t iona ls .  Go around
the  c lass ,  check ing  the i r  answers  as  they  wor l< .  Then p lay
the  record ing  so  tha t  they  can compare .  po in t  ou t  some
of  the  express ions  in  the  tas l<  and as l<  fu r ther  quesr ions .
For  example :

Whot else, oport from'tolks' con breok down? (a cor,
o mornoge)

Whot's the opposite of 'put 
up toxes'? (lowerlreducelcut

roxes/

Whot hoppens when there's o fomine? (croDs die.horyests
foil. people storve to deoth)

Whot e/se could you be thinking of ,going 
on'? (o cruse,

o holidov, o strike)

Whot hoppens when o comDonv ts taken over?

Before having students practise reading the
conversa t ions  in  pa i rs ,  do  the  f i rs t  one as  an  examDre.  ro
show how the  conversa t ion  can be  cont inued.

Speaking
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Answers

l f  that happens, they' l l  go to war.

l f  they do that, we won't be able to afford a hol iday.

l f  they  don ' t  do  someth ing ,  mi l l ions  w i l l  d ie .

l f  he  car r ies  on  ea t ing  so  much,  he ' l l  end  up  hav ing

Answers

|  .  want  2 .  can  3 .  want  4 .  have 5 .  hear  6 .  f ind

7. see 8. feel

S tudents  can d iscuss  these ques t ions  as  a  who le  c lass  or
in  smal l  g roups .  You cou ld  a lso  have them d iscuss

whether i t  is better to watch something l ive or on TV

and whether  i t  depends on  the  spor t .  Wr i te  some usefu l

express ions  on  the  board .  For  example :
You con't beot the otmosphere.

You don't get o very good view.

You spend o fortune to get sooklng wet looking ot the bock
of someone's heod.

I

]  People ta lk ing about sport

Exp la in  the  s i tua t ion  and p lay  the  record ing .  Get  s tudents
to  answer  the  oues t ions  in  bo th  tas l<s  and then to
d iscuss  the i r  answers  in  pa i rs .  Exp la in  tha t  i f  someth ing  is
controversiol,  there is a lot of debate about ir .  For
example, we can tal l< about controversiol declsions, po/icies,

books,f i lms. Also, explain the more informal expressions:
. l f  someone lo teom is throshed, they lose heavi ly.

.  l f  you blow it ,  you had a chance of doing something
success fu l l y .  bu t  los t  the  chance.

Answers

| .  Tennis: The speal<ers are disappointed that
Mottram losc.

2. Boxing: They feel the f ight was f ixed.

3 .  Snoo l<er :The man is  te l l ing  an  embar rass ing  s to ry .

4 .  Dog rac ing :  The speaker  i s  happy  he  won a  be t  on
a race .

5 .  Footba l l :  The spea l<ers  a re  d isappo in ted  tha t
Eng land los t  to  Japan.

Conversa t ion  l :  d .
Conversa t ion  2 :  b .
Conversa t ion  3 :  e .

Conversation 4: a.

Conversa t ion  5 :  c .

a heart attacl<.

5. l f  shes found gui l ty, she' l l  get f i f teen years

6. How wil l  that affect you i f  i t  happens?

7. Wil l  you get more money i f  you get i t l

Have students write four or f ive questions and answers,
and then have them wander  a round the  c lass  as l< ins  the i r
ques t ions .  G ive  them an example  o f  a  poss ib le

conversa t ion :

A: Do you think Brozil will win the nextWorld Cup?

B: lt depends. lf they ploy like they did in the lost one,then

they'll definitely stond o chonce.
A: Do you reolly think so? I think if they come up ogainst

Germony ogoin, they'll definitely lose.

Have s tudents  spea l<  to  severa l  peop le .You might  a lso
want  to  ta l<e  par t  in  th is  ac t i v i t y  as  s tudents  w i l l  be  ab le
to  hear  the  language you use and perhaps  re -use i t
themse lves .

Role play

Give s tudents  a  few minutes  to  th in l<  about  whac chey
want to say about each person and how they want to
say i t .  Get them to role-play the dialogue in pairs before
changing partners and repeating the tasl< with someone
new.You might  want  to  po in t  ou t  rhe  goss ip ing

exPressrons :

Hove you heord that . . .  ?
D id  you know tho t  . . .  ?
D id  . . .  te / /  you  tho t  . . .  ?

I  h e o r d  t h o t  . . .

Someone to ld  me tho t  . . .

Students can then use them to have a quicl< gossip about
some people they l<now.

Get  s tudents  to  comple te  the  express ions ,  and then p lay

the  record ing  so  they  can chec l<  the i r  answers .  Then p lay

the recording again, pausing after each sentence, so the
students can repeat. Then get pairs of students co
d iscuss  in  what  s i tua t ion  you migh t  use  some o f  these
expressions. For example, I ' l l  come if  I  con could be a
response to an invitat ion to a party. Encourage students
to  remember  these common exoress ions  as  who le
phrases. After they have f inished this exercise, write the
first two words of each expression (e.g. l ' l l  give) on the
board ,  and s tudents  can see i f  they  can comple te  them
from memory.
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This exercise introduces an expression for agreeing that
rs a more normal alternative to /  ogree. Model tne
examples for the students and point out the use of the
discourse marl<er I  meon to introduce a statement that
explains the reason for your agreement. Before students
talk about the statements l*5 with a partner, model an
example with one of the stuoents:
A: fhere's too much sport onTV these doys.

B: I know. I meon, o whole ofternoon of golf on o Sundoy
ofternoon. lt's ridiculous.

You may need to explain that i f  you think somethlng ls
point less, you don't  thinl< i t  is worthwhile because you
don't see i ts purpose. We can talk about o point less
discussion or nreeting and say that it is/seems pointless to do
som ething. For example:
It seems obsolutely pointless to corry on /ike this.

Answers

The five examples from the tapescript on page 156 are:
I know. Five-one up in the last set and serving for the
match -  he should 've won.

I know. He just seemed to go to pieces.
I l<now. lt was awful.

I know. They must've bribed the judges or something.
I l<now. l just don't l<now how they can sayWinton won
on points.

For l-5, answers wil l vary.

Here students see another functional use of an
expression with know. Go over the example and the
explanation with students, before having them do the
matching tasl<. Then explain the second tasl<. pornt out
that I  don't  know expresses sl ight disagreement here. play
the recording so that students can checl< their answers.
You may want to explain that we often say that o washing
mochine eots our socks to explain the strange
phenomenon o f  how soc l<s  seem to  d isappear  in  a
wash ing  mach ine !

Answers

I  .d .  v i .  2 . ' f  .  iv .  3 .  e.  i i i .  4 .  a.  i i .  5 .  c .  i .  6 .  b.  v .

,',,;,r.,,' Pron u nciation : i ntonation

Play the recording of the conversations in 2 people
talking about sport and 4 |  don't  know again, so that
students can hear the r ising intonation pattern of I  don't
know and the f latter intonation of I  know.Then nave
them prac t ise  the  conversa t ions  in  oa i rs .

1 5 Sport

Instead of having students worl< in pairs on this exer-crse,
you can have them stand up and go around the class,
asking one question to one person before asl<ing anorner
question to someone else. Have them speal< to about
eight people i f  possible, so that they get ro practise each
question rwice.

Before students worl< on this, mal<e sure they know
what each of these sports are. you may need to explain
the following:
. Curling is a winter sport where you slide a large

circular stone down an ice sheet towards a rarget
area.

. Synchronised swimming is l i l<e ballet in the warer, ano
the participants have to perform movemenrs in
perfect t ime with each other.

Then get students to worl< in pairs sorting rhe sporrs
into the three categories. When they have finished, they
can compare thei r  decis ions wi th another  group.

Fol low-up

To tie in with the topic from the previous unit, asK
students what  they remember about  p lay ing sporr  in
school. Write some expressions on the board ro help
them, and then get them to talk about their answers
with a partner:
I wos quite good ot .,. when I wos younger.
I reolly used to look forword to ...
/ used to reolly hote ...

We hod this reolly (odjective) gomeslphysicol educotion
teoche r  . . .

/ used to be on the ... teom.
I never mode it on to the .., teom becouse . . .
I ployed ... for my school.

I represented my school ot ...

Speaking

And f inal ly
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Unit overview

General topic
Tall<ing about business and polit ics.

Reading
A Chinese- lndonesian bui l t  uo h is  own business f rom
nothing.

Language input

. Business collocations: employ lots of people, moke
contacts, runs his own business, etc.

' Expressions with business and compony'.We do o lot
of business in South Koreo andToiwon.lt's ogoinst
comPony policy. etc.

. Collocations and expressions with money'. itt good
volue for money, owe money to the bonk, etc.

' Collocations with morket'.corner the morket,f lood
the morket,the market is booming etc.

' Business verbs: lounch o product, promote o product,
set prices, roise prices, etc.

' Second conditionals: The government could invest
more money in schoo/s if they wonted to. lf it wos
mine. l'd lend it to vou.

Language str ip

Use the language str ip as a way to lead in to the unic.
Ask  s tudents  to  qu ick ly  look  th rough the  l i s t  and f ind
any  express ions  tha t  cou ld  be  sa id  about  rhe i r  count ry
or about a company they worl< for. Explain that in this
unit they wil l  learn ways of tal l<ing about the world of
bus iness .  Encourage them to  choose some o ther
expressions in the language str ip that lool< interesring
and to  f ind  ou t  more  about  tnem.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group tasl<. Ask students to f ind those expressions that
are about the economy (e.g.The housing morket s
booming) and those said about a company (e.g. / t !  on o/d

family business). Then asl< them to discuss what i t  or they
might be referr ing to in some of the expressions.

You might  need to  exp la in  some o f  the  fo l low ing
express ions .

. lf you hove built uP o compony from nothing, you started
with a very small  company and l i t t le money and have
turned i t  into a much bigger one. For example: l t t  o
real shome thot they ore selling the business off; she built
it up from nothing.

. l f  you refer to something as a widget, you mean i t  is a
small  object/bit  of equipmenr that you don't  l<now
the name of. For example: The beer stoys fresher for
longer now, becouse they put o widget in the con.

l f  o morket is booming, there is a lot of buying and
sell ing going on. We can also describe the economy as
booming. For example: The prime minister's chonces of
being re-e/ected ore looking good,with low unemployment
and o booming economy.

lf you say someone could sell fridges to Eskimos, you are
imp ly ing  tha t  they  are  so  good a t  se l l ing  th ings  tha t
they  wou ld  be  ab le  to  se l l  someth ing  to  a  person
who ne icher  needs  i r  nor  wancs  i ! .

lf you deol with customers, you have a job that involves
worl<ing with people who want to buy goods or
service from you. For example: I 'm looking for o

Dosition where I don't hove to deol with customers oll the
time.

l f  a company went to the woll ,  they went banl<rupt.

Remind s tudents  to  record  any  o f  the  express ions  tha t
they  l i l<e  in  the i r  noreboot<s .

Lead in

Asl< students i f  they are in business, or would ever
cons ider  go ing  in to  bus iness ,  and to  th in l<  about  what
the advantages and disadvantages are of running your
own bus iness .  Th is  leads  in  n ice ly  to  the  f i rs t  exerc rse .

You can use the questions in the f irst task for a whole
c lass  d iscuss ion .  Then po in t  ou t  the  co l loca t ion  foce
problems - perhaps mentioning some other verb
col locations, such as deol with problems, so/ve problems, get
round problems - before having students worl< in pairs
d iscuss ing  the  prob lems l -8  in  the  second tas l< .You may
also need to explain that bureoucrocy refers to a system
wi th  a  lo t  o f  compl ica ted  and annoy ing  ru les ,  and is
usually used negatively. Other words rhat col locate with
bureaucracy are el iminote and cut ( i .e. e/ iminote bureaucracy
and cut bureaucrocy).

Before moving on to the reading tasl< in the next
exercise, get students to tel l  you who they thinl< would
be good a t  dea l ing  w i th  most  o f  the  i tems l -8 .

l l i a  r
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While you read (A self-made

Introduce the reading tasl< by referr ing students to the
p ic tu res  on  pages I  l0  and |  |  l .  Ask  s tudenrs  what  they
thinl< the art icle is going ro be about, based on what they
see in the pictures. Encourage the use of structures l i l<e:
It 's probobly obout how .. .
It might hove something to do with when ...
I t  could be connected with . . .

Then go over the introduction and explain the task. Have
students read the art icle without worrying about
unders tand ing  every th ing .  They  can then compare  the i r
answers with a partner. Ask them to explain the t i t le
A self-mode mon.

Answers

The prob lems ment ioned in  the  ar t i c le  a re :

dea l ing  w i th  employees  ( l  Spea l< ing ,  number  l )
dea l ing  w i th  o f f i c ia ls  and bureaucracy  ( l  Speak ing ,
number  2 )

ra is ing  the  money to  s ta r t  a  bus iness  ( l  Spea l< ing ,
number  4 )

se l l ing  th ings  (  |  Spea l< ing ,  number  7 )

mal< ing  contac ts  ( l  Speak ing ,  number  g )

Other  p rob lems he menr rons  are :
l iving away from his family
paying taxes and wages
meet ing  dead l ines
having his shops attacl<ed in anti-Chinese r iot ing
dea l ing  w i th  cor rup t ion  and an  uns tab le  economy
dec id ing  who is  go ing  to  ta l<e  over  the  company

Play the recording of the art icle as students fol low in the
Courseboo l< .  Encourage them to  under l ine  any
In te res t rng  express ions  and co l loca t ions .  you  may want
to  po in t  ou t  the  fo l low ing ,  wh ich  aren ' t  dea l t  w i th  in
later exercises:
. l f  you describe a place as being in the middle of

nowhere, i t  is far away from other places. For exampre:
I wos dropped off in the middle of nowhere ond hod to
wolk miles to the neorest villoge.

. You say on top of ott  thot when you are l ist ing negauve
th ings  and wanr  to  add ye t  anorher  one ro  the  l i s t .
For example: I got soaking wet on my way to work, my
computer wouldn't stort up, ond on top of oil thot, the
boss wonted to see me obout the controct we hod iust
/ost.

'  l f  you describe someone as soft,  you mean that they
aren't  tough or str ict enough to do something. For
example: I hod this reolly soft teocher ot school. He let
the kids get owoy with everything.

1  6  Busrness

I

,tl];#l Useful collocations

This exercise focuses on several verb + noun
collocations that appear in the text. Students can worl<
on the  tas l<s  ind iv idua l l y  and then compare  w i th  a
par tner  how the  co l loca t ions  were  used in  the  rex t .
Fo l low up w i th  s tudents  tes t ing  each o ther  in  pa i rs ,  w i th
one person say ing  the  verb  and the  o ther  person t ry ing
to  remember  the  noun phrase tha t  co l loca tes  w i th  i t .
Encourage students to record the col locations and the
examples from che text that they want to remember in
their notebooks. In another fol low-up activi ty, you could
even have students put the col locations in the order that
they occur in the text, and then use them to recal l  as
much o f  the  s to ry  as  they  can.

Answers

L d .  2 . c .
f . i .  l 0 . g

4 .  e .  5 .  b .  6 . j 7 . h .  8 .  f

These quesr ions  fo l low on f rom some o f  the  issues
raised in the art icle A self-made man. Have small
groups of students discuss them as you go around the
class moniroring. You may wanr to lead in by tal l<ing
about the f irst two questions yourself to give studenrs
some ideas. To fol low up, you could have pairs of
students write a conversation between Darno and his
son,  in  wh ich  Darno exp la ins  how l i fe  was much harder
when he  was young.  Th is  wou ld  be  a  good oppor run tcy
ro revtse comparative structures and to see how
students  use  the  s t ruc tu re  used to  wh ich  is  focused on  in
the next unit .  Write some expressions that students
might  f ind  use fu l .  For  exampte :
ln my doy, we used to . . .

Young people todoy don't know whot hord work is.
I'm sure it wosn't os bod os oll thot!
At /eost you could get o job!

!  Bus iness,  company

Here students can again focus on the difference between
two s imi lar  words by lool< ing ar  rhei r  co l locat ions.
trncourage students to devote a page in their notebool<s
to expressrons using these two words. As you go
through the answers,  as l< fur ther  quest ions to herp
reinforce the language. For example:
Why do you think it's colled o company cor? (The compony
buys it for the employee ond keeps it if the employee teoves.)
Whot might be some other things thot ore ogoinst compony
policy? (smoking in offices, personol use of e_moil)
How could a strong currency cause o compony to lose
business? (lt is more expensive for customers in other
countries to buy your products.) And whot hoppens to
componies if the currencv is weok?
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You could asl< i f  students notice that in the examples
here compony refers to a part icular organisation.

Answers

|  .  company 2.  business 3.  company 4.  business
5.  business 6.  company 7.  business 8.  company

You may need to explain the two idiomatic expressions.
We can sometimes use business to refer to an event or
s i tuat ion,  especia l ly  i f  i t  is  topical  .  Compony somer imes
refers to other people who are with you, so if you keep
someone compony, you are with them to srop them
feel ing lonely.  Here are some other  id iomat ic  expressions
with these two words:
/ ts  none ofyour  business.
Mind your own business.
Ihis nrecns business.
We've got compony.
We ported company yeors ogo.
You're in good compony.

: .  a  /

Talking about money

Students can work indiv idual lv  on rh is  exerc ise and then
discuss the last two questions with a partner. Follow up
by asl<ing pairs of students to tell you their suggestions
of when to use these phrases so that you can checl<
thei r  understanding.

Answers

l .  va lue  2 .  was te  3 .  go t  4 .  shor t  5 .  burn
6 .  mar r ied

Poss ib le  answers  fo r  when you might  use  the
sentences :

|  .  You might  use  th is  senrence in  a  resrauranc  wh ich
serves large port ions but is quite cheap.

2. You might use this sentence i f  someone wanted to
buy a f irst-class rai l  t ic l<et for a twenty-minute train
r i d e .

3 .  You might  use  th is  sentence to  your  par tner  i f  you
want to buy something and you don't  have enough
money w i th  you.

4. You might use this sentence i f  someone asl<s i f  you
cou ld  lend them some money bu t  you  don ' t  have
any money to lend them, or i f  you don't  want to
lend them any money.

5 .  You might  use  th is  sentence i f  someone has  spent
more  money on  someth ing  than you th in l<  they
shou ld  have.

6. You might use this senrence i f  you thinl< that the
on ly  reason a  woman has  mar r ied  a  man is  because
he is  r i ch .

Here are more collocations with money. Remember to
focus students' attention on the prepositions too. Get
students in pairs and asl< them to thinl< of another way
to complete each phrase. For example:
borrow money from my parents
invest money in the stock morket

Encourage them to record these expressions in  thei r
notebooks. As you go through the answers, you might
want  to ask fur ther  quest ions which aren ' t  d iscusseo
later in 4 Speaking. For example:
How e/se could you sove money on holidoy?
Where's the best ploce to invest your own money these doys?

Whot could be some exomples of stupid things you don't
reolly need?

Ask students why they might want ro borrow money
from a friend, to elicit purpose expressions with to. For
examPre:
To buy o coffee.
To poy my parents bock.

Answers

l . d .  2 . c 4 . b .  5 . h 6 . g 8.  e.

t -j  Further pract ice

This exercise gives students an opportunity to see these
collocations used in context.You may want to spend
some t ime reviewing the dif ference between borrow and
lend. Explain that to borrow is to receive something
temporari ly, while to /end is to give something
temporari ly. Encourage students to record example
sentences  us ing  these verbs  in  the i r  no teboo l<s ,
espec ia l l y  ones  tha t  they  migh t  use  themse lves  a  lo t .  For
example :

Con I borrow your dict ionory for o minute?

You may want  ro  po in t  ou t  some o ther  co l loca t ions  and
express ions  in  ch is  exerc ise :
toke out o loon

it's worth over twenty-five thousond pounds
before we set off
hos more money thon sense

You may need to explain that i f  you get o tox breok, the
amount of tax you have to pay is reduced because you
belong to a certain category of tax-payer, for example,
you are a parent. or you may get your taxes reduced
because you have done something with your money
which enti t les you to a reduction, for example, you have
given some of i t  to charity.

Answers

l.  owe 2. invest 3. change 4. wastes 5. gave
6.  spend 7 .  lend  8 .  bor row 9 .  bor rowed 10.  len t

3 . a

Verb + money
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Fin ish  up  by  d iscuss ing  the  ques t ions  a t  the  end o f  the
exercise as a class. l t  might also be interesting to exptore
how the  co l loca t ions  o f  money and t ime are  s imi la r  in
English. Asl< students to thinl< of words or Dhrases tnar
col locate with both nouns. For example: woste, save, run
out of, invest, short of + timelmoney. you can then teacn
students the expression t lme is money. Asl< i f  t lme has
s imi la r  co l loca t ions  in  the i r  own language and i f  nor ,
whether  there  is  another  noun tha t  does .

lncidental ly, the saying Neither o lender nor o borrower be
is from Shal<espeare's Honrlet.

This exercise gives students an opportunity to use some
of the language from the previous exercises. The topic of
charity might be one to explore further.you could have
groups  d iscuss  ques t ions  l i l<e :
Whot ore some big choritable organisotions in your country?

Whot do you think the most deserving chorrtoble couses ore?

ls it rrght that people get tox breoks for giving to chority?
Shouldn't they just be toxed more?

Do some chorities do more horm thon good?

You cou ld  a lso  as l<  s tudents  to  d iscuss  when the
fol lowing expressions might be used:
All proceeds go to chority.
It's for a good couse.
I don't occept charity!

I
i  Collocations with market

In the next two exercises, students focus on another
word that has many col locations, a lot of which are
id iomat ic .  Remind s tudents ,  there fore ,  to  inc luoe a
translat ion along with those expressions that they
record  in  the i r  no teboo l<s .  D iscuss  the  ques t ion  aoour
how Darno Setiadi cornered the propeller marl<et by
get t ing  someone in  the  government  to  he lp  h im get  an
import l icence before having studenrs f ind the
co l loca t ions  in  the  tex t

Have pairs of students tal l< about anything in the text
tha t  i s  a lso  t rue  about  the i r  own count ry .you cou ld  a lso
asl< them to use each of the col locations to wrire a rrue
sentence about  the i r  own count ry .  For  example :
We've been forced to open up our rice morket.

T 6  B L r s  n e s :

' , , ' l l  
falt ing about markets

Whi le  the  main  focus  in  5  Co l loca t ions  w i th  morke t
was on  verb  co l loca t ions ,  here  i t  i s  on  ad jec t ive
col locations. Draw students' attention to the woros anc
phrases  in  the  box ,  and po in t  ou t  tha t  those on  the  r igh t
are posit ive, while those on the r ight are negative. you

may need to explain the fol lowing:
. l f  o morket is soturoted, the market cannot grow any

more ,  because the  supp ly  o f  p roduc ts  exceeds
demand.

. Do-it-yourself  refers to home improvements rnar you
do yourself.

l f  you are from a dif ferent country from your sruoenrs,
have them asl< you some questions about the marl<ets
there .  For  example :
What's the .. .  morket l ike in . . .  these doysZ

l ^I  Business verbs

Have students worl< in pairs to discuss the questions.
Encourage them to use a dict ionary or to asl< you i f  they
have ques t ions  about  mean ing .  Go over  the  ques t rons
again, having the students share their answers with the
who le  c lass .

Answers

Possib le answers:
l .  They  d iscover  the  produc t  i s  a  hea l th  hazaro  or

cou ld  cause acc idents  somehow;  they  d iscover  a
design fault .

Because a new advert ising strategy is very
unpopular; because protesters boycott the product
due to  the  fac t  i t  i s  made in  cheap south-eas tAsran
factories, etc.

Bri t ish Airways always used to have the Brit ish f lag
-  the  Un ion  Jac l<  -  on  the  ta i l f ins  o f  the i r  p lanes .
They  dec ided ro  rep lace  them wi th  a  more  g loba l
range o f  des igns .Th is  p roved to  be  very  unpoputar ,
so they had to rethinl< their srrategy. In the eno,
they  went  bac l<  to  the  o ld  des ign .  l t  was  a  very
cos t ly  mis ra l<e l

To tal<e control of a larger share of the marl<et; to
k i l l  o f f  the  comper i t ion ;  to  acqu i re  new produc ts  /
marl<ets, etc.

lo  cover  inc reas ing  produc t ion  cos ts ;  to  inc rease
profi ts.

To pass on the benefi ts of decreased production
costs to customers; to attract attention to their
b rand; to  se l l  o f f  o ld  o r  unwanted s toc l< .  e tc .

Senior managers leaving and start ing to worl< for
one o f  the  main  compet i to rs ;  f raud;  an  economic
co l lapse,  e tc .

Being caught steal ing from the company you work
fo r ;  a  sex  scanda l ;  be ing  accused o f
sex ism/ rac ism/harassment ,  e tc .

Speaking

Answers

Collocations with morker:
a fairly closed marl<et
oPen uP the marl<et
make the  mar l<e t  more  compet i t i ve
breal< into the marl<et
dominate the marl<et
total ly squeezed out of the marl<et
cornered the marl<et
the black market
f lood the marl<et
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8. They've just had a chi ld; they want to travel for a

year ;  one o f  the i r  paren ts  i s  i l l ,  e tc .

9 .  Because they  are  incompetent ;  because they

undermine the  boss 's  au thor i ty ;  because they  are
always late, etc.

r  t ' ' 1 . 1  f '

The l i s ten ing  tas l<  conta ins  severa l  examples  o f  the
second cond i t iona l ,  wh ich  is  the  focus  o f  2  Second
cond i t iona ls .  In t roduce the  l i s ten ing  tas l<  by  hav ing
s tudents  ta l l<  about  the i r  own v iews o f  oo l i t i c ians .  You
might  want  to  p rov ide  s tudents  w ich  some co l loca t ions
either before or afrer they do this. For example:
Helshe's o cl ev e r I r esp ected I sh rew d I p ol itici a n.

M ost p olitici o ns ore h onest/d ish o n estl p ow e r-
hungrylcriminolslfairly decent people.

P lay  the  record ing  and then have s tudents  d iscuss  the i r
answers  in  pa i rs .  Then as l<  i f  they  can remember  the
po l i t i c ian  co l loca t ions  they  heard  in  the  d ia logue -

They're oll liors, I just don't trust ony of them, they re oll
corrupt,They're oll only interested in moking money for
themse/yes - and add them to the l ist on the board. Play
the  record ing  aga in  as  the  c lass  fo l lows the  tapescr ipc  on
page 156.  Po in t  ou t  the  s t ruc tu re  Mi r iam uses :
They ' re  o l l  . . .  .  Th is  i s  common when we wanr  to  maKe
genera l i sa t ions .

Answers

Bob is probably going to vore for the People's
Worl<ers' Party because he thinl<s that i f  they were in
power ,  they  wou ld  be  ab le  to  reduce unemployment
by  runn ing  th ings  l i l<e  the  ra i lways  and the  te lephones,
and mal<e big business and the wealthy pay more raxes,
wh ich  the  par ty  wou ld  inves t  in  schoo ls  and hosp i ta ls .

Mi r iam is  p robab ly  no t  go ing  ro  vo te .  She th in l<s
po l i t i c ians  are  a l l  l i a rs ,  cor rup t ,  and they  are  a l l  equa l ly
bad; they are only interested in mal<ing money for
themselves. She doesn't  rrust any of them. They al l  say
the  same th ing  and have the  same po l i c ies .

Second condi t ionals

l n  th is  exerc ise  s tudents  a re  encouraged to  deve lop  a
'gu ide l ine '  

fo r  the  use  o f  second cond i t iona ls  be fore
reading the explanation. After they read the explanation,
you may want to tal l< a l i t t le about how in English the
past tense doesn't  always refer to t ime. Sometimes i t
expresses  d is tance,  e i ther  in  te rms o f  po l i teness  and
respect (e.g. I  wonted to osk you something) or, as in the
case here, distance from real i ty i .e.,  what we don't
expec t  to  happen.  Remind s tudents  tha t  in  the  prev ious

unit they lool<ed at f i rst condit ional structures, many of

which used wil l .  We can thinl< of would as a 'oast '  form

of will.

Point out the variety of modal auxi l iar ies that are found

in  the  main  resu l t  c lause o f  second cond i t iona ls .  Some
students may wonder i f  were should be used instead of
wos. Although were is per{ectly acceptable, i t  is
cons idered more  fo rmal  and is  becoming less  common
than wos in  spoken Eng l ish .

Answers

l .  Bob th in l<s  the  gover

r ich  peop le  pay  h igh ,

2. The government are

3 .  He uses  the  'pas t  
te r

doesn ' t  th in l<  i t  w i l l  I

Other  examples  o f  secc
taDescr io t  a re :

Th is  exerc ise  conta ins  some common seconc  cond i t iona l
express ions  and pa t te rns :  For  example :
. .  .  cou ld  . . .  i f  they  wonted  to

peop/e lust wouldn't  occept i t

Encourage s tudents  to  record  these in  the i r  no teboo l<s .
Po in t  ou t  tha t  the  phrase tho t  woy  is  used to  in t roduce
the  consequence o f  che  prev ious  s ta temenc i .e . ,  i f
theylyou did that.

Answers

l .  cou ld ,  wanted  to ,  d id ,  'd

2 .  wou ldn ' t ,  d id ,  wou ld ,  'd

3 .  c o u l d ,  d i d ,  w o u l d ,  w o u l d
4 .  d i d ,  m i g h t , ' d
5 .  d i d ,  w o u l d n ' t , ' d

6 .  wou ld ,  
'd ,  

wou ldn ' t

One th ing  you cou ld  do  be fore  hav ing  pa i rs  o f  s tudents
d iscuss  the  op in ions  in  d ia logues  l -6 ,  i s  to  rev iew the
I know and I don't  know strucrures on page | 08 in the
prev ious  un i t .  They  can rhen pracr ise  hav ing
conversa t ions  l i l<e  th is :
A: I think they should ban smoking, ot /eosr in public ploces

B: I know. I meon, that woy, they'd sove o lot of money on
medicol bills.

A: Personolly, I think thot the government could invest more
in schools if they wonted to.

B: I don't know. lt's not os simple os oll thot.
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I  l .  Bob th in l<s  the  government  ma l<e b ig  bus iness  and

I r ich people pay higher taxes.

2. The government are actual ly cutt ing taxes.

3 .  He uses  the 'Dast  tense '  and wou ld  toshow tha t  he
doesn ' t  th in l<  i t  w i l l  happen.

l
I

]  Other  examDles  o f  second cond i t iona ls  in  the
I

I  raPescflPt are:
i  l f  the state was running things l ike the rai lways and

te lephones,  we wou ldn ' t  have such h igh  leve ls  o f
unemPtoyment .

l f  they taxed business more, rhen they'd just go
somewhere else, or f ind some way of avoiding paying ic

Practice



. , " . t. '.1 Refusing requests
.  a t  -

Refusing requests is another common use of second
condit ionals. Lead in by asl<ing the students to thinl< of a
request to mal<e to you. When they asl<, turn them
down,  us ing  second cond i t iona ls .  For  example :
A: Con you not give us any homework tonightT

B: You know, if I could, I would, but I've got to give you some
everv dav.

After answering a request, ask i f  students can recal l  what
you sa id ,  and wr i te  the  express ions  on  the  board .Then
go over the explanation in the Coursebool< and do the
tasKs.

Answers

l . e .  2 . d .  3 . c 5 . b

Possib le quest ions:

2. Do you fancy coming with us ro Paris next
weel<endi

3. Do you want to come out for a drinl< after workf

4.  A new c lub 's  opened up and a group of  us f rom
worl< are going down to see what it 's l ike. Do you
want  to jo in us l

5. Would it be OK if I stayed at your placei

5.  ls  i t  a l l  r ight  i f  the band come round ro pract ise
tonight l

7. I couldn't borrow Freddie's car for the day, could l?

T  5  BL rs  ne rs

In  th is  tas l<  most  o f  the  examples  o f  the  second
cond i t iona l  a re  about  hypothe t ica l  p resent  s i tua t ions ,
rather than what we don't  expect to happen. For
example :

I 'm o mon, but i f  I  were o womon, lA .. .

Point out that the expression i f  I  hod the moneylt ime
means if / hod enough moneyltime to do something. Have
students complete these sentence starters, and then tal l<
about them in small  groups. To turn the tasl< into a game,
have pairs of students write how they thinl< you would
comple te  the  sentences .  Then te l l  rhe  c lass  your  ideas .
Students get one point for each correct predict ion.

Fo l low-up

Asl< students to worl< in pairs and imagine that they are
CEOs of a big high-profi le company l i l<e Starbucr<s,
McDona ld 's ,  M ic roso f t ,  She l l ,  e tc .  They  shou ld  then th in l<
of how they would do business dif ferently, what changes
they would mal<e, what new marl<ets they would seel< to
break  in to ,  e tc .  G ive  them the  beg inn ing :
l f  we were the heads of . . .  ,  then this is whot we would do.
W e A  . . .

Al low students a few minutes to lool< through che
language in  th is  un i t  be fore  they  d iscuss  the i r  ideas .  Then
d iv ide  the  c lass  in to  two groups .  Each pa i r  o f  s tudents
shou ld  exp la in  the i r  ideas  to  the  b igger  g roup,  us ing
second cond i t iona l  s t ruc tu res .  Other  s tudents  can rnen
comment  on  the i r  ideas .  For  example :
lf you did thot, youA go bonkrupt within the yeor.
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The exercises here can be used as a test. However,
4 Look back and check and 8 What  can you
remember? are bet ter  done as a d iscussion in  pai rs .

Answers

l .  l w a s  t h i n l < i n g

2.  i t  was  go ing  to  ra in ,  i t  doesn ' t  loo l<  l i l<e  i t  w i
3. I 'm real ly lool<ing forward to
4 .  I  doubt  i t ' l l  be
5 .  l t ' s  bound to  be
6.  buy ing

7. to sacl<

8 .  I  m igh t ,  l t  depends

Answers

Answers wil l vary.

]  what can you remember?

Verb collocations

Answers

l .  i .  2 .  e .
9 . d .  r 0 . f

4 . g .  5 .  b 8 .  h .

Answers

l .  r ough
2 .  s i l l y
3.  s t ic l<y
4. damaged
5 .  dead
6.  physical
7.  long
8.  sa tura ted
9  n n i n r l o < <

| 0. aggressive

I

I
__l

8 . e

Answers

l .  d .  2 .  g .  3 .  i .
9  f .  t 0 . h .

4 . a .  5 .  b 7 . c

]

l
l

F;;*
I 
Answers wil l vary.

--jgrrgt expressions
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Answers

l .  ' l l  probably ra in
2. were/was, I 'd be
3.  'm doing, 'm just  going to go
4.  d idn ' t  l ive, 'd  have
5.  ' l l  pass,  as l<,  as l<,  ' l l  probably fa i l
5 .  'm dreading
7.  ' l l  snow, does,  does

Adjectives

Grammar review

Quest ions and answers

Preposi t ions

Answers

l .  o n  7 .  i n
2. for 8. for
3 .  w i th  9 .  to
4 .  o n  1 0 .  t o , a b o u t
5 .  o f  l l .  t o
6 .  fo r  12 .  a t

Answers

| . worth 6. left
2.  te l l  7 .  rarher
3. trap 8. difference
4.  shor t  9.  what
5 .  bu rn  10 .  how

Answers for  I  l -13 wi l l  vary.



Rev  ew  Un r t s  I  l -  I 6

Answers

l .  Possib le answers:  the teacher bought  dr in l<s for
h is /her  s tudents,  he/she somet imes doesn' t  show
up for class, he/she mal<es fun of the students.

2.  When you are on hol iday.

3.  By exerc is ing more.

4. Possible answers: write the answers on your
hand, look at someone else's paper for the
answers, asl< someone for the answers.

5.  l t  is  re-scheduled to happen on another  day.

6. A temple is a place of worship for Hindus,
Buddhists  and Sikhs;  o mosque is  a p lace of
worship for  Musl ims;  o church is  a p lace of
worship for  Chr isc ians.

7. By attracting all of the business for that marl<et -

maybe by tal<ing over smaller, competing
companies, by being given a srare monopoly or by
heavy/c lever  adverr is ing.

8. Possible answers: try to get the teacher's
attention, answer questions correctly all of the
time, bring presents for the teacher.

9.  Boi l ing hot .

10.  Possib le answer:  You might  feel  d isappointed or
an8ry.

I  l .  Businesses.stoc l<s.

12.  Answers wi l l  vary.  You could mess up an exam by
neglect ing to answer some quest ions.  You could
mess up your driving test by hitt ing another car.

13.  l t  was decided by ins iders before the race who
would win.  One s ide was probably paid to lose.

14. Possible answers: Basl<etball and football.

15.  l t  charges too much money.

16.  He/she spends i t  on th ings he/she doesn' t  need -

and then doesn' t  real ly  use!

17.  In  the UK, o degree is  more prest ig ious than
o diploma. A degree is from a university and is
given after three years' studying. lt 's nationally
recognised and standardised. A diplomo is usually
in a vocat ional  subject  l i l<e nurs ing or  teaching.

18.  Possib le answers:When you have to do something
you don't want to do, or when you don't want to
do something on your  own.

19. Answers wil l vary. A hotel or resort might be fully
booked. A concert or evenr could be sold out.

20. l ' l l  do it i f I get the tlme means that the person wil l
try to do the tasl< if he/she is not roo busy. l 'd do
it if I hod the time is hypothetical. lt means the
person does not have the time, and so
(regrettably) wil l not do it.
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l7

Unit  overview

General topic
Tallcing about family, friends and relationships.

Reading
Six different people explain what l<ind of person they
are attracted to.

Language input

' Vocabulary for relatives'. mother-in-low,stepbrother,
holf brother, etc.

' Adjectives to describe character: out-going fussy,
big-heoded, etc.

' Expressions for describing when you met: l 've
known her since I wos o child. I met her when I wos
a r n t  t n A  t h i r t v  a r c

'  Relationship verbs: lA fancied Anno for oges.l ftnolly
osked her out on o dote. etc.

' Pronunciation: l inking: No, I went with o friend of
mine.

Expressions for talking about who you find
attractive: I want someone who is honest. etc.

Expressions for tall<ing about what you're not
lool<ing for in a relationship: I 'd never go out with
someone with o totto, ecc.

Expressions for  guessing how old someone is :  He
con't be older thon erghteen. She must be in her lote
forties. etc.

Expressions with used to and would: I used to moke
/ots of mistokes when / flrst storted leorning Sponish.
I'd get words mixed up ond ld speok bits of French by
mistoke ond l'd forget things.

Language str ip

Use the language str ip as a way to lead in to the unic.
Ask  s tudents  to  qu ick ly  loo l<  th rough the  l i s t  and f ind  a t
leas t  one express ion  tha t  i s  e i ther  t rue  or  de f in i te ly  no t
t rue  fo r  them.  Exp la in  tha t  in  th is  un i t  they  w i l l  learn
ways  o f  ta l l< ing  about  fami ly ,  f r iends  and re la t ionsh ips .
Encourage them to  choose some o ther  expressrons  in
the  s t r ip  tha t  loo l<  in te res t ing  and ro  f ind  ou t  more
about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group tasl<. Asl< students to f ind those expressions that
cou ld  be  used when ta l l< ing  about  your  fami ly  (e .g .  / 'm
one o f  four )  and those tha t  cou ld  be  used when ta l l< ing
about a relat ionship (e.g. We've known eoch other for
oges). You might need to explain some of the fol lowing
exoress ions :

l f  you are one of four, you are one of four children in
a familv.

lf someone is your holf-brother or holfisister, they nave
one parent  in  common wi th you.

lf you say something is oll history, you are saying that
i t  is  past  and is  not  important  anymore.  For  example:
We used to fightterribly, but he's gone now,so itt o//
history.

lf you describe two people as on item, you are saying
that they are going out togerher. For example: l 've
been seeing those two o lot together recently. Do you
think thev're on iteml

lf you're not sPeoking to someone, you have probably
had a disagreement and don't want to tall< to rhem
any more. For example: We're not speoking becouse of
whot she said obotft my Kevin.

lf you go for the strong, silent type, you are attracted to
quiet  men who don' t  mal<e a lo t  of  fuss about  th ings,
but  who are very support ive and car ing.

Remind students to record any of the expressions that
they l ike in their notebool<s.

Lead in

As a lead in,  bra instorm quest ions that  have the word
fomi ly  in  them. For  example:
Do you get olong with your fomily?
Do you come from a big fomily?
Do you wont to sett/e down and stort o fomily?

Write them on rhe board and have the class asl< you.
Then students can ask each other  in  smal l  groups.You
might want to explain the difference between your
immediote fomily and your extended fomily.

This  exerc ise  in t roduces  some re la t ionsh ios  tha t  a ren ' t
often taught, so go over those that students may De
unfami l ia r  w i th .You may need to  exp la in  tha t  your
stepsister is the daughter from a previous marriage of the
man or woman your mother or father married. l t  might
be  eas ie r  to  i l l us t ra te  th is  re la t ionsh ip  v isua l l y  on  the
board using a family tree.You may need to explain that in
English we don't  dif ferentiate between the two sides of a
family. For example, rhe term for the mother of my wife
and the mother of my husband is the same: mother-inJow.
As a class, discuss how this may be dif ferent in students'
own languages.

Speak ing
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Jo do this exercise, have students go around the class
asl< ing quest ions.  For  example:
Hove you got o ... by ony chonce?
You hoven't got o ... hove you?
Hove you got a . .. , if you don't mind me osking?

Fin ish up by seeing who found the most  people.

This exercise introduces some adjectives that can

describe a person's character. Before students complete

the exercise, tel l  them to f ind those adjectives that are

posit ive and those that are negative. Encourage them to

use a dict ionary for those adjectives they are not sure

of. The more posit ive ones are independent, out-going,

generous, liberol, eosy-going, sporty and gorgeous. The more

negative ones are strict, fussy, meon and big-headed. Quiet
and re/ igious are either posit ive or negative depending on

the  po in t  o f  v iew o f  the  person us ing  them.  S tudents  can

then complete the sentences. Play the recording so thar

they can checl< their answers. Then have students asl<

each o ther  the  oues t ions  a t  the  end.

Answers

l .  s t r i c t
2. fussy...easy-going
3.  independent ,  re l ig ious,  generous
4.  l ibera l
5.  b ig-headed,  mean
5.  gorgeous,  quiet
7. out-going, sporty

You may need to explain thatyour gron is your

grandmother and that i f  you describe someone as chotty,

they  are  f r iend ly  and l i ke  ta lk ing  to  peop le .  Po in t  ou t

several other col locations here: the exoct oDDosite and

very easy to get on with.

Explain that i f  you don't  know whot someone sees in

someone else, you don't  understand why the former is in

a relat ionship with the latter, because the latter is not

very  appea l ing .  S tudents  can d iscuss  th is  top ic  in  smal l

SrouPs.

I

I  How did you meet?

This  i s  a  common ques t ion  when ta l l< ing  about

re la t ionsh ips .  A l though i t  i s  commonly  used about

romant ic  re la t ionsh ips ,  i t  i s  a lso  used to  ta lk  about

fr iends. Have students worl< individual ly through the two

matching tasl<s and then checl< their answers with a

partner, with one person reading l-4 and the other

giving the appropriate response a-d; students then

switch over for 5-8. Have them explain why the verbs in

some answers are in the present perfect (e.9. I 've known

l  7  [  r  e r d s  a r d  l a r r i  v

her since I wos o chi ld) and in others are in the past

simple ( l  met her when I wos twenty-four).

Answers

Before having students tal l< about their fr iends in small

g roups ,  te l l  them about  one o f  your  bes t  o r  o ldes t

fr iends. Explain how you met and what they are l i l<e. You

may need to explain that go out with can either be about

someone you are  in  a  romant ic  re la t ionsh ip  w i th ,  fo r

example, Are you two going out,then? or about social ising,

for example, Do you foncy going out with us tonight?

The focus  o f  th is  exerc ise  is  on  some verba l  express ions

to  descr ibe  a  re la t ionsh ip .  S tudents  can wor l<  ind iv idua l l y

on the re-ordering tasl< before checl<ing their answers
with a partner. Then they can discuss the questions at

the  end.  Encourage s tudents  to  record  these express ions

in  the i r  no teboo l<s .  Remind them tha t  they  cou ld  record

them in  a  sec t ion  about  re la t ionsh ios  as  we l l  as  on  a

page where they are col lect ing expressions with get or

phrasal verbs with out, etc.You may need to explain that

i f  you dump son.)eone, you decide to stop having a

re la t ionsh io  w i th  them.

Answers

The correct  order  is :  l .  c

Before moving on to the next exercise, you could have

pairs of students close their bool<s and try to recal l  the

story from some verbs that you write on the board:

foncy, osk out, go out, met, see, get serious, Ieove, work out,

get bock together, get /ost

Pronunc ia t ion :  l ink ing

This exercise gives students more practice with l inl<ing

within phrases. Help students see that in the two

expressions at the start my fr iend is referr ing to a

specif ic fr iend. The l istener probably l<nows who you are

talking about, perhaps because you only have one fr iend.

A fr iend of mine, on the other hand, could be one of

several fr iends you have from worl<. Play the recording al l

the way through so students can hear how the words

are l inl<ed. Then play i t  again, pausing after each sentence

so that students can repeat. Have pairs of students

practise by alternately asl<ing Did you go on your own? and

say ing  the  response.  l f  poss ib le ,  have them read the

response to themselves, lool< up, and say i t  to their
partner to help with the l inl<ing.

,|. o3 . a

Adjectives

pathetic story

Speak ing
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i  Speak ing

You might want to model this tasl< for students before
they  do  i t  themse lves .  For  example :
A: I went to thot new club the other doy.
B: Reolly? Did you go on your own?
A: No, I went with a few friends from work.
B: Whot wos it like? Did you hove o good time?
A: lt wos OK. I wosn't reolly into the music they were

ploying, though

Encourage students to add a fol low-up question and
answer.

Focus students' attention on the photos of the peopre
on page 122. Get them in pairs to tal l< about whether
they f ind any of them attract ive. Write some
express ions  on  the  board  to  he lp  them:
I (don't) reol ly go for . . .
I (don't) like the wov shelhe /ooksidresses.
I don't find himlher oll thot ottractive.
She/hei o bit  too .. .  for me.

You could also have students thinl< about the l<ind of
personali ty they thinl< each person has.Teach the phrases
/ bet and I reckon to mal<e guesses and encourage the use
of some of the adjectives from 2 Adjectives on page
|  20:
A: I bet the mon in the fust picture on the left is very quiet.
B: I don't know. Look ot that smile. I reckon he's rother out-

going.

While you read (What's your type?)

In t roduce the  ar t i c le  and exp la in  the  task .  S tudents  can
then read about  the  s ix  peop le  and share  the i r  reac t ion
in pairs. Asl< students what they thinl< the t i t le What's
your type? means. Then play the recording of the
ar t i c le  wh i le  s tudents  fo l low in  the  Courseboo l< .
Encourage them to underl ine, asl< about, or record any
In te res t ing  express ions  or  co l loca t ions ,  par t i cu la r ly  those
they thinl< they might use rhemselves.You may wanr to
po inc  ou t  the  fo l low ing  in  any  case:
I 've chonged my mind obout . . .
I'm the wrong Person to ask
she wos everything I wos looking for
l've lowered mv stondords

.,,...'',''...1
I  Lanquaqe focus

In this exercise, students are introduced to more ways
to describe people, and also two patterns from the
reading text. Get students to do the f irst tasl< in pairs,
and then dec ide  i f  these descr ip t ions  are  genera l l y
posit ive or negative.

Answers

Possible answers:

a bit of an introvert:Alfonso
fashion-conscious:  Chiara
unlucl<y in love: Thorsten/Alfonso
desperate: Thorsten
qui te fussy:  Chiara,  Seon-Hee
content: Lauren
heal th-conscious:  Rie
less fussy than he used to be:Thorsten
a b i t  s t range:  Seon-Hee
fit: Rie

Have students comDlete the next tasl< and then draw
their attention to rhe patterns. Two of the three
patterns contain a relat ive clause with (someone) who.
The third (someone) with is an alternative to the relat ive
clause (someonel who hos. Students see thar 'd (would) and
the  'pas t '  

tense express  the  un l i l<e l ihood o f  the  person
actual ly going out with a person l i l<e this. Have students
record these patterns with their own personalised
examples  in  the i r  no teboo l<s .  Po in t  ou t  the  co l loca t ion
strong pol i t icol yiews. Ask students i f  they l<now of any
other nouns, apart from the obvious, that col locate with
stro ng (o rgu ment, m a rrioge, occent).

How old are they?

Ask s tudents  to  comple te  e i ther  o f  the  fo l low ing  w i th
reference to age:
lf I wosn't olreody in o relotionship, I'd be looking for
s o m e o n e  . . .

l 'm looking for someone .. .

Listen to a few suggestions before tal l<ing about the fact
that you would probably not mention a specif ic age.
Then exp la in  tha t  in  th is  exerc ise ,  s rudents  w i l l  see
various expressions that tal l< about age in an unspecif ic
way. Students can do the f irst tasl< individual ly and then
chec l<  in  pa i rs .

Point out the two structures here that are used for
guess ing :

He lshe must  be  . . .
Helshe con't  be . . .

Speak ing

Answers

l .  c . f . h .  l <
2.  a.  d.  g.  l .
3 .  b .  e .  i .  j .
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i I Answers
1 l

5. b.  6.  e.  7.h. 8.  f .  |  .  used to dress
- - ]  )  r  r c a r l  r n  n l a w

Exp la in  tha t  we use must  to  say  tha t  we are  qu i te  sure

something is true when we have evidence for i t ,  and con't

to  say  tha t  we are  qu i te  sure  someth inS isn ' t  t rue .

Prac t ise  the  pronunc ia t ion  o f  the  phrases ,  so  tha t

s tudents  can use them in  the  ac t iv i t ies  a t  the  end o f  the

exerc ise .  Do these in  smal l  g roups .

Asl< students to exDlain the difference between in his

forties and in the forties before discussing the questions in
smal l  groups.

Answers

ln his florties means he is between forty and forty-nine
years o ld.
ln  the for t ies means in the decade 1940-1949 (or  a
temperature of between 40 degrees C and 49 I
degree C. l

Wri te  some express ions  on  the  board  to  he lp  them ta l l<

about  these ques t ions .  For  example :

I think l i fe wos much eosierlhorder in . . .

Peop le  hod o  lo t  more  . . .  in  . . .

Musiclclothes from the .. .  ore coming bock into fashion.
These doys, the foshionlmusic from the .. .  /ooks/sounds .. .

|  -  . .

Used to,  would

This section expl ici t ly focuses on used to and would:

lrowever, students wil l  have seen many examples already

in  the  Courseboo l< .  The l i s ten ing  tas l<  g ives  s tudents  the

opportunity to hear several more contextual ised

examples  be fore  they  focus  on  the ' ru les '  in

2  Grammar  s tudy .

Lead in  by  d iscuss ing  the  f i rs t  ques t ion  as  a  c lass .  Ta l l<  a

l i t t le  about  how you have changed yourse l f  be fore  as l< ing

s c u d e n t s  t o  d o  c h e  s a m e .  T h e n  i n t r - o d u c e  t h e  l r s t e n i n g

tas l<  and exp la in  what  s tudents  have to  do .  P lay  the

record ing  once and have s tudents  choose the  r ighc

p ic tu re  and ta l l<  about  the  d i f fe rences .  Then have them

wor l<  on  sentences  l -5 .  P lay  the  record ing  aga in  so  thac

they  can chec l<  the i r  answers .  You may need to  exp la in

tha t  i f  you  are  o  b i t  o f  o  lod ies 'man,you en joy  spend ing

t ime w i th  women and want  them to  f ind  you a t t rac [ i ve .

P lay  the  record ing  one more  t ime as  s tudents  fo l low the

tapescript on page | 57.

1 7  F r e n d s  a n d  f a m  y

I A.,t*urt

l .  d .  2 .  c .  3 .  s .
t -

4 . a

Grammar study

Have students read the grammar explanations and asl<

about anything that they are not sure of.You may need

to explain that o stdte refers to things that we don't  see

as actions. Ask students to tel l  you some verbs that are

often used to describe a state rather than an action, for

example ,  be ,own,  / i ve ,  e tc .  Remind s tudents  to  record

comple te  examples  o f  used to ,  inc lud ing  any  t ime phrases

in their notebool<s. Point out that the negative is more

commonly expressed as never used to.

Practice

Al though th is  exerc ise  prac t ises  express ions  w i th  used to ,

i t  re in fo rces  verb  +  noun co l loca t ions  as  we l l .

Answers
I
i  l . d .  2 . s . 4 . h 5 .  i . 7 . c 8.  b"3 .  e 6 . 1

l r ,

When s tudents  have f in ished.  mode l  the  pronunc ia t ion  o f

used to and have them practise reading the sentences,

Then have them memor ise  the  second ha l f  o f  the

sentences  a- i  and tes t  each o ther ,  w i th  one person

read ing  the  f i rs t  par t  l -9  and the  o ther  person

comple t ing  the  sentence w i thout  loo l< ing  a t  the

Courseboo l< .

Fol low-up comments

Would has a similar meaning to used to. However, i t  often

is  used as  a  fo l low-up to  used to  and is  on ly  used fo r

reoeated actions. not states. Draw students' attencion to

the  cont rac t ion  in  the  examoles .  Once s tudents  have

matched che fo l low-up comments ,  have them prac t ise

read ing  the  s ta tements  in  3  Prac t ice  and the  fo l low-up

commenrs  together .

Answers

2.  g.  ix .
8 .  b .  i i .

5 .  i .  v i 6 . f . i3 .  e .  v i i .  4 .  h .  v i i i

9 .  a .  v .

Speak ing
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I free practice

Give students a true example about yourself  f i rst.  For
examole :
When I wos younger, / used ro be reolly sporty. l'd go to the
gym every other evening ond l'd play footboll every weekend.

Have students go around tal l<ing to several people before
gett ing the class bacl< together to f ind our i f  there are
any  peop le  who used to  do  the  same sor t  o f  th ings .

It  is common to l<eep conversations going by asl<ing
quest ions  in  response to  what  someone has  sa id .  Th is
exercise practises this in the contexr of responding to
someone exp la in ing  what  they  used to  do .When
checl<ing answers, have students practise the inronatron
patterns of the questions. For the second tasl<, you
might want to do the f irst conversation as an exampte ro
show how the conversation can be extended. For
examDle :

A: / used to live in Spoin.
B: Oh, reolly? Whereabouts exactly?
A: I wos in Modrid, the copitol.
B: And why did you leove?
A: Well, I wos there with my fomily. My dod worked for the

embossy.We were there for obout seven yeors until I wos
twelve ond then we moved bock home.

B: lt must'ye been nice to grow up in another country.
A: Yeoh, it wos.

Then get students to practise these conversations in
oai rs.

Explain that if you go offsomething,you no longer l ike it.
lf you go off the ideo of doing something, you no longer
want to do it because it is no longer attractive to you.
Tell students your own answers to some of the
quest ions before having them discuss them in smal l
groups.You may want to point out how used to is l i l<e a
regular past rense verb in that in negatives and questions
it is use to. However, the pronunciarion is exacrly the
same as used to.

Fol low-up

For a writ ing tasl<, have students imagine that they are
one of the people in the reading text on page | 22
What's your type? Each person managed to find their
ideal partner. However, several years has gone by, ano
while at f irst they were very happy, things have changed.
They should wr i te  a le t ter  expla in ing why they are going
to leave their partner. Encourage the use of used to
expla in how the re lat ionship was once good.  For
example:
You used to give me flowers. I loved the woy you used to coll
me every day from work. I'd olways look forword to the phone
ringing becouse I knew it might be you. But now you hordly
ever tolk to me!

When students have finished, have them exchange lerters
with another person and then tall< about what they have
read.

Speak ing

Situat ions

Answers

Possib le answers:

l .  Whereabouts exact ly l  Why d id you leave?
2. Were you any good? Why did you stopi
3.  How many a day?When did you cut  down?
4.  What  l< ind of  th ing? Poetry?Why did you stopl
5. Were you any good? Why did you stop?
6. What were you doing there? Why did you leavel
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Unit overview

General topic
Talking about festivals, languages and stereotypes.

Reading
Four people describe famous festivals.

Language input

. Vocabulary for tall<ing about festivals: fhere's o big
porode.There's o huge street porty. lt's become o bit
too commercial. etc.

. Relative clauses: I didn't. get thot job I opplied for. lt's
one of those things you cut your noils with.Whot do
you coll o person who con't stop drinking and is
olwoys drunk?

. Vocabulary to tall< about language'. mother tongue, o
strong occent, minority longuoges, etc.

' Expressions for disagreeing: How con you soy thot?
Come on!That's a bit of on exoggerotion. etc.

. Talking about stereotypes: She! o typicol smoll-town
girl - reolly conservotive! Oh, come on! Just becouse
you don't come from the city, it doesn't meon you
con't be oDen-minded. etc.

Language str ip

Use the language str ip as a way to lead in to the unic.
Asl< students to quicl<ly lool< through the l ist and f ind
one expression that is connected with each of the
fol lowing: national i ty (Scondinovions ore usuolly blond, oren't

they?), fest ivals (e.9. / ts o big fest ivol of the Arts), and
languages (e.g. Are you bi l inguol, then?). Explain that in this
unit,  they wil l  learn other ways to tal l< about these areas.

Encourage them to  choose some o ther  express ions  tha t
lool< interesting and to f ind out more about them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group tasl<. Ask students to look at the expressions with
i t  and d iscuss  what  th is  cou ld  be  re fe r r ing  to .  For

example, l t 's a big fest ivol of the Arts could be referr ing to
the  Ed inburgh Fes t iva l .  S tudents  cou ld  a lso  t ry  to  answer
some of the questions (e.g. How do you celebrote NewYeor
in your country?).

You might need to explain some of the fol lowing

exDressrons :

'  There is no such language as Swiss, so someone

asl<ing the question Does onyone speok Swiss7 wouldn't
l<now much about Switzerland! German, French and
I ta l ian  are  a l l  w ide ly  spoken in  Swi tzer land.

'  Scandinavions ore usuolly blond, oren't  they? implies a

stereotypical image of people from Scandinavia.

l f  you say a place is r ight on the border, you are
emphas is ing  tha t  i t  i s  a lmost  exac t ly  on  rhe  border .
Right is often used for emphasis. For example: l t i  r ight
next to the bonk. lt's right in front of you.

The Canories are a group of islands in the Atlantic and
be long to  Spa in .

l f  you describe a place as cosmopo/iton, people from
many d i f fe ren t  count r ies  and cu l tu res  l i ve  there .  For

example: NewYork is one of the most cosmopoliton
places I've been to.

A f iesto is a big publ ic celebration, especial ly a
rel igious fest ival.  They are very common in many
Span ish-speak ing  count r ies .  Eng l ish  has  bor rowed the
word festo, so the English for festo is festo. English
also uses the French word fete for a small  outdoor
ce lebra t ion  w i th  games and s ta l l s  se l l ing  th ings  l i l<e

home-made cakes  and iams.

Remind students to record any of the expressions that
they l ike in their notebool<s.

Lead in

You cou ld  use  some o f  the  ques t ions  in  the  language
str ip to lead in to the topic of fest ivals. Asl< students i f
they have any big fest ivals of the Arts in their country or
city, how they celebrate NewYear and what some
examples of old fol l< tradit ions in their country are. l f
you are from a dif ferent country from your students, tal l<
about some of these things yourself.

This exercise introduces some vocabulary to do with
festivals. Point out the pictures A-H on page 126 and
have students worl< in pairs matching them to rhe
sentences l-8. After checl<ing their answers, have
students go bacl< and underl ine the col locations and
transfer them to their notebool<s.You should exolain
that o bonfire is a big f ire l i t  as part of a celebration, or
somet imes ius t  to  burn  rubb ish .

Answers

l . h  2 . d  3 . a  4 . f  5 . g  6 . b  7 . c  8 . e

Get  s tudents  in  smal l  g roups  to  d iscuss  these quesc ions
Have them mal<e guesses about al l  the pictures on page
126.  Wr i te  some express ions  on  the  board  to  he lp .  For
examDte:

Vocabulary

Speak ing
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/ t  /ooks  / l ke  l t i  rn  .  . .
lsn't  thot the fest ivol in .  .  .  ?
/ bet l ts got sonrething to do with . . .
I t 's probobly in .  . .

In t roduce the  top ic  o f  the  read ing  tex t  tas l<  and exp la in .
Point out the col location hold a fest ivol.  Asl< i f  students
l<now some other events rhar we use with hold (e.9. o
meeting,o conference). Have them read the cext and then
share  the i r  reacr ions  w i th  a  par rner .  Wr i te  the  fo l low ing
sentence starters on the board for them to use i f
necessary :

One thing I leorned wos that . . .
One thing / wos surprlseo obout wos thot . . .
/  wos surprised thot . . .
I  didn't  reol ise thot . .  -
I  olwoys thought thot . . .

lAr." ^
i

I  ) , . , r IF 
Hi l l  Carnival  is picrure H.

I  he  Glasronbury  fesc iva l  i s  p iccure  F
F : l l a s  i s  n i r r r  r r a  f

["rl:"ll.,suri 
is picture G.

Get  s tudents  to  d iscuss  these cues t ions  in  oa i rs .
Encourage them to try to remember the answers
without referr ing ro rhe texr. Then play the recording of
the  tex t  as  the  c lass  fo l low in  the  Courseboo l< ,  chec l< ing
the i r  answers .  Here  are  some examples  o f  ques t ions  you
can asl< as you go through the answers:
Whot expression could yoLt use to soy you do something
every two doyslweeks? (every other doylweek)

Whot ore some things you do out of hobit?

Whot ore the Potron soints of some countr ies you know?

Whot kinds of thing do people celebrote in o festivol morking
the orrivol of spring?

Answers

2
3

He goes every other year.

I t 's become coo big.

A lot of people go there just to drinl< and tal<e
o russ.
Out  o f  hab i t .

To commemorate the patron saint of the city.

A  fa l la  i s  a  pap ie r -mache mode l .

To celebrate rhe starr of spring.

1

5
6
7

Have students go bacl< through the reading texr - you
may want to play the recording again as they do rhis -

f ind ing  any  in te res t ing  express ions  or  co l loca t ions .You
may want to point out the fol lowing:

brooden my mind

make fr iends
miles owoy
the festivol runs (oll through the beginning of Morcnl

You may need to explain that if you say there ore literolly
thousonds of people there, you thinl< that there are real ly
thousands of people there. This is because we often
exaggerate numbers and amounts. For example:
The stoges seem to be miles owoy.

I've got millions of things to do.

Here  is  some in fo rmat ion  about  the  fes t i va ls  no t
ment ioned in  the  ar t i c le .
P ic tu re  E  is  o f  the  Song l<ran  fes t i va l ,  wh ich  is  he ld  in
Tha i land f rom Apr i l  |  3  fo r  the  beg inn ing  o f  the
tradit ional new year. People soal< each orher wirh water,
symbol is ing  the  c leans ing  fo r  a  new year .
Picture A is of the Ol<toberfest, which is a rwo-weerc
fes t iva l  in  Mun ich ,  end ing  on  rhe  f i rs t  Sunday o f  October .
Large  beer  ha l l s  a re  e rec ted  and beer  spec ia l l y  b rewed
for  the  occas ion  is  served.
P ic tu re  B  is  the  Ber l in  Love Parade,  a  huge annua l  s t ree t
par ty  in  Ber l in ,  Germany.  l t  i s  famous fo r  i t s  techno
m u s t c .

Go over  the  ques t ions  be fore  hav ing  s tudents  d iscuss
them in  g roups .  Exp la in  tha t  i f  someth ing  has  become too
commerciol,  you thinl< that the mal<ing of money has
become the  most  impor tan t  th ing .  We somet imes
descr ibe  f i lms  or  mus ic  as  commerc io l  when we th in l<
they  are  re leased to  a  w ide  aud ience and expec t  h igh
sa les  numbers .  You might  a lso  g ive  some examples  o f
th ings  tha t  migh t  be  embar rass ing  fo r  young peop le  in
your  count ry .  In  the  UK,  young peop le  mighr  be
embar rassed by  t rad i t iona l  fo l l<  danc ing  -  mor r is  danc ing .

]  Vocabulary focus

This  exerc ise  he lps  s tudents  d is t ingu ish  be tween the
words commemorote and ce/ebrote. Have students
comple te  the  two de f in i t ions  and then do  the  match ing
exerc ise .  Then have them under l ine  the  comDlere
express ions  in  the  sentences  here  and t rans fer  tnem to
the i r  no teboo l<s .  Po in t  ou t  the  co l loca t ions  ho ld  o  spec io l
ceremony and o foncy restouront. Explain that o ceremony is
a  spec ia l  event  tha t  i s  charac ter ised  by  more  or  less
f ixed ,  t rad i t iona l  words  and ac t ions ,  fo r  example ,  c
wedding ceremony, on aword ceremony, the opening
ceremony. l t  i s  usua l ly  fo r rna l .  l f  someth ing  is  foncy  ic  i s
more  expens ive  or  o f  a  h igher  qua l i t y  than normal ,  fo r
example. o fonc.y cor, o foncy house.

Answers

a .  ce lebra te ,  ce lebra te
b .  commemorate

!i|qf9t| re€d (Four experiences)
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Before students ta l l<  about  the ouest ions at  the end in
smal l  groups,  te l l  them about  some publ ic  hol idays or
local festivals you l<now. For the last question, you could
use th is  examole:
A friend of mine possed her driving test this yeor. Do you
know how mony times she hod taken it? Eight. She wos
beginning to feel like she'd never pass. Anywoy, her boyfriend
wos so impressed. Guess whot he did to celebrote? He only
went out ond bought her o brond new cor!

Relat ive c lauses

In this exercise, students focus on relat ive clauses that
can omi t  the  re la t i ve  p ronoun tho t .Thot  genera l l y
replaces the relat ive pronouns who(m) or which when the
re la t i ve  c lause is  de f in ing  i .e . ,  i t  g ives  in fo rmat ion  tha t
de f ines  the  noun.  For  example :
Where's the bool< thotlwhich I lent you?

Thot can be omitted when i t  acts as an object in the
re la t i ve  c lause,  bu t  can ' t  be  omi t ted  when i t  i s  the
sub jec t .  For  example :

Where's the book (thot) I lent you? (thot = object)

I  need something thot con go more thon 60 miles per hour!
(thot = subject)

One easy way to thinl< about this is that i f  thot is
fol lowed by a pronoun, i t  can be lefr out; i f  thot is
fol lowed by a verb, i t  has to stay.Asl< students to lool< at
the  example  and to  read the  exp lanat ion .  Answer  any
questions they may have before doing the matching
exercise.You may want to remind students of the
pat te rns  chey  mer  in  the  prev ious  un i t :
I  wont  someone who . . .
I 'd never go out with someone who .. .

In  these cases  tho t  cou ld  rep lace  who,  bu t  can ' r  be
omitted because i t  acrs as the subject of the relat ive
c lause.

l E  f l . r t  o f  n l  1 res ,  i es l  va l s  an r j  anq r i . r qes

Finally, asl< a few questions about some of the other
language here:
Whot kinds of ploces have conteens? (work ploces, schoo/s)

Whot e/se con you opply for, oport from o jobT (o grant, o
leove of absence)

Con you think of some other reosons why you might be reolly
disappointed?

j ryg..it:
Do an example  w i th  the  c lass  to  g ive  them the  idea o f
how to  do  th is .  Descr ibe  an  ob jec t  l i l<e  a  water ing  can,
for example, and have students draw it .
/t's one of those things you woter plonts with. lt's got o hondle
ond a thing the water comes out of.

Remind students of the words thing and stuff which they
might  f ind  use fu l  in  the i r  descr ip t ions .You cou ld  a lso  g ive
them this Dattern:
/t t  one ofthose things you use to . . .

F in ish  up  by  hav ing  s tudents  as l<  you about  any  o f  rhe
th ings  they  cou ldn ' t  f ind  the  name o f  in  the  las t  tas l< .

Quest ions wi th relat ive c lauses

The explanation at the start of this exercise reinforces
the  fac t  tha t  re la t i ve  c lauses  descr ibe  nouns.  Go over  rne
exp lanat ion  w i th  s tudents  and answer  any  ques t ions  they
may have.  Then do  the  f i rs t  quesr ion  as  an  example .  You
cou ld  e i ther  have s tudenrs  wor l<  on  th is  in  oa i rs  o r
ind iv idua l l y .

Answers

What are the (two) people you share a f lat with
l i l<e ?

What was that hotel you stayed in in Paris l i l<e?

What was that club you went to on Friday l i l<e?

What are the other people you worl< with l i lcel

What was that restaurant you went to for your

birthday l i l<e?

5.  What  was that  Engl ish course you d id in  Austra l ia
I il<e I

What  d id  you do  in  tha t  c lass  I  m issed las t  wee l< l

What was that school you studied at in Sydney
ca l led  I

Did you get that job you applied for?

]

Draw s tudents '  a t ten t ion  to  the  pos i t ion  o f  the
prepos i t ions  in  a ,  b ,  d ,  e ,  g  and h .  For  the  las t  tas l< ,  rhe
fo l low-up exerc ise ,  go  around the  c lass  and chec l<
s tudents '  answers  be fore  as l< ing  some peop le  to  te l l  the
c lass  a  few o f  the i r  answers .

Answers

Poss ib le  answers :

2. Hey, there's that gir l  you used to go out with.

3 .  You shou ld  t ry  tha t  resraurant  our  teacher
ment ioned.

4 .  I  cou ldn ' t  do  tha t  homewor l<  you to ld  me about ,

7 .

8 .

9 .

I
I

l
I
L
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) l  . a  5  a r t d  a u g u a q e s

For the second task, act out rhe first conversation with a
scudent  as an example:
A: What ore the people you live with tike?
B: They're reolly friendly. Reolly nice.
A: You're lucky. The people I live with ore owful.
B: Why do you soy thot?
A: They\e not very friendly at oll.They hardly ever speok ro

me.

Here students see another example of a relat ive clause,
th is  t ime w i th  the  re la t i ve  p ronoun who.  l t ' s  poss ib le  to
use tho t  in  p lace  o f  who in  these examples ,  bu t  o  person
who tends  to  be  more  common.  Ask  s tudents  i f  they
notice that in the examples here, who acts as the subject
of the relat ive clause. Point out the exoressio n the'reol '

Jopon in  the  exp lanat ion .  Exp la in  tha t  th is  means the
t rad i t iona l ,  ru ra l  japan,  no t  the  modern ,  wes tern ised,
urban Japan.  As l<  what  tour is rs  who th in l<  l i l<e  th is  wou ld
believe the 'real '  

country is in the student's country. Ask
if  this perception of cheir country is correct.

Students can worl< on the dict ionary tasl< in pairs. Before
you checl< their answers, you could write this partern on
the board to show how we can use a similar relat ive
c lause s t ruc tu re  fo r  g iv ing  a  de f in i t ion :
A  . . .  i s  s o m e o n e  w h o  . . .

Then have s tudenrs  wr i te  the  de f in i t ions  in  the i r
notebool<s. Point out the col location perform operotions.
Give  s tudents  some more  examDles  o f  nouns  tha t
collocate with perform (e.g. o ceremony, o trick, miracles).

Use the  p ic tu res  o f  peop le  on  page |  29  to  he lp  s tuden ls
generate some ideas for the second tasl<, but encourage
them to  th in l<  o f  o ther  th ings  as  we l l .  l t  may he lp  them
to  imag ine  i f  they  were  do ing  i t  in  the i r  own language.

This exercise shif ts the topic away from festivals to
language and stereotypes. Students can use their
dict ionaries for the f irst tasl<. When checking their
answers, write an example of how some of the rerms
can be  used:
Where's your occent from?
They speok in o strong diolect up in the north.
I didn't know their mother tongue wos French.

English is the linguo fronca of internotionol business.
'Keep 

shtum'is o s/ong term meoning'keep quiet ' .

I think there's too much sweoring onTV these days.
She's virtuolly bilinguol in French ond English.

Answers

l.  An occent is the way you pronounce the language,
while o dialect is a form of the language that is
spoken in a part icular area or by a part icular group
of people.

2. Your mother tongue is the language you learn from
your parents, while o l inguo fronco is a language
used to  communica te  be tween peop le  who don ' t
speal< each other's mother tongues.

3. S/ong is very informal language that can be
par t i cu la r  to  a  cer ta in  r ime or  g roup o f  peop le ,
while sweoring is the use of rude or offensive
tanguage.

4. l f  you are bi l inguol, you grew up learning two
languages and can speal< both of them equally well ,
whi le i f  you can speal< o foreign longuoge, you may
have . just learned i t  later in l i fe and you probably
don ' t  spea l<  i t  as  we l l  as  your  mother  rongue.

5. l f  you have o s/ ight occent, your pronunciat ion is a
l i t t le dif ferent from what is considered standard,
while i f  you have o strong occent, there is a big
d iffe re n ce.

Before having students discuss the questions in the
second tasl<, mal<e sure they understand the expressions
o minority longuoge and hoye o hrgher stotus.

Focus attention on the t i t le (English teacher sacl(ed
for  speak ing  Eng l ish ! )  and have s tudents  p red ic t  what
the art icle is about. Then asl< students to read rhe text
and share  the i r  reacr ions  in  pa i rs .  As l<  them i f  the  t i t le
was real ly accurate. At rhis point, you might want to tel l
your  s tudents  a  l i t t le  about  theWelsh  language.  A l though
Eng land too l<  cont ro l  o f  Wales  in  the  th i r teenth  cenrurx
Wales was better able to preserve i ts original language
and cu l tu re  than o ther  a reas  o f  the  Br i t i sh  l s les .  r ts
language is st i l l  widely used and about25% of people are
b i l ingua l  in  Welsh  and Eng l ish .  There  is  a  s t rong
movemenc to  encourage che use o f  Welsh .

Exp la in  the  tas l<  and p lay  the  record ing  o f  the  incerv iew
Then have students compare notes in pairs before
playing the recording again so they can checl< therr
answers .Ask  s tudents  i f  th is  changed the i r  m ind  about
Gare th  Dav ies  and h is  s i tua t ion  a t  a l l .

r  t s  * ,  i .  1 -  / -
.. : l  1; ..-., . - i -, ..

a- i'

Defining people

Read ing
Answers

l .  an  a lcoho l ic  2 .  a  workaho l ic  3 .  an  under ta l<er
4 .  a  surgeon 5 .  a  journa l i s t  6 .  a  jugg le r

interv iew

Answers

Arguments for :  Chr is t ine says rhatWelsh is  dy ing our .
When the language d ies,  you a lso lose the cul ture and
traditions of the country. Languages need to be
Drotected.
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Arguments against: Gareth says you can't  mal<e people

learn languages. People have a r ight to speak their

language of choice.

Th is  exerc ise  in t roduces  some exDress ions  fo r
disagreeing. Have students worl< on the f irst tasl< alone

and then compare answers in pairs. Play the recording so

they can checl<.

Exp la in  a  few o f  the  express ions .

. Come onl is often used when we thinl< that what

someone has  sa id  i s  r id icu lous .  For  examole :

A: lt's freezing outside.

B: Oh, come onl l t 's not that bod.

. l f  you mal<e on exoggerotion, you mal<e somethinS

sound greater, more important, more, etc.Than i t

rea l l y  i s .  For  example :

A: So, there were mil l ions of people on morch,then?

B: Well, OK thot's a bit of on exoggerotion.

. l f  you say iett  just ogree to dlsogree, you are indicating

tha t  you  no  longer  want  to  a rgue because i t  i s  c lear

that both sides are not going to change their

oos i t ion .

Answers

l .  Come on!That 's  a b i t  o f  an exaggerat ion!
2. So what you're saying is
3.  Do you honest ly  bel ieve that f
4. How can you say that?
5. Listen, wei-e obviously never going to agree
5. Let's just agree to disagree

Play the recording again, pausing after each gap to
practise the intonation. Then have pairs of students read

the conversations. Encourage them to use these

exoressions in the oair worl< casl<.

Th is  exerc ise  g ives  s tudents  an  oppor tun i ty  to  use  some
of  the  express ions  f rom 4  D isagree ing .  Rev iew some o f

the  o ther  language f rom prev lous  un i ts  chat  migh t  be

usefu l  here  too .  For  example :

Personolly, I  think .. .
Definitely!

fhot's the woy I see it too.

I know (whot you meon).

Go around the  c lass ,  mon i to r ing  s tudents  as  they  d iscuss

these issues  and co l lec t  examples  o f  language d i f f i cu l t ies

to go over later. Finish up by having groups brief ly report

bacl< on what they tal l<ed about. To fol low up thrs

activi ty, have pairs of students choose one of the
quest ions  and wr i te  a  d ia logue l i l<e  the  rad io  in te rv iew

between two people with opposing views.

' I  
8  Na t  ona i t i es ,  t es t  va  s  anc l  anquac les

, l

I Stereotypes and reality

Lead in  by  focus ing  s tudents '  a t ten t ion  on  rhe  p ic rure

and ask  wh ich  count ry  i s  be ing  shown and how they
l<new. Then asl< students to think of what Bri t ish oeoole
are  typ ica l l y  l i l<e .  L is ten  to  the i r  answers  and exp la in  tha t
when we have a general image of a group of people l i l<e

this, we often cal l  i t  a stereotype. Explain that i f  someone
fi ts a stereotype, the general image is true about that
person.You might also want to give some other
co l loca t ions .  For  example :
reinforce d stereotype

o populor stereotype

This exercise revises some character adjectives and
introduces some more character adjectives as well .
Students can use their dict ionaries for those they are
unsure of.You may need to explain the fol lowing:

. l f  you describe someone as orrogont, you don't  l ike
the way they act because they thinl< they are better
than o ther  peop le

'  l f  you  descr ibe  someone as  snobb ish ,  you  don ' t  l i l<e

the way they act because they thinl< they are better

than other people, perhaps because they have a

higher social status or more money.

Play the recording so students can checl< their answers.
Then play i t  again so students can fol low the intonacion
patterns and respond choral ly. They can then practrse

with a Dartner.

Answers

l .  generous  2 .  qu ie t  3 .  ou t -go ing  4 .  open-minded
5.  n ice  6 .  d is tan t  7 .  du l l  8 .TWo- faced

Poin t  ou t  the  express ions  tha t  a re  common responses  to
overgeneral isat ions l i l<e:

Every . .  .  I 've ever met wos .. .
l 've got o real ly good fr iend who's . . .  ond she/het . . .
Thot's such o stereotype/

/us t  becouse you . . . i t  doesn ' t  meon you . . .

Write these resDonses on the board so students can
refer to them when they have their own conversal ions
about other stereotypes. You may want to talk about
how numbers  l ,  2 ,  3 ,  5  and 6  are  about  s te reo types
Eng l ish  peop le  have,  and tha t  number  8  fea tures  a
stereotype English people have about themselves.

Fo l low-up

Have students write a descript ion of a fest ival from their
own count ry  o r  communi ty ,  o r ,  in  a  mono l ingua l  c lass ,
asl< them to f ind out about a fest ival from anotner
country. They should explain what the fest ival
commemorates  or  ce lebra tes ,  when i t  i s  he ld ,  wnat
happens,  whether  peop le  d ress  up ,  e tc .  They  shou ld  a lso
try to use relat ive clauses to define any special
equ ipment  o r  any  spec ia l  ro les  peop le  have.  When
students have f inished, asl< them to exchange papers with

a  par tner .  They  shou ld  read the i r  par tner 's  descr ip r ion
and then tal l< about whar they read.

Disagreeing

Speaking
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Unit overview

General topic
Cr imes and punishment ;  Celebr i ty  cr iminals.

Reading
The cases of  n ine celebr i ty  cr iminals.

Language input

. Crimes and law vocabulary: found guilty, get six
months, tox evosion,speeding, etc.

' Expressions for reacting to criminal cases: He gor
off lightly. He should've got life for thor. etc.

' Expressions for saying an approximate number:
around $4.5 million, obout 9300 million, over 90 miles
on hour, olmost g | 50, 000.

, Vocabulary associated with crimes: she'd been
stobbed, this kid went on the rampoge, they held o
gun to my leod, etc.

' Third conditional expressions: / 'm sure I would've
done better if ld dressed o bit more snortly for the
interview. lf lA known, I wouldn't hove bothered. etc.

Language str ip

Use the language str ip as a way to lead in to the untt.
As l<  s tudents  to  qu ic l< ly  loo l<  th rough the  l i s t .  Exp la in
tha t  in  th is  un i t  they  w i l l  learn  how to  ta l l<  about  c r imes
and pun ishments .  Encourage them to  choose express tons
in  the  language s t r ip  tha t  loo l<  in te res t ing  and to  f ind  ou t
more  about  them.

Use the  language s t r ip  la te r  on  in  ch is  un i t  fo r  a  smat l
group tasl<. Asl< students to f ind those expressions that
refer to a tr ial  (e.g.The jury found her not gui l ty) and those
that just refer to a crime (e.g. He mugged on old lody in
the pork). Then asl< srudents to choose a couple of the
express ions  conta in ing  he ,  she  or  they .  They  shou ld  then
d iscuss  what  the  s to ry  beh ind  the  express ion  migh t  be .
For example, students could use The jury found her not
gui l ty to speculate what'she' was on tr ial  for, why she
was found no t  gu i l t y ,  whether  she rea l l y  commi t ted  the
cr ime or  no t ,  e tc .  You might  need to  exp la in  some o f  the
fo l low ing  express ions :

. l f  someone got l i fe, they received a l i fe sentence for a
cr ime.  Th is  means tha t  they  w i l l  be  in  p r ison  fo r  qu i te
a long t ime, usually at least twenty years. l t  does not
necessari ly mean they wil l  be there for the rest of
the i r  l i fe ,  though.

'  l f  you say someone got whot they deserved, you thinl<
that the bad thing that has happened to rhem (e.g.
receiving a harsh sentence) is iust i f ied because of

rvhat they original ly did. For example: I  think he got
whot he deseryed. lf you bring o weopon to school, you
should be expelled right owoy.

. l f  someone mugs someone, they attacl< a person in a
pub l ic  p lace  in  o rder  to  s tea l  the i r  money or
valuables. For example: Did you heor he wos mugged on
his woy home lost night?

. lf someone got owoy with millions, they managed to
s tea l  m i l l ions  o f  pounds,  do l la rs ,  e tc .  and escape
without being caught. For example: Did you heor obout
thot shop that wos held up last week? Apporently, they
got owoy with over o thousond pounds.

. l f  the pol ice drop the chorges ogainst sorneone, rney no
longer  want  to  conr inue pursu ing  the  lega l  p rocess
aga ins t  someone they  or ig ina l l y  accused o f  do ing
something i l legal. For example: I  think they should drop
the chorges ogoinst hlm. No jury is goingto find him
guil ty.

.  l f  women go top/ess, they don't  wear anything to
cover  rhe i r  b reas ts .  Some co l loca t ions  fo r  top less
include o top/ess bor and sunbothe top/ess.

. l f  you refer to someone as o deoler, you are usually
implying that rhey are a drug dealer. The word deoling
is  a lso  used to  re fe r  to  d rug  dea l ing .  For  example :  you

con go to joil if you\e cought deoling.
. l f  you thinl< that they should lock someone up and throw

oway the key, you thinl< that the person should go co
prison for the rest of their l i fe. For example: When
they cotch the person who mugged thot old lody, they
should lock him up ond throw owoy the key.

. Three str ikes ond you're out refers to the pol icy
whereby i f  you are found gui l ty of certain crimes for
the  th i rd  t ime,  you are  sent  to  p r ison .  l t  i s  a lso  used
for  o ther  s i tua t ions  to  mean i f  you  do  someth ing
wrong th ree  t imes,  you w i l l  no  longer  be  ab le  to  be
somewhere  or  do  someth ing .  For  example :  We hove o
three strikes ond you're out policy. lf youie lote three
umes, you're expelled.

. l f  someone is over the / imit,  they have had more alcohol
chan is  lega l l y  a l lowed wh i le  d r iv ing  a  car .  For
example: She wos three t imes over the / irnit .  No wonder
she /ost her l icence.

Remind students to record any of the expressions that
they l i l<e in their notebool<s.

Lead in

One way to lead in is to have students brainstorm a l ist
o f  c r imes.  D iv ide  the  c lass  up  in to  smal l  g roups  and g ive
them f ive minutes to thinl< of the names of as many
cr imes as  they  can and wr i te  them down.  Go around the
c lass  and mon i to r  and he lp  when necessary .  Then pu t
the fol lowing patterns on the board:
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. . .  is o serious problem in rnylthis country.

. . .  is unheord of in nrylthis country.

. . .  is quite common in mylthis country.

S tudents  can then use these pa t te rns  to  ta l l<  about  the

crimes they have l isted. When they have f inished, you can

go on to the f irst exercise and students can compare

the i r  l i s t  w i th  the  one in  the  book .

. ' i ' , :  r  r  I

This exercise introduces vocabulary associated with the

legal process and the names of dif ferent cr imes.You

could start off  by asking students to close their

Courseboo l<s  and read the  in t roduc t ion  yourse l f .

Encourage s tudents  to  as l<  you any  ques t ions  and then

put these words up on the board: cr irne, court,  gui l ty,
judge,f ine, six months, / i fe. Asl< them, in pairs, to recal l  the

phrases  you used these words  in .  Then le t  them read the

in t roduc t ion  in  the  Courseboo l<  to  see i f  thev  were

right.

Go through the l ist of cr imes with students to mal<e

sure they understand them. You might want to contrast
possession of drugs with deo/ing in drugs. Explain that

burglory usually refers to breal<ing into private homes and

s tea l ing  th ings .  You shou ld  a lso  exp la in  tha t  murder  i s  the

cr ime o f  l< i l l i ng  someone in ten t iona l l y ,  wh i le  mons loughter

the  c r ime o f  l< i l l i ng  someone,  bu t  w i thout  the  in ten t  o f

do ing  so .  Po in t  ou t  tha t  a l l  o f  these c r imes can be  used

with (found) gui l ty of . . .  .  However, not al l  of them can be

used with commit.

You cou ld  e i ther  d iscuss  the  sentences  fo r  the  l i s t  o f

c r imes as  a  c lass  or  in  smal l  g roups .  In  e i ther  case wr i te

the pattern on the board:
You'd probobly get . . .  for .  .  .

Students may not l<now exactly what sentences might be

rece ived fo r  each c r ime,  so  you cou ld  encourage them

to  use exDress ions  l i l<e :

YouA definitely go to prison.

You'd probobly just get o fine.

Depend ing  on  where  your  s tudents  a re  f rom,  you cou ld

also teach them get the deoth penolty. l f  they want to

record  th is  c r ime vocabu lary  in  the i r  no teboo l<s ,

encourage them to  inc lude an  example  o f  how the

word(s )  a re  used in  th is  exerc ise .  For  example :

lf youie found guilty of possession of drugs, you'd just get o

f,ne.

Remind them to  inc lude an  appropr ia te  t rans la t ion  too .

Focus students' attention on the photos and then get

them in  pa i rs  to  ta l l<  about  what  k ind  o f  c r ime they  th in l<

the  peop le  commi t ted .Wr i te  some language on  the

board to help. For example:

I think I reod somewhere thot he wos found gui l ty of . . .

Wosn ' t  he  the  one who . . .  ?

' I  
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Exp la in  the  tas l<  to  your  s tudents  and d iv ide  them inco

two groups .  Remind them tha t  they  shor - i ld  in i t ia l l y  jus t

read to f ind out what the people in the photos did. After

s tudents  have f in ished read ing ,ge t  them in to  pa i rs  so

that they can share what they found out. Write some

example  ques t ions  on  the  board  to  ge t  them s tar ted :

Whot did he do?
Wos he found guilty?

Whot did he get?

You could then have students read the half of the text

that they haven't read yet. Final ly, play the recording as

s tudents  fo l low a long in  the  Courseboo l< ,  under l in ing  any

in te res t ing  co l loca t ions  and express ions .You might  want

to  po in t  ou t  the  fo l low ing ,  wh ich  are  connected  to  the

top ic  o f  the  un i t :

he wcs occused of

cleor evidence

he wos sentenced to six yeors in prison

he wos token to court

he took the poper to court

if it had gone to court

the truth come out eventuolly

he wos chorged with smuggling

he poid o one hundred and forty thousond dol lor f ine

You might also want to have students f ind al l  the get

express ions  in  the  texc :

the jury got it wrong

he wos lucky to get owoy with it

he got out just three years loter for good behoviour

Archer's story-telling hod got o bit out of control

he could've got seyen years ond a $2,000 f ine

9r.q "ryTl9r:
In this exercise, students are introduced to several

expressions for giving a reaction to a crime or tr ial .  You

might want to start off  by just asl<ing them what they

th in l<  about  one o f  the  ce lebr i t ies .  L is ten  to  the i r  ideas

and then focus  the i r  a t ten t ion  on  the  exoress ions .

Explain that i f  you think someone got off  l ight ly, you thinl<

they  on ly  rece ived a  very  smal l  pun ishment ,  bu t  tha t  i f

you thinl< the sentence wos o bit  horsh,you think i t  was

too severe. Point out that There's one low for the r ich ond

onother one for the poor is a fair ly f ixed expression. Ask

s tudents  i f  they  can th in l<  o f  any  o ther  s i tua t ions  they

l<now that this expression can be applied to. Then get

them in pairs to react to the dif ferent cases.

Speak ing
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Use these ques t ions  fo r  a  smal l  g roup d iscuss ion .  You
might wanr to starr off  by tel l ing rhe students of any
other cases that you know ol especial ly any where the
person was eventua l l y  found innocent .  Encourage them
co asl< you questions and react using any of the
express ions  in  3  Common express ions .  Go around
monitoring and col lect ing examples of language
diff icult ies to go over when studenrs have f inished.

To i l lustrate how we are frequently not specif ic in tal l<ing
about numbers, asl< a few students some ouestions l i l<e
How long does it toke you to get to schoo/ in the morning?
The in te rac t ion  cou ld  go  someth ing  l i l<e  th is :
A: How /ong does it toke you to get to school in the

morning?
One hour.
You meon exoctly one hour?
No, obout one hour.
Youie lucky,thot's quite fost. lt usuolly tokes me over two
hours.

Then, go over the examples. Checl< that students l<now
the mean ings  o f  the  words  in  the  box ,  and then ger  rhem
in  pa i rs  to  ta l l<  about  the  numbers  in  l - l  l .  Note  tha t  in
severa l  o f  the  examples  there  cou ld  be  more  than one
answer. Play the recording so students can compare their
answers. Stop after each one to asl< i f  anyone had a
different answer. Play the recording again to let students
l i s ten  to  the  pauses  and in tonat ion .  Then p lay  i t  one
more t ime, pausing after i tem so that students can
repeat choral ly. Final ly, have groups of two or more
s tudents  p rac t ise  say ing  rhe  express ions .

Answers

l .  about /a lmosr /a round one hundred and f i f t y
l< i lomecres  an  hour

Students can asl< and answer these quest ions in  pai rs .
You could also write some expressions on the board to
help.  For  example:
It must be oboutlolmostloroundlover ...
/ 'm sure it con't be more thon ...
At o rough guess lU soy ...

F in ish up as a c lass by l is tening to what  srudenrs have
come up with. React ro their ideas with expressions l i l<e:
Thot's quite horshlnot muchlo bit high.
Reolly? Thot much? Are you sure obout thot?

Encourage students to react using these expressions as
wel l .

Answers

Answers wi l l  o f  course vary,  but  i f  the speed l imic
on the motorway is I l0 l<ilomerres per hour, the
equivalent  wi l l  be about  seventy mi les per  hour .
In 200 |  the populat ion of  China was est imated ar
1 ,273 ,1  |  1 ,300  -  a lmos r  one  po in t  t h ree  b i l l i on !

Students can worl< through this exercise in pairs, uslng
their dictionaries when necessary. When they have
finished, go through the answers and asl< follow-up
quest ions on some of  the vocabulary:
Whot kind of weopon is used for stobbing? (o knife, o
screwd river, o nything sh o rp)

Whot else con you roid? (o bonk, o post office, ony kind of
public building. You con olso roid the fridge!)
What do you think the difference is between o mossocre ond
o killing? (A mossocre usuolly involves rhe kil/ing of o lot of
people. The word o/so enrphosises rhdr the killing wos done
tn o vtolent or cruel wov.)

Why do you think'go on the rompoge with o gun' wos used
lnsteod of 'go oround with a gun'? ('Go on the rompogd
emphosrses thot the shootlng wos violent, and coused a lot of
destruction or deoth.)

Whot e/se could someone hove snotched? (o hondbog, o
loptop, o boby)

Whot else could you hove come home to ftnd7 (the door wide
open, the bock window smoshed)

Whot's the difference between 'o serial killer' ond'o kittei? (A
seriol killer ki/ls severo/ people, one ofter the other on
different occosions. Often the victims ore kitted in o similor
woy.A killer is someone who kills.)

You could also asl< students what l<ind of sentence a
person would get for each crime. Point out the use of
oPporently in several of the conversations. Explain that

; -r' 1"", 1 *, ;.' ", - i,,".,t

1 .

5 .

4.

5 .

6.

8 .

9.

t 0 .

about/overiaround half an hour late

about /a lmost /a round th ree  hundred and
twenty-f ive

about /a lmost /a round a  thousand

about /a round f i ve  hundreo

about/almost/around f ive thousand

about /a round one hundred thousand

about /a round th ree  and a  ha l f  m i l l i on

about /a lmost /a round ten  mi l l ion

about /a round/over  seventy -e igh t  mi l l ion

about /a lmost /a round two hundred mi l l ion

practice
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th is  i s  o f ten  used when we are  te l l ing  someone about
something that we've heard about on the news or from a
f r iend.

Model one of the conversations with a student to show
how it could be extended before having them pracrise in
pai rs:
A: Did you heor obout thot murder yesterdoy?
8: No, whot haDDened?
A: They found this womon deod just neor where I live.

Apparently, shed been stobbed six rimes.
8: Thott terrible!Where did they find her?Was she in her

flot?
A: No, they found her in the bock of o von.Apporently it 'd

been porked there for a couple of days.

This  exerc ise  ex tends  I  Bas ic  c r ime vocabu lary  by
chang ing  some o f  che  vocabu lary .  Po in t  ou t  the
expression f ive mil l ion in cosh. Do the f irst one as an
example  w i th  the  who le  c lass .  Encourage s tudents  to  use
a fo l low-up comment .  For  example :
A: Did you heor obout thot murder yesterdoy?
8: No, whot hoDDenedT
A: They found this old mon dead in his house.Apporently,

he'd been beoten to deoth.
B: Thot's terrible! I hope they cotch the person who did it

When students have f inished, have them reDeat the tasl<
wi th  another  s tudent .Then ge t  the  chem co wa lk  a round
the class, talking about any recent cr imes they've heard
about.

'l;,1{ Before you listen

Go through the sentences asl<ing students to identi fy the
cor respond ing  p ic tu res  on  page |  35 .  Exp la in  the
expression ot knife-Point and mention we can also say ot
gun-point. You mighr wanr ro point out that we use go
with shop/i f t ing. You could ask what other - ing words
collocate with go * go shopping, ftshing, skiing, joggtng,
drinking, etc. Ask studenrs what they think should happen
i f  ch i ld ren  are  caught  shop l i f t ing ,  who usua l ly  ca tches
them (store detectives, security guards, etc.),  and what
powers they have. Then have them discuss the question
at  the  end o f  the  exerc ise  e i ther  as  a  c lass  or  in  smal l

SrouPs.

19  La l v  and  o rde r

Explain the tasl< and play the recording. Students can
then compare  the i r  answers  in  pa i rs .  E l i c i t  the
express ions  connected  to  each one and Dut  them on rne
board. Play the recording again as the class fol low the
tapescr ip t  on  page 158.  Then they  can comple te  the
correction tasl< in oairs.

Answers

Person  l :A
Person 2: F
Person 3:  D
Person 4: E

Person 3 made the following language mistal<es:
I  want  to repor t  that  I  was sto len my mobi le  phone.
I was wall<ing by sea when two boys ran and one of
boys take it.
I  just  do a one-day t ravel  here . . .  f rom Br ighton.
Oh, you're only here on a day-trip.

The vict im might have expressed himself correcuy as
fol lows:

I want to report that my mobile phone was/has been
sto len .

I was walking by the sea when two boys came
runn ing / ran  pas t  me and one o f  them snatched r t .
I  am here on a day-tr ip from Brighton.

This exercise reinforces some of the expressions from
4 Four  c r imes.  Le t  s tudents  wor l<  a lone in i t ia l l v .  and
then have them compare  the i r  answers  in  pa i rs .  Go
through the answers yourself,  asl<ing further quesrions.
For  examole :

Someone con hold o gun to your heod, but where would they
hold a knife to? (your throotl

What would you hove to hove done if your house keys were
stolen? (hove the /ocks chonged)

How about if the door of your flot wos kicked in? (hove it
reDloced)

Why might someone leove their keys ot home? (they were n
a hurry, the keys were in o different jocket)

lf you sow someone shoplifting, would you telt the potice?
Whylwhy not?

Then you can have pairs of students test each other. One
person reads  the  sentence,  say ing 'b lan l< '  ins tead o f  the
gapped word .The i r  par tner ,  w i th  the i r  Courseboo l<
c losed,  repears  the  sentence,  bu t  inc ludes  che miss ing
verb. Pairs of students can then worl< on the cor-reccion
tasl< before you play the recording so they can checl<
the i r  answers .

Answers

l .  a .  murder  b .  dead c .  s tabbeo
2. a. robbery b. raided c. got away with
3. a. massacre b. rampage c. l<i l led
4. a. snatched b. came up to him c. ran off
5 .  a .  burg led  b .  l< icked in  c .  s ro len
6.  a .  ser ia l  l< i l le r  b .  papers  c .  l< i l led

practice
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Answers

|  .  held 2. smashed 3. leave 4. got away with
5 .  repor t  6 .  sna tched 7 .  le t  8 .  cance l led

The dif ferences between l-8 and the conversations in
the recording are:

|  .  They held a l<nife to rhe throat, not a gun to the
head.

2 .  The bac l<  w indow had been smashed,  no t  rhe  car

3 .
t' 1 -

windscreen.

I left  my l<eys in my car, nor ar home

They got away with my handbag (and l<eys and
home address), not my suitcase. l t  was on the bacl<
seat, not the boot.

5 .  He wanted  to  repor t  he 'd  had h is  mob i le  phone
snatched, not his bag.

6 .  He was wa lk ing  a long by  the  sea when he  had h is
phone snatched by two boys, not by a man.

7. They let the security guards l<now, not the pol ice.

8 .  The spea l<er  hasn ' t  ac tua l l y  cance l led  the  cards  yer .
In  number  8 ,  i t  says  they  cance l led  the  cards
straightaway.

Thirdcond i t iona ls

In  th is  un i t ,  s tudents  focus  on  the  s t ruc tu re  o f ten  ca l led
the third condit ional. You might want to review the f irst
and second condit ional structures before having them
star t  th is  exerc ise .  Wr i te  up  some gapped examples
from previous units:
. . .  g i v e  y o u  o  h o n d  i f  y o u  . . .

A: Do you think they'll win?
B:  l f they  . . .  f i r s t , . . .  have o  chonce.

l f  I  . . .  the  money, . . .  love  to  come,but  I  reo l l y  con ' t  o f fo rd  i t

l f  i t  . . .  m ine ,  . . .  lend  i t  to  you,  bu t  os  he 's  no t  here  I  con ' t
osk him.

Ask  s tudents  i f  they  remember  the  miss ing  words .  Ask
what the t ime frame is and whether the speal<er thinl<s
the  cond i t ion  is  poss ib le  o r  hypothe t ica l .  Then as l<
students to read the explanation and the examples of
the  th i rd  cond i t iona l .  Answer  any  ques t ions  they  have,
and remind them rha t  th is  s t ruc tu re  ta l l<s  about  a
hypothetical si tuation in the past.

Get  s tudents  to  do  the  match ing  tas l<  ind iv idua l l y  and
then compare answers with a partner. Checl< the
answers  as  a  c lass ,  po in t ing  ou t  co l loca t ions  and
expressions as you go through them. For example:
my flot got broken into
burglor olorm

pleoded guilty
prove he wos innocent

we missed the flight
I didn't get thot job

dressed o bit more smortly

have o few more doys there
halfwoy through the first holf

As l<  fu r ther  ques t ions  where  appropr ia te .  For  example :
Do you think o burglar olorm rnakes ony difference?
Whot should he hove worn ot the interview?

Write the fol lowing two pamerns on the board and
encourage s tudents  to  t rans fer  some o f  the  examples  to
their notebool<s.

It  wouldn't  have hoppened i f  . . .
|m sure l lwe would've done i f  . . .

Answers

L a .  2 . e . 3 .  c .  4 . 6 6 9 .  7 . f .  8 . d .5 . h

For  the  fo l low-up tas l< ,  s tudents  focus  on  what  ac tua l l y
happened,  and so  the  hypothe t ica l  na ture  o f  the  th i rd
cond i t io r ra l  i s  re in fo rced.  Go around mon i to r ing  s tudenrs
as  they  wr i te  rhe i r  a l te rna t ive  i f -  c lauses .  E l i c i t  a  coup le
of suggestions for each question and write them on the
board .

Answers

Possib le answers:

2. lt wouldn't have happened if l 'd bolted the bacl<
door.

I t  wouldn't  have happened i f  he'd told them where
the  money was h idden.

It  wouldn't  have happened i f  you'd got up ar f ive
l i l<e  me.

I 'm sure  I  wou ld 've  done i f  I  hadn ' t  made tha t  jo l<e

about  h is  w i fe .

I  guess  you wou ld 've  done i f  i t ' d  been open.

I 'm sure  I  wou ld 've  done i f  I ' d  ac tua l l y  rev ised.

I 'm sure  we wou ld 've  done i f  our  goa l l<eeper
hadn't been sent off .

Give students an example yourself before they worl< on
their own sentences:

I con't believe I overs/ept this morning. lt wouldn't hove
hoppened if lA stoyed in and hod an eorly night lost night like
I 'd intended to.

They can then worl< on the next tasl< in pairs. The
answers  are  fa i r l y  p red ic tab le  and inc lude some common
phrases: i f  I  hodn't  been so busy, i t  would've been nicer i f  . . .  ,
I wouldn't hove osked. if I'd known.

Practice
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Answers

Possible answers:

|  .  I  wou ld 've  done i f  I  hadn ' t  been so  busy .

2 .  i t  wou ld 've  been n icer  i f  i t ' d  been a  b i t  sa l t ie r .

3 .  I  wou ld 've  done i f  i t ' d  been a  l i t t le  cheaper .

4. I  wouldn't  have asl<ed i f  I 'd l<nown her boyfr iend
was a boxer.

5. I  wouldn't  have bought i t  i f  I 'd l<nown it  was stolen.

You could also asl< students to thinl< of variat ions here
too lil<e I wouldn't hove osked if ld known her boyfriend wos

serving behind the bor.

The examples  here  conta in  cont rac t ions  tha t  can  be
d i f f i cu l t  fo r  some s tudents .  P lay  the  record ing  once a l l

the  way th rough.  As l<  s tudents  to  l i s ten  to  the  in tonat ion
pat te rn .  Then p lay  i t  aga in .Th is  t ime,  as l<  them to  mar l<

the  s t ressed words .  Then p lay  i t  a  th i rd  t ime,  paus ing

after sentence so that rhey repeat. Fol low up by
d iscuss ing  as  a  c lass  what  s tudents  ch in l<  each sentence

cou ld  be  re fe r r ing  co .  Here  are  some ideas :  Number  I

could mean / osked someone obout her boyfr iend, only to

f ind out he'd;ust left  her for onother womon! Number 2
could mean I made the effort to go to see o moyie, but
regret i t  now becouse i t  wosn't  very good. Number 3 could
mean / wore the scme c/othes os someone e/se to o Dorty -

ond they /ooked better in them thon I did! Number 4 could
mean Someone hos only just told me obout their birthdoy
porty lost Fridcy. Number 5 could mean / osked your
porents obout their jobs, only for you to now tel l  me they've
both been mode redundant recentlv. Number 6 could mean
I sow o UFO or something else omozing. Number 7 could
mean / hod o greot teacher ot secondory school who inspired
me.  Number  8  cou ld  mean Somebody soved my l i fe .
Number 9 could mean / did lots of homework /ost weekend

becouse I thought i t  wos compulsory - now I f ind out i t  wos

opt iono l :  F ina l l y ,  number  l0  cou ld  mean I  d idn ' t  do  my
homework - not becduse I 'm lozy, but becouse i t  wos

optionol, not compulsory. Explain the expression see i t  with
my own eyes .  Th is  i s  used to  emphas ise  tha t  someth ing
d i f f i cu l t  to  be l ieve  ac tua l l y  happened because you saw i r .
F o r  e x a m p l e :

A: You know she drives o Ferrori .  don'I  vou?
B: You're kidding!

A: No, /  sow it  wtth my own eyes. l t i  porked round the bock.

For  the  nex t  task .  remind s tudents  o f  the  s i tua t ion  w i th
Nic l<  and Janet .  Ins tead o f  read ing  the  le t te r ,  s tudenrs
cou ld  l i s ten  to  you read i t  a loud and then wr i te  a  few

th i rd  cond i t iona l  sen tences  in  pa i rs .  Then they  cou ld  use
these for the basis of the role play. Have them write the
d ia logue and prac t ise  i t  a  few t imes.  Then ge t  them to
get  together  rv i th  another  g roup and ac t  i t  the i r
d ia logues  to  each o ther .

l9  l . :Lr '  ; rnd { , rT( ter

Give in fo rmat ion  about  any  o f  the  c r imes s tudents  a re
not sure of and then get them to thinl< for a few
moments .  Get  them in  pa i rs  to  b r ie f l y  d iscuss  the i r  ideas
for about f ive minutes before gett ing rhem in bigger'
g roups  o f  f i ve  o r  s ix  to  cont inue the  d iscuss ion .  F in ish  up
by  d iscuss ing  as  a  c lass .You might  want  to  add or
subs t i tu te  o ther  c r imes as  you see f i t .

'  The Dunb lane Massacre  occur red  in  1996 in  a
ch i ld ren 's  schoo l  in  a  smal l  town in  Scot land.  A

former caretal<er burst into a class and shot twenty-
eight f ive- and six-year-old chi ldren. Fif teen of the
ch i ld ren  and the i r  teacher  were  l< i l led .  The man then
l< i l led  h imse l f .

'  The Co lumbine  H igh  Schoo l  shoot ings  occur red  in
Co lorado in  the  US in  1999.  Two teenage s tudents
went  in to  the i r  h igh  schoo l  and shot  and l< i l led

twelve students and a teacher. Thev then l<i l led

themse lves .

'  Haro ld  Sh ipman was a  doc tor  in  Eng land.  For  over
twenty years he murdered his patients by giving them
le tha l  d rug  in jec t ions .  l t  has  been es t imated tha t  he
l< i l led  up  to  300 peop le .  He 's  Br i ta in  wors t  ser ia l

l<i l le r.

.  The Ba l i  bombing  occur red  on  l2 th  October  2002

on the island of Bal i .  Two pacl<ed clubs were
des t royed by  bombs.  Over  200 peop le  were  l< i l led .

Some o f  the  bombers  go t  the  death  pena l ty .They
were  re l ig ious  ex t remis ts .

Fo l low-up

Te l l  the  c lass  a  few la te ra l  th in l< ing  s to r ies .  Many o f  them
are  connected  w i th  c r imes in  one way or  another .  There
are  severa l  ways  to  exp lo i t  them.  You cou ld  jus t  re l l  che
c lass  the  bas ic  puzz le  and ge t  them to  as l<  you yes /no
quest ions  un t i l  they  f igure  ou t  the  answer ,  o r  you  cou ld
f lesh  ou t  the  s to ry ,  add ing  l i t t le  c lues  here  and there ,  and
use i t  fo r  l i s ten ing  prac t ice .  Then s tudents  t ry  to  wor l<
out  the  so lu t ion  in  g roups .  You can f ind  many o f  these
s tor ies  on  the  In te rne t .  Here  is  an  examole :
At 2:00 pm the burglor olorm went off  otVincent Pond's
house. The police orrived. They found o broken window.
Everything wos thrown oround. The oir-conditioning wos on.
They discoveredVincent upstoirs. He had been strong/ed.
They phoned his wife, Potricio. She wos ploying golf. She soid
she hod left  home ot l2:30. A witness confirmed thot she
hod seen Potr icio ot the golf club ot l :  I  5. At fust. the po/ice

suspected o burglor, but three doys loter, Potricio remorried.
The chief investigotor is sure Potricia murderedVincent before
l2:30 ond somehow got the burglor olorm to go off. There
were no onimols in the house, no electricol deyices were used
ond Potricio octed olone. How did she do it?
(Answer: She put o troy on the edge of the kitchen toble. On
one side was o big bog of ice ond on the other o soucepan.
When the ice eventuolly melted, the pon fell on the floor
setting off the motion sensor ond octivoting the alorm.)

Pronunc ia t ion :  th i rd  cond i t iona ls
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Unit  overview

General  topic
Health problems, advice and doctors.

Dia logue
David and Ken tall< about recenr visits to the
doctor's.

Language input

' Verb collocations for health problems: I 've got on
owful cold. I've cut my finger. I feel o bit sick. etc.

. Giving advice: Moybe you should toke some ospirin
or sornething. etc.

' More health-related expressions: allergic to,hove o
check-up, weor contoct /enses, etc.

. Reporting health advice: He just told me to go home
and take it eosy. She gove me some poinkillers for it.
etc.

. Differences between should and hove tolhove got to
for giving advice: You should try to lose o bit of
weight.You hove to register with the surgery first.

. Expressions with should for mal<ing suggestions
and talking about what we expect to happen: You
should try thot new ltolion ploce. lt should be open by
the end of next week. etc.

. Pronunciation: sentence stress:
A: This is going to cost us a fortune.
8: No. /t shouldn't be that expensiye.

Language str ip

Use the language str ip as a way ro lead in to the unir.
Ask  s tudents  to  loo l<  qu ic l< ly  th rough the  l i s t  to  f ind  any
expressions that are true for them or that they could
answer in the aff irmative. Explain that in this unit  they
wil l  learn ways of tal l<ing about health and giving advice.
Encourage them to  choose some o ther  express ions  in
the str ip that lool< interesting and to f ind out more
about  them.

Use the  language s t r ip  la te r  on  in  th is  un i t  fo r  a  smal l
group tasl<. Asl< students to f ind those expressions that
describe a problem (e.g. / 've hod o reol ly bod cold) and
those that give advice or mal<e a suggesrion (e.g. Hove
you tr ied Chinese medicine?).Then asl< students to thinl< of
an answer for those expressions rhat are questions (e.g.
How ore vou?\.

You might need to explain some of the fol lowing
express ions :

'  Homeopothy is a way of treating i l lnesses by giving
smal l  amounts  o f  a  subs tance tha t  in  la rge
amountswou ld  cause the  same i l lness .

. You might asl< How did you do it? if someone said that
they have hurt part of their body. For example:
A: I've done something stronge to my bock.

B: How did you do it"?

A: I think it wos when I was corrying thot big box of
books upstoirs.

. lf you say that someone could do with something,you
th in l< that  i t  would be good for  them ro have i t  or  do
it. For example: You /ook os if you could do with o nice
cup of teo.

' l f you sproin your onkle or wrist, you hurt it by cwisting
it. For example I hope it i just o sproined onkle.

. lf you're feeling o bit run-down, you're very tired and a
l i t t le  b i t  i l l  -  usual ly  because you've been wor l< ing roo
much recently.

Remind s tudents  to  record  any  o f  the  express ions  tha t
they  l i l<e  in  the i r  no teboo l<s .

Lead in

You cou ld  lead in  immedia te ly  by  focus ing  on  the
p ic tu res  and as l< ing  s tudenrs  what  hea l th  p rob lems they
can see. Asl< i f  anyone can remember when they last had
one o f  them.  Ask  i f  anyone has  never  had,  fo r  exampre ,  a
too thache.Then you can do  I  Co l loca t ions .

Exp la in  the  tas l<  and have s tudents  wor l<  ind iv idua l l y  and
then compare  the i r  answers  in  pa i rs .You may need to
exp la in  the  fo l low ing :
, l f  you hove o st i f f  neck, you have dif f iculty moving your

neck  because the  musc les  are  pa in fu l .

.  l f  you ore hung-over,you feel i l l  in the morning after a
n igh t  o f  d r in l< ing .

.  l f  you 've  go t  hoy  fever ,you are  a l le rg ic  to  po l len .

As  you go  th rough !he  answers ,  po in t  ou t  the  ad jec t ives
and modifiers on awful cold, o reolly stiff neck, o bit hung-
ove[ etc. Also draw students' attention to the vague
expressions: for some reoson, I 've done something strdnge
and somehow.

Answers

l .  got  7.  got  13.  got
2.  got  8.  feel  14.  done
3.  cut  9.  got  15.  spra ined
4.  spra ined 10.  feel  16.  cut .
5.  got  I  l .  got
5.  done |  2 .  got
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Review these col locations by having pairs of students

test each other. One person can read sentences l-8,

say ing 'b lan l< '  ins tead o f  the  gapped word .  The i r  par tner ,

without lool<ing at the Coursebool<, responds by

repeat ing  the  who le  sentence w i th  the  miss ing  verb .

Students  can then swi tch  ro les  fo r  9 -16 .

For the next tasl<, asl< students what they would do i f

they had an awful cold. Listen to their suggestions and

then focus their attention on the l ist of suggestions a-1.

Asl< i f  any of their suggestions are l isted. As a class

d iscuss ,  wh ich  one they  th ink  i s  the  bes t .  You cou ld  have

a vote. Then asl< pairs of students to do the same for

each o f  the  o ther  p rob lems.  Obv ious ly  answers  w i l l  vary ,

bu t  some l i ke  h  on ly  app ly  to  number  3  o r  16 .  D iscuss

the  answers  as  a  c lass  and use th is  as  an  oppor tun i ty  co

focus on some of the expressions in a*j.  For example:

Whot do you not do to toke it eosy? (You don't do onything

mentolly or physicolly toxing.)

Whot might it referto in d? (a terrible heodoche, reolly bad

toothoche)

Where con you hove o lie-down? (in bed, on the sofo)

Do you remember'have o l ie- in'?

How con you get some flresh oir if you feel cor sick or if

you're stuck in a room? (open the window)

As l<  scudents  i f  they  no t ice  the  pa t te rns  in  the  adv ice  and

then re fe r  them to  the  Rea l  Eng l ish  no te  on  the  use  o f

Moybe you shou/d co soften advice. Using or something

also has a softening effect by giving another unspecif ied

o P r i o n .

I Wftat's the matter?

Get  s tudents  to  pu t  the  conversa t ions  in  o rder  and then

p lay  the  record ing  so  they  can chec l<  the i r  answers .  P lay

the  record ing  aga in ,  paus ing  a f te r  each l ine  so  s tudents

can repeat ,  fo l low ing  the  same in tonac ion  paccern .  Then

have them prac t ise  read ing  the  conversa t ion  in  pa i rs .

Encourage them to  read each sentence to  themse lves ,

and then look  up  and say  i t  a loud to  the i r  par tner .  Po in t

out the colJocation stressfu/ doy. Asl< students to suggest

what  cou ld  concr ibu te  to  a  s t ress fu l  day .  Encourage them

to  record  any  express ions  and co l loca t ions  f rom these

exerc ises  in  the i r  noceboo l<s .

Answers

Conversat ion I  :  L  c .  2.  d.  3.  b.  4.  f  .  5 .  e.  6.  a.
Conversat ion 2:  l .  c .  2 .  d.  3.  f .  4 .b.  5.  a.  6.  e.

Students  shou ld  wr i te  the i r  conversa t ion  and then

practice reading i t .  Have them try to memorise i t .  You

cou ld  a lso  ge t  s tudents  to  change par tners  and have

another conversation. To extend the exercise, write the

prob lems on s l ips  o f  paper  and g ive  one to  each s tudent .

They  shou ld  then go  around the  c lass ,  hav ing  s imi la r

2O Hea th

conversa t ions  us ing  the  prob lem on the i r  card .  When

they  have f in ished,  they  exchange cards  and f ind  another

person to speal< to with a dif ferent problem.

Chec l<  tha t  s tudents  unders tand the  exoress ions

h igh l igh ted  in  co lour  be fore  hav ing  them d iscuss  the

quest ions  in  pa i rs  o r  smal l  g roups .  Le t  s tudents  go

through the  l i s t  in  pa i rs ,  us ing  the i r  d ic t ionar ies  when

necessary  Then as l<  them to  memor ise  th ree  ques t ions

and to  then c lose  the i r  Courseboo l<s .  Te l l  them to  as l<

you any  o f  the  ques t ions .  You shou ld  answer  the i r

ques t ions .  Not  on ly  does  th is  g ive  s tudents  a  mode l  fo r

the i r  own smal i -g roup d iscuss ion ,  bu t  i t  a lso  re in fo rces

the  mean ing  and use o f  the  h igh l igh ted  express ions .

You cou ld  do  th is  as  a  c lass  d iscuss ion ,  exp la in ing  the

vocabulary as you go through each problem. Point out

the verbs get r id of,  stop, soothe and stdy. Ask the class to

thinl< of alternative noun phrases that can col locate with

each one.  For  example :

get rid of + dondruff, lice, othlete's foot

s t o P + 6 r u n n Y n o s e

soothe + o sore throot, sunburnt skin

stoY + heolthY,sl im

Al te rna t ive ly ,  have s tudents  d iscuss  the  gues t ions  in  smal l

g roups .You may need to  exp la in  some express ions  in  the

second tasl<:

. l f  you have orthri t is, your joints are swollen and

pa in fu l .

.  Comomile is a f lower that is used to soothe the skin

and mal<e herbal tea.

Explain to students that they are going to read about the

Brit ish health service. Have oairs of students tal l< about

what they l<now already before having them read the

text. By asl<ing them to underl ine the things that they

didn't  l<now already, they are focusing on useful

expressions l i l<e some people hove to woit over o yeor

before they con hove on operotion. Encourage them to

record some of these in their notebool<s.

For  the  second task ,  you  shou ld  exp la in  tha t  i f  the

government privotises sornething, they sel l  a state-owned

company or organisation and turn i t  into a private one.

Get pairs of students to compare their answers to

numbers  l -8  and ta l l<  about  the  oues t ions  a t  the  end o f

the exercise. l f  you have a story about gett ing medical

attention in a foreign country, tel l  i t  to the class. l f  your

students are studying abroad in your country, you might

Heal th  qu iz

T h e  N H S

Further pract ice
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want to tal<e thts opportunity to tal l< about and answer
the i r  ques t ions  about  the  med ica l  sys tem.  Ask  s tudents
to  read rhe  Rea l  Eng l ish  box  and mode l  the
abbrev ia t ions  fo r  them.  Get  the  c lass  to  reoeat  each one
af te r  you  -  bo th  as  a  g roup and ind iv idua l l y .  You might
need to explain that the UN is the United Notions, the
WHO is theWorld Heolth Orgonisotion,the BBC stands for
the Eritish Broodcasting Corporotion,the ELJ is the Europeon
Union,the U5 is the Unlted Stores (of Americo),the IMF is
the lnternotionol Monetory Fund, UFOs are Unidentified
Flying Objects and your CV is your CurriculumVitoe.

Introduce the l istening tasl< and go over the two
questions. Tel l  students to l isten for the answers ro tne
quest ions .  P lay  the  record ing ,  ma l< ing  sure  rhar  they
cover  the  tex t .  Get  them to  d iscuss  the  answers  in  oa i rs .
Tel l  them to l<eep rhe texr covered as they do this. They
can a lso  share  the i r  genera l  reacr ions  to  the  d ia logue.

Answers

l .  Ken had the f lu .  His mother  fe l l  and hur t  her  bacl<.
Later she got a chest infection.

2.  The doc tor  cou ldn ' t  see  Ken fo r  severa l  days ,  so  he
d idn ' t  go .  For  her  sore  bac l< ,  the  doc tor  to ld  Ken 's
mum to go home and l ie down for a few days ano
t ry  to  lose  some we igh t .  For  her  ches t  in fec t ion ,  he
told her to tal<e i t  easy and drinl< lots of warer.

Next, Iet students read the dialogue as you play the
record ing  aga in .  Then as l<  s rudents ,  in  pa i rs ,  to  f i l l  i n  the
first two or three gaps from memory before you pray
the  record ing  aga in ,  th is  t ime w i th  pauses  so  tha t
s tudents  can check  and f i l l  i n  the  miss ing  words .  Do th is
two or  th ree  gaps  a t  a  t ime un t i l  the  end.  P lay  tne
record ing  th rough one more  t ime w i rh  s tudents
fol lowing the text. l f  you wanr studencs to read the
d ia logue,  o r  par ts  o f  i t ,  in  pa i rs ,  use  the  tapescr ip t  on
page 159.  The miss ing  words  are  h igh l igh ted  in  co lour .
Encourage s tudents  to  f ind  any  in te res t ing  co l locac ions
or  express ions  in  the  d ia logue to  as l<  about  and record
in  the i r  no teboo l<s .  F in ish  up  by  d iscuss ing  the  ques t ions
at  the  end as  a  c lass  or  in  oa i rs .

Answers

As wel l  as some more heal th vocabulary,  th is  exerc ise
gives students some pract ice wi th expressions for
reporting advice. Have them do the matching tasl< and
then go through the answers.You should poinr  out  that
just in number I means only. Ask further questions to
focus on some of  the vocabulary here.  For  exampre:
Whot kind of fluids do you think the doctor meons in
number 2?

Con you remember the nome of the person who performs
operations? (,a surgeon)

Whot kind of ointment could you rub on o rosh? (Chomomile
is supposed to be good.)

Answers

l .  f .  2 .  h .  3 .  a .  4 . b .  5 .  c .  6 . i .  7 .  d .  8 .  e .
9 . 9 .  1 0 . i .

Now get  s tudents  in  pa i rs  to  d iscuss  what  the  prob lems
were. You might want to do the f irst one together as a
c lass .  For  example ,  in  number  10 ,  you  cou ld  be  jus r
feel ing t ired or stressed-out. Pairs of students can then
prac t ise  the  d ia logues .  F in ish  up  by  wr i t ing  these pa t te rns
on the  board :

. . fust) told me to + verb

. . .  to ld  me I  shou ld  +  verb

. . .  g o y e  m e  . . .  t o  +  v e r b

Asl< students i f  they can mal<e some more sentences
about other situations with these patterns. For example:
lwent ond sow my teacher ond she told me to keeb i ,h rhF
good work.

:  . , . 1
" ::.... ... ' -'

Giving advice

Rev iew the  express ions  fo r  g iv ing  adv ice  and wr i te  them
on the  board :

Moybe you shou ld  . . .
Why don ' t  you  . . .  ?
You cou ld  t ry  . . .  - ing

Hove you t r ied  . . .  - tng?

l f  I  were  you,  l ' d  . . .

Remind students that they can soften advice by adding
the phrase or something ( l ike that).  Explain the tasl<,
demonsr ra te  the  mean ing  o f  burp ,and then ge t  s tudents
in pairs to do the f irsr tasl<. You could then have them
change parrners for the second part.  Encourage rhem to
l<eep the conversation going. Point out some of the
phrasa l  verbs  and prepos i t iona l  verb  express ions :
put (the rent) up
put on (ten ki los)
look in (the chemists)
cut (sugoi) out of (your diet)
report (him) to (the council)

L

2 .

4.

A

7.
8 .
9 .

t 0 .
| .
t 2 .

wasn t  r t

bad weel<

was sweating

was gorng to

apPorn tments

don ' t  need to
hard ly  move
by herse l f

lool<ed her over
on top  o f  a l l  tha t
tal<e it easy

cutt ing down on

So what did the doctor say?

While you listen (At the doctor's)
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Also,  as l< some fo l low-up quest ions.  For  example:
Whot ore some things the government or the council
con Dut uD? (toxes, rent)

Whot's the opposite of 'put on ten ki/os'? (/ose ten kilos)
Whot else could people cut out of their diet? (fotty foods)

Should,  have to

Students have lool<ed at the dif ference between must and

hove to  in  p rev ious  un i ts .  Remind them tha t  hdve to  tends

to express an external obl igation, whereas must tends to

express  a  persona l  ob l iga t ion .  S imi la r ly ,  in  compar ison  co

hove to, the modal auxi l iary shou/d ref lects a more

persona l  fee l ing  about  the  adv ice .

Have s tudents  loo l<  a t  the  examoles  and exo lanat ion  and

answer any questions they might have. Then have them
app ly  these gu ide l ines  to  comple te  the  sentences .  They

can wor l<  ind iv idua l l y  and then compare  the i r  answers  in

pa i rs .  As  you chec l<  the i r  answers ,  as l<  them to  exp la in

the i r  cho ices .You may need to  exp la in  up  f ron t .  l t  you  poy

for something up front. you pay for i t  in advance. For

examPre:

You hove to poy up front to rent o cor in some ploces.

Po in t  ou t  the  common pat te rn  hove to  . . .  f rs t .  A lso ,

encourage s tudents  to  go  bac l<  and Lrnder l ine  the

comple te  phrases  in  che exerc ise  and t rans fer  some o f

them to  che i r  no teboo l<s .

___l ihrrld for talkiry_ab_out the future

Shou/d  can a lso  be  used to  express  wha!  we expec t  to

haopen or  to  be  t rue .  Remi r rd  s tudents  o f  the  f i rs t

c o n d i t i o n a l  s t r u c t u r e  b y  w r i t i n s  t h i s  s e n t e n c e  f r o m  U n i t

|  5  o n  t h e  b o a r d :

l f  they ploy the woy they norntal ly do, they sLtould wtn.

Aga in ,  ge t  s tudents  to  look  : r t  the  examples  and

exp lanat ions  and answer  any  ques t ions .  Nex t ,  have

s tudents  do  the  d i f fe ren t ia t ion  tas l< .  As l<  them to  exp la in

the i r  cho ices .  You might  want  to  ex tend the  exerc ise  by

as l< ing  them quest ions  about  some o f  the  sentences .  For

example :

20  l ea  t h

Whot kind of 1ob is the person opplying for?Why do you
think helshe wcnts to hove a porty if helshe gets it?

Whot would moke you soy'the porty should be good'?

Whct is hoppening in 2o ond 2b?

How could you rnoke /essons more interestrng?

Whot lecture topic would moke you soy'thot should be
nteresting'?

Answers

I a. suggestion
I b. the future
2a. the future
2b. suggestion
3a. suggestion
3b.  the future
4a. the future
4b. suggestion

Poin t  ou t  some o f  the  common express ions  here  fo r  the

future use of should and encourage the students to

record  them in  the i r  no teboo l<s :

.. .  should be goodlinteresting

this shouldn't hurt

it shouldn't toke thot long

I should be finished by nine

}g,:uls
This  exerc ise  g ives  s tudents  some more  common

examples  o f  th is  use  o f  shou ld .  Have them complece rhe

match ing  tas l<  f i rs t  and chec l<  the i r  answers .  Mode l  and
prac t ise  the  pronunc ia t ion  o f  the  comple te  phrases ,

focus ing  on  the  way shou ld lshou ldn ' t  i s  sa id .  Then have
pa i rs  o f  s tudents  tes t  each o ther ,  w i th  one person

read ing  the  f i rs t  par t  and the i r  par tner  t ry ing  to
comple te  i t  f rom memory .

Answers

4 . a .  s . b .  6 . c .  z . e  8 . g .  
l

h .  3 .  d .

For  the  nex t  tas l<  have s tudents  wor l<  in  pa i rs  and then
prac t ise  read ing  the  conversa t ion .  You may need to
exp la in  tha t  i f  someth ing  has  had rove  rev iews,  a  lo t  o f
c r i t  cs  have sa id  i t  i s  very  good.  We can a lso  use  the
express ion  / t  hosn ' t  hod very  good rev iews.  Po in t  ou t
severa l  co l loca t ions  and express ions .  For  example :
l ' l l  hove to conftrm it  with nty boss.
I know o good lplumberldentist lmechonic).
moke o reol ly quickl importont phone col l
Do you th ink  i t t  wor th  me . . . - ing  .  .  .  ?

fill in these forms

Also ,  in  the  shou/d  express ions ,  d raw s tudents '  a t ten t ion
to  the  express ion  or  so .  Th is  ma l<es  the  number

approx imate .Ask  s tudents  some ques t ions  to  e l i c i t
answers  w i th  . . .  o r  so .  For  example :

-
i Answers

l .  have (go t )  to

2 .  s h o u l d

3. have (goc) to

4 .  s h o u l d

5. have (got) to

5. have (got) to

7. have (got) to

8. have to

9 .  s h o u l d
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How much do you pay for o cup of coffee?
How long o breok should we hove?
How many expressions hove you recorded in your notebook
todoy?

Pronunciat ion:  sentence stress

The pattern practised here is used to say rhat we don't
expect something to be as bad as another person thinlcs
it  wi l l  be. Have students match the responses to the
commenrs  and then p lay  the  record ing  so  they  can check
their answers. Ask what they thinl< is being referred to in
number I to checl< they understand the meaning of cost
o fortune. Point out the expression well  below zero. Explain
that we can use we// to mean o lot in expressions l i l<e we//
below, well  over, well  under. Ask students to guess how
many pages there are in their Coursebool< usins wel/ oyer
or well  under.

Answers

l . b .  2 . d ? r

Next, play the recording again and asl< students to l isten
to how thot is emphasised by the higher pitch. play the
record ing  one more  t ime,  paus ing  a f te r  each d ia rogue so
that students can repeat i t .  Then have pairs pracrise ir
pa i rs .  Encourage rhe  person respond ing  to  t ry  say ing  i t
from memory.

Fo l low-up

Have students role-play the conversation between tne
doctor and Ken's mum, referr ing to the dialogue on page
l4 l .  However ,  th is  t ime the  doc tor  i s  rea l l y  he lp fu l  and
has lots of t ime to chat. Have students write the
dialogue and practise reading i t  before acting ir  out for
another group. Alternatively, asl< students to wrice a
letter of complaint from Ken to the local newspaper
about the stare of the NHS.

Answers

|  .  There  shou ldn ' t  be  any  prob lem wi th  tha t .
2 .  l t  shou ld  be  wor th  see ing .
3 .  l t  shou ld  be  good.
4 .  l t  shou ld  on ly  cos t  you  ren  pounds or  so .
5 .  l t  shou ld  on ly  ta l<e  me a  mrnute  or  so .
5 .  There  shou ld  be  gu i te  a  few peop le  there .
7 .  You shou ld  have qu i te  a  good chance.
8. They shouldn't  tal<e that long.
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The exercises here can be used as a test. However,
4 Look back and check and 8 What  can you
remember? are bet ter  done as a d iscussion in  Dairs

What 's the missing word?

Answers

l .  du l l  6 .  commerc ia l
2. nasty 7. two-faced
3. harsh 8. exact
4. Typicall 9. sporty
5 .  s l i gh t  10 .  snobb i sh

Answers

l .  e .  2 . i .  3 .  a .  4 . f
9 . d .  t 0 . h .

5 .  g .  6 . j 7 . b .  8 .  c .

5 . d .  5 . b 8 . a

Answers

l .  c .  2 . i .  3 .  h .  4 .  g
9 . e .  1 0 . f .

Answers wil l vary.

Answers

| . l ightly
2. asl<
3 .  d ie
4.  cour t
5.  sees

Answers for  I  l -14 wi l l  vary.

6.
7 .
8 .
9 .

t 0 .

eventual ly

wronS

not
n o l i r p

say

Verb col locat ions

Grammar review

Answers

l .  I ' ve  l<nown h im

2.  can ' t  be

3.  I  used to

4. I  never used to

5 .  I  wou ld 've  come

6.  I 'd  done
- I  

. ^  , ^ 1 , ^  i .  ^ ^ ^ . ,
t  .  L U  L d K E  t L  E d > /

8 .  you  shou ld  go
9 .  l ' l l  be  a l l  r i gh t

1 0 .  l t  s h o u l d n ' r

Quest ions and answers

Answers

l .  Do you honesr ly  bel ieve that?

2.  L is ten,  we' re obviously  never  going to agree

?  |  e r ' <  i r  r < r  r o r p o  t n  / i c e o r a a_ , - _  j _ _ -  _ l s a g r e e .

4 .  l j u s t  n e e d  a n  a s p i r r n  o r  s o m e t h i n g  
]

5. He always wants to know where I am. I hate i t .  
]

5 .  Oh,  come on l  Jus t  because you ' re  Eng l ish ,  i t  doesn ' t

mean you have to  be  co ld  and d is tan t .

7 .  He can ' t  be  more  than about  twenty -one.  He 's  s t i l l
i n  h is  second year  a r  un ivers i ty .

8 .  He 's  a  n ice  guy ,  bu t  I 'd  never  go  ou t  w i th  h im.

remember?

Common expressions

Answers

l .  a .  used b .  ran  c .  wou ld  d ,  as  e .  my f .  have

2 .  a . T h a t  b .  w a s  c .  b e  d . g o  e .  a s  f .  b u t

3 .  a .  o ther  b .  and c .  fe l l  d .  nex t  e .  had

4.  a .  who b .  indus t ry  c .  wou ld  d .  who e .  way  f .  used

g.  mind  h .Tend

]  Look back and check

Answers wil l vary.
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t .

A
a .

q

6 .

7.

- l i . : . .  
r l

Revision quiz

Answers

l. A holf-brother is the son of one of your parenrs
(either your mother or your father). A stepbrother
is  your  brother  by marr iage.  For  example,  i f  your
mother  marr ies another  man and that  man has a
son, the son becomes your stepbrother.

A  g i r l .

Possible answers: move in together, get married

No.

You tal<e grear care when choosing the clorhes
you buy and wear.

In  th is  day  and age,  near ly  every th ing :  your  nose,
ears, eyebrow, etc.

Poss ib le  answers :  a  march ing  band,  f loa ts ,  peop le
In  cos tumes

8.  No.

9 .  When you ' re  r ry ing  to  communica te  w i th
someone who doesn ' t  l<now your  language and
you don ' t  l<now the i rs .

10 .  Answers  w i l l  vary .Yes  and no .  S tereo types
wou ldn ' t  ex is t  i f  there  weren ' t  some t ru th  to
t hem.

| | . They damage property.

12.  Possib le answers:  breathe deeply,  dr in l< a g lass of
water

13.  Poss ib le  answers :They  cou ld  ra id  a  ban l< ,  pos t
off ice, etc.

14 .  Poss ib le  answers :You cou ld  be  s tabbed,  po tsoneo,
shot ,  s t rang led ,  e tc .

|  5 .  l f  you  had a  deep cu t .

15 .  Poss ib le  answers :  have a  f i l l i ng ,  have a  too th  ou t ,
have your  teerh  po l i shed.

17 .  Yes .

1 8 .  A  l o t i o n  o r  c r e a m .

19.  Poss ib le  answers :  a  wedd ing ,  a  b i r th ,  a  b i r thday ,  a
promot ton ,  an  ann iversary ,  e tc .

20 .  l t  can  be  used ro  descr ibe  bo th .  l t  i s  fa i r l v
common to  hear  i t  used fo r  bo th  sexes .

t__-
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