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Introduction

1 Who is this book for?

English for the Teacher is a language improvement course for teachers of English
as a Foreign Language whose first language is not English. It focusses particularly
on the language that teachers need for use in the classroom, for talking and
reading about their work and for furthering their studies in English as a Foreign
Language. It can be used by in-service or pre-service teachers, by teachers
attending courses or by teachers studying on their own.

2 What is the level of this book?

Generally speaking, this book is intended for teachers whose language is at good
intermediate or a more advanced level. However, as teachers often have more
varied language-learning histories than many students of general English, this
book has a more open approach to level than many coursebooks used by these
students.

3 What are the aims of this book?

The primary aim of this book is to provide teachers with a means for developing
and extending their use of English with particular emphasis on English related to
teaching. It focusses on the English needed in the following areas:

* in the classroom

 for studying the teaching and learning of English as a Foreign Language
 for participating in teacher development and teacher-training courses

» for making work-related contacts

 for taking part in work-related discussions.

For example, it contains reading and listening texts related to topics such as
language learning, talking about lessons, organising your time, student
development and gender in the classroom. It also contains sections that focus on
the language of classroom instructions, and others that look at how to assess
students’ oral and written language.
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The book also aims to:

< provide teachers with opportunities to read about, listen to, reflect on and
discuss issues related to teaching and learning

« allow teachers to be learners and have the opportunity, through reflection on
the learning methods they use, to better understand their own teaching and
learning styles

 allow teachers to evaluate the benefit for their own students of different
learning activities and approaches to learning

« allow teachers to feel more confident in their use of English.

What is in this book?

Parts

English for the Teacher contains fifteen units which are organised into five parts,
according to the following broad themes:

 Introductions

« Inside the English language classroom
« Development

* Being a teacher

» Wider issues.

These themes have been chosen as being central to most teachers’ work and as
representing subjects which teachers are frequently involved in discussing,
reading, thinking about or following up in other ways. Through these themes the
book aims to bring in and explore language of particular relevance to language
teachers.

Units and sections

The units are topic-based and focus on subjects such as: teacher development,
coursebooks, a teacher’s character. Each unit is self-contained, and includes the
following sections in varying order:

e Starter activities

« Listening

* Reading

» Speaking

* Writing

e Grammar

e Student language

e Classroom instructions
e Conclusions.
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These sections have been included in the book on a systematic basis in order to
provide regular and integrated coverage of the four language skills, opportunities
for the study of the language system, and ways of developing teaching-related
language, as well as awareness and evaluation of teaching methodologies. Each
section develops out of the previous one, and consists of an integrated sequence
of activities. The aim and content of each section is described below.

Starter activities

This section, which occurs at the beginning of each unit, is designed to stimulate
discussion of the new topic and relate it personally to the reader.

Speaking, Reading, Writing, Listening

The main focus of each of these sections is obviously the relevant language skill.
Each skill is, however, treated in an integrated way and contains activities that
bring in other language skills and a focus on language subskills.

Grammar

The structures chosen as the focus for each of the grammar sections have been
selected as representing areas that are central to language use and that can also be
problem areas. The approach is generally an exploratory one that asks readers to
rely on and activate their prior knowledge. This approach has been adopted in
preference to one which is more explicit in presenting information about
grammar. This is because, unlike many EFL students, the readers of this book will
normally have studied these grammatical points before and probably do not need
to be presented with information about them. Opportunities to reflect on and
work out rules of grammar, as well as apply them, can be more valuable for these
readers.

Student language

The activities used in these sections of the book vary considerably in that
sometimes they concentrate on grammar, sometimes on pronunciation, sometimes
on overall impression, etc. The purpose of this section is to provide readers with
an opportunity to examine their attitudes to student error, the value and role of
error and also how and when to correct students. While doing this, they will also
often have opportunities to work on language accuracy.

Classroom instructions

Classroom instructions form a major part of teacher talking time in a classroom,
yet often the language of these instructions is not taught. Teachers have to pick it
up or work it out as best they can. This section provides an opportunity for a
systematic focus on classroom language. Each section provides a set of
instructions that could be used to introduce one of the activities in the unit. The
activities that have been chosen represent ones that are very common in the
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classroom, e.g. introducing a reading activity, giving instructions for homework,
introducing pair work. The instructions are presented as a cloze test; the words
that have been removed are usually prepositions, particles, articles, demonstrative
pronouns or key lexical items. In this way readers are given the opportunity to
concentrate on the linguistic accuracy of instructions. Readers are then asked to
give the same instructions in their own words, if preferred, so that they can
extend the accuracy practice to their own use of language.

Conclusions

This section always contains two activities: Teaching-related vocabulary and
Reflections on teaching (see below).

Activities

A wide variety of activities is used to focus on the four language skills. These
include classifying, prioritising, true/false, selecting, listing, giving definitions,
matching, note-taking, role-play, consensus discussion, opinion-gap activities,
letter and article writing and many others. These activities have been chosen to
provide variety and to allow the skill to be focussed on in the most authentic or
appropriate way, e.g. work on subskills such as pronunciation, reading for
specific information, listening for gist, etc.

Examples of regularly occurring activities are:

Talking points

This activity occurs regularly as the final part of the exploitation of a reading or
listening text. It is presented simply as a list of discussion points which can be
talked about in groups or pairs or in whole—class discussion. There is no need to
discuss all of the points. In other words, the Talking points are intended to be
used flexibly.

Language functions

In most units there is an activity which focusses on particular language functions,
e.g. advising, giving and asking for clarification, changing the subject. This
activity is designed to provide teachers with the chance to meet, study and use
language which is often colloquial and very common in spoken language, yet not
often presented in grammar books. It is an important ingredient of classroom
language and its appropriate and fluent use contributes considerably to the
naturalness of language.

Teaching-related vocabulary

This activity occurs in the Conclusions section at the end of each unit. Its aim is
to allow for recall and extension of the topic-related vocabulary that has occurred
in the unit.
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Reflections on teaching

This activity also occurs at the end of each unit. It poses questions about the topic
or learning activities of the unit. It gives readers an opportunity for reflection on
the value of the topic or activities to themselves and to their own students; in
other words it provides moments to reflect on the content of the unit and on the
extent of its learning value.

Authentic texts

The Reading, Listening and Student language sections are structured round
authentic texts. The written student texts are all taken from students’ homework,
classwork, or articles or stories submitted to school magazines. The students’ oral
language comes from recordings of students carrying out classroom activities.
Other texts also cover a large range of text types. For example, the reading texts
include articles from magazines and newspapers, extracts from novels and
autobiographies, advertisements, poems, letters and conference programmes. The
listening texts include conversations, talks and interviews with people of varying
ages, nationalities and backgrounds.

The texts developed in the productive skills sections of speaking and writing also
have an authentic focus. Readers are asked to write letters of various kinds,
articles, book reviews, etc. and to engage in discussions and conversations.

Reference material
By way of reference material the book includes:

« Tapescripts of all the materials on the cassette, i.e. the listening texts and oral
student language for assessment.

« An Answer Key which provides the answers to all the objective tasks in the
book. It does not give answers to questions which depend on judgement or
experience.

How to use this book

The units

The Map of the Book on pages viii-xi shows the detailed content of each unit.

Use this to decide what to do next. Although the units are grouped thematically

each one works independently, so you can use the book in a variety of ways,

e.g.

« Work through the book from beginning to end.

« Select units in accordance with your particular needs and interests

« Concentrate on particular sections across units, e.g. Student language,
Classroom instructions, Grammar.
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O4q

Notes for teachers using the book alone

Teachers working alone will be able to carry out the great majority of the
activities in the book, and use the Answer Key to get feedback on their progress
on objective tasks. The instructions to some activities ask readers to work in pairs
or groups, or to compare and discuss answers. These are useful classroom
activities, but they do not prevent the reader working alone from using them in
part at least. Choose those parts of each activity which you feel you can carry out
by yourself. Even speaking activities can be done alone. Talking aloud to yourself
can do much to develop your confidence, fluency, pronunciation and accuracy.

Notes for trainers

How you use this book and what you choose to use in it will depend very much
on the interests and needs of the group of teachers you are working with. The
book has been designed so it can be used flexibly on a dip-in basis at unit level.
The sections and activities are more closely linked and, with the exception of the
Starter activities, Student language, Classroom instructions and Grammar
sections, lend themselves more to sequential treatment.

This book is about both language improvement and issues related to teaching.
One or both of these strands can be emphasised in a lesson or across a series of
lessons. In its informal approach to issues related to teaching, the book can
provide a useful tool in teacher development and an introduction to and general
familiarisation with methodology.

In order to involve participants on your courses further in this book and in their
exploration of language and methodology, you may find it useful to ask them to
bring in supplementary materials, e.g. magazine articles, examples of their own
students’ language, transcripts and recordings of their own classroom
instructions.

English for the Teacher has been piloted in various parts of the world with a
range of different teachers. The author would like to thank them and all those
teachers with whom she has worked during her career for the many enjoyable
and thought-provoking hours she has shared with them.

Cambridge, UK
June 1993

Symbols
indicates that the activity is accompanied by material on the cassette.

indicates that answers to the activity are provided in the Answer Key.



About communication

Starter activities

1 Look at the pictures. Do you think these animals are communicating? What
might they be saying?

2 Look at the list below and tick those things which humans use to
communicate with each other. Then compare your answers with a partner.

style of dress body posture
gestures fluency
listening hair style
facial expressions vocabulary
accurate use of language structures behaviour
eye movements accent

3 In your opinion, which of the items in the list above contribute most to
communication? Number the five most important (1 = most important).
Then compare your answers with a partner.
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2 Reading

t0 an English-speaking

Young gain most
from exchanges

Younger pupils benefit
most from exchange lan-
guage trips to France, a
research project has con-
cluded. It confirms that all
pupils’ performances in
French improve as the
result of an exchange trip,
writes Diane Spencer.

Dr Kate Seager from the
School Examinations and
Assessment Council carried
out a three—year study of just
over 100 pupils to test their
French language skills fol-
lowing cross-Channel visits.

Five groups were aged 17
to 19 and five were in the 13
and 14 age band. Visits lasted
between nine days and a
month.

Dr Seager was able to
report on accent, accuracy,
fluency, vocabulary and lan-
guage structures. She found

that the average overall
improvement in language
performance of most of the
pupils tested after one
month’s stay was between 20
and 25 per cent and after the
shorter stay it was 13.5 per
cent.

However, a longer stay did
not always result in a higher
improvement in all linguistic
aspects tested. The fluency of
17- to 19-year-olds who had
stayed nine days had
improved by about 19 per
cent whereas for those stay-
ing a month the improvement
was about 15 per cent.

Younger pupils showed a
greater improvement in accu-
racy, between 21.5 and 25
per cent, than older ones who
improved by 13.6 per cent
after nine days and 19 per
cent after a month.

She noted ‘dramatic

improvements’ in both age
groups in the use of vocabu-
lary and adjectives: about 38
per cent for both age groups
for adjectives and in vocabu-
lary, 17 per cent for the older
students for the short stay
and 49 per cent for the young
ones after a month.

But there was less success
with accent: only a 4.5 per
cent average improvement.
More than two-thirds
retained the same score after
the visit, ‘indicating that the
accent acquired when first
learning the language is, for
the most part, retained’.

‘At a time of an acute
shortage of modem language
teachers, it is important not to
compromise on the accent of
any teacher, but above all the
teacher who introduces the
language,” commented Dr

Seager.

(from The Times Educational Supplement)
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EH 3 Look at the words below. Put a dot (*) above the stressed syllable in each
0-* word or group of words.
a) exchange trip e) fluency i) improvement
b) performance f) vocabulary j) adjectives
Cc) accent g) structures
d) accuracy h) average
Now check your answers with the cassette and repeat the words.
Explain the meaning of (a) - (j) to a partner as if you were talking to a
group of intermediate students. For example:
A: What does X mean?
B: Well,...
On 4 Read the article again and complete the chart below which summarises the

research.

Number of pupils tested Just over 100
Number of groups in study
Age range of groups

Amount of overall language
I improvement after stay of:

< one month

< less than one month

Improvements in:

= fluency 15-19%
= accuracy

= vocabulary

= accent

5 Talking points

Talk about one or two of the points below with a partner or partners.

Do any of these research findings surprise you?

Why do you think accent seems to improve less than other aspects of
communication?

What benefits might you yourself get out of an exchange trip?

Discuss the benefits of any exchange trips you have heard about.
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3

Writing: A letter

1 Read the advertisements below for student exchange trips. Which would be
best for your students? Why? Discuss the reasons for your choice with a
partner.

My students and | would very much like to set k
up a penfriend scheme with students from
Scotland and then arrange an exchange or
visit programme. They are aged 13-14, and we
live in a beautiful, sunny and historical town

in Portugal. The people here are also very
friendly.

Pedro Alvarez, Rua de Misericordia 55,
Evora, Portugal

I work with adult students of English. We are
very interested in making contact with other
adult learners to make friends, exchange
ideas and information and also arrange
exchange visits.

Carmen Perez, Calle Oriental 102, Punta
Arenas, Chile

I'm a teacher of English to primary-school
students aged between 7 and 11. I'd like to
make contact with a UK primary teacher so
that our students could exchange letters and
visits.

2 Now write a letter replying to the advertisement that interests you most, or
write your own advertisement.

Student language: Assessing oral communication

1 You are going to listen to a conversation between two students: a Japanese
woman and a Spanish man. Listen and find out the subject of their
conversation and their general level of English.

2 Listen again and complete the chart opposite. Give each student a score foi
their ability in each aspect of communication ( O = poor, 1 = fair, 2 = good,
3 = excellent). Then discuss your assessments with a partner.



1 About communication

Japanese Spanish
woman man You

Pronunciation (sounds,
stress, intonation)

Vocabulary

Accurate use of language
structures

Fluency

3 If you were these students’ teacher, what aspect of communication would
you try and help them with most? Why? Discuss.

4 Complete the last column of the chart with an assessment of your own
ability to communicate in English. Which of the aspects of communication
listed here would you most like to improve? Discuss your language needs
with a partner.

Listening

1 You are going to listen to an excerpt from a documentary programme
about two characters called Booee and Bruno. Listen and find out why the
title of the programme is Communication with a Difference.

2 Listen again and complete the summary of the excerpt below.

Booeeand Brunoaretwo (0) — . They "speak* using a language called
(b) — ...which !sa(c) ....... language. It contains (d)........ cheremesand
hasa(e)” ofitsown. .. , \ .

The chimpanzees have been taught Ameslan as part ofan (f) ——- to seeif
language is (Q) W.,.,,_ to humans. Another chimpanzee, Aliy, has been taught
ot ; —WvC.

Because of the linguistic successes of the chimpanzees some scientists are
now wondering whether die reason why chimpanzees don't speakis (O ......
rather than neurological.

3 Do you think that chimpanzees can communicate in the same way as
humans, or is language unique to humans? Discuss with a partner.
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6 Speaking

1 Read the statements below about communication. Put a tick next to those
you agree with and a cross next to those you disagree with.

1
We should teach
students communication,] A shy person can never be "s
not language. / a good communicator, regardless
of how well they speak
a language.

/You can't fully communicate 'S
\ inalanguage unlessyou /
know its culture. You can't learn how to
communicate in a foreign j
language at school.

0~K 2 Language functions
Read the expressions below and then put them into two groups:
expressions ofagreement and expressions of disagreement.

I doubt it That's just not the case,

Right. | don't agree. "
Thatsveryunlikely.  Bactly.

Absolutely. That'sit.

Add any other expressions you know, and then compare your lists with a
partner’s.

3 Discuss your answers to Activity 1 above with a partner, using as many of
the expressions of agreement and disagreement that you find appropriate.

7 Classroom instructions: Introducing a listening
activity

Ok 1 A teacher might introduce Section 5, Activity 2, on page 11 with the
following instructions. Read them and then fill in the blanks.
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7 About communication

‘OK, now this time we'regoing.to listen (0) the excerptagalntut in
greater detail. Iwant (b) ....... to ( ¢ ) t h e summary of the excerptas
you listen. OK? Thats right, fill (d).......... the blanks In this passage.

‘Now, before you listen again, (e)....... you read the summary to make
{) you understand it and to know what you're listening (g) —— ?If
there are any words you don’t understand, just (/>)..— nme*

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

Look at the chart below which lists some of the kinds of activities in this
unit. Find the activities in the unit and complete the first column of the
chart with the correct section and activity number. Compare your answers
with a partner.

Section and

activity Most Most

number enjoyable useful
Reading for detail 2.2,2.4

Work on word stress
Fluency practice
Self-awareness activities
A gap-filling activity

An opinion-gap activity

Letter writing

2 Reflections on teaching

« Complete the remaining columns in the chart above. Number the
activities from 1 to 7 (1 = most enjoyable/useful, 7 = least enjoyable/
useful). Then discuss your answers with a partner.

* What can you conclude from your answers for yourself as a learner?
And for your teaching?
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Starter activities

Look at the statements from students below. They are about the ways in
which they like or dislike learning languages. Put a tick next to those you
agree with and a cross next to those you disagree with.

2 Draw two more bubbles and write in them two other statements about the
way in which you like or dislike learning languages. Then compare your
answers with a partner.

Listening

1 Listen to Emmah, right, talking about how she learnt
French at school in Britain and how she would
like to learn French in future. Decide which of
the statements above she would agree with.

2 Listen again and make notes in the chart below.
Then compare your answers with a partner.

The ways in which Emmah would like

. . to learn French
The ways in which Emmah

learnt French at school At school In France

Written work
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3 Look at the list below of words and expressions from the conversation.
With a group, write definitions of each one. Then explain them to someone
from a different group, as if you were explaining them to a student. Would
you explain them just by using the definition or in some other way?

verb tables slang
to learn off by heart picking up a language

3 Speaking

0-x 1 Language functions

Look at the expressions below. They are all expressions you can use to keep
going while you are talking. Put them into three groups: expressions of
hesitation, expressions for correcting yourself/rephrasing, and expressions
to stop interruptions.

2 Now discuss with a partner:

¢ how you learnt English
 if the way you learnt was a good way
« if the way you teach is influenced by the way you learnt English.

Try to use the expressions above at appropriate places in your discussion.
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<Ht 2 Correct the mistakes underlined in the composition.

Ok 3 In mistakes (a), (c), (e), (f) and (g) the student has used the wrong tense.
Why do you think the student made these mistakes?

5 Grammar

O-a 1 You could explain the mistakes with the tenses in the composition above by
contrasting some of the tenses. Read the explanations below, which
contrast three tenses, and complete them.

The past simple tense and the past perfect tense

"When youVetalking aboutstate*or action*that only took place in the
@ andare now compfeeefy)».,;«.."”* #you (€) su*«ithe past simple
tense. You only use the pastperfect (d) _ whenthefearetwo
consecutive states or actions, and you want to stress that the (e)..........
one Rsppéhee BETHE T ocner,

The past simple tense and the past continuous tense

m\\henyou want to talk about habitual or continuing (f)......... or states in
the past you use the (g)——- simple tense or used to. You only use the
past continuous tense fanpast actions or (ft) thatwere-(0....— as
something else happened» that is, for background actions or states.1

2 Would any of the following students find the above explanations helpful?

a) A teenage intermediate student with a little formal knowledge of
grammar.

b) An adult intermediate student with a good formal knowledge of
grammar.

©) An adult intermediate student with no formal knowledge of grammar.

3 Talking points
Talk about one or both of the points below with a partner or partners.

« Are grammatical explanations helpful to students?

« Would you correct all the mistakes in the composition in Section 4 before
returning it to the student? If not, which mistakes would you correct?
Why? How would you correct them?
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6 Writing: A letter

1 Read the last part of a letter you have recently received from an English
teacher friend who is a student of Spanish.

XWv op m CoMi- - T don't {s
ht. prioress. 1 iiw't tSKOM flotAthj or
oy uAlaol'iiA™ reliio or tv pnsYiiMMes. X don't
kxjoo i} £ Gyf\ ualfe vjiy moitte ¢ifons. | «o to veidL

Aexi: X pfetl 130 dSOur&Q&L. AQl). UhSjt- ill it. LgaC
wd If JOUV/C-Jdir tips, V.
kfiM iNo foKe. aarti SardUv-

2 Write a letter replying to Sandra. Then exchange letters with a partner and
ask and answer questions about your advice.

7 Reading

1 The pictures below illustrate the different stages of two consecutive
language lessons. Look at them and, with a partner, work out what is going
on in each picture.
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2 Now read the passage below which describes the two lessons. Were you
and your partner right?

a) Each group gets into a closed circle and holds a conversation.
This is recorded by passing the cassette recorder to each
person as they speak. (The teacher remains outside the circle,
but can be consulted by students if they need help.)

b) The teacher plays the recording back to the group and students
ask for unfamiliar words to be written up on the board. There
are no further questions at this stage.

c) The teacher asks the group to reflect on the conversation and
pass comments on it.

d) The teacher takes away the cassette and transcribes the
conversation, marking errors with a simple system of notation.

e) In the next lesson, students receive copies of the transcript and
reflect on it for five minutes. They make their own corrections
wherever possible.

f) The recording is played through again and students ask
questions about errors that they cannot correct themselves.
During this stage, the teacher judges when to do a little spot
remedial teaching and may also decide to devote a whole
follow-up lesson to a particular point.

g) Students receive copies of the cassette for private study, either
at home or in a listening centre.

The cycle begins again with a new conversation.
(adapted from C.L.L. (Community Language Learning)-A Way Forwardh Rod Bolitho)

3 Look at the passage again. What is meant in (f) by:

a)
b)

‘spot remedial teaching’
‘afollow-up lesson’?

4 Look at the list below. Match the verbs on the left with the nouns on the
right. Some verbs may be matched with more than one noun.

a)
b)
o
d)
€)
f)
9

togetinto ---\ the teacher

to hold a recording

to consult A— — a closed circle

to play back unfamiliar words
to write up remedial teaching
to play through a conversation

to do

5 Now look at the pictures again and, without looking at the passage,
describe to a partner what is happening in each stage of the lesson.

19
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6 Talking points

Talk about one or both of the points below with a partner or partners.
« Do you think you could learn languages this way?

* Would you like to try teaching this way?

Classroom instructions: Introducing a
conversation lesson

1 Imagine that a teacher has decided to try out for the first time the teaching

technique described in Section 7 on page 19. The teacher might introduce
the technique with the instructions below. Read them and then fill in the

blanks.
R tf* now ta do something
a,Kjraf
AoV _JskyOU tO © | O t O <0
— - «gdvjgrovp. * cassette recorder. fﬂg1fc
Now I'Vbe here walWrgf V.
anytfctagyol {$ *w .Itoiskflie, like'hcWtfr nie
are
t0|h0<"a|te"f|"|» . ] . A
3 [ —fu(J_— i» Mv*S'<iaiSvIiK.e—« -ml '

2 Now introduce the same activity to a partner as if you were speaking to a

class. Use your own words or those above.

Conclusions

1

Teaching-related vocabulary

In this unit there are many words and expressions related to teaching and
learning. Read through the unit and write down ten items which you find
particularly useful.

Reflections on teaching
» Look at the Teaching/learning techniques column in the chart opposite.

Add two other techniques to this list.

Do these techniques help you learn language? Complete the first column
with your opinion.



Teaching/learning Your A's
techniques opinion

Listening to recordings
of yourself

Learning vocabulary
lists by heart

Studying the language
at home with a friend

Learning verb tables

Doing pronunciation
drills

Listening to rapid
conversations

opinion

2 About language learning

B's
opinion

* Now fill in the other columns by finding out colleagues’ opinions. Then

discuss your answers.

21



About you

Starter activities

1 Look at the photographs of different schools. What do you think these
schools are like (their students, teachers, atmosphere, buildings, etc.)?

2 Are any of the schools in the photographs similar to the school where you
work or where you were a student? Describe your school to a partner.

Reading

1 In the passage below George Finley, a teacher in his early forties, describes
some of his experiences as a teacher. Read the passage through quickly.
Then answer the question: Does George like teaching?

I went into teaching for all the wrong reasons - short hours,
long holidays and the idea that I'd have enough time to set up
my own business. It didnt work out at all. | ought to have
known better, as my father was a teacher, but he worked in a

s grammar school. Although he brought marking home, his job
was very different from mine, much more setded. It was easier
for him to know what he was doing. If he saw my classroom, I’'m

sure he would be absolutely horrified. He just can’t envisage
what my school is like.
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Before | became a teacher, | worked as a designer in industry.
It was a dead-end job with no chance of making progress unless
you were brilliant. So | went on a post-graduate teaching course
for ayear, which | enjoyed. It was much better than sitting in a
factory working out pattern designs. | liked the academic side,
but the practical side wasn't very useful, though | understand its
much better now.

My first job was at a small primary school in an expensive
dormitory village, very different from my present school. All the
children were smartly dressed in uniform. They were expected
to move quietly from one classroom to another and to eat their
lunch in total silence except for a short period of quiet chatting
at the end. In assembly, the head stood behind a sort of lectern,
in traditional fashion, with his staff ranged on either side. He
once told the female staff, ‘I like my ladies to wear skirts’, and |
seem to remember that | was obliged to wear a collar and tie. In
many ways he was running a nice little preparatory school which
was what the parents wanted.

Although | liked the head personally, he reminded me of my
father; | didn't feel that working in a school like that was doing
a lot for society. 1 wouldn’t call myself a political - capital P -
person, but I'd developed a bit of a social conscience by that
time. So | left after two years.

After a while, | met up with a chap I'd worked with before,
who was setting up a handicraft workshop. It seemed a good
idea so | threw in my lot with him, lost a lot of money and just
avoided being made a bankrupt When the business collapsed, |
just wanted to get away. I'd met my present wife by then and we
went abroad for four months. When we returned, | needed
money desperately, so | went back to teaching.

I've been at this school for four years now. We have about
three hundred pupils. The catchment area includes quite a large
number of council houses and terraced houses like mine. The
teaching is mainly informal, but staff are allowed to use their
own methods. Unless things are going badly wrong, no one
interferes. We try to bring the children progressively towards a
more secondary way of working. In the first year, they are with
the class teacher almost constantly; but by the time they leave
us at the age of twelve, theyre moving around in groups from
teacher to teacher.

The first two or three years in this school were very difficult
for me, even though I'd already done quite a bit of teaching. The
children didnt know how to act in a classroom situation: their
socialisation wasn’t complete. They couldnt sit at their desks
and work, but wanted to make friends with the children
around them. There was a lot of talking and moving about. They
weren't actually destroying the ceilings, but the relationship

3 About you
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deteriorated to such an extent that there was no way in which |
liked them and some of them disliked me.
It needs a lot of work to recover from that situation. A
0 teacher is very isolated. You can go to a colleague and say,
They’re a hell of a bunch’, and get a sympathetic hearing,but
you've got to work it out for yourself ultimately. | overcame it
by trial and error. There’s no prescription for getting control.
Maybe it's a shout or a threat or just waiting there with the right
& expression on your face. There were times when none of these
worked. Teaching is an art, having an eye for the types of move-
ments and an ear for the sounds that indicate the machine is not
running properly.
I like teaching much better now and | want to stay in this
70 school because I’'m reaping the benefits of all the hard work I've
put into the relationship. | still have a yearning to set up another
business, though that will probably remain a dream. A lot of
teachers see their work as a vocation, but | could never feel
that. In some ways, | see myself as a performer, an entertainer,
75 setting up activities for the children at their level. If they enjoy
them, then the job is done.
(adapted from Teachers: Frank E. Huggfl

Read the passage again and complete, in note form, the chart below about
George. Then compare your answers with a partner.

Reasons for becoming  Short hours Current teaching

a teacher job

Non-teaching jobs Problems with
teaching

Teacher training Pleasures from
teaching

First teaching job Future plans

Look at the list below of words and expressions from the passage. Explain
the meaning of each one to a partner as if you were talking to a group of
advanced students.

to work out (line 3) a uniform (line 19)

to know better (line 4) assembly (line 22)

marking (line 5) a catchment area (line 41)

a dead-end job (line 11) to deteriorate (line 57)

a post—graduate teaching course (line 12) to reap the benefits (line 70)

a dormitory village (line 18) a yearning (line 71)
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4 Talking points
Talk about one or two of the points below with a partner or partners.

« Have you ever experienced problems like George’s? If so, what
techniques did you use to cope?

» Do you see yourself as ‘a performer, an entertainer’?

» Do you see teaching as a vocation?

Grammar: The habitual past

1 Read sentences (a) and (b) below. Can used to and would be interchanged
in these sentences? Could the past simple tense be used instead in these
sentences?

a) | used to work in a primary school.
b) At the beginning of my teaching career | would spend hours and hours
preparing lessons.

2 Read the grammar rules below. Are they true or false? If they are false,
correct them.

a) Used to is used to contrast past habitual actions, states or situations
with very remote past ones.

b) Would, when used to refer to the past, is only used for repeated past
actions, not states or situations.

3 Tell a partner some of the things you used to do, or would do, in your early
days as a teacher. If you are new to teaching, tell each other about what
you used to do, or would do, as a pupil at primary school.

Speaking
1 Complete the chart about yourself in note form.
Reasons for becoming Current teaching
ateacher job
Non-teaching jobs Problems with
teaching
Teacher training Pleasures from
teaching
First teaching job Future plans
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2 Language functions

Read the expressions below and put them into three groups: expressions of
interest, expressions ofsympathy and expressions of admiration.

Reatlyl Thatsoun™dj*aful ;;. | 1
Didy 0 # A \ y ;*
l,canhVijoe-. V.V, -
Howawful ,ThaisoupdswprafeiM; “V u

Now compare and discuss your answers to Activity 1 with a partner, using
as many of the expressions above as you find appropriate.

Student language: Assessing oral
communication

1 Listen to the conversation between two students: Alberto, who is Italian,
and Maki, who is Japanese. They are carrying out a task their teacher has
set them. What do you think the teacher has asked them to do?

2 Look at the list below of language learning difficulties. Which of these
difficulties did (a) Alberto, and (b) Maki have? Which, if any, of these
areas most aided or prevented their communication?. Listen again to their
conversation as many times as you like.

pronunciation
intonation
vocabulary
grammatical accuracy
fluency

other
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Listening

1 Listen to four Irish women writers talking about their childhoods.
Look at the chart below and tick the topics each person mentions.

Clare Edna Dervla Maeve
Boylan O'Brien Murphy Binchy

Their home
environment /

Their first
memory

Their family

Their
relationship
with others

Their toys
and pastimes

2 Listen again and note down the important points each speaker makes. Then
compare your answers with a partner.
3 Talking point

e Tell a partner about the same aspects of your own childhood.

Writing: An autobiography
Write a short autobiography (about 250 words). Include any information
which you think others will find interesting.

Then display it for others to read. Read the others’ autobiographies and
discuss them.
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Classroom instructions: Introducing a reading
activity

1 A teacher might introduce Section 2, Activity 1 on page 22, with the
instructions below. Read them and then fill in the blanks.

‘Right, naw>
to read R ateacher talks al>0j%
teacher::I"6W"e <Ifimé'you read ~Td

now, | jQatwantyoo thread it (f) quickly,atnd amww«r | jhe quefctoe-? Ml
writélt thebbard.... '

‘OK -Aretycvctear (h) what you're goingW do? C Wiorosone'~

‘Now, th»pasugestam</) pege 22. So, couW "WHit"-iCpiaiM!
EverybodyOK? OK, canyou startreading? m . '"

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

Look at the headings below. List under each heading four or five words
which describe your own school or college. Then compare and discuss your
answers with a partner.

School buildings School activities
School atmosphere School teaching style

2 Reflections on teaching

« Have you enjoyed talking about yourself in this unit? Why? Why not?

* In what ways can it be helpful to learning to bring students’ experiences
and feelings into the classroom?

e Can personalisation of this kind ever be harmful in the classroom?

* What do you do to personalise your lessons?
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Talking about coursebooks

Starter activities
1 List the names of all the EFL coursebooks you can think of.

2 Read the excerpts from some reviews of EFL coursebooks below. Write
next to each one the name of a coursebook it reminds you of.

‘attractively illustrated irather lacks imagination

it will motivate
learners
)cleaTand coi ofall ages the topics are not
sufficiently relevant
provides an excellent grammar reference section i£2naSe learners

3 Complete this sentence:
My favourite English coursebook is.......... because...........

Then compare and discuss your answers to Activities 1-3 with a partner.

Listening

1 You are going to listen to three teachers of English discussing the course-
books they learnt English from at school. The teachers are German and are
in their thirties. What do you imagine their coursebooks were like?

Listen to the conversation to see if you guessed correctly.

2 Listen again and complete the chart below in note form. Then compare and
discuss your answers with a partner.

What their What their What they What they
books books didn't learnt at didn't learn
contained contain school at school
Texts
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3 The words below are all from the conversation. Put a dot (*) above the
main stressed syllable in each word.

a) coursebook i) interaction
b) problem j) synonym
c) grammar k) definition
d) exercise I) opposite
€) communicative m) cassette
f) activity n) situation
) dialogue

h) conversation

Now check your answers with the cassette. Then repeat the words.

4 Talking points
Talk about one or both of the points below with a partner or partners.
» Do the coursebooks these German teachers describe seem good to you?

« Describe the coursebook(s) you learnt English from.

Grammar: The past simple tense and the present
perfect tense

1 Complete the sentences with the correct tense (past simple or present
perfect) of the verb in brackets.

a) The coursebook I .......... (use) when | learnt English was very
interesting.

b) We.......... (teach) with the same coursebook for years now. It’s so good.

c) Since | started teaching, I .......... (never ask) my students to translate in
class.

d) When I first visited England | .......... (not understand) anything anyone
said to me.

e) When | was a student my teacher often.......... (ask) us to do grammar
exercises.

f) We never once.......... (speak) English in class when | was at school.

g) From the moment | started teaching I .......... (always believe) it is very
important for students to speak English in class.

h) In the last fifteen years or so the spoken language.......... (become) more
important than the written language. That.......... (not be) the case
before.
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2 Are these sentences true or false? Write T (true) or F (false) next to each
one. Correct the false ones.

a) The past simple tense is used for states or actions that have no
connection with the present.

b) The present perfect tense is used for states or actions that began in the

past and have already finished.

Reading

1 What is the purpose of the questionnaire below? Read it through quickly to

find out.

Does the book suit your students?

1 Is it attractive? Given the average age of

2
3

4
5
6

your students, would they enjoy using it?
Is it culturally acceptable?

Does it reflect what you know about your
students’ needs and interests?

Is it about the right level of difficulty?

Is it about the right length?

Are the course’s physical characteristics
appropriate? (e.g. is it durable?)

Are there enough authentic materials, so
that the students can see that the book is
relevant to real life?

Does it achieve an acceptable balance
between knowledge about the language,
and practice in using the language?

Does it achieve an acceptable balance
between the relevant language skills, and
integrate them so that work in one skill
area helps the others?

Does the book contain enough
communicative activities to enable the
students to use the language independently?

Does the book suit the teacher?

1 Is your overall impression of the contents

2

and layout of the course favourable?

Is there a good, clear teacher’s guide with
answers and help on methods and
additional activities?

YES

YES
YES
YES
YES

YES

YES

YES

YES

YES

PARTLY

PARTLY
PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

NO

NO
NO

NO

NO

NO

NO

NO

NO

NO

NO
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3 Can one use the book in the classroom
without constantly having to turn to the
teacher’s guide?

4 Are the recommended methods and
approaches suitable for you, your students
and your classroom?

5 Are the approaches easily adaptable if
necessary?

6 Does the course require little or no time-
consuming preparation?

7 Are useful ancillary materials such as tapes,
workbooks, and visuals provided?

8 Is there sufficient provision made for tests
and revision?

9 Does the book use a ‘spiral’ approach, so
that items are regularly revised and used
again in different contexts?

10 Is the course appropriate for, and liked by,
colleagues?

1 Has the book been recommended or
approved by the authorities?

2 Does the book follow the official syllabus
in a creative manner?

3 Is the course well-graded, so that it gives
well-structured and systematic coverage of
the language?

4 If it does more than the syllabus requires, is
the result an improvement?

5 Are the activities, contents and methods
used in the course well-planned and
executed?

6 Has it been prepared specifically for the
target examination?

7 Do the course’s methods help the students
prepare for the exam?

8 Is there a good balance between what the
examination requires, and what the students
need?

9 Is there enough examination practice?

10 Does the course contain useful hints on
examination technique?

YES

YES

YES

YES

YES

YES

YES

YES

YES

YES
YES

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY

PARTLY
PARTLY

(from Making the Most of Your Textbook: Nevillel
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2 Read the questionnaire again and answer the questions with reference to a
coursebook which you are currently using or which you know well. Then
compare your answers with a partner.

Oon 3 Were the words listed below in the questionnaire? Without reading the

questionnaire again, underline the words you think were in it.

syllabus
vocabulary
artwork
type size
balance
skills

grammar
systematic
user—friendly
attractive
comprehensive
lessons

Now check your answers.

layout
grading
suited
coverage
relevance
texts

Otj 4 The words in the chart below are all derived from words in the question-
naire. Complete the chart where possible.

Verb

to suit

to balance

to adapt

6 Speaking

Noun

suitability

relevance

use

Positive
adjective

attractive

acceptable

(well) structured

Negative
adjective

inappropriate

ungraded

1 The list below includes some factors to consider when choosing a course-
book for a class. Read it and add any factors that you think are missing.
Then number the factors in order of importance (1 = most important,

7 = least important).

topics which will engage students’ interest

communicative activities

comprehensive coverage of syllabus

attractive presentation

right level

clear teacher’s guide
systematic approach
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On 4 Language functions

What do the expressions below have in common? Read them and then
complete the heading.

Ways of changing the..........

3 Now discuss your answers to Activity 1 with a partner. In your discussion,
use the expressions above where appropriate.

7 Student language: Assessing written work

Read the poster and the two letters from students entering this competition.
Which one would you give the prize to? Why?

vZim QX223

WOULD YOU LIKE TO WIN:
AN ENGLISH-ENGLISH DICTIONARY
OR
AN ENGLISH GRAMMAR BOOK
OR
A SET OF ENGLISH LANGUAGE CASSETTES?

Just write a letter to your teacher
explaining which prize you'd like

to win and why.

The best letter wins the prize.



cw

AWAWY A CAV-0ioWU < Kktw j
«boot = V  SEsVWHIWA <A V
VUa.VWV 'V w& Prowv*. e
Oouj WW S\ e**twoW tot O"
BwMaVx cev*.
o YN <8 4M aloauv- W
<*£ >0 "WA WUi- Vi **« coivpUK 40

W =0 jevww WAURC «dJ wwv\J
VU Woafe.. \u** VU VW y
fesY W Voo So

"Ve WWW. «VvwW usw

\ Mordkv "Trl(ujV<*, V<j Vo \U> cr*vaw<x
SWr V c<.«k <k Vxjok. tk ..

VK <kc\Fer<] & UV-of
pCC-VY", <o \cO*N o"VicW-J
Ha &*ar\<"ax\it ulOrtfe.

$*,V MU s

8 Writing: A book review
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OHj 1 Look at the list of functions and match them with the expressions:

Functions
a) to conclude ----
b) to sequence ideas

d) to refer to things

Expressions

on the one hand ...
as far as X is concerned
c) to make contrasts next

in conclusion

e) to join points together both ..
firstly
last of all

on the other

.and

with regard to X

finally
however
not only ..
lastly

. but also

2 Write a review for your colleagues of a coursebook they may not know.
Write it so as to help them decide whether they should use it or not. Use
some of the expressions above, if appropriate, and refer to the
guestionnaire on pages 31-2 for points to consider. Then display your
review where your colleagues can read it.
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Classroom instructions: Introducing a writing
activity

1 A teacher might introduce Section 8, Activity 2 on page 35 with the
following instructions. Read them and then fill in the blanks.

S
likayou:» do hf*riw ¢ rsvta* of a.cours 1

them «P Prt tfierwafl - $omewW6re
youli jb*abteto '(fta n Ideaabout what«ora«

that (g)___ * T"You'regoing to write
(h) — ~ disptay it (I)——- the wall where
Ifyouwant to, you can 0) «— -tacfcto the
lor Mess.

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

Read through the unit and list as many vocabulary items as you can under
these three headings:

Teaching aids Teaching/learning activities Syllabus

2 Reflections on teaching

Imagine what your ideal coursebook would be like, and then write five
statements about it in large bubbles. Display your bubbles and compare
and discuss them with a partner.
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Starter activities

1 Look at the photographs. Describe what you can see and discuss what kind
of lessons they seem to be.

2 What do you think creates a successful lesson? Look at the list below and
number the various factors in order of importance (1 = most important,
6 = least important). Then discuss your answers with a partner.

good lesson planning the students’ interest in the
the teacher’s knowledge of the subject subject
the relationship between the teacher the appropriate teaching method

and the students other (specify)
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2 Reading

On

t Look at the headlines below. What do they suggest the article is about?

Teaching with a magic touch

Karen Gold learns that apat on the back brings the best out ofthe class

A PAT on the back is worth a dozen
curricular innovations, according to
a study of how teachers touch their
pupils in primary schools.

When teachers supplement praise
with a pat, the whole class works on
average 20 per cent harder, say
researchers looking at 16 West
Midlands primary schools.

In one class children concen-
trated almost twice as hard when
their teacher added a touch to every
‘Well done’; in another, bad behav-
iour fell by more than two thirds
after the teacher combined a pat
with praise.

Touch studies were the brainchild
of Kate Bevan, an education lecturer
at Wolverhampton Polytechnic. She
and two Birmingham University
researchers spent more than 50
hours in 16 classes, watching chil-
dren aged four to six and categoris-
ing how often teachers touched their
pupils, when, where and why.

Almost none of the teachers used
touch to accompany praise. Mostly
they touched the head, shoulder,
hand, arm or back to move a child to

another part of the classroom, show
it how to do something - hold a pen-
cil, for example - or for no apparent
reason.

The researchers’ theory was that
a touch would reinforce praise. So,
without telling the teachers what
they were investigating, they asked
four of those previously observed to
stop all touching except when prais-
ing their pupils. They should touch
whenever they praised, but they
should not praise more than usual.

The results were staggering.
Children’s normal concentration in
different classes ranged from 75 per
cent of the three-minute spells of
observation to only 39 per cent of
the time. But during the praise-
touch weeks, concentration in every
class soared: to more than 90 per
cent of the time in the harder-work-
ing classes; to 69 per cent of the
time - almost double - in the ones
where children had worked properly
less than half the day.

The teachers achieved this with-
out any extra praise, and with fewer
pats over all, because all the incon-

sequential touches stopped. They
kept control without touching, too:
in the two classes where disruption
as well as concentration was mea-
sured, incidents such as water
throwing and pencil-grabbing fell
by almost two-thirds.

The teachers were amazed.
‘Some of them weren’t even aware
that they touched children at all,’
says Kate Bevan. ‘None ofthem had
any idea it would have such a potent
effect.’

She believes that a pat reinforced
the pleasure of being praised, partic-
ularly for young children who are
still more familiar with actions than
words. Praise then becomes more
memorable for the touched child
and those nearby.

Touch is not on the teacher-train-
ing curriculum. Kate Bevan, who
trains teachers, believes it should
be: ‘Teachers can only do what they
feel comfortable with, but this is
part of the teacher’s answer to what
makes children work hard and what
motivates them. They should at least
be aware of it.’

(from The Independent on Sunday)

2 Read the article to check your answer to Activity 1. Which of the factors

listed in Section 1, Activity 2 is important, according to the article?

3 Complete the short summary of the article.

4 Why, according to the article, does patting have such an effect?
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5 Look at the list below of words and expressions from or based on the

article. Put a tick next to those which you might use to talk about a lesson
you enjoyed, and a cross next to those you might use to refer to a lesson
you found difficult. Then compare your answers with a partner.

concentrate pencil-grabbing
disruption bad behaviour
water-throwing hard-working
praise Well donel!

Talking points
Talk about one or two of the points below with a partner or partners.
* What do you think about the results of this experiment?

« Do you think patting would have the same effect with secondary age or
adult students?

« Do/Would you pat your students? Why/Why not?

Grammar: The present perfect and the present
perfect continuous tenses

1 Look at the two groups of sentences. All six sentences include verbs in the

present perfect tense, but each group expresses a different use of this tense.
What are these different uses?

Group 1: Have you ever patted your students?
She has had problems in concentrating.
He has done some classroom research.
Group 2: He has worked well this term.
She hasn’t been off school once this term.
The new teacher has had a lot to cope with this week.

Now look at the three pairs of sentences below. Each pair includes one verb
in the present perfect tense and one in the present perfect continuous tense.
What is the difference between the two tenses?

I have been teaching all day.
I have taught all my working life.

He has been having problems with concentration.
He has had problems with concentration since he joined the school.

She has been behaving badly.
She has behaved badly.

39
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3 Describe to a partner what you have been doing with your classes this tern
and what kind of work you have done since you started teaching.

4 Student language: Assessing written work

On 1 Read the assessment of a lesson below, written by a student. What kind of
activities does this student seem to like?

1. What you liked about the lesson and why.
1 tvWt 3n ultirvitwj (with aneiter (xyj mi*f h& i cMottv]
iowit. " cifciows Muits 9 (¢iSLttt rCusv&bf) wC
U3K. intesvicwU. fo*wt itZckcii of out ScUoc(! Valf
tavt a tvascri.ptioa . ~vexy Quol acdvoiie.
mhir} writing ; (W fp&kiny 'h? (u/itk
mfrewk fokY (K particular Wiih JXepit. f i&}dr\Ifs)

2. What you disliked about the lesson and why.
Abbuk Ui/ Idrion) Aotki» A

Abwit otKM /o0 henrdM
wtfck tKt ckHd.tc*\i I'ft ~ gtM. b>I& Ui ervjtisk
WHEN\ plaii but wOk BtLnJM) Ui tj-fOA d 0j

It's JOilibAu F MK bitter <M tfiwc.

What you learnt from the lesson.

I U\il6frbe3 1A 2t if V6™ ii“ortaivt to

btcruiC fifd o d'ffi-Kvfic  tkE, Ouytiik sjoki. by

Brr"W-fc=*" N\ OyiAsU -spoke by
2 ttarwfc ncut/ ia/ovtAs j expr”si;oah

4. What you are still unsure about from the lesson.

5. What your study plans are before the next lesson and for the
next lesson.

o (0 passagai")
wjwallj X Kj ft IxAovu -lke. fosh tessm

2 Where, in your opinion, is this student’s most serious language mistake? In
Answer 1, 2, 3 or 5? Why?

3 If you were this student’s teacher, would you correct the mistakes in
Answers 1, 2, 3 or 5? Why/Why not?
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Listening

1 You are going to listen to three teachers discussing what makes a good
lesson. Look at the list of possible factors below, and then listen. Put a tick
next to those they mention.

A good lesson ...

a) is fun. f) makes students feel involved.

b) includes games. g) follows methods the students

¢) has a varied pace. are used to.

d) gives students a sense of h) has a wide range of activities.
achievement. i) has clear goals for the students.

€) matches the students’ j) doesn’t depart from the teacher’s
expectations. lesson plan.

2 Language functions

Look at the list below of functions performed by the people holding the
conversation. Listen again and write down the language the speakers used
for each function. Then compare your answers with a partner.

a) introducing an idea/topic C) agreeing with someone
b) drawing conclusions d) clarifying/expanding on something

Now practise saying some of the expressions aloud.

3 The expressions in the list below are all taken from or based on the conver-
sation. Read the list and put a tick next to those items which occurred or
which were present in your last lesson. Then compare your answers with a
partner.

a) an element of fun d) working as a whole class

b) variety of pace e) a sense of achievement

C) quiet moments f) clear goals
Speaking

Look at the ten statements in Section 5, Activity 1. Put a tick next to those
you agree with and a cross next to those you disagree with. Add in any
factors you think are missing.

Then discuss your opinions with a partner, using the language you noted
down in Section 5, Activity 2 where appropriate. Ask another person to
listen to your discussion and note down which, if any, of these functions
you and your partner use.

41
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7 Writing: A description of a lesson

The three articles below all describe ‘Lessons that have worked’, and were
written by Portuguese teachers of English for a magazine series. Read the
articles and discuss them with a partner. Would you like to teach these

lessons? Why/Why not?

Then write about a lesson of yours that has ‘worked’ and display your
description where your colleagues can read it.

ABOUT ENGLAND
George Hayes
fcsc. Preparatoria de Lagoa
Sao Miguel

I decided that | wanted my pupils
to earn something about

England, so for the first half Of
the class | showed them slides

thP E?91and- Then for
thel’ some "maga2ind2CuwithsSots98¥°

2h? !

NPUERe HE e Rl tape recéiler
P aying typical English music
softly as a background. It was a
great success and they all
enjoyed it very much.

DESCRIBING PEOPLE - GAMES AND
ACTIVITIES
Fatima Beatriz Lopes
Sao Miguel

1. 1 was teaching ®Describing
People ~

I went out of the room while the
pupils chose one from among them.
Then 1 came in and asked them:

flas he got brown eyes?? s he
tall?~” . . _ When 1 got all the
information about the pupil 1
guessed his name. Then | repeated
the game with other children. And
I think it worked out.

Another way of doing this is
for the child whose name has been
guessed to leave the room. Then
after coming back s/he has to
guess the next pupil. This
provides extra question practice.

(from The British Council Newsletter for
Portuguese Teachers ofEnglish)

ROLE PLAYS
Maria de Fatima Araujo
Sao Miguel, Azores

Every time 1 find some subject
difficult for my pupils, 1 decide to
do a role play, so that they can be
interested in what 3% going on in the
classroom.

A role play which worked out very
well was one about <Shopping ™. The
students were all volunteers and they
had to come to the front of the
classroom to do the acting.

At the beginning they were quite shy
and embarrassed (all they wanted to
do was go back to their places) but
the moment the first pair started
talking they forgot all the embar-
rassment and they were quite at ease.
When they finished the acting |
praised them.

The other pupils in the classroom,
who had been watching the scene, were
very anxious to do the same as their
colleagues had done. So they took the
initiative and asked me if they could
act. As my answer was affirmative
they started. The second pair was, of
course, better than the first because
they were no longer afraid of their
colleagues ~opinions.

At the end of the class the pupils
were very proud of their acting —
they had done something different and
they were proud of it.

This is the trick I always use when
I realise pupils are not interested
in the class, and this trick always
works. Children like playing roles
and pretending they are someone else.
This 1is an opportunity they have to
be creative and to enter a world of
imagination and fantasy - a world of
their own.
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Classroom instructions: Preparing for a speaking
activity

1 A teacher might introduce Section 6 on page 41 with the instructions
below. Read them and then fill in the blanks.

‘OK, aWyw.stopwhat™V e, doingiRfght, weVegofr® to

«IseiMs ¢ "3ifrdb”praetice, Canyou-look atSection SkActivity 1
onpage 41"M ;>":,you"b<»ks?'Got feiNow in"ECavfty;thereare ten
statements, all about what makes a good lesson. Do y™U agrée these
statementsf\/Vait a jftinute, hol<t(d) aminute. jfyouagreewltHthe -
statements, levant = t0HCK them. Ifyou dontragree”w tatd o you think
you should do? Yes, that'STjfeht, puta (f)....... nextto them/1>K, s6 do you
understand whatyou'vejj*:... « tp do? Read the students and tidethe  «
(h):4 ™ ~yau puti cross nextto the ones you disagree with.
OK* offyou go! r*: AV T-yy

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above. Then continue the instructions.

Conclusions

1 Teaching-related vocabulary

Find five classroom activities mentioned in this unit that are relevant to
your teaching situation. Discuss your answers with a partner.

2 Reflections on teaching

Look at the list below of some of the activities in this unit. Discuss with a
partner which ones you preferred and why. Do you think your students
would feel the same as you?

Gap-filling to check comprehension of a reading passage (Section 2,
Activity 3)

Discussing a topic in order to use target language (Section 3, Activity 3)

Identifying a student’s mistakes (Section 4, Activity 2)

Listening for specific information (Section 5, Activity 1)

Writing about something you have done and displaying it for others to read
(Section 7)
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Starter activities

1 Look at the animals below. Which animal(s) do you think a teacher should
be like in his/her school relationships? If none of them seem appropriate,
draw a picture of a suitable one on a piece of paper. Then discuss your
views with a partner.

2 What animal are you like in your relationships with your:

a) students?
b) colleagues?
¢) headteacher or director?

Discuss your answers with a partner.

Listening

1 You are going to listen to a British teacher talking about some of her
professional relationships. Look at the list of people below and then listen.
Put a tick next to those she mentions.

pupils/children headmaster
colleagues friends

school assistants administrators
parents education authorities

classes school inspectors
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2 Listen again and note down the main point the teacher makes about each
person or group of people.

3 Look at the list below of adjectives used by the teacher. Who is she
describing with each one?

a) fatherly d) safe
b) tough e) ashamed
C) strict f) inadequate

Do any of these words describe you or some of the people you work with?
Discuss your answers with a partner.

4 Talking points

individual k the headteacher
students \ /
\ / parents
"TEACHER
school
inspectors
administrators \ education

colleagues authorities

Look at the diagram and talk about one or both of the points below with a
partner or partners.

* Which of the relationships do you value most? Why?

« What contribution can your relationship with each of these individuals
or groups make to your teaching?

Grammar: Relative clauses

1 Read the sentences about the teacher in the listening passage. Complete
them with that, who or whom. You may be able to use more than one of
these pronouns in a gap. In some sentences you may not need any of them;

in this case, write — . Then compare and discuss your answers with a

partner.

a) The inspector......... was called by the headmaster couldn’t control the
class.

b) The headmaster......... worked at her first school didn’t like her.

¢) Theclass.......... the inspector tried to teach laughed at him.
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d) The children with........... she worked at first were very tough.

e) Parents,.......... often wish to know what is happening, are welcome to
help her in class.

f) Parents........... help with reading are not allowed to teach.

g) She gets angry about teachers........... just do the absolute minimum.

h) Some parents........... the teacher expected to volunteer didn’t do so.

Match the explanations below with the sentences in Activity 1.

(i) You can omit who or that in this sentence because it is not the subject
of a verb.

(i) You cannot use that in this sentence because that cannot be used in
non-defining clauses.

(iii) You can use who or that in defining clauses, so both are possible
answers in this sentence.

(iv) You can use who or whom in this sentence. They can both be used
after a preposition.

Use the chart to write six sentences about your own teaching situation. For
example:

The teachers (who(m)) | work with are great.

The teachers with whom | work are great.

The teachers (preposition) who
headteacher whom
class that

Then compare and discuss your answers with a partner.
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4 Speaking

1 Imagine that at the beginning of term, six students in one of your classes
cannot decide where to sit this term. Read about them and the classroom

and then decide where they should sit.

THE CLASSROOM

The desks are grouped as follows. Those marked with an X are empty.

I:l Teacher’s desk
X X

THE STUDENTS

Martin: a very bright student who lacks concentration and spends a lot of
his time unintentionally disturbing others.

Maria: a very serious student who does not relate well to her classmates.
She is withdrawn and lacks self-confidence.

Richard: an easy-going student who works well when he chooses to.

Sara: a sociable student who gets on well with others. Sara likes school and
school work but her serious problems at home depress her.

David: a keen and well-disposed student but one who has great difficulty in
learning. Others tend to laugh at him.

Anna: a well-balanced character who is generally a good student.

2 Language functions

Sometimes you want to bring people into a conversation by inviting them
to give their opinion. Some expressions for doing so are listed below. Read
them and then discuss your decisions in Activity 1, using as many of the
expressions as you find appropriate.

What/How about you, (Marfe)?  Would yog go along with t
W hat do you think? How does thanstrike you?
Wyauld”~uagreewith that? Howdioesthat...........

47
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and find out.

VmU and very unhappy. When Iwas
7 mv parents got divorced and my
Dad went to live about 50 miles away.
Mv mum started drinking and now
she drinks all the time. Sometimes
she doesn't cook us anything or clean

My two older brothers have started

hitting me mum ooesn \
any notice%ﬁhé\ﬁ){— | don’t know
what to do. Please tell me how I can
get out of this awful situation.

My Dad
Gary Sharpe (aged 15)

My Dad and | go out together,

We watch the football despite the weather.
We shout and cheer and both agree

That Tottenham are the best to see.

| feel my Dad is getting old,

He’s fat and bald and feels the cold,

And when he dances it's such a giggle,
His feet don’t move but he gives a wiggle.

I dont much like his taste in clothes,
He’s hardly with it as fashion goes.
But somehow | feel he is my mate,
In fact | think my Dad is great.

The time has come for me to admit,
Thatmy Dad to me is quite a hit.
[ wouldn’t swop him for any other -

Apart from which he’s married to my Mother.

(from Preludes: Families, Heinemann Educational, 1971)

1 These five texts all have one thing in common. What is it? Read them

.uwaver i n*ve been feeling late.
Iffcanf.pope with my family any
more. |WOrK part-time, but they still
expect me to do a lot for them My

frmei S neartoyand* 88 he 6uffere

™ 92 1
zlﬁ)tention. My daug t%rtgtg%tc five- and

month-old twins and asks me to helD
her with them 3_uite often. And my
husband is finding his work very
jaressful at the moment and needs a
jot of support from me. The problem

»s ljust can't look after them ail and

. surttf ? nd a fa»we. Howcan |
neip them without making myself ill?

My Mum
Kim Voller (aged 14)

My Mum has dyed auburn hair,

It's hard to believe she once was fair.
She has her hair set every Sunday,
But it's always flat again by Monday.

She’s always washing, ironing, cleaning
Until the house is really gleaming.

She gets up at five - that’s her rule -
And gets us all up for work and school.

| shout at her and make her blue,
But I still love her, thatis true.
| love her with all my heart,
And | hope that we will never part.
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5 Reading

0-* 1 These five texts all have one thing in common. What is it? Read them

and find out.

Fm 14 andvery v na.p»y. When | was

SSSSSSSSSm

My mum started drinking and now

she drinks ail the )
she doesn’t cook us anything or clean

NdVly twoolder brothers have started
drinking now too. and haverparted
hittingm e a lot. My mum doesnttake
any notice of them - 1don”~know
what to do. Please tett me how I can
get out of this awful situation.

My Dad
Gary Sharpe (aged 15)

My Dad and | go out together,

We watch the football despite the weather.
We shout and cheer and both agree

That Tottenham are the best to see.

| feel my Dad is getting old,

He’s fat and bald and feels the cold,

And when he dances it's such a giggle,
His feet don't move but he gives a wiggle.

| don’t much like his taste in clothes,
He’s hardly with it as fashion goes.
But somehow | feel he is my mate,
In fact | think my Dad is great.

The time has come for me to admit,
That my Dad to me is quite a hit.
[ wouldn’t swop him for any other -

Apart from which he’s married to my Mother.

(from Preludes: Families, Heinemann Educational, 1971)
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I'mhappily married, with two grown
up children and four grandchildren.
However ! have,been feeling lately
' 0oan *cope with my family any
more. | work part-time, but they still
expect me to do a lot for them. My
father lives nearby and, as he suffe
from arthritis, needs a lot ofcare an
attention. My daughter's got five-
month-old twins and asks me to help
her with them quite often. And my
husband is finding his work very
stressful at the moment and needs a
lot of support from me. The problem
is ljust cant look after them all and
so feel guiltyand a failure. How can |
help them without making royseff ill?

My Mum
Kim Voller (aged 14)

My Mum has dyed auburn hair,

It's hard to believe she once was fair.
She has her hair set every Sunday,
But it's always flat again by Monday.

She’s always washing, ironing, cleaning
Until the house is really gleaming.

She gets up at five - that’s her rule -
And gets us all up for work and school.

I shout at her and make her blue,
But I still love her, that is true.

| love her with all my heart,
And | hope that we will never part.
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PEOPLE ARE LIKE THAT

A romantic interlude by Marisa Arnold

A girl is waiting for her boyfriend...

G. At last you've come. I've
been waiting for you for
almost an hour.

B. I'm sorry, but it
wasn't my
fault. There
was the
traffic and...

G. Always the r

same excuse.
On Tuesday, |
was waiting for

you from eight till

half past nine.

B. I've already explained.
The car suddenly
stopped and | had to call
my reliable mechanic.

G. Is your mechanic a nice
blonde girl?

B. A nice blonde girl? Why
are you saying such a
thing? You know him.

G. Yes, | know him. That's
why | was somewhat
surprised when Lucy
told me she had seen you
in your car with a girl
whose description
reminded me of your

secretary.

B. Try to calm yourself.

Why don't you believe
me? Don't you
trust me?

You know
how much I
love you. |
could never
lie to you for
v. anything in the
world. | would do
anything to make
you happy. Lucy has
surely mistaken another
person for me. When |
finish work I'm already
looking forward to
seeing you. I'm not
interested in other girls.
You're the only one in
my life.

. Apart from the one who

leaves lipstick on your
cheek and even on your
shirt collar?

. What?
. Lipstick. 1 told you.

Tuesday, on your collar.

. Strange. That's odd...

(from Fun Press, the magazine of student work

from the British Council, Naples)
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On 2 Look at the words for feelings in the circle. Which feelings are expressed in
each text in Activity 1?

4 Talking points
Talk about one or both of the points below with a partner or partners.

= What feelings do you experience or see others (teachers, students,
directors/headteachers, administrators) expressing most often at school?

=« Do any of these feelings worry you? How do you deal with them?

6 Student language: Assessing oral communication

1 Which of the relationships listed below are most important to you?
Number them in order of importance (1 = most important, 5 = least

important).

parents neighbours

boy/girlfriend other members of your family
friends

B

Two students - a Turkish woman and a Saudi Arabian man - were asked to
do the same activity. Listen to an extract from their conversation and
complete the chart with their opinions.

o
%

Relationship Female student Male student
Parents 1
Boyfriend/qgirlfriend

Friends

Neighbours

Other members of your family
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3 Now complete the chart below with your views of the two students’
language level (1 = very good, 2 =good, 3 = weak).
Female student Male student
Pronunciation
Vocabulary
Grammatical accuracy
Fluency

Communication

4 Talking points
Talk about one or both of the points below with a partner or partners.
= Do you agree with the students’ opinions?

< The male student contributes more to the conversation than the female
student. Do you think this is due to his level of language, his gender, his
personality or anything else?

Writing: A letter to a new class

1 At the beginning of term some teachers write a letter to everyone in their
class.* In this letter they may outline their teaching aims and style, their
interests, their family life, etc. The aim is to establish a private channel of
communication with each individual student in the class. Each student can
then choose to use or not to use this as he/she wants. It can develop into a
regular exchange of letters between the teacher and individuals.

Choose a class of yours and write the first letter you might write to them.
Then display your letter and read other people’s. Discuss them.

2 What do you think of this idea of exchanging letters between the teacher
and individuals in a class?

*(following an idea of Herbert R. Kohl)
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8 Classroom instructions: Giving instructions for
homework

0-* 1 A teacher might set part of Section 5 on pages 48-50 as homework with
the instructions below. Read them and then fill in the blanks.

‘Right, I'd like to give you some homework. We've done a lot of listening and
speaking today but we haven't done much reading, so (a)____ like you to do
some reading. It’s the texts and tasks (b)......... pages 48 and 49 of your books.
Can you took at them now? Just read the exercises through to (c)......... sure

you know what you have to da OK? Now (d)------- Activity 1 justwrite a very |
short answer; for Activity 2 just write the word for the feeling (e)......... the
number of the text and for Activity 3 write me a paragraph If) ......... each
situation. OK? Is this clear? Manuel, could you explain the homework to

?
gl'?\ank you. Now, could you do the homework on a (h),........ of paper and
getitinto me (/)........ jFriday. OK?' ]

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

9 Conclusions
0~x 1 Teaching-related vocabulary
The words and expressions below are related to relationships and are from

this unit. Give an opposite for each item. Then compare and discuss your
answers with a partner.

a) to give in to someone/something €) security

b) to be involved in something f) pride

c) strict g) to laugh at someone/something
d) to get on well with someone h) anxiety

2 Reflections on teaching

Spend a few minutes thinking about a relationship at school that you find
positive and/or supportive and another relationship which worries you.
How can you develop these relationships?



7 Teacher development

Starter activities

m"Manguage teaching™

f I need further [ "Ineed aNv
\q ualfficatjons./"™ &methodology)j
XCOUTSE. y,a\
/1 need time to write I need time to
\ Ineedto attend | \my own materials. reflect on my
\some conferencesJ Vi teaching.
I

1 The quotations above are from teachers who are saying what they need to
help them with their teaching. Read them and put a tick next to the ones
which are true for you. Add other statements if you wish. Then compare
your answers with a partner.

2 Look at the cartoon below and imagine that the person in it is a teacher.
What do you think the cartoonist is trying to say? Discuss your answers
with a partner.

S3
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2 Reading

o"* 1 The article below by Alan Maley makes a distinction between teacher
training (TT) and teacher development (TD). Read it and decide if the
needs expressed by the teachers in Section 1 are TT or TD. Write the
appropriate letters beside each quotation.

Teacher Development Explained

The Teacher Develop* TodMrTmMng

ment (TD) movement is a

relatively recent phenom-

enon. How has the need

for TD arisen? There are

at least five overlapping

reasons;

mA feeling that training
courses cannot alone
satisfy all trainees’
needs.

<A need to go beyond
mere training. (‘Is there,
a life after the course?*)

=The search for a sense of
direction which charac-
terises the Increasing
professionalisation of
JELT.

<The growing confidence
ofteachers in their abil-
ity to shape their own
growth.

eThe influence of the
wider life-long educa-
tion movement.

TDvV Teacher Training
Explicitly or implicitly
TD is often compared
with Teacher Training
(TT). Such comparisons
certainly help to clarify
the respective merits of
TDandTT:

Ttccinr
* 1 Ikivikd ecatiMng
»NtaMtoMMfe  * nhttftoimdi
of course oflteM M iM
*tonW orinM  * ttnMoHt»
iwmpted CQMtflpM

* RwnwniVNR
transhisaon
mtod agenda

= potfemsoMng

* taatfe agenda

nvwGnGB = peer-orfentotf
= otfw-tfected a HHWH’QEM
*top4 oim = MbHVup

The single characteristic
which crucially distin-
guishes TD is the vesting
of decision making in
teachers rather than in
organisations, however
well-intentioned. In TD it
is the teacher who
decides whether to
undertake a given project,
which one, who with,
how, where, when, how
often, for how long- and
why, and who bears the
responsibility for these
decisions.

WhatisTD?

Since no single definition
wQl suffice, examples may
help to characterise a
‘family resemblancel



1 Teacher A feels con-
stantly under stress, is
sleeping badlyand is off
her food. She decides to
act. After reading arti-
cles/books on stress
and on personal organi-
sation, she decides to
set aside 30 minutes
‘quiettime’ daily and to
use this to make lists of
personalaction points.

2. Teacher B finds a good
practical idea inP.E.T.".
He decides, with a col-
league, to try it outfora
month and to discuss
progress once a week.

3. Ten teachers from
School X decide to meet
once a monthto discuss
a book or article all
have agreed toread.

4. Eight teachers from
School Y decide to meet
once a month to talk
over problems individ*
uals have encountered.
There is no agenda but
the group is tolerant
and mutually support-

5. Teacher C decides to
take a course on a non*
ELT subject which she
thinks may give new
insights for her teach-,
ing. (For example, a
course on counselling
skills, Neuro-Linguistic

Programming, photog-
raphy, andsoon.)

6. Teacher D decides to
improve his qualifica-
tions. He enrols on a
RSA Dip. TEFL course.

7. Teacher E has never
written for a publica-
tion. She decides to
review a recent book
she feels enthusiastic
about. She seeks advice
from more experienced
colleagues on how to
write it and who to sub-
mititto.

8 Teachers G and H
decide to implement
ideas they have on
learner independence.
They set up a small
action research project.
They present their find-
ingsatthe next IATEFL
Conference.

The ID movement is in
many ways parallel to the
Learner Independence
movement. Just as learn-
ers appear to make better
progress when they make
their own learning deci-
sions, the chances are
that teachers too will
achieve better personal and
professional growth when
they take on personal
responsibility for their
own development.

(adapted from Practical English Teaching)
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2 The article contains eight examples of teacher development. Put a tick next

to those you would be interested in. Then compare your answers with a

partner.
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0-* 3 The words and expressions below are all from the article. Without reading
the article again, decide whether they relate to TD or TT. Write TD or TT
next to each one.

a) bottom-up e) peer-oriented i) problem solving
b) fixed agenda f) time-bound j) skills transmission
¢) inner-directed g) hierarchical

d) continuing h) top-down

Practise saying the words and expressions and then compare your answers
with a partner. Read the article again to check your answers.

0-j( 4 Complete the chart below with words from the article, or words based on

them.
Derived
Noun Verb Adjective(s) adjective(s)
development develop
train
dissatisfied
unsatisfactory
educate
inform
support
decided
decisive
qualification
dependent

5 Now write sentences about yourself or a colleague with at least one of the
words in each horizontal row. For example for develop:

| would like to develop my classroom management skills.

Then discuss your sentences with your partner.
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6 Talking points
Talk about one or both of the points below with a partner or partners.
= Is teacher development more useful than teacher training?

< What opportunities for teacher training or teaching development are
open to you?

3 Grammar: Indirect commands

0-* 1 Imagine some colleagues of yours have asked you for some advice about
their work. Read the responses that you might give them in the bubbles
below.

Why don't we write_\
an article together?

Now match the verbs below with the bubbles. You can match more than
one bubble with each verb.

a) tell d) suggest g) invite
b) advise e) encourage h) warn
c) ask f) recommend

0-* 2 Now write sentences with each of the verbs listed in Activity 1. For
example:

Itold her not to shout.
0"» 3 Which of the verbs in Activity 1 can be used with more than one structure?
4 Look at the picture. What would you advise this

teacher to do? Write a line of advice for him.

Pool and discuss your ideas using the correct verb.
For example, ‘I would advise him to go on holiday’
or ‘Il would recommend him to see his
headteacher/director’.
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4 Student language: Assessing written work

0"* 1 The letter below was written in reply to a teacher trainer’s offer to run a

training session for a group of teachers in a school. The mistakes are
under-lined.

Read the letter and then the list of skills below. Which skills do you think
the writer is particularly good at?

DtH#Er (MW Aunt  Newta*,

TIKK yeu viry mwiA ftv y m a

senior fw (wvur itKckifi. Wt
"KaA® \AltNLed<Lt -tkaA WNI topic HUWsiN

(AOSVUb  W«vk.  WN\U\ £>0Uf6S " VVIU/tX i>6
hclj>f*A. Kvd  itsvl \Huk  btCfiMIL WaUC- M-
k Ut o Jnoux clauses.qJh AxioUNiMj

it Ud fAri cMtwej. (W ns fo W sti ouu

D
\I\thU(. Ukjit~o w/L on r Z O f K "WhS

wwtl j Jrow d.G 1* 3.50 ptw. Tlaf bti(~ to
Sidi K r«oi S to foALd
(JIW  wUjUa tim Ajfrxvt Krai>i 5KS  I€mvii'W/<_

AfdAaw 3.00 (W - 9.30 AKA; ~  will pidc. yiA

| f di\/\ﬁﬁncortvovi-tAch plddit 1tk me iwmwWN Uj
ctpkiwilL  0*5-tUI81. 1 ~ Intmj (VwtftM fc
KIAfiN W * ITU.

SADrdiv) Ojm/S

*

(ihr. PHSAN Boonpka&S”

a) using appropriate vocabulary d) using the appropriate register
and expressions e) using a suitable layout
b) sentence linking f) using structures accurately

c) paragraphing

(Hi 2 Which of the skills listed above contributes most to communicating the
message of this letter?

On 3 Correct the underlined mistakes.
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5  Writing: A letter

Imagine you have received the following letter. Read it, and then reply to it.

British Institute,
Marsanga
Dear Colleagues,
Following on from our very successful and enjoyable teacher-training
course of last summer, 1 am writing to ask you if you would like me to
come to your school to run a day-long seminar on one of the following:

- teaching large classes — selecting coursebooks
- using group and pair work - teaching pronunciation.

If you would like me to come, could you let me know which of these top-
ics you would prefer and why, and also propose a date for the seminar?
Could you also give me directions for how to get to your school?

I hope to hear from you soon and that we will be able to continue our
work together.
My best wishes,

(Zta’ie <H.anson
Clare Hanson

6 Speaking

1 Imagine you are attending a conference for teachers of English. Read the
conference programme below and decide which sessions you would like to
attend. Write them onto your conference planner on the next page.

Wednesday 3rd April Room
1100-1155 MILLS Inhibiting factors m Ian%uage learning and use: 1
the |mportance of anxje
1100-1155 MATHEIDESZ ?( urself 2
1100-1155 REMONDI Teac ertal in"the adultclassroom 3
1100-1155  GAIRNS Group feedhack i |n teacher practice 4
1100-1155 VAUGHAN-REES hames and rhythm )
1100-1155 BEALL ms as uzzles )
1205-1255 PEARSON Feedback: atramee centred approach on the 1
RSA CERT TEFL course
1305-1355 SOSZYNSKA Phrasal verbs without tears , 1
1405-1455 HAWKINS Alfter advanced General English? - some ideas for 1

classroom use
1530-1730 USHIMAR %EST Bkr)alnstormlng Editing, Summarizing and 1
ranscribin
1530-1730 HITCHCOCK ChaIIenglnggthe advanced learner: a programme 2
rather than“a course
1530-1730 HARGREAVES  Authentic business video: some approaches 3
1530-1730  STEVENS Approaches to peer observation and teaching practice - 4
feedback on teacher training courses
1530-1730 MORROW Authentic wntmq tasks 9
1530-1730 REA-DICKENS Approaches to classroom evaluation 6
1530-1730  CLEAVE Doing it! 7
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Conference Planner
Time Talk Room Number
11.00-11.55
12.05-12.55
13.05-13.55
14.05-14.55
15.30-17.30

2 Language functions

You want your colleague to attend the same session as you. To persuade
him/her you may need to make suggestions or express preferences. Read the
sentences below and decide if they are: (1) asking for information,

(2) making suggestions, or (3) expressing preferences? Mark them 1, 2 or 3.

a) Why don’t we go to this talk? g) ! think the other talk might be
b) I’d rather go to the one in more interesting.

Room 3. h) Shall we go for a snack?
¢) What about the talk in Room 4? i) I’d quite like to hear the other
d) What time is it on? talk.
e) Have you ever heard of this ) 1'd much rather not.

speaker?
f) Which talk would you like to

go to?

0-* 3 List the structures used above to (a) make suggestions, and (b) express
preferences.

What other ways are there of expressing these functions?
4 Try to persuade a partner to attend the same session as you. Give reasons

why it would be a good idea for them to attend the sessions you have
chosen. Use as many expressions from Activity 2 as you find appropriate.

Listening

o"* 1 You are going to listen to an excerpt from a conference talk about teacher
development. The words and expressions below occur in the talk. What do

they mean?

a) to getinto a rut e) ritual (adj)

b) automatic f) to lose touch with something
¢) mechanical g) to refresh

d) formulaic h) tacit knowledge
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Listen and decide:

a) Does the talk make teacher development seem relevant to your needs?
How? Why?
b) Why are the words listed above central to this talk?

Listen again and decide if the following statements are True (T) or
False (F). According to the speaker:

a) After you’ve been teaching for a while you develop fixed routines for
doing things.

b) You need to do some things automatically.

¢) Automatic teaching leads to bored students.

d) TD helps you organise information-gap activities.

e) TD helps you understand why you do what you do.

f) TD helps you realise what you’re good at.

g) Teachers must talk about their skills.

h) TD allows you to share knowledge with colleagues.

Talking points
= List some teaching activities which you do automatically.
= Tick those activities on your list that you might need to refresh.

= List some teaching activities that you think you handle well.

Discuss your answers with a partner or partners.
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Classroom instructions: Introducing a true/false
activity

1 A teacher might introduce Section 7, Activity 3 on page 61 with the

instructions below. Read them, and then fill in the blanks.

‘So, how you're going to listen to the excerpt again but this time for another
reason. You'll need to listen much more careful!/ this time because yoiTfl be
listening (2)__..... detail. When you listen Iwant you to decide (b)------
some statements are true or false. The statements are (c)...—. Section 7,
Activity 3 on page 61. Can you find them, please? (d)......... them?

‘All right, now before you listen I'd just like you to read the statements
through- Ifthere’s anything you don't understand (e)------- ask me. Was there
(f )  youdidn't understand? Everythingdear? OK, then m going to

(9) you the cassette. As you listen, decide ifeach statement istrue or
(h ) PutaT (i).......... the true ones and an (j).......... against the false

2 Now introduce the same activity to a partner as if you were speaking to a

class. Use your own words or those above.

Conclusions

1

Teaching-related vocabulary

In one minute, write down all the words and expressions you can think of
related to teacher development. Then compare your answers with a
partner’s and/or with the vocabulary in this unit.

Reflections on teaching

= Has this unit helped you identify any areas of teacher development which

you would like to follow up? What are they?

< What might be some ways of doing so?
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Starter activities

1 Look at the photographs below. Do these students need or want the same
thing from school or college? Can schools or colleges give all these students

1 The four passages on the following two pages were written by school-
leavers in Britain as part of a survey on ‘My Perfect School’. Read the
passages and note down in a few words in the bubble beside each face the
main things each school-leaver would want from a perfect school. N.B. The
passages contain some language mistakes.
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0 My perfect school would be much like the one 1went to

be made’ N

career information to preoare Vh*m m I , “ be Slven m°re
into the world. TI?ey wsuid X o be”ot/ il Bl T
to of life that they may have to liyeZ i

Unem™{o>'™"" » >
School would still be compulsory.

b) My pefect school would be a new modem school™wh.ch ,s”

brightly decorated. | 2ualification to get you the
subject that would get you me ngn of Q

job that you were

grades.The should be able to talk freely with the
and not a child and we

problems that you
teachers about your school work ana »

have. | do think that you s o 8 educated. The rules
would never get any where w*hout beng educa
i,, the school should be f“r

This school would be J
went to. The school was so cold

“ K like a person

to the school that |
d ou cou |dnot

a,d, M
talk freely to the tea* 'r t yoM b¥ because you were not the
not like the way they |ust past you

brightist kid in school.
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My school would start at 10.00 am {00 6.00 pm because 8.00
am istoo early. The school would be a new school and have
heated classrooms and decent PE equipment. The teachers
would understand your problems and listen to your ideas. |
would do a way with RE and music and bring in something
about life after school. Jobs marriage sex etc. You would’nt have
to wear school uniforms and you should be able to wear what
you want. You have to do aleast three years of schooling at sec-
ondry. There would be longer break times. My school would be
much better than the school Iwent too. My old school was to
old fashioned you could’nt even come in with dyed hair or a
short hair cut.

' h tiMt*«“* Y b'ecK

that

|00hng fe ob whi" °Ol lrtink you shoutdZ ° nct prv ™

mostSE€NSIEZZNZY* h»+

ifrom The Best Years: ed. J. M. Hughes)
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0-* 2 Is there any one thing that all these school-leavers wanted from school?

0-* 3 The words below are from the passages. Match those in the left-hand
column with the appropriate one(s) in the right-hand column, as in the

example.

a) strict -—-—-- \% uniform

b) to give subject

c) career (a) punishment
d) academic ~— discipline

e) lenient incentives

f) corporal lines

g) school relationship
h) decent information

i) pupil-teacher P.E. equipment
Now read through your answers and tick those that are common in your
country. Discuss your answers with a partner.
4 Talking points
Talk about one or two of the points below with a partner or partners.

= The school-leavers above had strong opinions on school discipline,
school buildings, subject choice, etc. In secondary schools, how much
should the students be consulted on how to run the school?

< What did you enjoy most about your own experience of school?

= What helped you develop as a student?

3 Grammar: The second conditional

0K 1 The sentences below are from the reading passages in Section 2. Read them
and say whether they are talking about something that has been, something
that might be, or something that hasn’t been.

a) Discipline would be strict.. .

b) Pupils would ... be given more information . ..

c) My perfect school would be a new modern school which is brightly
decorated.

d) My school would start at 10.00 a.m. .. .

2 What would your perfect school be like, for you as a teacher? Write three
sentences, starting ‘It would .. . ’. Discuss your answers with a partner.
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Ots 3 Now complete the sentences with the verbs in brackets.

a) Ifwe...... (have) more money we could paint the school.
b) If there ... (be) more teachers in the school we could give students
more career information.
c) Ifteachers.......... (not teach) so many hours they could have more time
to talk to their students.
d) If students always........... (choose) all their own subijects to study they

would have to think hard about their futures.

0-* 4 Complete the rule on how to form the second conditional tense.
If +the..... tense + ... + infinitive without to
5 Write three sentences about your students’ development, using if and the
second conditional. For example:
If my students were more motivated they would study harder.

Then compare and discuss your answers with a partner.

4 Student language: Assessing written work

Oijs The letter below is from a student at an EFL summer school in Britain. It is
in reply to a request from the school principal for the students’ opinions of
the school’s services and the accommodation it provides.

Read the letter and:

a) Decide if the student is satisfied or not with the school.
b) Find the mistakes in the letter. Then correct them.
¢) List the mistakes you would point out to the student.

0 eaf 3
Jjou- -fo** ijou. le-ttor toht« | y/tck -pmm

feaaner, 1vjocalar ~t° "ttIL vey 0f3ivion «to0 My
bC.Koot , “The ~eruices 14-is Cjoozl, the. socia.L a.aUoCtXt
Siodr to bexoi Eecat*sf -tKc fific.e. -Per tW p 1k's ImjW
1 hop« ~to chttA-P, abo'jdk accSi»™ o dxcttov> ii—S
/ Qjo(ot tswcfar- cvrid iiCit-c-Ui&n fcuiajre lac.ellA -Co»"
orteoi ¢ WaG -L» ok'irc tfieo\ ,
"KM t5 OTV QAN WM [
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68

5

6

Writing: A letter

Imagine you are a student at the school you teach in now. Write a letter to
a friend saying what you think of the school and how you would like it to

change.
Then display and discuss your letters.

Speaking

1 Complete the sentences with your opinions about your current school.

a) School rules should allow students to . . .

b) The school syllabus should allow students to . . .

¢) Student-teacher relationships should allow students to . . .
d) School facilities should allow students to . . .

Language functions

The expressions below are ways of asking for clarification. Read them and
then discuss your sentences from Activity 1 with a partner. Use any of the
expressions that you find useful.
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1 One thing that most students want from school, of whatever kind, is a
good teacher. Read the descriptions below of some children’s favourite
teachers. Are any of them similar to your own favourite teacher at primary

school?

My teachers are very 7 like all my teachers. Myfavourite teacher is
kind and gentle. Mrs Mrs Mortimer is my Miss Renals. She’ quite
Johnson is myfavourite  favourite because she good, she doesn't usually
one because shesgot wears glasses and she get cross with me, but
lovely black hair.’ teaches usfunny songs.”  she does get cross with
Hannah, agedfive Sarah, aged six Hollie sometimes. ’

7 think teachers are
quite good. Binny the
helper is my best one
because she’s very good
at doing the reading.’
Louise, agedfour

Thomas, aged five

My teachers are good.
Miss Simms is my
favourite because she’s
myform teacher and
she’s very kind.’
Simon, aged eight

(from Options)
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List the characteristics of a good teacher. Discuss your answers with a
partner.

You are going to listen to Emmah, an eighteen-year-old British student,
talking about what she thinks are the qualities of a good teacher.
Listen and tick those factors on your list from Activity 2 that Emmah
mentions.

Listen again and list any other characteristics Emmah mentions.

What is the main message that Emmah would give teachers? Choose from
this list.

Be patient. Enjoy teaching.
Empathise with your students. Help your students.
Be sociable. Be tolerant.

Do you agree? Why/Why not?

Classroom instructions: Introducing a grammar
activity

1 A teacher might introduce Section 3, Activity 1 on page 66 with the

instructions below. Read them, and then fill in the blanks.

2 Now introduce the same activity to a partner as if you were speaking to a

class. Use your own words or those above. Continue the instructions.

3 What kinds of students would this kind of approach to grammar be

suitable for?
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9 Conclusions

1 Teaching-related vocabulary

Read the list of nouns below which are based on vocabulary in this unit.
They are qualities that students of all ages might look for in a teacher.
Which ones have you experienced as a student? Which ones can you offer
as a teacher? Which ones, if any, do you find difficult to give?

strictness empathy
willingness to communicate respect
gentleness kindness
fairness patience
understanding tolerance

Discuss your answers with a partner.

2 Reflections on teaching

Write six rules for teachers who want to encourage student development.
Then compare your answers with a partner and make them into a chart of
rules. Display the chart on a wall.
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Personal development

Starter activities

1 Think about your future for a few minutes. Then put a tick next to the face

below which best corresponds to how you feel about it. Or draw another
face which expresses more accurately how you feel.

2 Now use the pictures below to indicate how you feel about these particular

times in your future: (a) 10 years from now, and (b) 30 years from now.
Then compare and discuss your answers with a partner.

0° ‘4 0 1% o

0O« . ,r* ao0O¥*

ram snow wind

Listening

1 You are going to listen to an interview with a British woman called Glo

Singer. Listen and decide which one of the following topics she is talking
about:

the importance of change in life career choices
being with other people looking forward to the future
growing old keeping young

The words and expressions below are all used by Glo in the interview.
Explain their meaning in this context to a partner as you would to a class
of advanced students. Refer to the transcript of the interview on page 130.

a) self-esteem (line 5) d) to take off (line 28)
b) how people tick (line 16) e) stuck (line 51)
¢) to go downhill (line 27) f) energising (line 52)
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3 Look at the adjectives below and then listen again. Underline the adjectives
which you think best describe Glo and note down your reasons. Then
compare and discuss your answers with a partner.

Read the statements below from the conversation with Glo. What is your
opinion of them? Mark them with A (agree), D (disagree) or ID (it
depends).

a) Life begins at 40.
b) Change is energising.
c) | don’t want to know what I'll be doing in ten years’ time.

Then compare and discuss your answers with a partner.
5 Look again at the adjectives in Activity 3. Do any of them describe people
you know? If so, tick them.

Which characteristics are most important for personal development?
Underline them.

Then compare and discuss your answers with a partner.

6 Mark the main stress on each adjective, consulting a dictionary and/or a
colleague if necessary. Then say the words aloud.
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Reading

1 The two poems below are by young people. Read them and then choose the

most appropriate adjectives from those in Section 2, Activity 3, or your

own, to describe their attitudes to old age.

Memories of a vegetable

Eighty-three years ago, he lay

In a white cradle, rocking, slowly.
Seventy-six years ago he blew out
Seven candles on a blue and white cake
Wi ith a little tin soldier

Standing to attention on top.
Sixty-nine years ago he turned fourteen,
His father died in the war.

His mother left home

In search of her lost love.

She too, was Kkilled.

Sixty-two years ago he married.

Ten years later he divorced.

Another decade and he was middle-aged.

Thirty years ago, he met a
twenty-eight year old lady.

He asked her home and she slapped him
And walked out of his life.

Twenty years ago he went deaf,

Ten years ago he went blind.

Five years ago he was knocked down
By a car and paralysed.

He was put in a hospital

for the elderly and there he stayed.
Now he lies in a white bed.
Eighty-three years old.

A ‘vegetable’.

But a vegetable with memories.

Claire Pearson, aged fifteen

An old woman

She sits alone

in a small dark room,

playing back the faded reel

of her memory,

and watching long-dead friends
playing tennis

on the screen in her mind.

She spends the summer sun

rocking by her window,

listening to youthful voices

laughing outside her solitude.

A newspaper lies unread on her lap,
her eyes have long given up

trying to drill the unruly words

into orderly lines.

Wi ith tidy stitches

she knits her loneliness

into long scarves

for reluctant grandchildren.

There is no bitterness in her heart
when they do not arrive,

only a cloud of resignation

that smothers her spirit.

Shaheen Ashraf, aged sixteen

(from Cadbury’s Fifth Book o f Poetry)

What seems to be the main way in which old people pass their time,

according to these poems?

3 Read these poems to yourself, silently or aloud, to get into their mood.
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4 Talking points

Talk about one or two of the points below with a partner or partners.
< How do you view old age?
< How do you see yourself in old age?

= Would young people in your country see old age in the same way as the
writers of the poems in Activity 1?

Student language: Assessing oral
communication

1

You are going to listen to two students: Maria from Spain and Takako
from Japan. They are talking about how they see themselves in twenty
years’ time. Listen and decide which adjective in the circle on page 73 best
describes their attitudes to their futures.

Listen again and make notes in the chart below about the students’
attitudes to the topics listed there.
Takako Maria
Marriage Wants to get married early
Children
Work/Staying at home

Social life

Takako and Maria manage to hold a good conversation with one another
even though they use language inaccurately. How do they manage to
communicate so fully with one another? Listen again and discuss your
answers.

Can we draw any conclusions for the classroom from their achievements?
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5 Grammar: Personal plans/intentions, personal
predictions and certainties

G™ | Read the sentences below. Each expresses someone’s view of their personal
future. Which sentence expresses which view? Write plan, intention,
prediction or certainty next to each one.

a) | think I'll probably find it hard to get a job.

b) I suppose I'll spend a lot of time commuting.

¢) I’'m visiting my friend this evening.

d) I'm going to get married when I’'m about 25.

e) I'm buying a house in the country next month.

f) 1I'm going to stay at home and look after my children.
g) | imagine I’ll have to move to another city.

h) I’'m not going to work unless | absolutely have to.
i) I'll go to work every day.

j) I'll probably live in the country,

k) I'm giving up work next week.

Then compare and discuss your answers with a partner.

0-* 2 Which tenses were used in the sentences above to express:

a) personal plans/intentions?
b) personal predictions?
C) certainties?

3 What is your view of your future? Write down three certainties, three
predictions and three intentions/plans about your future. Then discuss your
views with a partner.

6 Speaking
1 Read the information below.
A ROLE PLAY: TO EMIGRATE OR NOT TO EMIGRATE?

Background information

You and your family (two parents and two children aged 20 and 24)
are considering leaving your country for good and emigrating to
Canada. There are various reasons why you are considering this:
life in your country has become extremely expensive, inflation is
very high, and neither the short-term nor the longer-term eco-
nomic prospects are good. The present economic situation has
affected everything negatively: job prospects, the quality of health
care, personal security, the transport system, etc., etc. The whole
family is worried about their futures.
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Canada, on the other hand, has a solid economy, good job
prospects and some of your relatives and friends already live there.

Nevertheless, the decision on whether to emigrate is not a sim-
ple one. It involves a big change and you do not all share the same
point of view.

Mother

You want to emigrate. You think it will guarantee your children’s
future. You believe that you will be able to find a job as a university
lecturer in maths and that your husband, as a doctor, will easily find
a job. Though you will miss your own country and friends, you are
confident you will soon make new friends and settle well and
quickly into Canada. You have already been there twice and you
really liked it. Generally speaking, you are a confident and
optimistic person.

Father

You recognise that things are not going well in your country.
Nevertheless, you are very attached to it. You love the way you
spend your life there and you also have your elderly parents to
consider. They would not emigrate and could you leave them? You
think that as a doctor specialising in kidney diseases, you will
always be able to make some kind of a living in your country, and
hope that your children will probably fall on their feet. However,
Canada may be a safer bet. You tend to be a rather conservative
person.

Daughter

You are aged 20. You are doing a degree in engineering and you
know that it is fairly unlikely that you will be able to find a job
when you graduate. You already have job contacts in Canada and
very good friends there. You also love the thought of being able to
ski and do all the sports the Canadians do. However, you are con-
cerned that your parents, especially your father, won't adapt well
to the change. You are a very practical person.

Son

You are aged 24. You graduated in psychology last year. Since then
you have been unemployed. You’re currently going out with a girl
you're thinking of marrying. She has a job - a good one - as a biol-
ogist. You've been to Canada and liked it a lot. You recognise that
it would be sensible to emigrate there, but you have no wish to
leave your own country. You want to work for its improvement
and you feel you only belong there. You wouldn’t like your parents
to go without you. You are a little romantic.
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Now divide into groups of four. Each person should take a role and prepare
arguments and language in support of his/her position. Think also about
what tenses you might want to use to talk about the future for plans, cer-
tainties or predictions.

Hold the role play as if it were a family discussion over lunch.
Now tell the rest of your colleagues what your ‘family’ has decided to do.

Talking points
Talk about one or both of the points below with a partner or partners.

= Would you ever contemplate making such a big change to your life as
emigrating? Who would be affected by it?

< Have you made any big changes in your life? When? Why? How long did
it take you to decide to make them? Do you want to make any big
changes now?

Writing: A letter

Read the beginning of the letter below. It is from someone in the role play in
Section 6 to a friend in Canada. Read the letter and complete it, as if you
were the person you played in the role play. Tell your friend of the decisions
you have made, how you (all) feel about them and what will happen next.

Then compare your letter with others in your group and display it.

"D&CXS' OJkKAK,
\d No \OV-
W -aj xx-Jt <AV Grrd/v-0M Vo
cVW VosjA o\pAje”o~rCLAPe T
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Classroom instructions: Setting up a role play

1 A teacher might set up the role play in Section 6 on pages 76-8 with the
instructions below. Read them and then fill in the blanks.

*(@)eeereene everybody, today we're going to (b) a role play. Ne
(¢c).—i... a family who're trying to decide (d) .......... they should emigrate or
not Wouldyou liketo emigrate?... What do you think you would think
aboutwhen tryingto decide?.., OK. Now I'mgoingto (e)......... you into
groups, if) four and eachgroup will be a family of four: mother, father
and two grown-up children.

"But before | dividé you (g) Id just likeyou tq readtihe information
about the familywhich (/»)......... on the sheets I'm going to give you.’

2 Now set up the same role play by talking to a partner as if you were
speaking to a class. Use your own words or those above. Then continue
the instructions.

Conclusions

1 Teaching-related vocabulary

Read the list below of words based on words in this unit. Which of them
are most important for personal development? Number them in order of
importance (1 = most important, 9 = least important).

security energy
opportunities gualifications
job prospects friends
self-esteem adaptability
confidence

Then discuss your answers with a partner.

2 Reflections on teaching
= Did you find the role play useful and/or enjoyable? Why/Why not?
= Would/Could you do this role play with your own class? Why/Why not?
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1 Starter activities

1 Look at the jobs above. Which three could you imagine yourself doing?
Why might you find them satisfying? Discuss your answers with a partner.

2 Look at the list below of factors contributing to a teacher’s job satisfactior

Number them in order of importance to you (1 = most important). Then
compare and discuss your answers with a partner.

security of tenure

good school equipment and resources
a good salary

a good pension

a sense of achievement

long holidays
well-motivated students
a pleasant school building
a supportive headteacher
other (specify)

3 How satisfying do you find your present teaching job? Why?
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10 Job satisfaction

1 The article below describes the lives of two Russian teachers of English,
Anya and Olga. Read the article and find out whether they are satisfied
with their jobs. Then compare and discuss your answer with a partner,

giving reasons.

A tale of two teachers

At a time of unprecedented East-West inter-
change, Russia is losing its English teachers.
Pieta Monks reports from Moscow.

‘I would never work as a teacher after | qualify -
never!” Anya’s whole face expressed repugnance at the
idea of being permanently stuck in a classroom with a
lot of rowdy pupils. ‘They don’teven listen tome ... ’

She is a young, striking-looking, slim woman in her
final year at the Moscow Pedagogical Institute - now
upgraded to a university. She is very hard-working and
able. She is at the moment on teaching practice, which
she is finding difficult, hard and non-rewarding, finan-
cially and intellectually.

She looks even younger than her 21 years and lots of
the children she teaches are bigger than her, and won’t
do what she tells them. There is also a dearth of good
textbooks in her subject which is English.

She needs a powerful incentive to keep at it, which
she won’t get. Russian schools are crying out for Eng-
lish teachers, any English teachers, let alone those of
the calibre of Anya.

English speakers can earn a fortune in private enter-
prise. On teaching practice Anya gets 3,000 roubles a
month - a bit more than the basic rate for a teacher
because she is at a special English school. Potatoes cost
80 roubles a kilo. A pair of shoes 3,000 roubles. She
gets by because she lives at home. Her mother and
father both work.

Of course, money isn’t everything to Anya, but she
naturally wants enough to live on, especially if she
doesn’t find the job that congenial anyway.

In the holidays she enjoyed working as an inter-
preter which paid three times her present pay.

Anya’s rejection of the teaching profession is typi-
cal of her peers in college. Many of them, in fact, didn’t
even bother to finish the course but left once they found
themselves profitable jobs in business, often earning,
unqualified, more than their parents.

Olga Vinogradova is a lively, brilliant teacher, in
her early thirties. She is an academic, who preferred to
work in schools rather than carry on with her research.
She teaches English, but did not train as a teacher. She

is a graduate of the Institute of Linguistics, and worked
on her thesis there, but found the professors stuffy.

She abandoned linguistics after getting her doctorate
and became a computer expert, then an agricultural
research scientist. Her English is excellent.

She was persuaded to go into teaching by the head
of English at School No. 57, an inner city school. This
was four years ago. She discovered that she enjoyed
teaching and her pupils seemed to enjoy being taught
by her.

She likes the new freedoms that allow her to teach
the way she wants, as long as she broadly conforms to
certain guidelines. A few years ago her timetable would
have been rigidly controlled, even her ‘voluntary’ after-
school work would have been strictly laid down.

There are particular problems in her inner city
school. There are many Tartar children for whom Russ-
ian is not their first language, whose parents come to
Moscow for work and whose living conditions are
crowded and stressed. It is difficult to give special
attention to them in classes of 40.

There are the general problems too which she shares
with Anya: lack of textbooks and other teaching aids.
For her, however, these are challenges that she can
overcome.

But will she stay a teacher? Olga Vinogradova has
two dependent children and a mother who suffers from
Alzheimer’s disease. She cannot afford to carry on
working as a teacher if her salary does not improve.

Her husband earns twice as much as her, but in
today’s inflationary Russia they are finding it very dif-
ficult to simply get by. If a few years ago 20 per cent of
their income went on food, today it is 80 per cent, leav-
ing not enough for clothes and other basic necessities.

Anya and Olga are two women typical of today:
Anya lured into private business that wouldn’t have
existed to tempt her a few years back, and Olga lured
into teaching by the new freedoms and ideas that now
abound there. Both women now can reject the careers
they were trained for. But will Russian teachers get the
salary they deserve and will Olga be lost to the teaching
profession as well?

(adapted from The Teacher)
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2 The words and expressions below are from the article. Read them and put

3

a tick next to those whose meaning you know. Ask a partner or partners
the meaning of the other words. Keep on asking until you can put a tick
against each one.

a) rowdy (line 7) h) unqualified (line 38)

b) teaching practice (line 11) i) to carry on with something
¢) non-rewarding (line 12) (line 41)

d) to keep at it (line 18) j) to overcome (line 67)

e) calibre (line 21) k) to be able to afford (line 70)

f) the basic rate (of pay) (line 24) 1) to deserve (line 83)
g) to get by (line 27)

Now put a dot (*) above the stressed syllables in each word or expression.
Then check your answers with the cassette and repeat the words and
expressions.

The sentences below describe Anya and Olga and their teaching situations.
Read the sentences and decide which teacher each sentence is referring to.
Put an A for Anya, an O for Olga, or A+O if it refers to both. Look back at
the article if you need to.

a) She is hard-working. g) She may not be able to afford
b) She is on teaching practice. to carry on teaching.

c) Her pupils don’t obey her. h) She has large classes.

d) There is a shortage of textbooks. i) She finds teaching stimulating.
e) She is poorly paid. J) She enjoys other work more.

f) She is a graduate.

Talking points
Talk about one or both of the points below with a partner or partners.
= Which of the statements in Activity 4 are true of you?

< Who do you have more sympathy with: Anya or Olga?

Grammar: Comparatives and superlatives

1 Read the sentences below and put a tick next to the grammatically correct

ones. Then rewrite the others correctly.

a) Job security is so important as good pay.

b) Long holidays are usefuller than short working days.

c) Teaching is more rewarding than learning.

d) The most rewarding job is the one you like most.

e) A good pension is not so important as well-motivated students.
f) More rowdy pupils tend to learn better.
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Ok 2 Are the rules below true (T) or false (F)? Correct those that are false.

a) The formation of comparative and superlative adjectives in English
depends on the length of the adjective.

Adijectives of two syllables or less, or adjectives ending in y, add er to
their stem to make the comparative, and est to their stem to make the
superlative.

¢) Adjectives ending in y change the Y to i before adding er or est. No
other spelling changes are required for the comparative or superlative of
short adjectives.

To make the comparative of long adjectives you put more before the
adjective, and to make the superlative you put most before the adjective.

b)

d)

3 Do you agree with the statements in Activity 1? Discuss them with a partner.

Speaking

These advertisements are
all for jobs as English
language teachers. Read
them and see if you might
be interested in applying for
one of them. Talk about
your choice with a partner.

SECONDARY TEACHERS OF ENGLISH,
SCIENCE & MATHS

Time forachange and
anew challenge?

Teaching In developing countries bring« with Itmany
challenges and reward*. New curricula and method* of
operation, for example, give you the opportunity to become
more resourceful and imaginative. And thi* Is only part of the
unigque experience you wiU bring back with you to the U.K.

VSO has anumber of urgent requests for Secondary
Teachers In English, Maths and Science to (9 fob*in Kenya,

KTEACHERS unently
equirwl full-time In
kwofc JEjaly- National |
Mtnct terra« Candi- |
MM shouU be gtadu-j
.wub TBFI. éxpert-
RmMtwClI
recent photo Ne

gfttie, dynamicandhsv
strong” closr voleetl
Pr*t «SSPMfC

EnglUh-t
ufred In Hiionhimt,
an, We ftr* 8 well*

MD

Ghana,Uganda,Tanzania, the Caribbean, Zimbabwe,
Malawi, Papua NewGuinea, Belize, Guyana and the
Pacific.

Duties include classroom teaching and avariety of extra-
curricularactivfties.

Positions are available for graduates as well as newly-
trained and experienced teachers. VSO alsowelcomes
applications from teachers who plan to take/have taken early

retirement.
m |S/ITE(I 1K§/f§tx_XSEtf( i anglljJIz;Sh \?\A?bl Relevant teaching experience is anadvantage - but not
_0 essential.
I\/rl't/\/\/I\/IMNMK Yo :<Ib0at olj‘;‘i'gsar}tao' For more details pI%a?e com[I)EIete and reltJurn ﬂq/escc()Jupon
. . Our tsspl ; elowto: Enquiries Unit
r agffrwmltn itel] %W 317 Putney Bridge Road, London

« M iwffiCnlingriff -

é)'{\/iJISd:]tBPtﬁSAtﬁ>

St B & oot
ere bot pronfeaala%

SW133PN.Or telephone
081-7801331 (24hr. ansaphone).

Church Jkaifliy- tmch Itta
taf gint__g
% nr w»e#hgol«n VSG Volunteer*
KflM(g*n*l’t«ltC«ll- « & working for
MU BqtloeM. - abetter world.
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2 Language functions

You are thinking of applying for one of the jobs advertised on the previous
page, but you are not sure. You talk to a friend to get some advice.

With a partner, take it in turns to be the possible applicant and his/her
friend. If appropriate, use some of the expressions below for expressing
uncertainty and for expressing enthusiasm.

Listening

1 You are going to listen to a British teacher talking about a short working
visit to a gymnasium (upper secondary school) in Denmark. Look at the
list of features in the chart below and listen. Tick the features she mentions.

Pupil-staff ratio

Teacher development programmes
Class size / Setat 2& average 25
School resources

Holidays

Contact time

Clerical support

Mixed-ability classes

Cover for absent colleagues

Paid maternity leave

Form-filling

Attendance in non-contact hours
Staff meetings

School buildings

Paid lesson preparation time

2 Listen again and note down the main points of each feature.
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3 What can you learn about her teaching situation in Britain from her

reactions to this gymnasium?

4 Talking points

Talk about one or both of the points below with a partner or partners.

= How does your teaching situation compare with the Danish one

described in the interview?

= |If there was one thing you could change to improve your job satisfaction,

what would it be?

Student language: Assessing written work

1 Read the advertisement and the letter below. Which of the jobs in the
advertisement is the letter writer interested in?

Summer Vacancies
JULY-AUGUST

We have openings for people who love
working with children.

SENIOR POSTS Develop your
management skills this summer by
running atop residential Summer Centre
for overseas children aged up to 16.

EFL TEACHERS Qualified and
experienced.

SPORTS COACHES
Graduates/qualified coaches for various
sports.

Ifyoud like more details, and an
application form, write to:

The Director,
Summer Programmes,
Buckswood International
r Summer School,
Uckfield, East Sussex
BIEKSWDDd TN22 3PU

DICur sir

8ytkiL hirtoe, 1was UuMuaq of
mj summit- brUdcuj | rzaA tjoas
advexUseMovt. | found iko-t
job of a biad”es as |

I frvk My ErUjUusU Icuyuage.
p/ofid-esuj cerbi-fiade. 4 (j&<ss
agoarA /Ve. bwxU
EngUsk slacjl tUEs\.

I would cxfffiaaie. jf you.
sent delzuis ahoid
-bUis 'jirb ¢.sfe& atiy ~ talked
the ¢tctofYwitchhert.

I ilAOAk uou ua (W rapairt&rt.

CtL .
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o"* 2 Letters of inquiry about job vacancies are often organised as follows:

Paragraph 1. Introduction: saying where the writer read about the job

Paragraph 2: Summary of personal details such as age, nationality,
gualifications, experience

Paragraph 3: Request for more information and an application form /
Request for some other action

How far has the letter on page 85 followed this framework? Does it
provide any unnecessary or inappropriate information?

Ots 3 Find and correct the language mistakes in the letter.

7  Writing a letter

1 Write your own letter inquiring about one or more of these jobs or those
advertised on page 83. Follow the framework in Section 6, Activity 2 and
ask for details that you need and for an application form.

8  Classroom instructions: Introducing
pronunciation work

1 A teacher might introduce Section 2, Activity 3 on page 82 with the
instructions below. Read them and then fill in the blanks.

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or the words above.
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9 Conclusions

1 Teaching-related vocabulary

List at least four words from this unit under each of the headings below.
Then add any others you can think of.

Reasons for job satisfaction Reasons for lack ofjob satisfaction

Explain and discuss your answers with a partner.

2 Reflections on teaching

= Has your level of job satisfaction changed over the time you have been
teaching? Why/Why not?

= Are there any ways in which you might be able to improve your
colleagues’ job satisfaction?
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Organising your time

Starter activities
1 Look at the picture.

What does it suggest to you?
What aspects of teaching do
you find stressful? List them
and discuss them with a partner.

2 Imagine that you have just got home from work one evening in the ninth
week of the longest term. You have had a hard day and you’re feeling tired.
However, you haven’t prepared your lessons for tomorrow. Read the list
below of possible activities for this evening and decide which are the most
urgent or important. Number them in order of priority (1 = high priority,

2 = medium priority, 3 = low priority).

= Visit/phone someone in your family (you haven’t spoken to them for over
a week).

= Think for a while about today’s and tomorrow’s problems at work.

= Do some shopping (there’s no food in the house apart from supper).

= Clean the car (it’s filthy).

= Prepare tomorrow’s lessons. ]

= Do the washing (there aren’t many clean clothes left).

= Cook the supper.

= Watch some television.

= Do some housework.

= Sit down and talk to your friends/family.

Go to the cinema.

Read a book on teaching methodology.

= Relax all evening.

= Go to bed early.

= Write an important and overdue letter to the bank manager.

Then discuss your priorities with a partner.
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A day inthe life of a teacher

Aneone Turner, aged 38, has been
teaching for 17 years. She currently
teaches five- and six-year-olds ina
Kent primary school which has 560
pupils. She has two school-age
sons.
1,30 8., Aneone arrives at school:
‘It's quiet and peaceful at that time
and | can get some preparation done
- photocopying worksheets for
class.'
8.30 Playground duty as parents
deliver their children: "You usually
end up with eight children hanging
on to you. The parents may want a
word - explaining how the dog
chewed their child's exercise book
last night, etc.'
8.45 Takes register for the 32 pupils
in her class. Organises first and sec-
ond lunch sittings.

.00 school assembly.
9.15 "I start classes. Because | have
so many pupils | have to split them
into groups. And | really appreciate
the help i get from parents. There is
usually one mother helping out each
morning. Typically | will start a
maths group, then write some work
on the board for an English group -
they can get on with that on their
own for a bit. My helper is taking
the third group for a cookery lesson
- they're making cheesy puffs this
morning.'
10.30 Break: 1 have coffee in the

Teaching

Preparation

Meetings

Other duties (specify which):

acher .a .
? e 0rganises her tife.
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staffroom with another teacher who
helps me run the after-hours French
club. We are working on a school
exchange with a French school.'
10.45 pupils back in class - finishing
off the work they were set earlier.
1.15 *showing time - well, that's
what | call it. The pupils bring some-
thing to school that they have made
or are interested in. They stand up
and talk about it and | encourage the
children to ask questions. | love this
time.'
11.45 Reading: "The whole school
reads at this time. There are so
many pupils | can't possibly hear
them read even once a week. So |
ask the parent helpers to hear them
individually and | concentrate on
those with difficulties.’
12 noon Lunch break. 'It's not my
turn for lunch duty today.’
12.30 p.m. Staff meeting: "We
discuss safety measures in and
around the school’s two swimming-
pools. We decide we need an expert
to come and talk to us about it. Our
Head isn't there - he is rushed off
his feet organising ajunior sports
day. | go to test the pool tempera-
ture, It’s cold.’
1.15 "If children don't want to swim
(it's 65°F) | don't make them today.
Most want to and | have to get three
groups inand out in half an hour. It’s
a real hassle ~ all 32 of my pupils
have to blow their noses, go to the
loo, etc. before going in- and we

2 Read the article again and complete the chart

have to put their swimming caps on.’
145 At this time the children have
to work out how to do a simple task.
Today we have a big box with peo-
ple in it and the challenge is to move
it

2.15Tea break: 'l dish out the swim-
ming badges to those who have
earned them.’

2.30 The children who will be start-
ing next term arrive with their mums
tojoin in with some story reading. |
want them to find friends."

3.00 End of school day: I see that
everyone goes home.'

3.30 Meeting with the three other
teachers who teach the five- and
six-year-olds. 'Because of the
National Curriculum it is very impor-
tant for us to make sure we are
doing the same things. Two after-
noons a week, | runthe netball or
French club. It's voluntary and | am
afraid there is now so much other
work that things like that will go.”
5.30 Go home; tea: 'See my chil-

dren,’

6-7.00 'Preparation for following
day. | am lucky that | have no mark-
ing to worry about. But | usually do
an hour's work to prepare for the fol-
lowing day. There is also a lot more
paperwork and bumf to read these
days. |think teachers are over-
worked - but | try to feel positive
about it despite the difficulties. My
school has a terrific headmaster,
which helps.'

(from Options)

with the correct times.

Time

9.15-10.30 a.m.
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3 Some of Aneone’s regular tasks are listed below. Read the list and tick the
tasks that primary-school teachers in your country also do. Then underline
those that you do.

do lesson preparation attend staff meeting
photocopy worksheets organise swimming classes

do playground duty set a simple task

take the register read stories aloud

attend school assembly make sure that everyone leaves
split pupils into groups run an after-school club

hear pupils read aloud
Then tell a partner about the tasks that you do.

4 Talking points
Talk about one or two of the points below with a partner or partners.
< How does Aneone’s timetable compare with yours?

= If you teach adults or older children, how are your activities different
from Aneone’s?

= Would you like to be a primary-school teacher in Britain?

Grammar: Questions

1 Read the mini-dialogues and complete them with appropriate questions.
Then think of three more questions an interviewer might ask a teacher.

a) Interviewer: ...

Teacher: Usually at nine fifteen - just after school assembly.
b) Interviewer: ...
Teacher: Yes, | did some preparation last night after 1’d eaten.
c) Interviewer: ...
Teacher: We don’t have enough teaching staff so we need parents
to help.
d) Interviewer: .........
Teacher: Usually in the evening, and then before lessons start in the
morning.
e) Interviewer: ...
Teacher: My father, really. He was a teacher himself and 1’'m sure he
inspired me.

f) Interviewer: ...
Teacher: I think so. I've no wish to do anything else.
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2 Complete the rules on how to form questions in English.

a) Yes/No questions
........... + eeeeee+ infinitive without 10
b) VNe-questions
W/?-word + ........... + subject + infinitive without t0

To make questions with these verbs you invert the........... and the verb.

Speaking

1 Read the questionnaire below and add any extra questions at numbers
12-13. Then complete the column You.

How good are you at organising your time at work?
You Colleague

Punctuality
1 Do you allow enough time to get to:
a) work?
b) your lesson?

2 Do you keep your breaks to the right length?
3 Do your lessons usually last the right length of time?

Lesson time
4 When do you plan your lessons?

5 When do you make any materials for your lessons?

6 Do you always check beforehand that ‘machinery’
for your lesson is working?

7 When do you get together your books, etc. for your
next lesson?

8 Do you find the correct place on a cassette/video
before the lesson?

9 How quickly do you usually return your students’
homework?

Social contacts
10 Do you allow too little/enough/too much time for
exchanging ideas with colleagues?

11 Do you allow too little/enough/too much time for
talking with students?

Other
12

13
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2 Ask a partner questions to complete the Colleague column.

3 Talking points
Talk about one or both of the points below with a partner or partners.
Judging from your answers to the questionnaire:
= how well do you plan your teaching time?

= what could you do to improve?

Student language: Assessing oral
communication

1 Listen to a conversation between two students and answer the questions.

OK .
a) What are they talking about?

b) What nationality(ies) do you think they are?
c) What language level do you think they are?

PP 2 Listen again, this time concentrating only on the main speaker. Note down
Ot ten grammar or vocabulary mistakes she makes.
Then compare your answers with a partner. Did you note down the same
mistakes? Why/Why not?
GJ 3 Talking points
Listen again and decide:
= is the main speaker’s English easy for you to understand?

= would you interrupt these students to correct them if they were doing
this pair work in your class?

6 Writing: A letter

1 Imagine that Aneone (see Section 2) has just become your penfriend. Read
the last part of the imaginary letter from her below. Then write a reply.

Y/easc- ()" Mt knobj kjhaf- Wour ¢eealtjr
/5 like «"TS // Yeny k> mine. 7
YyOryd /¢j fieaf/nt?/ ~om

Aneaf-7e__
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Listening

1 You are going to listen to a British primary-school teacher, Monica
Battersby, talking about her job. She talks about the five topics which are
listed in order below. Listen and fill in the blanks.

c) the different........... the children work in class
d) the different.......... she does with the children
€) at home and school

2 Look at the five groups below of words and expressions based on the
interview. Then listen again and match the groups with the topics
(a)-(e) in Activity 1.

1 4
reading organising groups
number work getting the apparatus ready
science making paints and glue
art and craft working in the evening
manipulative skills and at weekends
2 5
mixed class assembly
Reception and Year 1 group activities

story times
3 P.E. times
project work music times
group work

whole class work
individual work

3 Put a dot (*) above the stressed syllables in the words and expressions in
Activity 2. Then check your answers with the cassette and repeat the words
and expressions.

4 Interview a partner using the list of topics in Activity 1 to structure your
interview. Then change roles.
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Classroom instructions: Introducing pair work

1 A teacher might introduce the pair work in Section 4, Activity 2 on page 92
with the instructions below. Read them and then fill in the blanks.

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary
Look through this unit and find at least ten words related to a teacher’s
timetable that are relevant to you. Then discuss your list with a partner.
2 Reflections on teaching
The following activities were in this unit:

a prioritising activity (Section 1, Activity 2)
a questionnaire used as a basis for interaction (Section 4, Activity 2)
a matching activity (Section 7, Activity 2)

= Which of these activities requires the most careful organisation of time
either in or out of class?

= In which of your school activities or lessons is organisation of time a
critical factor? How do you deal with this?
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1

Starter activities

1 Look at the pictures. Which of the people would you have liked as your
teacher? Why? Why not?

2 Read the list of character traits below. Which are the five most important
traits for a teacher? Number them in order of importance (1 = most
important, 5 = least important). Then compare and discuss your answers
with a partner.

dynamism generosity patience
thoughtfulness toughness calmness
care for people intelligence flexibility
sense of humour determination sensitivity
love of performing enthusiasm imagination

3 Tell your partner about a teacher at school who made a big impression
(positive or negative) on you. Describe their character.
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2 Reading

O4t 1 Read the passage below about a primary-school teacher. Then answer
the question: What was the secret of this teacher’s magic?

Everything changed in the second year. There must have been just
as many children inthe classroom, but somehow the room seemed
bigger than the one we had left. Perhaps it was because everything
was in order in that classroom, everything was in its proper place.
There were corners for this and corners for that, our desks had
our names stuck on them, so we knew our place. So did Miss
Craddock. You could never go into that room when she wasn't
there. In the mornings she looked just the same as we had left her
in the evenings. She was never absent or late for school.
Sometimes Iwondered if she might have slept there.

Miss Craddock was very tall, one of the tallest women | have
ever seen. She wore flat shoes; 1 don’t know what her clothes
looked like because | never saw her with any on. That is, I never
saw her ina frock, or a pullover and skirt. Two large smocks cov-
ered her up; they buttoned down the front. One of them was pat-
terned with blue and white daisies, the other one was of pink-and-
white check. I liked the daisies one best; | think she must have
done too because she wore it more than the pink-and-white one.
She never buttoned them, even the two buttons at the top, but she
might have buttoned these up had her neck not been so long. She
said herself that she looked like a giraffe, yes she did, when she was
showing us pictures of animals. Miss Craddock didn’t mind us
laughing when she told us this, she laughed herself.

Giraffes are beautiful animals and that is why 1 fell in love with
Miss Craddock. Ithink that is why, although her eyes were big and
blue, her complexion fresh, she always smelled as though she had
just got out of the bath, she smelt of clean washing, no scent to
her just this clean smell.

How would you know what a teacher smelled like? Well, at
some time during the day Miss Craddock would cuddle us. Hold us
quite close to her and say something very special. We all got the
same treatment. As | had never had it at home Isuppose |appreci-
ated it more than some of the others. The room was never noisy
like the other one had been, this was funny because | can’t ever
remember Miss Craddock shouting. There were eight groups for
reading lessons and she would float from group to group. Ican't
remember how she taught us to read, in fact I can’t remember not
being able to read. I had not been in her class long before she
extracted me from the groups altogether; she would give me a
book that she had brought from home or borrowed from her
friend Miss Moore and tell me to read it on my own. Later, she
would ask me what the book was about.
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‘Well now, Tommy, and what do |start you on next, we can't
have you standing still, can we?’ 1 didn’t know who the other
person was when she said ‘we’ because she hadn’t married. | had
mentioned to my dad that I'd like to marry her.

‘Ah, and you could do a lot worse,” was his reply. | never asked
her, I couldn’t, although Iwould have liked her arms around me
much more than my daily ration.

Even playtimes were different in Miss Craddock’s class. Other
teachers disappeared down the corridor into a small room, but
Miss Craddock always sat behind her desk. She would send one of
us for her morning hot milky drink. This was an honour and we all
sat up and looked at her appealingly, hoping that she would choose
us to do her a favour. Most of the class went out to play like the
rest of the school, but ifyou wanted to stay inside you could, and if
any child had a cold or Miss Craddock thought that they were not
well, she would have them inthe room with her. I rarely went out
to play. | read, sometimes Ijust talked to her when there weren’t
too many children in. She was interested in everything and | never
had met anyone who could listen as well as she could. Not that |
thought she was perfect. No, she told lies, Ithink they were lies
although she never went red when she told them, so for her
perhaps they weren't lies at all.

(from Forties Child: Tom Wakefield)

0-n 2 Which of the adjectives in the chart below best describe Miss Craddock?

Adjective Noun
gentle gentleness
cheerful

affectionate
sentimental
dedicated
reliable
clean
ordered

lively

0-* 3 Now complete the chart with the nouns of the adjectives. Then pronounce
the adjectives and their noun forms.

0-k 4 How would you describe Tommy’s character?
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5 Talking points

Talk about one or two of the points below with a partner or partners.
= Would you have liked Miss Craddock as your primary-school teacher?

= In your opinion, is it better for boys to have women teachers and girls to
have men teachers?

= Do you think adult learners are affected by having teachers of the same/
different gender? Why/Why not?

= What adjectives best describe you as a teacher?

Grammar: The third conditional

1 Make sentences from the words provided, as in this example:

Tommy wouldn’t have loved Miss Craddock so much if:
she/not/give him cuddles

She hadn't given him cuddles.

Tommy wouldn’t have loved Miss Craddock so much if:

a) she/not/be sweet-smelling

b) she/pay him less attention

c) she/not/love teaching so much
d) she/behave less reliably

e) she/not/look like a giraffe

Now write five sentences about when you were at school/college/university.
For example:

I wouldnt have gone to university if my teachers hadn't encouraged me.
Then compare and discuss your sentences with a partner.

When do you use the third conditional? Choose the right answer:

a) To talk about imaginary or hypothetical events or states.
b) To talk about past events or states that aren’t true.
c) To talk about hypothetical past events or states.
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Listening

1 In your opinion, what might be the character traits required by a teacher
who wishes to go and work in a foreign country? Write a short list.

2 You are going to listen to a recruitment manager whose job is to recruit
teachers for a wide range of jobs all over the world. Here he is talking
about what he looks for in a candidate. Listen and find out which of the
things in the list below he looks for during an interview.

behaviour gualifications
experience personality
3 Read the words and expressions below which the speaker uses. Put them
into the most appropriate category of these three:
Behaviour Quialifications Personality

a diploma a degree

outgoing to fiddle with something
nervous to grab a chair

eye contact ability to reflect

Listen again and make brief notes in the chart below on what the speaker
looks for before and during an interview. Then discuss your answers. Is he
looking for any of the things you listed in Activity 1?

Qualifications

Inexperienced Experienced

Behaviour people people Personality
University
degree

5 Talking points
Talk about one or both of the points below with a partner or partners.

= If you were interviewing someone to work in your department or school
would you be looking for the same characteristics as this recruitment
manager? How would you recognise them?

= If you went for an interview yourself, how could you get across your
gualities as a teacher?
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Speaking

1 Read the advertisement and then, with a partner, list the qualities,

experience and qualifications you would look for in someone applying for
one of these jobs.

nmoMAN UUWNIMK CAMPS. The Schools Unit Is
looking ftir over 100 teachers and 6th formers to 1
help at several Language camps in Turkey, ,
Poland and Hungary for 3 weeks. Participants |
assist with teaching English and social activities |
drama, music, sports and crafts. For application |
forms write to or phone Alan Bell, Central
Bureau, Seymour Mew« House, Seymour Mews,
London WIH 9PE. Tel. 071-4965101.

2 You are going to interview some candidates for these jobs. You have noted

down the questions below which you want to ask them. Number them in
the order you want to ask them (1 = first question).

Do you have any specialist areas?

How soon could you start?

When did you get your . . . certificate?

Do you prefer working with students of particular ages/levels?
Can you offer any extra skills like drama, music or sports?

3 Write six further questions you would ask an applicant for the above jobs.

4 With a partner, role play an interview for one of the jobs. The ‘interviewer’

should use the questions from Activities 2 and 3. The ‘candidate’ should
give details of an imaginary (un)suitable person.

Student language: Assessing oral
communication

1 You are going to listen to two students talking: Harako from Japan, and

Carla from Spain. Listen and find out:

a) what they are talking about
b) whether Harako makes mistakes in any of the areas in the list below:

tenses articles

question formation word order
countable v uncountable nouns singulars and plurals
pronunciation sentence formation

Listen again and write down an example of each type of mistake. Which, if
any, of these mistakes would you try to make Harako aware of? How?
Compare and discuss your answers with a partner.
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Writing: A reference

1 Imagine that a colleague of yours has applied for one of the jobs in Section
5 and that you have been asked to write a letter of reference for him/her.
Write a character reference describing your colleague’s personality, teaching
experience, teaching abilities, etc.

Classroom instructions: Introducing a vocabulary
activity

1 A teacher might introduce the vocabulary work in Section 1, Activity 2 on
page 95 with the instructions below. Read them and then fill in the blanks.

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

This unit has concentrated on adjectives that describe teachers’ qualities.
With a partner, list ten adjectives that, in your opinion, describe a ‘good’
student’s qualities. Then compare and discuss your answers with others.

2 Reflections on teaching

Look through this unit and decide which activities you could/couldn’t use
with your own students. Consider the level of your students, their age, their
motivation and the type of teaching and learning approach used in the
activity.
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1 Starter activities

1 Look at the pictures of some five- and six-year-old British children which
were drawn by the children themselves. What kind of personalities do you
think these children might have? Do you think any of them might be
difficult to teach?

Discuss your answers with a partner.

Tit*

ta
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2 What kinds of pupils/students do you find it difficult to teach? Why?
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2 Reading

1 Read the passage below about a child with behavioural problems. Decide
how you would deal with Daniel if he was a pupil of yours. Discuss your
answers.

Nine-year-old Daniel was ... troublesome at school. His parents
were well off, but they were divorced. Daniel was in the habit of
pushing children for no apparent reason, and on one occasion he
scratched a girl’s leg with a cocktail stick until it bled. ...In spite of
this very objectionable behaviour, the teacher reported that there
was something very appealing about Daniel when she talked to him
and reprimanded him.

Daniel was also a problem at home. There was a close connec-
tion between his home circumstances and his behaviour at school.
He lived with his mother and a younger brother with whom Daniel
quarrelled all the time. Mother preferred the younger brother,
who was much better behaved at home and much more successful
at school than Daniel. The mother tried not to favour her younger
son, but she was aware of her preferences.

It seemed very obvious that Daniel’s attacks on other children at
school were connected with his jealousy of his younger brother.
He attacked his brother at home, just as he attacked the children
at school. His attacks on his brother were, of course, linked to his
feelings of being unwanted and unloved at home. They also
ensured that his mother took notice of him. Similarly, his attacks
on the other children at school necessitated the teacher’s atten-
tion. Once he had the teacher’s attention, e.g. when she talked to
him, he could be very appealing. Just as his frequent quarrels with
his younger brother can be seen as his way of telling his mother
that he felt hurt by her preference of the younger child, he showed
his teacher how hurt he was by her attending to other children.
Neither the mother nor the teacher neglected him. Neither of
them could give him as much attention as he desired. The reasons
for Daniel’s insatiable greed for attention were very complex and
complicated and not easy to discover.

Daniel’s attention-seeking behaviour made the teacher? life very
difficult. She understood that he wanted attention and that he
needed it, yet as one of forty children he could not get what he
wanted. She also had to protect the other children from his
attacks. So she had to reprimand him and punish him, just as his
mother did at home. In this way Daniel was caught in a vicious cir-
cle which was difficult to break. He wanted to be loved, he felt
angry because he could not get what he wanted, he attacked other
children because he was angry, and therefore could not get the
love he wanted.

(from Troublesome Children in the Classroom: Irene Caspari)
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2 The words and expressions below are taken from the passage about Daniel
They are used to describe (a) Daniel, (b) his brother and (c) his mother.
Which word or expression is used to describe whom?

objectionable troublesome

appealing unloved

divorced angry

better behaved attention-seeking

hurt caught in a vicious circle

Now pronounce each of the words and expressions.

3 Read the passage again and make brief notes on the following:

a) Daniel’s classroom behaviour

b) Daniel’s behaviour at home

c) the causes of Daniel’s behaviour
d) how Daniel’s teacher treated him.

Then compare your answers with a partner.

4 Talking points
Talk about one or both of the points below with a partner or partners.
< Do you think psychotherapy might have helped Daniel and his mother?

< Have you ever had a student - child, or adult - like Daniel? What did
you do about them?

Grammar: The definite article

1 The passage below is an extract from a newspaper article about violence in
a school in New York. Read it and then fill in the blanks with the where
necessary.
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(from Sunday Times Magazine)
Then compare your answers with a partner.

0js 2 Complete this rule for the use of the:

Generally speaking, in English, the is used to refer to:

e (@) things, e.g. The box on the table.

e things that have (b).......... been mentioned, e.g. | saw a boy and a girl.
I didn’t really notice the boy, but the girl was very smartly dressed.

= things that are considered (c)............ e.g. the sun.

It is not used:

= when referring to (d)........... things, e.g. There was a box on the table.

= when referring to classes of things in (€)........... e.g. Children often need

a lot of attention.

4 Speaking

1 Read the descriptions of three students and decide how you would deal
with each one. Then write a similar description of a student of yours who
concerns you.

L. is seven. He is very bright, as his contributions to discussions and his oral
work show. However, in his written work he has great problems
concentrating. As a result, his reading and writing are poor. This is affecting
his performance in all subjects and may be affecting his general motivation. He
seems to be a sociable and friendly boy.

J. is sixteen. She has missed a lot of school lately through truanting. She
seems unhappy and other pupils tease her a lot as she is very fat. Her father
is unemployed and her mother has a drink problem. In her lessons, she is
inattentive and shows little interest.

M. is a 36-year-old lawyer. He joined your evening class of adults last term.
He always arrives late, is very noisy when he arrives and sits complaining and
talking through most of the lessons. He disturbs the other students who have
started complaining to you about him. Although he says he really needs to
learn English for his work, he doesnt seem to be very interested and doesn’t
work very hard.
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Ots 2 Language functions

Read the expressions below which are ways of introducing opinions in
English. Add other ways to the list.

3 With a partner, talk about what you would do to help the three students
described in Activity 1. Use as many of the ways of introducing opinions as
you find appropriate.

5 Listening

1 Do you agree with this quotation from a British educational newspaper?

There are teachers who lack confidence in their ability to deal with
disruption and who see their classes as potentially hostile. They
create a negative classroom atmosphere by frequent criticism and
rare praise.... Their methods increase the danger of major con-
frontation not only with individual pupils but with the whole class.

(from The Times Educational Supplement)

2 How do you think teachers can ‘manage’ their classrooms so as to avoid
discipline problems and encourage better learning? Make a list of possible
ways and then discuss your answers with a partner.

103 3 Listen to a teacher suggesting ways in which teachers can manage their

classrooms better. Look at your list from Activity 2 and put a tick next to
the ways the teacher mentions.

106



13 Trouble in the classroom

4 Look at the list below of some things teachers can do in the classroom.
Listen again and tick those which, according to the teacher, improve
classroom management.

a) Make your classroom look attractive.
b) Show videos.

¢) Arrange furniture in the way you need.
d) Move around the room a lot.

e) Decide where pupils should sit.

f) Plan a range of work to suit everyone.
g) Vary your activities.

h) Repeat all instructions.

i) Have quiet times and noisier times,

j) Praise rather than punish.

k) Be consistent in your behaviour.

1) Never threaten.

m) Run for help when you need to.

n) Evaluate your lessons.

5 Talking points

< Do you agree with the advice given by the teacher in Activity 4? Discuss
with a partner or partners.

= Read the list below of teacher responses to students’ inappropriate
behaviour. Number them in order (1 = most severe, 13 = least severe).
Then compare your answers with a partner.

= restraining touch

e pausing

= quiet private word (friendly or unfriendly)

= pointing

= specific prohibition (with or without sarcasm, smile, hostility or glee)

= looking

« class punishment

= actual punishment, immediate or deferred (e.g. removal from room,
detention, extra work, lines, letter home, sent to more senior staff)

= specific prohibition with unnamed (mysterious) sanction

= naming

= naming, pointing and looking

= public telling off / putting down

= shouting

(adapted from ‘Classroom Discipline’: Clifford Walker and
fan Newman, Practical English Teaching)
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6 Student language: Assessing written work

On 1 The article below was written by an Italian student for a school English
magazine. Read it and say what she thinks the teacher can do to keep the

classroom trouble-free.

What makes a good English teacher?
Barbara Monda

OWADAYS, for the particular role English

language is playing in many fields of the mod-
ern life, English teachers are always growing in
number. But, unfortunately, not all the teachers
are prepared in the same way.

About myself, in two years and halfat the Liceo
Scientifico 1 have met three different English
teachers, but I'm sure in the future I will think of
just one of them as a good one. | think she has all
the qualities, personal and professional, a good
English teacher should have.

The most important thing, she has a personal
interest in the students as human beings, she
knows we are students, yes, but inside we are per-
sons, with our problems and feelings, | think a
good personal relation is the first thing we, stu-
dents and teachers, should try to achieve, because
it is an indispensable basis for a good professional
relation, founded on understanding and esteem.
This is very important above all in the case that
students haven't chosen to study English, but are
forced to because it is one of the ministerial sub-
jects; the teacher, in this case, has to interest the
students in what he or she teaches.

On my side, | can say when | went to the Liceo
Scientifico I did not like English, now | study Eng-
lish everyday, so | cannot imagine my afternoons
without it.

In three years of experience I've understood

what the second most important quality for a
teacher is to be well prepared and able to convey
students what he/she knows. | think | don’t need
to explain why a teacher should be skilled. It is not
unusual the fact that students at the Secondary
School learn something which is completely
wrong and not being particularly interested in the
subject, will always persist in their mistakes.
Another important point is the didactic method-
ologies the teacher prefers. In my opinion, a
teacher should be very flexible in his/her
approach: In general, I think it is better to work on
pairworks, to allow students to discover things for
themselves and make them free to experiment new
structures, but there’s also a time when a lesson
with the teacher at the centre of the attention and
a close comparison of the language used by stu-
dents are preferable. It is the teacher who has to
choose the method time by time to understand
what is better for the students to improve their
skills and to enjoy the lesson.

O f course, a student who likes the subject will
improve his/her abilities much quicker than one
who does not, but he/she has to be supported by
the use of modern technologies, such as the video
recorder and similar machines, with which the
teacher should be familiar. At the end, for a good
teacher who, since he/she does all of the things
above, likes his/her job, other things that students
appreciate like punctuality, marking homework
and classwork on time, disponibillty to give helps
outside the class-room are logical consequences.

(from Fun Press, the magazine of student work
from the British Council, Naples)

2 If you were the editor of your school magazine, would you:

a) publish the article?

b) correct its mistakes before publication?

¢) publish it uncorrected?

d) get the writer to correct it before publication?

7  Writing: A magazine article

Write an article in reply to the one above. Write about ‘What makes a
good English teacher/student/lesson’ and refer to the article above.
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13 Trouble in the classroom

Classroom instructions: Introducing pair
correction

1 A teacher might ask a class to carry out pair correction on Section 3,
Activity 1 on pages 104-5 with the instructions below. Read them and
then fill in the blanks.

2 Now explain to a partner how to do pair correction as if you were speaking
to a class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

In one minute make a list of any words you associate with ‘Trouble in the
Classroom’. Compare your list with a partner.

2 Reflections on teaching

= Read ‘The Six Questions’ below, which are adapted from some questions
devised by a British university as a framework for evaluating lessons.

What were the students/learners doing? Was it worthwhile?
What were they learning? What have | learned?
What was | doing? What am 1 going to do next?

During the next week evaluate your lessons with your favourite class
using these questions. Then during the following week, evaluate your
lessons with your least favourite class in the same way. Compare results.

= Record a lesson and then note down all the praise and criticism that you
gave your students. How much praise did you give compared with
criticism? How did your reactions affect your students?
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14 Gender and the classroom

Starter activities

1 Look at the photograph and
then write some adjectives
you associate with girls or
boys or both.

Compare and discuss your
answer with a partner.

2 Look at the chart below. The verbs in the left-hand column are all actions
you may do in class. Do you do some more often with male students or
female students? Complete the chart with ticks in the appropriate places.

Teacher's More with
actions male students
Praise

Tell off

Talk to

Ask questions to
Shout at

Help

Punish

Ask to help you

Ask to advise you

female students

Discuss your answers with a partner. Have you learnt anything about your

attitudes to gender?
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Listening

You’re going to listen to Timothy, below, aged five, talking about the
differences between boys and girls. What do you think he will think about
the characteristics listed below? Listen and check your predictions. Tick
the ones you made correctly.

Who are...? Girls  Boys

faster

cleverer

stronger

nicer

more talkative

gentler

better behaved

2 What else did you learn about Timothy?

3 Listen again. What reasons does Timothy give for:

a) playing with boys?

b) thinking girls and boys are different?
c) thinking boys are stronger?

d) thinking girls are gentler?

4 Timothy makes a number of ‘language mistakes’. What are they? Do your

students make similar mistakes in English? Should Timothy be corrected?

5 Talking points

Talk about one or two of the points below with a partner or partners.

Timothy at the age of five seems to believe quite strongly that girls and
boys are different.

= Would five-year-old boys in your country agree with him?
= What do you think five-year-old girls might say on this subject?

< Do you think there are real differences between the sexes at this age?



14 Gender and the classroom

3 Grammar: Tag questions; indirect questions

Tag questions

1S 1 Listen to some excerpts from the interview with Timothy. Listen to the way
0-* in which Timothy checks the interviewer’s agreement. What grammatical
and intonational patterns does he follow?

Sl 2 Listen again and repeat the sentences.

3 Ask a partner some questions to check with them about personal details
that you’'re not sure of, for example, ‘You’re not married, are you?’, etc.

Indirect questions

o-* 4 Can you remember what the interviewer asked Timothy? Use the prompts
below to help you make sentences as in the example.

age
She asked/inquired/wanted to know how old he is/was.

a) names of friends f) nicer

b) people he plays with g) more talkative
c) faster H gentler

d) cleverer iy better behaved

e) stronger

0K 5 How do you make indirect questions in English? Explain this to a partner
as you might to a class of intermediate secondary-school students.

4 Speaking

1 Read the statements below. Are they true or false? Mark them with a T or
F. Then discuss your answers with a partner.

a) Girls are gentler than boys.

b) Girls are more hard-working than boys.
c) Boys are livelier than girls.

d) Men are more conservative than women.
e) Women are more conscientious than men.
f) Women are stronger than men.
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14 Gender and the classroom

Student language: Assessing oral
communication

1 You are going to listen to two students - an Italian man and a Japanese
woman - discussing gender. They have classified the adjectives below into
three groups, and are discussing their answers. Listen and complete the
chart below with their opinions.

Italian Japanese
male student female student
Adjectives for males strong

Adjectives for females

Adjectives for both

2 Which of the two students is the better communicator? Why?

3 Which of the following does each of these students master best? Number
them from 1to 5 (1 = best) for each student.

Italian Japanese
male student female student

Pronunciation
Grammar
Vocabulary
Fluency

Interaction

4 Would you be pleased or disappointed if students of yours were able to
hold a conversation of this level after studying English for four years?

113



Gender and the classroom

6

0-*

Reading

science class at Farnsworth
Elementary School in St Paul,
Minnesota, get angiy when they
think about the bad old days. At
the schools they attended before
coming to Farnsworth, ‘the boys
got all the attention,” says Carrie
Paladie, 12. ‘Every time we asked
a question, the teacher would just
ignore us.” Her classmate, 11-
year-old Jennie Montour, agrees:
The boys got to participate in
everything.” Jennie says the
teachers made her feel ‘that | was
stupid.” Their new science
teacher’s mission is to change all
that. ‘In my classroom,’ she says, ‘1
encourage everyone to be involved.’

Unfortunately, there are too
few teachers like Wall. Sexism
may be the most widespread and
damaging form of bias in the
classroom, according to a report
released last week by the Ameri-
can Association of University
Women. The report, which sum-
marized 1,331 studies of girls in
school, describes a pattern of
downward intellectual mobility
for girls. The AAUW found that
girls enter first grade with the
same or better skills and ambi-
tions as boys. But, all too often,
by the time they finish high
school, ‘their doubts have
crowded out their dreams.’

In elementary school, the
researchers say, teachers call on
boys much more often and give
them more encouragement. Boys
frequently need help with read-
ing, so remedial reading classes
are an integral part of many
schools. But girls, who just as
often need help with math,
rarely get a similar chance to
sharpen their skills. Boys get
praised for the intellectual con-
tent of their work while girls are
more likely to be praised for
neatness. Boys tend not to be
penalized for calling out answers
and taking risks; girls who do
the same are reprimanded for

The girls inJill Gugisberg Wall’s

being rude. Research indicates
that girls learn better in cooper-
ative settings, where students
work together, while boys learn
better in competitive settings.
Yet most schools are based on a
competitive model. The report
also indicates that schools are
becoming more tolerant of male
students sexually harassing
female students.

Despite these problems, girls
get better grades and are more
likely to go on to college, accord-
ing to the report. But even these
successful girls have less confi-

Ilustration by Julia Gorton

dence in their abilities than boys,
have higher expectations of fail-
ure and more modest aspirations.
The result, the report concludes,
is that girls are less likely to
reach their potential than boys.
The differences between the
sexes are greatest in science.
Between 1978 and 1986, the gap
between the national science
achievement test scores of9- and
13-year-old boys and girls
widened - because girls did
worse and boys did better. Girls
and boys take about the same
number of science courses, but
girls are more likely to take
advanced biology and boys are
more likely to take physics and
advanced chemistry. Even girls
who take the same courses as
boys and perform equally well on

1 Read the magazine article below. Think of a title for it.

tests are less likely than boys to
choose technical careers. A
Rhode Island study found that
64 per cent of the boys who had
taken physics and calculus in
high school were planning to
major in science or engineering,
compared with only 18.6 per cent
of the girls who had taken those
courses.

More than two-thirds of the
nation’s teachers are women.
Presumably, their gender bias is
unintentional but no less appar-
ent. ... ‘When researchers have
asked teachers to remember
their favorite students, it always
ends up being kids who con-
formed to gender stereotypes,’
says researcher David Sadker.
‘The ones they like best are
assertive males and the ones
they like least are assertive
females.’ ...

Keith Geiger, president of the
National Education Association,
the largest teachers’ union,
advocates incorporating gender
awareness into teacher training
and classroom reviews. Also, he
says, as schools upgrade their
math and science standards,
they should encourage more par-
ticipation by girls. A more con-
troversial solution might be sin-
gle-sex schools or sex segregation
at crucial points in a girl’s develop-
ment__

In Jill Wall’s class, girls get a
lot of support from their teacher.
Wall learned more about teach-
ing girls after receiving an
AAUW fellowship in 1990 during
which she studied elementary
science education. ... At Farns-
worth, her students give her
straight A’s. ‘She treats us all
the same,’ says Tamika Aubert,
11. Equity in the classroom
won't turn all girls - or boys -
into physicists. But maybe a gen-
eration of teachers will emerge
who can delight in assertive girls
and shy boys with a talent for
the arts.

(from Newsweek)
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2 Look at the words and expressions below from the article. Explain the
meaning of each to a partner as you would to a group of advanced
students.

to get all the attention (paragraph 1, line 8)
to ignore (paragraph 1, line 11)

sexism (paragraph 2, line 2)

remedial (paragraph 3, line 6)

to get praised (paragraph 3, lines 11-12)

to be penalised (paragraph 3, lines 15-16)
to be reprimanded (paragraph 3, line 18)
assertive (paragraph 6, line 12)

gender awareness (paragraph 7, lines 4-5)
single-sex schools (paragraph 7, lines 11-12)

Ots 3 Read the article again and note down:

a) eight ways in which teachers are said to encourage boys more than girls.
b) three ways in which girls show their lack of belief in themselves.
c) three remedies suggested to counter sexism in the classroom.

Then compare your answers with a partner.

4 Talking points

Look at the notes you have made about how American teachers are said to
encourage boys more than girls. Then talk about one or both of the points
below with a partner or partners.

= Is the same true of teachers’ behaviour in your country?

< Does your country’s school system favour boys?

7  Writing: A magazine article

Write an article of about 250 words for an educational magazine about the
treatment of boys and girls in schools in your country and the achievements
of men and women. Then display your article for colleagues to read. Read
your colleagues’ articles and discuss them.
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74 Gender and the classroom

8 Classroom instructions: Introducing a gap-filling
activity

0-K 1 At the end of each unit in this book you are asked to do a gap-filling
activity like the one below. A teacher might introduce such an activity with
these instructions. Read them and then fill in the blanks.

2 Now introduce this activity to a partner as if you were speaking to a class.
Use your own words or those above.

9 Conclusions

1 Teaching-related vocabulary

Look again at the article on page 114 and note in the chart below class-
room behaviour/activities mentioned there that occur or do not occur in
your classes. Then discuss your answers with a partner.

Occur in my classes Do not occur in my classes

The boys get all the attention.

2 Reflections on teaching

= Are there any ways in which you favour or discourage particular groups
in your class (gender, personality type, etc.)? List them.

< Would it be helpful to change any of these ways? How?
Discuss your answers with a partner.
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15 Your free time

1 Starter activities

On 1 Look at the photographs. What pastimes are these objects used for?

2 Do you enjoy any of these pastimes? Do you have any particular hobbies?
Talk about them with a partner.
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Your free time

3 Read the clue below and guess the activity it describes.

You usually do this in the evening or at night, sitting or lying down.
You can do it alone or in company. Lots of people do it. You need
an electric box to do it

Now make up similar clues to describe various hobbies or spare-time
activities and then ask your partner(s) to guess what they are.

2 Listening

113 1 Look at the chart below. You are going to listen to the four people listed
Ots there talking about two topics. Listen and decide what the topics are, and
write them in the chart as headings.

Then compare and discuss your answers with a partner.

Il 2 Now listen again and, in note form, complete the chart. Then compare
- your answers with a partner.

Vanessa
Rod
Derek

Sue

3 Talking points
Talk about one or two of the points below with a partner or partners.
< Which (if any) of the above people are you most/least like?

« Do these British and Australian people spend their free time in the same
way as people in your country?

< How do your students generally spend their free time?



15 Your free time

Writing: A first letter to a penfriend

You have arranged for your class to have some English penfriends, and you
are now preparing them to write their first letter to their penfriends.

First, write a letter yourself to an imaginary penfriend so that your class can
use your letter as a model for their own letters. Use the outline as a guide.

Your address
Date

Dear

This is my first letter to you and | am very pleased that you
can be my penfriend.

Let me tell you something about myself:

Describe
yourself

Describe
your
family

Describe
your hobbies
and how you
spend your
time

Ask your
penfriend
about
him/herself

I hope you will be able to write back soon. I'm really looking
forward to hearing from you.

Yours
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Your free time

Reading

1 Look at the article below and read the headline and the caption below the
photograph. What do you think the article is about?

Playaholic’s frantic fun courts death

AFTER the workaholic, alco-
holic and sexaholic comes ...
the playaholic.

Psychologists say it is the
syndrome in which the fast-
paced business executive
schedules his or her ‘play
activities so intensively the
stress is as great as at work.

In fact it can be even
greater, because ‘overstruc-
tured leisure,’” as business
training consultant Jim
Storan calls it, gets in the way
of true relaxation or recre-
ation.

‘Playaholics feel guilty
about time off,” he says, ‘and
take a mobile phone on the
golf course or a portable fax
on holiday.

Suffers

‘And too often, in the end,
the prolonged stress gets to
them and their health suffers.’

President Bush was an
example during the Gulf War,
on the running track yet
directing the Allied cam-
paign. A less punishing rou-
tine might have spared him
his heart trouble.

Clients at Priority Manage-
ment, Ltd, of which Mr Storan
is UK director, are taught how
to stop pushing themselves so

KEEPING FIT: butto the playaholic sport
is aSdangerously stressful as work

hard and to make time for
quiet, contemplative periods.

‘Apart from their health,
the executives have problems
with their families, because
there is no time for real
relaxed communication.

‘And at the end of the day,
they are not necessarily any
more valuable to their
employers.’

His course advises apply-
ing management techniques

to personal lives - for exam-
ple, writing a three-year
strategic plan so as to identify
what is important; things of
lasting value like family cele-
brations.

‘We had an executive tell
us of a fishing trip with his
son. Before they were down
the drive, the boy was crying.
He thought it would be can-
celled yet again.’

The workaholic-playaholic
syndrome is fuelled by an
addiction to the get-up-and-go
hormone noradrenalin,
according to Dr Malcolm Car-
ruthers, director of London’s
Positive Health Centre.

Effort stimulates produc-
tion of the hormone, which
‘tickles up pleasure centres in
the brain’.

One of his patients, a
retired millionaire and for-
mer workaholic, has now, he
says, become ‘a card-carrying
playaholic: motor racing, ski-
ing, jumping out of heli-
copters.

‘But he is not well. At SOhe
is developing heart trouble -
which killed his father. | must
teach him to listen to what his
body is frantically trying to
say.’

(from: Sunday Express)

0-* 2 Read the article to check your answer in Activity 1. Then complete this

sentence:

A playaholic is somebody who . ..

Compare and discuss your answers with a partner.
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3 Read the article again and complete the sentences. Then discuss your

answers with a partner.

a) For playaholics relaxation can be more............ than work.

b) Playaholics feel............ about taking time off.

¢) Priority Management is a firm which tries to ............ playaholics.

d) The results of being a playaholic are............ ,POOT .. and poor

e) Playaholics are............ to the hormone noradrenalin. This stimulant is
produced in the brain by ............
f) Priority Management advises its clients to prioritise things in their

Look at the words and expressions below from the article. Without looking
at the article again, put them into two groups: those associated with stress,
and those associated with free time.

to push yourself to get to you fast-paced
relaxation time off effort
intensive leisure recreation
contemplative punishing

Talking points

Talk about one or two of the points below with a partner or partners.
W hat advice, if any, would you give to your partner(s)?

Do you play harder than you work?

Do you feel guilty about taking time off?

Do you think about work during your free time?

Do you take work everywhere with you?

Do you cancel family events for work reasons?

Grammar: Some modal verbs

1 You are going to write some rules for the guidance of playaholics under

these headings:

a) What is necessary e) What is allowed
b) What is unnecessary f) What is compulsory
c) What is advisable g) What is forbidden

d) What is unadvisable

121
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First, match the modal verbs below with the headings.

may should ought to
mustn’t shouldn’t have to
ought not to must

need to needn’t

2 Now write your rules for guidance, for example:

You should stop pushing yourself.

Compare your rules with a partner.

6 Student language: Assessing oral

communication
H I 1 Listen to two students - aJapanese woman and a Spanish man - talking
0-* about their leisure activities. Do they have any leisure activities in common?

3 2 Listen again and note down six pronunciation mistakes. (These can be
* mistakes in intonation, stress or sounds.)

3 If these were your students talking, would you correct their pronunciation
mistakes? If you would, when would you do so and how?

7 Speaking

1 Read the statements below about free time and decide if you agree with
them. Write 0, 1 or 2 next to each (2 = agree, 1 = it depends, 0 = disagree).
Then compare your answers with a partner.

a) The best free-time activity is chatting with friends and family.
b) Parents never have any free time.

¢) Teachers don’t get enough free time.

d) Only people in rich countries have free time.

e) Time for oneself is a privilege rather than a necessity.

05 2 Language functions

Read the expressions below. W hat do they all have in common?
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3 Compare and discuss your opinions on the statements in Activity 1, using
as many of the expressions in Activity 2 as you find appropriate.

Classroom instructions: Introducing a discussion
activity

1 A teacher might introduce the discussion activity in Section 7, Activity 1
on page 122 with the instructions below. Read them and then fill in the
blanks.

2 Now introduce the same activity to a partner as if you were speaking to a
class. Use your own words or those above.

Conclusions

1 Teaching-related vocabulary

The vocabulary in this unit has not been about teaching. However, it
contains vocabulary you might use with your classes. Read through the unit
and list at least six words which one of your classes might want to learn.
Discuss your choices, giving reasons.

2 Reflections on teaching

< Many units in coursebooks are (like this one) based on topics. Is it useful
to base teaching and learning round a topic?

< What are the good things about topic-based materials? And the weak
ones?

< How can you get round the weak points?
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Tapescripts

Unit 1

4 Student language
1

Woman:

Oh if, if you can (mm) um what hobbies you
would like to start?

Man:

Yes, | like er so much the, to play the piano (ah,
play piano), it is one of my, my dreams (dream,
ah your dream, ah, yes) because when | listen
(yes) the piano music (yes) I, | imagine, | imagine
a lot of things (ah) beautiful things (yes,

ah Isee) a um I like so much the, the piano (play
piano) play the piano (yes). And you?

W: Um, yes, er, | want to, Iwant to learn (to learn)
to dance (to dance) um flamenco (flamenco) yes
(Spanish flamenco) yes flamenco. When | finish
my school | maybe. I'll go to Spain (mm) to learn
(to learn flamenco) yeah, yes flamenco (mm) yes
and then ... would, would you like to
(laughter) next, would you like to play wind-
surfing?

M: No, I don't like nothing, the, the sea sports
because | like so much the sea but er | have er |
have terror to the, | have terror in the sea
(terror) terror, yes. | like nothing more than to
see the sea (yes) um | don't like er swimming
(to play ah, I see) in the sea, (just looking) just
looking (yes, | see), or maybe, maybe in ten or,
ten or twenty metres, nothing more (ah, | see). |
don't like, I like for example er collect stamps
(ah, collect stamps7), yes (I hate it! I can't | can't
collect) yes (I always give up, give up to collect
stamps), yes, | like, why not (oh, that is good)
yeah, and you have er you would have a good
collection in the future yes (yes, yes) maybe.
And | play an instruments too.

W: No Ican't, Ican't, I can't play anything, any
instrument (yeah) even piano (mm). So how
about you? (yeah) Could you, can you play —

M: No, | play nowaday the guitar nothing more
(guitar, oh it's good) yeah, the Spanish guitar
(yes, oh it’s lovely) the sound is lovely.

W: Yes, yes, one day (yeah) please, please play the
guitar for me.

M: Of course (yeah), of course.

5 Listening
1

Bruno and Booee speak to each other quite a bit,
although talk of food dominates their conversation.
At the moment, their conversations are mostly
one-way: Booee will ask Bruno for a raisin, and
Bruno will run away to gobble it down.
Representative of these conversations were Booee's
requests for orange juice: '‘Gimme food drink ...
gimme drink ... Bruno gimme." A typical
conversation for a five-year-old.

These conversations may seem unremarkable to
you - no more than any typical conversation
between two young children, you may think. But the
conversations are in fact very remarkable. They took
place between two chimpanzees who communicated
with one another using the language ‘Ameslan'.

Ameslan is a sign language for the deaf. Each
gesture in Ameslan is made up of cheremes or basic
signal units, similar to phonemes in spoken
language. In all, Ameslan has 55 cheremes. It also
has a grammar that organises gestures into
sentences, although that grammar is significantly
different from English grammar.

Bruno and Booee are just two of the many
chimpanzees who have been taught Ameslan as part
of an experiment to see if language Is unique to
humans. Ally is another of these chimpanzees. Ally
has a vocabulary of 90 words, although he is only
three. He picks up new signs daily, and his gestures
have almost textbook clarity.

Last winter, three investigators made an explicit
effort to teach Ally ten words in both English and
Ameslan. First, they taught him aword in English, by
saying, for example, 'Bring me the spoon'. When
Ally correctly selected the spoon five consecutive
times from among a variety of objects, it was
assumed he reliably knew the word. When Ally
knew all ten words in English, the list was divided
into two sections and training began. One
investigator would teach Ally the Ameslan
equivalent of one of the five English words in one
section. For instance, he would say 'spoon' and make
the appropriate Ameslan gesture. Ally eventually
demonstrated that he knew all the objects' signs in
Ameslan.

While it had been known previously that Ally
could acquire signs in Ameslan, in this case Ally
learned the appropriate Ameslan word for a variety
of objects solely on the basis of his knowledge of the
English word.

Here Ally may be demonstrating that the block
preventing the chimpanzee from speaking is not
neurological but phonological, that is, the
chimpanzee lacks the necessary mechanisms for
generating and controlling particular sounds.

(adapted from Apes, Men and Language: Eugene Linden)



Unit 2

2 Listening
1

Emmah:

Well, mainly I've only learnt French and that is
at school for the last five years and, um but
primarily when | went abroad on a school trip
to France for three weeks | learnt mostly a lot
of French then.

Interviewer:

Um and um what about how you learnt French
at school? | mean do you think you, you learnt
in a good way? Do you think you could have
learnt in any better ways?

E. Well, I learnt, yes I did learn a lot because |
passed my exam but | do think that the way in
which we were taught was, well to me, | could
have found easier ways such as more
conversation and less actual written work
because it's conversation that's going to be
needed more than anything else.

I:  What sort of, | mean you say you had lots of
written work, um what kind of written work
and do you think you got anything out of that?

E: Umwell, we had a lot of grammar to learn, and
like verbs, verb tables to just learn off by heart
and that kind of thing, trying to incorporate
that in conversation | find it very difficult
whereas where we had, where we did have
conversations um we just like picked up the
verbs and the grammar on the way which was a
lot easier.

I:  And when you were at school learning French
did you have much opportunity for
conversation in French?

E:  No, not really, it was mostly um working from
textbooks and we didn't have a lot of
conversation-based um lessons at all.

I OK. Right, now that's talked a little bit about
when you were learning French at school.
What, what sort of a way do you think you'd
really like to learn?

E:  lwould enjoy um having pure French
conversations throughout the classes and then
having to write essays on, for example, what we
talked about or a subject that we talked about
and then from there | could learn the grammar
or read out our essays and learn the grammar
from there.

I But, no, you wouldn't like, you wouldn't like
any sort of formal grammar input, you'd like to
just sort of pick it up?

E: Um I don't know because | guess it is necessary
but I would feel it a lot easier if | were to pick it
up along the way.

I:  Yeah, and what about vocabulary?

Tapescripts

Um that too, if we just had um phrase books
and, and um dictionaries with us I'm sure we
would have been able to get along fine.
Instead of which, what were you, what did you
do?

Just as | said before, just um learning directly
from textbooks and not learning anything that
was, um say words that the everyday French
people speak, just um proper words, no slang,
no, no getting on with French um everyday
talk, language.

Right. And in an ideal world, | mean you know
with or without the classroom, how do you
think, what for you would be the best way to
learn a language?

To ultimately live in the country or spend time
in that, um, particular country for a couple of
months.

Unit 3

5 Student language

1

Alberto:

Er, what do you doing in er November 24th of
er (1988) two years ago, three years ago?

Maki:

===

=

Two years ago, yes, um this day Iwas er | going

to my high school (um) and um | belonged to

um English drama club. Maybe I, um | did

exercise too, yes, but I'm not sure, (in the

morning, in the morning) Morning!

No, I ask you in the morning {ah yeah) you, you

go, you went to the school.

Yes, yes that's right.

Um, me (mm), um at 24 (what are you doing,

yes?) |, went to, is my birthday (ah, isyour

birthday, oh), yes, birthday and er is, was

important for me because er (yes) when um in

this years |, | was er eighteen years old (mm)

and for me very important because er | like very

much er to do um in um in um by car and er

when (it's present!) yes, yes for, for my, my

present was a car.

Oh, it's great present.

Yes, very great present. (laughter)

I see. And um did you, did you get a present

anything else for your friends er and parents?

Oh yes, yes but er for me it was very important

the car.

Ah! (laughter) Yes | understand...um, yes. 6 of

April 91, um that day | um depart, | departed in

my country (ah yeah) to in England to here, it's

that day start er my new, new life.

| understand. | um in the 6th of April 1 went to
125
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my grandmother's er house (yes) for er to
welcome (mm) for my, for my depart (yes) to
um to, to England to, to come here (/see) for
my, also with my, my, my parent, my, my, my
cousin (Isee), yeah.

6 Listening

2

Clare Boylan:
I had very little rural experience in my
childhood at all. We were Dubliners, we were
kids who played in the lane and um went to the
movies and ate chips.

Iwas the youngest and at various stages um

my elder sister, three years older than me, was
a 'twin' to me, and at other stages she was a
‘twin' to my older sister. And um, we were
very, very close. Um we circled around each
other like little moths in motes of dusty light.

Edna O'Brien:
There was an avenue up from, from the road,
and it was a big house. | mean, looking at it
now it’s not quite as big as it seemed to one
then, but it was big, it had about five bed-
rooms, it had um, as | say, this drive up to it
and then a second gate that led into the front
of the house, and when the sun shone | used to
think that it was a kind of heaven. And it was
very beautiful.

Dervla Murphy:
I didn't really make any close childhood friends
because | liked going off in the morning, and |
mean this was in the school holidays, cycling off
with a few books in the carrier, and finding a
nice place to settle down and read them.

Maeve Binchy:
I have a very firm earliest memory, and | was
three and a half, and at that stage my mother
was expecting another child, but I didn't
obviously understand a thing like this, but I was
constantly adding to my prayers, you know,
apart from praying, '‘God bless Mummy and
Daddy’ and all that, 'Please send me a new
brother or sister'. And it seemed like, you know,
| got the word 'me' in it - 'Please send me' -
and Ithought 'That's great', ‘cos | loved things
that were given to me, things to open, parcels
and presents, and | was outraged when it
arrived, because the whole attention shifted
from me to this small red-faced thing in a cot,
and | said to my mother apparently, | remember
looking at it, and my first memory is looking at
it with great disappointment because this was
something I'd been praying for, and this thing
wailing and wailing and everyone saying wasn't
it beautiful, and | said, To be frank," (I don't

suppose | used the words 'To be frank'), but |
said, 'But honestly, I'd really prefer a rabbit.’

Unit 4
2 Listening

i

Man 1.

I'think Istarted to learn English about twenty,
no 30 years ago, almost 30 years ago, and as far
as | can remember the coursebook was very
theoretical, um there was a text and after the
text there were some questions on the text,
then we talked about grammar problems in this
lesson and afterwards we did grammar
exercises but I can't remember any
communicative activity, any dialogue, any
conversation, any interaction.

Man 2:

There was an interaction - the teacher asking
'What have you learned?' (laughter)

M1: Yeah, but between the teacher and the pupil
only and never between pupils.

Woman:

And don't forget the vocabulary which was very
important too (mm) and which still should be
important.

M2: Just a list of English words (and German) and a
list of German words and one English word for
one German word (yes).

M1: There were no synonyms, no definitions, no
opposites, no gaps, (no collocations) It helped
me to learn a lot about the language, about
English, about the system of the language, but
one year after | left high school Iwent to
London for the first time and | couldn't under-
stand anybody, it was even difficult for me to,
to just to buy things because | read a lot in
English, | could read the newspaper but | had
no experience in, in listening and in, in
communi-, in talking to English people, the
only voice | heard at school was the voice of my
teacher, we never had a cassette with a native
speaker.

W: We were very good in translating texts | think
because we really knew the German meaning
of each word (mm) and now they often only
have a vague impression of the German
meaning because in our lessons now we don't
refer to the German expression very often.

M1: Mm. The language during the lessons was more
or less German and not English (exclusively).
The big difference (exclusively, only the reading
was in English) yeah, yeah.
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W: lcan'tremember any communication practice

at all. We never had a given situation where we

tried to practise a dialogue or things like that.

That's, that, but as you said, we were very,

very good at translating English and

philosophical texts, political texts, and —

MI: Yes, we knew a lot about, about the political
system, about the history, the geography of, of
Great Britain and the USA.

M2:

Unit 5

5 Listening
1

Man:

I think, Ithink a good lesson, really um I think
the main thing is that it should be fun and it
should be interesting. Um. | think those, | think
those are some of, some of the main points
about a lesson.

Woman 1L:

Do you think fun is really important?

M: Um Ithink they should be, yeah, | think, | think
when Isay 'fun' | mean um that the students
should be able to enjoy themselves and, um,
thereby feel relaxed, you know.

Woman 2:

Maybe we could say that if the students feel
really involved, um, even if they're not actually
having 'fun’.

M: Yeah, I mean, Idon't mean you have to play

games and stuff every lesson, um but | think a

certain amount of games and playing, yeah, um

reduces tension in the classroom and is good.

And | often find that if you're teaching students

that have been used to um a very passive

methodology like the Taiwanese, if you
introduce this element of fun they respond
quite well to it, because they are fairly bored
with the way they've been taught although
they expect, they sort of expect to be taught
that way but they are quite open to doing
something completely different.

And they do realise quite quickly that they are

doing something linguistically as well, don't

they, even if they start off the first lesson or the
second lesson, by the third lesson they realise
what they're doing and, as you say, they enjoy
it (yeah), they're quite happy to do it. (Yeah. So

W2:

W1:

And also, so | suppose there's also, the other

thing is difference in pace in the lesson, you've
got to, you can't keep doing the same thing so
you can't keep playing games and you can't (oh

W2:
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yeah, sure) keep them sitting at their desks so
you want, you want to vary the activities that
you use so that there is, there are moments
when they're doing something that's quiet and
maybe just spending some time um thinking
about something and other times when

they're working together or working as a whole
class, so as long as you keep um a variety. And |
think it's also very important that they go away
feeling that they've done something (right),
that they've learnt something, achieved
something, so as well as the element of, even if
it is a lesson where there is a tremendous
element of fun and everyone was laughing, at
least when they go away they have some sort
of feeling that 'Well, we've done something in
this lesson'.

M: Yeah, I mean, | think really one of the, yeah,

another main thing about a good lesson, the

students must learn something, but yeah, like
you say, they, they have to see that they've
learnt something.

Mm. So you also need a very clear idea really,

don't you, of what you are going to do with

them (right) and you've got to be very sure
when you go in of the kind of direction that
you're going to go in.

M: Ithink you need, I think you need goals and |
think they need goals as well, um you know |
mean very often they need to see why they're
doing, you know, why they're doing this piece
of work, you know, if they can see a value to it,
if they see 'OK, this iswhy we are doing it' then
it's not so bad, you know, they, they at least
know what they're doing.

W1:

Unit 6

2 Listening
1

My first job was an utterly disastrous experience. |
only stayed a week, because the headmaster hated
me and | hated him. He came into my room about
every ten minutes or so and kept saying, 'Why aren't
they writing in ink? Why aren't they doing joined-up
writing? Why aren't they doing harder sums?' And
there was | with 40 tough little kids trying to get on
top of them. I'm not saying that there weren't faults
on my side, but it was a very unnerving experience.
On the Thursday | rang the education office and said
that I couldn't stay there. The head had apparently
rung the office too.

So, on Friday, the inspector arrived. It was a very
amusing experience. He came into the room and had
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a few fatherly words with me and said, 'I'll show you
how to control the class.' He clapped his hands and
started to talk, but the children just called out ribald
remarks. They really were tough little kids. So he
quickly realised that he wasn't going to be able to
do anything with them, certainly not show off to a
younger teacher. As he fled, he turned in the
doorway and said, 'I'll ring you from the office." And
sure enough | got a phone call later telling me to
report to the office on Monday. | was sent to
another school where | settled down happily.

| feel that education is absolutely a three-way
partnership, if you can have such a thing, between
the child, the parent and the teacher. There's no
valid argument for denying parents the chance to be
involved. We send reading books home regularly. |
have parents in to hear children read, though not to
teach them. And on odd occasions | might have
parents in to help with cookery. Considering their
expressed concern about their children's education,
not nearly as many parents volunteer as you might
think.

The atmosphere in my classroom is all-important
to me. |work very hard to create a good relationship
between the children and myself, which doesn't
mean that | give in to them. I'm regarded as very
strict, but | feel children need that firmness to feel
safe. Sometimes | shout at them. | always feel
ashamed afterwards. | encourage the class to discuss
discipline. If there's been an epidemic of aggression
in the playground, for example, instead of talking to
the offender in the corner, I discuss it in front of the
class. I think it's good for the offender to hear what
other children think about his behaviour.

My greatest stress is having too little time to
achieve what | want. | also find it stressful if col-
leagues are inadequate because that puts a great
strain on everybody else. Some teachers do the
absolute minimum and have no real interest in the
children at all.

| don't want to sound terribly pious about myself,

but | really do hope every week that | shall reach the
children and see some of them grow a bit.
Sometimes, however, |just think, 'Oh, God!
Monday! It's raining.'

(from Teachers: Frank E. Hugget)

6 Student language

2

Woman:
Yes, out which of er this relationships er are
most important for you?

Man:
Mm, it's er parents.

W: Parents, why?

M: Because | think er they are the most close
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people to me or to everyone in the world
because you know from the beginning, from
the first day you are born, they look after you
and they all the time keeping you safe, er they
give you what you want, everything you need,
they, it's really for you, they make really for
you.

Yes, | agree with you, the parents all the times
must be important for us, yes you are right and
er | think the least important er relationship is
others, no, neighbours. What do you think?
No, neighbours I think er should be the third, er
the third, er position er.

Why?

Because they are close to you, maybe you live
with your parents er neighbours a long time,
maybe after neighbours for ten years or fifteen
years and you know them well and they know
you well and if you want anything or some
thing from them or they need anything, you're
all together.

And what do you think about boy and girl-
friend?

Boy and girlfriend, | think it's the least er
relationship. (laughter)

This is more, please.

Yeah, because er I think boyfriend or girlfriend
sometimes they have argument or possibly
change in a three years or something, it's not
important to have a girlfriend or a boyfriend,
it's one along your life, and you know the
argument and if the girl saw her boyfriend look
another girl and she be jealous or something
like this (mm) I don't think it's the important
thing in your life.

I think for me it's important er after the parents
because er we all the times share lots of thing
and we all the times together, Ithink it must be
important.

There is a thing, a lot of things is more impor-
tant than the boyfriend and the girlfriend.
Which one?

The other er members of your family (yes) is
important than them. Your sisters, your
brothers (laughter), your grandfather, mother,
it's important than you have a boyfriend (yes,

house.



Unit 7
7 Listening
2

It seems to me that teacher development is a crucial
part of every teacher's um educational improvement
for one very important reason or perhaps two very
important reasons.

First of all, um there is a tendency | think for all
teachers to get into a rut; that is to, to fall into a
very, very repetitive pattern of teaching so that you
tend to do the same kinds of things over and over
again. Um this is inevitable to a certain extent
because like all um aspects of your life you have to
do certain things in a repetitive way. | mean at a
very basic level if your, if your walking skills were
something that you had to learn afresh every day,
life would be very hard. Similarly with teaching, an
awful lot of the things that you do in the classroom
you quickly learn to do automatically. When you're
first teaching you don't, you have to think all the
time and that's why teaching at first is very, very
tiring, but after a while things become more
automatic and that keeps you sane - it means that if
you're teaching, say, 25, 30 lessons a week, a lot of
what you do is automatic, you don't have to plan it,
you don't have to think about it. However, there is a
negative side to that: if all of your teaching becomes
automatic or mechanical or formulaic you, um your
teaching will become very dry and uninspiring. So
one very, very important reason for teacher develop-
ment is that it helps you to counter that ritual, for-
mulaic side of your teaching, um, in two ways.

First of all, you are helped by whatever group
of teachers you work with or by your teacher
developer, you are helped to look at the things that
you have become blind to - things that you have
maybe a long time ago started to do completely
mechanically, completely routinely. It might be
something as simple as the way in which you, you
hand out books to your students or the way in which
you use the whiteboard or blackboard or the way in
which you introduce vocabulary before a listening
exercise; you may have got into a complete routine
there and you have lost touch with, you haven't, you
don't realise any more that you are doing it. So in
teacher development you are helped to look at what
you have lost touch with.

Um you're also helped to understand what lies
behind what you're doing so, to take a very simple
example, you may some time ago have read about
or seen a demonstration of somebody doing some
kind of information-gap activity where students are
put in pairs or in groups and half the group or one
of the pair knows, has some information, and the
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other half has other information and you exchange
information and you, as it were, have developed a
way in which you do this activity, er but the way in
which you do it has, has again become mechanical
and ritualised and you have forgotten completely
why you are doing it; you have forgotten the princi-
ple behind it, the principle in this case that if two
people are talking to each other normally, they are
usually, they don't know everything, there is a gap
between them, there is information that one wants
to get across to the other, but very often in your
classroom teaching you have lost touch with that
principle. So that's the second reason for, um or the
second way in which your mechanical teaching can
be refreshed; the people you're working with in
teacher development or your teacher developer can
actually get you to see why that particular activity or
technique is done and you perhaps have lost touch
with that and you are able to see why you are doing
it, why you should be doing that activity and once
you see again why you should be doing it you are
able to, perhaps, reorganise the way you do it or do
it completely differently; it becomes fresh again.

Um another, a third area of teacher
development which is very, very important is um
bringing to the surface, so that you can actually talk
about it, your tacit knowledge. It may be that you
do a lot of things in class expertly; er a classic
example of that might be the way in which you deal
with discipline problems with children. Um, I think
this is particularly so in teachers in state education
who have been teaching for a long time; they have
these skills and yet they are probably quite unable
to articulate them, to talk about how they do it.
Now that for the individual teacher may not matter
very much - why should a teacher, if he does some-
thing very well, why should he or she actually be
able to talk about it? But if you're in a group, a
development group, a teacher development group,
then it's very very, valuable to be able to share that
er knowledge, that tacit knowledge with other peo-
ple so that seems to be another purpose of teacher
development groups - that er you are able to draw
out of your peers, your colleagues, skills that they
have and have never talked about before so that
they can share that, that very, very, very useful
information with other people.

(Peter Maingay)

129



Tapescripts

Unit 8

7
3

Listening

Interviewer:

Right, 1 wonder if you could maybe say
something on, about what you think makes a
good teacher, the sort of characteristics of a
good teacher.

Emmah:

130

Well, to me it doesn't matter what subject it is,
it applies to alt teachers. Um just so long as
each teacher can put themselves on the same
level as the student or the pupil that they are
teaching, to be able to go back to when they
were learning and be able to put themselves in
our positions because there are lots of teachers
that like | have come in contact with that get so
frustrated because they know so much and they
are trying to teach us and they can't remember
when they were in exactly the same position so
I think like empathy plays quite a large part.
Mm, mm. Um what about whether a teacher is
sort of well trained or not; | mean what do you
think is more important, a teacher's sort of
personality or their knowledge of their subject
or how much they know about techniques of,
of teaching?

I think personality goes an awful long way
because it doesn't matter how, well, they have
to have obviously a basic teaching knowledge,
but other than that as long as they're able to,
um go back to the beginning and even learn
again with us and be able to explain things in
more detail, that's all we really need, just some
one that can put themselves in our position and
help us through things rather than ordering us
to do things.

So somebody kind {yes, definitely), patient
(yep); what other sort of qualities?

Um. Yeah, very tolerant (mm) and someone
who obviously enjoys teaching rather than
enjoys the subject that they teach in, someone
who really does enjoy um coming in contact
with people, it has to be someone very sociable.
So somebody who is able to relate more to the
students than to their subject or, or equally at
least.

At least equally, yes, so, so we can get a
balanced sort of um view.

And you think that goes right across all
subjects?

Yes, Ido (mm), | do definitely.

Unit 9

2 Listening
1

Glo:

Yes, um well I'll start by telling you my age. I'm
49, so I've had rather a chequered career. Um at
the moment |, my main interest is leading on
courses on self-esteem, so | run courses on self-
esteem enhancement, enhancing hopefully
people's self-esteem. Um | was trained actually
as a landscape gardener, plants and gardening
being my, my other great passion but | now do
less of that and more of the self-esteem courses.

Interviewer:

Right. So you've already had, sort of, um made
a fairly big change in, in your life.

Yes. A complete new direction, um certainly
involving more and more people. | love to be
with people, | like to share, er how people tick
and communicate with them, er just see where,
where they are in their lives and um what
they're going to do with their life. It's, it
fascinates me.

And well, you've, you've already said that
you're, you're 49; | mean there is a saying that
life begins at 40 and, how do you feel about
that?

(laughter) Ithink um Ithink my life begins
almost afresh um every six months um; |, I've
never had the feeling that it, it went downhill
after 40 um but whether it took off at 40 um
maybe, maybe, maybe it did, did um in, in some
respects. | think you certainly get more in touch
with the direction that you want to go in. The,
the, the exciting thing for me is that, just to be
able to keep on changing, um I've never
planned anything that's happened in my life,
um things have happened, opportunities have
come into my life and I've either said 'Yes' or
'No'.

So you don't feel with the passing of the years
you've become more conservative or less open
tochange or...

Oh, no, no, I don't think I've been more
conservative. 1'd like to think I've become more
eccentric um but | think | have become more
open to er to change. There seems an incredible
quality in, in being able to change several
times, if not more than that in one's life.

And what do you see, that quality, | mean why,
why are you so interested in change? Why is it
so, why do you find it so stimulating?

I think because it stops you being completely
stuck um along one direction um it's, it's
energising er and just the thought of the
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possibility that you can go on changing until
you're 75 is er is life-giving.

I:  Have you any idea what you might be doing in
ten years from now, twenty years from now?

G:  No, and I don't think I'd like to know. I'd like to
think that it's all still a mystery, though, I don't
know, | love what I'm doing at the moment and
I'd like to think that I'll go on enjoying doing
whatever it is. Um there's nothing | have to do,
I'm lucky in that respect, er | can keep on
choosing what | want to do and I've no idea
what's going to be out there for me in ten
years' time.

I:  Well, you sound all really excited by it all.

4 Student language

1

Takako:
My name is Takako from Japan. I'm nineteen
years old.

Maria:
My name is Maria from Spain. | am twenty,
twenty-two years old.

T:  What do you think you will be like in twenty
years' time?

M:  Um lwould like my life, um OK in my, in my life

er with my family, with my husband (mm), my

childrens (mm), maybe four childrens, three son

and one er one daughter in a house, in my

house in a countryside (mm).

Will you be happy?

Yes, of course (laughter) (yes), I think so.

With Paulo? Pablo?

With Pablo, I don't know, Takako (laughter)

with who but | hope with Pablo, yes of course.

And you?

T:  Mm twenty years' time, | don't know, but
maybe |, I will get married (maybe) mm. Yes, of
course.

zd=zH

M: But do you want this?

T:  Yes, lwant get marry early, early. Um. Maybe,
um.

M: And childrens?

T:  Children, children, one or two.

M:  One or two.

T:  Yes.

M: Because in Japan it's very difficult, no?

T:  No, no, no, no, it's OK.

M: It's OK?

T No problem, but...

M: But the families er haven't got...

T:  Only one or two or three (yes) mm, normally,
yeah.

M: And the work? What do you think about the

work (work) in twenty years, in twenty years?
T:  Maybe no, not a lot (no), only housewife (yes.

a4Z
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me too, | think) and er | hope er Iwill go out
with my friend, I'll go out with my friend, play
tennis (ah), yes | hope (a good life, OK, mm?)
yes (yes, OK, me too) and my, my dream (your
dream) is my friend and my er have er children,
same age (yes, yes), a very good relationship
(yes) each other.

Ah, you, you can go to the ...

My friend's house (with your children)
(laughter).

Yes, yes, beautiful. My, my dreams is the same,
(yes) is beautiful because I think in the future |
prefer stay with my family and my house (yes)
than work (yes), the same you. Go, | have my
childrens and after er we, no | bring my children
to the school with my friend (mm) and after
go to the shopping (yes) yes and (eat
something) look for my family (ah, yeah),

look for, look after? Look for-...

Unit 10

5

Listening

Presenter:

Frieda Smith, a British secondary-school teacher,
spent two weeks working in a Danish school
and found a school life that British teachers are
still campaigning for. Frieda went on an
exchange trip to a gymnasium situated in a
town to the north of Copenhagen. The school
takes students from 16 to 24 hoping to go to
university.

Frieda:

m

One of the most striking features of the Danish
system is how much better resourced they are in
terms of staffing, equipment and buildings than
we are in Britain. Maximum class size is set at 28
in the gymnasium although many are smaller.
Contact time is limited according to the amount
of marking each subject requires - ltaught
seventeen, 45-minute English lessons a week.
Teachers are under no obligation to cover for
absences in the gymnasium, but if they contract
to do cover they are paid extra whether they
are required or not. Teachers are not obliged to
be on the premises during non-contact time.
The Danes still believe that teaching students
and the preparation of lessons are the most
important parts of a teacher's job!

Frieda also noticed a difference in the buildings.
The fabric of school buildings is far superior.
Fixtures and fittings are of good quality.
Windows are always double-glazed. Heating is
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effective and quiet. All classrooms have curtains
and blackout.
The gymnasium had approximately 70 staff to
800 students. Each class had two members of
staff responsible for them and class sizes
averaged around 25. The gymnasium was well
equipped with computers, printing machinery,
photocopiers, binders and typewriters.
Most useful was the seemingly limitless supply
of paper, pens, pencils, rubbers, rulers, glue,
scissors, staplers and hole-punchers. This
eliminated at a stroke the lost hours in any
British teacher's life as the four corners of the
building are scoured for any or all of these.
The differences these and other considerations
- like freedom from form-filling and decent
clerical support - make to morale is difficult to
guantify, except that it restores one's belief
that teaching really is a profession and not just
ajob. It's a feeling that teachers in Britain no
longer share.

The exchange gave me a renewed sense of my
own vocation. | remembered what it is | enjoy
about teaching.

(Adapted from ‘Nothing wrong in the state of Denmark’:
Martin Brown, The Teacher)

Unit 11

5
1

Student language

Woman 1

How busy, busy is your life at home, in your
country?

Woman 2:

W1:
W2:

W1:

W2:

W1:
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In Japan?

Yes.

Um |, I go to school (mm) er I studied English
(yes) er it's very difficult for me.

Studying English, yes another language,
another alphabet (yeah), | think so, but er
normally you have moment for relaxing er for
er free time, for example er?

Yes, | have (yes er) um wake up er how, sorry

Me? Is not very busy in my country (mm) but um
| haven't, er from last October | haven't er been
in my country because er | was in Germany for
six months and now I'm here (mm) for another
six months and er yes is stress because | have to
study another language, it's not my language,
er (oh) for example English was very difficult
because | was only beginner yet (mm) and so |,
er | have to study a lot of, but it's not like er for
example er to work, er to work is very stress
(oh) because you are always er in, for example

W2:
W1:

me, in an office, er you have to answer all tele-
phone (mm), you have talk with people, write
er a lot of er noisy (yeah, mm) and so on, here is
very relaxing for me (mm) I think and | can
meet a lot of people. I can speak, er it's OK |
think. In my country it's not um because | live in
a small town and so (small town7) yes, it's a very
small town (laughter), nothing to do really but
for me um work is a stress because er maybe
because er I didn't like um my job, um Iwas
secretary to, it was very boring (ch) and so |, |
took a lot of stress (mm, stress) and now is a
holiday for me (laughter), yes, a holiday for me.
What did you do er, er when you be secretary?
Oh, a lot of things, (typewriter) yes typewriter,
write a computer, er |, I worked by insurance er
and so I, um I had to read a lot of er book
about insurance and take info-, news (mm) and
er | had to explain a customer er about, er for
example, er this insurance or this insurance
(mm) and er was good but um maybe |, | had
the chef, you know the chef, the company
director not very good (laughter). | think he
don't like me and so ooh terrible (laughter),
yes, always angry (laughter) and so always er |
took er a lot of stress (oh).

7 Listening

1

Interviewer:

Mrs Battersby, you're a teacher in an English
primary school, isn't that right?

Monica:

Yes, lam.

Um and how many classes do you have?

I just have one class.

Right. Um. And can you tell us something about
the class?

Um. They're a mixed class of Reception and
Year 1children so they vary from age four, five
to six.

So Reception isthe, what is Reception exactly?
Reception are the new children when they first
start school.

OK. Under five.

Yes. Yes.

Um I wonder if you could say something

about what it is that you're teaching or
working on with the children this year?

Um well, the main aim that we have is to teach
the children to read and number work and we
do quite a lot of science, early science now, and
lots of art and craft and manipulative skills
(mm) um and we do this through project work.
This year we've been doing projects on
movement, weather and mini-beasts.



Mini-beasts? What are mini-beasts?

The insects and small creatures.

Right. (laughter) Urn so you do project work.
Does that mean you work through group work
rather than whole-class work?

We do some and some, um | do a lot of group
work but | often do class work as well when I'm
talking and discussing something, we do it as a
class but the actual tasks are done in groups
because you can't actually get round 32
children at the same time so you have to
organise your tasks, you know, so that they're
doing different sorts of things.

And do you have any individual work as well?
Er, yes, 1 do individual work, um a morning a
week when | have an extra teacher to help me.
It all sounds as if it means an awful lot of
organisation.

Yes it does, a lot.

Well, could you maybe describe um how that
organisation works out in the course of an
average day or just maybe tell us how you
spend your average day?

Um well | start at half past seven in the
morning, um when I'm organising my groups,
getting the apparatus ready and making paints
and glue.

So you're actually in work at half seven?

Yes, yes, each day, and so | work from half
seven until ten to nine when the children arrive
and I spend | suppose half of my lunch hour
getting group work ready for the afternoon
and then | stay about an hour after school each
night, sometimes longer.

So half seven to half four or so, your day...

Is an average day, yes.

And when you're not preparing, when you're
actually sort of teaching, how does the day
work out?

Well, we start off with um assembly and then
we come back and then Italk to the children
about the tasks and activities | want them to do
that day and then while they're actually doing
them I'm sort of moving around from group to
group and then we have, we have story times
just before play and just before lunch and we
have P.E. times during the day and music times,
as well as the language, maths and science and
art activities going on all day.

(laughter) Goodness. And how about at home?
Do you ever work at home?

Yes (laughter) - most evenings, and |spend
quite a bit of time at the weekends as well, and
at holiday time we have to organise our project
for the term.

And do you enjoy your job?

Yes, |, | enjoy teaching, the actual teaching part
I still enjoy, yes.

Tapescripts

Unit 12
4 Listening
2

And in my job | have to recruit teachers to work
overseas. The kinds of jobs that | recruit for are
basically normally either people who are not very
experienced or people who are very experienced
and so naturally I'm looking for different qualifica-
tions and for different experience in both kinds of
jobs.

If we're looking at the jobs for teachers with
um very little experience then normally we will want
a university degree and a, a teaching qualification,
an EFI teaching qualification such as the UCLES RSA
Certificate. If we're looking for people with more
experience then probably we're looking for a
degree, um, the UCLES RSA Diploma, maybe a
master's degree in applied linguistics, something like
that.

But as important as qualifications are, and you
won't get to an interview or at least people won't
get to an interview without the qualifications, the
most important thing in fact is the character and
how a person presents themselves at interview. |
find it very difficult to define exactly the sort of
person | am looking for, but when | meet someone |
can tell whether they are the sort of person that |
would like to appoint or whether they are not.

At interview the first thing that I notice is how
the person settles down, when they sit down. Do
they immediately rush into the room, grab a chair
without being invited to sit down? Are they ner-
vous? Um, do they spend a lot of time fiddling with
their hands, brushing their hair back, er holding
their pen, tapping it on the table? Obviously
everyone is nervous at interview and you make
allowances for that, but if it continues throughout
the whole interview then of course you have to ask
yourself if they're like this after, say, an hour of
interview, what will they be like in a normal job?

Second thing that I look for is: Do they look at
you? Do they make eye contact? Because if they
won't look at you in ajob where in, in a situation
where a job depends on, on them making a good
impression, then probably in the job they won't do
very well in terms of making, er, good, making
contact with other colleagues, making, having good
relations with other colleagues. The sort of person
normally we would look for would be someone who
was, open, outgoing, enthusiastic and who could
talk intelligently about what they had done and
what they hoped to do. That doesn't mean that they
have to have had a lot of experience but that they
should be able to reflect on whatever experience
they've had.

The other kinds of, of um things that we might
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talk about in an interview of course are what, er
what the person expects to get from a new job in a
new country, and that I think is important because it
shows the expectations that the person has - what
they want from their job. Um it's interesting to hear
why people want to change jobs, why they want to
go to a new country.

6 Studentlanguage
1

Harako:

Carla, (yes) what kind of person do you like?

Carla:

Er, I like my teacher.

H:  Uh huh. Um why do you like?

C.  Because very good teacher (mm), extraordinary
teacher, um he is very nice (mm), wonderful
person (mm) and he is, er he know what er to
do for students (yes, yes), for progress.

H:  Yes, I came here England, er now um | study
English and, but um teacher is very kind and
English person very kind; yes, | am very happy.

C:  Yes, I think er here there is everybody is very

friendly (yes, yes) (laughter).

And what kind of person do you dislike?

Oh, maybe you can say?

| dislike person is um don't keep promise person

(yes) so, for example, my classmate um some-

of the people (mm) don't keep promise so if
you are someone don't keep promise um, um it
is very bad so, er for example, go to restaurant
and we reserved er a table but everybody don't
come, very problem (mm) so, and er, um. |
dislike person iser, um mmum ...

think here everybody is very friendlier er as
every, everyone help you, help everyone

Unit 13
5 Listening
3

First of all you can make your classroom as attractive
and as stimulating as possible. It should look orderly
and purposeful and create the expectation that
people do useful work here. It should also be a place
that makes your work as easy as possible. The way
the furniture is arranged must reflect the way you
want to work. It need only take a couple of minutes
for a class to rearrange their tables and chairs, after
a little practice.
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Your lesson planning can also help your
classroom management. Plan your lessons so that
the work is differentiated; so that every pupil, even
the lowest attainer, has something productive that
they can do and so there is a graded sequence of
higher-level extension activities for the others.

Of utmost importance too is how you relate to
your class. Teaching is a professional activity,
requiring human warmth, tact, sensitivity, resolve
and professional detachment. The management of
pupils needs to be calm, patient and measured. Your
comments should be as positive as possible. You
should give more praise than censure, more reward
than punishment. We should try to reinforce the
behaviour we want more than we complain about
the behaviour we don't want.

Think too about your own behaviour. Be
consistent and don't let your own psychological
baggage make you moody. Something ignored one
day and punished the next is naturally resented by
pupils. And if a situation arises which you cannot
control, stay calm and send immediately for support
from a senior member of staff.

And finally, don't forget: all the advice in the
world can only be of limited use unless we are
willing to examine and reflect on what we do in the
classroom. Systematic evaluation is the key to any
effective teacher development.

(adapted from ‘Classroom Discipline’: Clifford Walker and
lan Newman, Practical English Teaching)

Unit 14

2 Listening
1

Interviewer:
Timothy. All right. And how old are you
Timothy?

Timothy:
Five and three-quarters.

I~ Mm. Do you go to school?

T Yes.

I Mm. Are there lots of boys and girls in your
class?

T:  Quite a lot.

I And can you tell me the names of some of your
friends?

T:  Thomas, Jamie, Thomas and Guy; Sam, um,

Harry.

Yes?

That's all.

All of those are boys.

And Maria and Clare and, | don't know, |

haven't got any more.

e



A A=

So you normally play with boys more than girls?
Yes.

Why's that?

| like boys best (do you?). I'm a boy, I'm a boy
myself (laughter).

And do you think girls and boys are different?
Yes.

In what kind of way?

Um, girls, boys can't do, have babies, girls can
and um, not much, um, lady polices, is there?
Not many lady police (mm). No. Do you think
girls and boys are different as people?

Yes, why, why um men um can fight in um
dangerouser ways than girls, can't they?

Do you think so? (Yes, do you?) | suppose it's
true; why do you think that is?

Why, um, um God made it like that, didn't he?
Mm. And let me see, so who do you think are
faster, boys or girls?

Um sometimes girls when they have, um when
they are older (mm) and what else?

OK, who do you think's cleverer?

Boys sometimes.

And sometimes girls?

Yes.

All right. Who do you think's stronger?

Boys.

Always?

Of course.

Why of course?

Why they do the powerfullest fighting.

Mm. And who do you think's nicer?

The girls.

The girls are nicer?

Yes.

And why are the girls nicer?

Why they are.

And who talks more, boys or girls?

Girls.

And who do you think is gentler?

Um of course girls are nicer, girls, girls are nice
s0, so girls won't fight, (mm) will they?

I don't know.

Some do, don't they?

But not really?

No.

They're much, they're, they're more gentle, are
they? Who's better behaved, boys or girls?
Girls are better behaved.

Do you think so?

Yes.

OK.

3

Tapescripts

Grammar

Not much lady polices, is there?

Men can fight in dangerouser ways than girls,
can't they?

God made it like that, didn't he?

Girls are nice, so girls won't fight, will they?
Some do. don't they?

Student language

Woman:

What, what do you think strong?

Man:

2=

Strong er er for me is the word er er for male
because er (for male?) yes for male because er it
er it a word, a very, er a very strong for, for, for
(laughter) describe the, the meal, the male, er
man (mm) and it's not right for a woman, it er
right, er iter right er for a fem-, female,
female er sweet or kind (mm) or love, er
sweet, kind, careful (yes) er can, can

describe very well of a, of a fem-, of awoman
(mm).

But I think strong is er man, male.

Yes, strong (yes) is man (yeah), strong er hard-
working (yes) because er is the man is er that
work a lot (laughter) (mm).

But now, nowaday er female, female work
more hard (yes) yes.

Hard-working, hard-working is for male
because of the man (yes) work every time (yes)
(laughter) not the woman (but). The man is er
um, mine, er he works in my case he, he makes
of er (yes) difficult, difficulter work (yes).

But housewife, housewife, housework is very
hard (yeah), always cooking and cleaning and
er washing (laughter) it's very hard.

Yes. And you said er that er hard-working is er
for both yeah (yes, both). OK (mm). And other
words such as loving (loving), intelligent, shy,
logical (mm) are for both (mm) because in, er
in, in the er man, in the woman er we, we can
find love and intelligent (mm). The man er
could, could er be shy or the woman could be
shy (laughter) and er, or logical (yes) and yes
but er other words such as sweet, careful and
beautiful Ithink that, er (female?) that er are
for the female (um), yes (yes). Mm, for you?
But some, sometimes er beautiful man
(beautiful ma'n) um yes, like a model (laughter).
I'm not sure | think beautiful er (model) is exact
for describe a man (laughter), beautiful, but er
yes, beautiful man (laughter) (mm) like me
(laughter), like me (mm). lam, | am hard-
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working, er | am beautiful (laughter), | am
strong. No. No, there are a lot of, of words
that can describes er every, every person, male
or er (female?) or female (mm), yes.

Mm. Yes.

Unit 15

2
1

Listening

Vanessa:

Rod:

Well, I think my free time is for doing all the
things that I can't do when I'm at work like er
having fun, sleeping, relaxing, um doing
exercise or just generally winding down from
the day-to-day traumas of living. Er what do |
actually do in my free time? Well, | er play with
all my toys; | play with my guitar and the piano
and | play squash, and | read quite a lot and try
to Improve my computer skills. That's about it
really.

I guess | generally consider my free time to be
time where | can sort of indulge myself in
things that |, I like doing um away from work,
er, generally concerning er maybe myself but
also perhaps people who are around me er in a,
in a social, in a social sense. As to actually what |
do in that time, um | probably spend a lot of
time cooking and er that usually leads to social
gatherings, dinner parties or entertaining
generally and er | like to sit outside when the
weather's OK and have a few drinks and
chatting with people, so I guess I'm fairly much
a people person, so generally my free time isn't
always just to myself, there's usually others
around.

Derek:
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So what do | think that my free time is for? Um
I think it’s for doing all the things which you
always want to do but you can't do when
you're at work because you're not allowed to;
you can mix with the people which you want to
mix with um rather than those you're obliged
to, um and you can just basically be yourself
and relax and take things easy or you can try
and achieve things by having projects which
aren't related to what you do during the day,
um for example much of my free time at the
moment is taken up with trying to learn Danish;
um I'm also trying to master English grammar
and | also enjoy playing guitar, um going to the
gym and working out, things like that. Um

unfortunately | don't do as much with my free
time as | would like to do but | guess that's the
same for most people.

Sue:
What do | think my free time's for? [ would like
it to mean time for me, time of course away
from work and away from all the duties that
one has to do outside work. Iwould like to be
able to have more time for me, more free time
to enjoy my family, but being a working wife |
actually find a lot of my free time is taken up by
doing the, er the domestic chores, doing the
gardening, and keeping the household running.
I do spend some time um on sports and leisure,
for example, swimming and playing tennis, um
and reading. | also find it quite important to be
outdoors so | do try and go for walks. Really it's
to do anything that's um outdoors.

6 Studentlanguage
1

Woman:

. .and then swimming (yeah) and scuba diving
(yeah, yeah) and dancing, yeah.

Man:

Have you in Japan a very good, er places for
practise the skiing?

W: Yes, yes we have a lot (yes a lot). Yes, in
wintertime we can go, we can go everywhere
(yeah) er in the north of Japan (mm) yes, and
how about you? What, what is your favourite
hobby?

M: Yes, | like er so much to er play tennis (tennis,

yeah) um er skiing too (skiing) yes.

Can you ski in Spain?

Yes of course (oh). We have er a lot of

mountains in the north of Spain (yes) and we

can practise this sport er during the, er the
winter months (mm) and Easter month too (oh

Easter month yes) yes. Now you can, you can in

this, in this month, you can practise the skiing in

Spain in April (oh) yes (even April) yes (/see).

(And then?) and then er...

W: Um but my hobbies most of sports (yeah) so yes
I loved cooking (yeah?) yes, cooking (cooking?)

==

yes. | can —
M: | have, | haven't more and more hobbies
because |, I,  am a lazybones person (laughter)

yes, lazybones, yeah (oh), I don't like (ah yes) so
much the sports (ah | see). | prefer my house,
my friends (yes, yes...)



Answer key

Unit 1

7 Starter activities
2 Your answers here will depend on your interpretation of ‘communicate’. You
could tick everything if by ‘communicate’ you mean ‘send messages’,

(

a) exchSnge trip f) vocSbulary

b) performance g) structures

¢) Sccent h) Sverage

d) Accuracy i) improvement

e) flfiency j) Sdijectives

4 Number of pupils tested Just over bo

Number of groups in study 10
Age range of groups 13-14,17-19

Amount of overall language
improvement after stay of;

= one month 20-25%
= less than one month 135%
Improvements in:

= fluency 15-19%

= accuracy 13.6-25%
« vocabulary 17-49%
= accent 4.5%

4 Student language

1 They are talking about the hobbies they like and would like to do. They are
intermediate level students.

5 Listening
1 Because it is about chimpanzees who communicate through a sign language.
2 a) chimpanzees b) Ameslan c)sign d) 55 €) grammar
f) experiment @) unique h) English i) phonological

6 Speaking
2 Agreement: Right. Absolutely. Exactly. That’s it.
Disagreement: | doubt it. That’s very unlikely. That’s just not the case.
| don’t agree.

7 Classroom instructions

1 a)to b)you c)complete d)in e)could/would/can f) sure/certain
g) for h) ask



Answer key: Unit 2

8 Conclusions

1 Reading for detail: 2.2, 2.4 A gap-filling activity: 5.2,7.1
Work on word stress: 2.3 An opinion-gap activity: 6.3
Fluency practice: 1.2, 1.3, 2.1, 2.5, 3.1, 6.3 Letter writing: 3.2

Self-awareness activities: 4.4

Unit 2

2 Listening
1 Emmah would probably agree with statements 1 and 6.

The ways in which Emmah learnt The ways in which Emmah would like

French at school to learn French
At school In France
Written work Pure French Live there
Learning grammar conversations for a couple
by heart Writing essays of months
Working from Learning grammar
textbooks from essays

Learning vocabulary
from phrase books
anti dictionaries

3 Speaking
1 Hesitation: now, let me think
Correcting yourself/rephrasing: | mean; sorry, what 1 meant to say was...; what 1
mean is; how can 1put it?; or rather
Stopping interruptions: hold on; just a minute; 1just wanted to add

Student language
1 It’s about a good teacher.

2 a) |had (a lot) f) she was always trying/she always tried
b) very g) enjoyed
c) I've had h) the class to end
d) self-confident i)y something to someone
e) went j) to be taught/someone to teach it to me

3 This student doesn’t seem to have mastered the use of the following tenses: the
present perfect, the past perfect, the past simple, the past continuous. This might
be because:

The student’s own language may have different uses for the same forms of these

tenses.

The student’s own language may have a different tense system.

The student is unconsciously trying out all these tenses in order to master them
and/or find out which are correctly used.

5 Grammar
1 a) past b) finished ¢c¢) use d)tense e) first f) actions @) past
h) states i) going on/happening/taking place
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7 Reading
3 spot = improvised, unplanned, and on one point
follow-up = leading on from/developing out of something done previously
4 a) to getinto a closed circle
b) to hold a conversation
c) to consult the teacher
d) to play back a recording/a conversation
e) to write up unfamiliar words/a conversation
f) to play through a recording
g) to do remedial teaching

8 Classroom instructions
1 a) very/quite b) practice/activity c) get/split/divide d) give e) have/hold
f) while/as g) want/need h) come

Unit 3

2 Reading
1 He seems to quite like teaching and to enjoy a sense of achievement in his teaching.
He would like another job, though less than before.

Reasons for becoming  Short hours Current teaching  Primary-
a teacher Long holidays job school
Time to set. teacher
up own
business
Non-teaching jobs Designer Problems with Controlling
Set up teaching pupils
handicraft
workshop
Teacher training Post-graduate Pleasures from Better
teaching teaching relationship
course with pupils
First teaching job Small primary Future plans Stay in
school in same school
village

3 Grammar
1 You could use used to in (b) but not would in (a). You could use the past simple
tense in both (a) and (b), though it would not emphasise the shades of meaning
that used to and would do.

2 a) The rule for used to is false. Used to is used to refer to past habitual actions,
states or situations that are no longer true in the present, i.e. it is used to
emphasise the difference between past and present states or habitual actions,

b) The rule for would is true.
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4 Speaking

2

Interest: Really? Did you? Were you? Right,
Sympathy: I can imagine. How awful. That sounds dreadful. Oh dear. That must

have been horrible.
Admiration: How amazing! That must have been really exciting. That sounds

wonderful.

5 Student language

1 They’re talking about past dates which are important to them. For Alberto it is his
eighteenth birthday when his parents gave him a new car, and for Maki it is the
date when she left Japan to come to the UK.

The teacher had asked them each to write down a past date that was important
to them. They were then asked to show their dates to one another. The person who
hadn’t written the date then had to try and remember what they were doing then
and tell their partner. The partner who had written the date then went on to
explain why the date was so important for them.

6 Listening
Clare Edna Dervla Maeve
Boylan O’Brien Murphy Binchy

Their home

environment S /

Their first

memory /
Their family /

Their

relationship

with others / / /

Their pastimes / /

2 Clare Boylan, home environment: urban Dublin; family: two older sisters;

relationship with others: very close to sisters; pastimes: going to the movies, eating
chips.

Edna O’Brien, home environment: a big house that was very beautiful.

Dervla Murphy, relationship with others: didn’t make close childhood friends;
pastimes: riding bike alone; reading outdoors.

Maeve Binchy, first memory: arrival of new sister - great disappointment - would
have preferred a rabbit; relationship with others: her reaction to her mother’s
pregnancy and her sister’s birth.

8 Classroom instructions

1
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a) on b) passage c) pay d)about e) back f)through g)on
h) about i)to j) on



Unit 4
2 Listening

3 a)

b)

c)

d)

€)
Grammar
1 a)

b)

¢) have never asked
2 aT

What their
books
contained

Texts

Questions on
texts

Grammar
exercises

Vocabulary
lists

coursebook
problem
grammar
exercise
communicative

used
have taught

What their
books didn't
contain

Communicative
activities
Dialogues/
conversations
Synonyms
Definitions
Opposites
Gaps
Collocations

f) activity
g) dialogue

h) conversation
i) interSction

j)  synonym

d) didn’t understand 0)

e) asked
f) spoke

Answer key: Unit 4

What they What they
learnt at didn't learn
school at school
About the How to
system of understand
English people
Howto Howto talk
translate texts to English
Information people
about the
political

systems, the
history, and the
geography of
Great Britain
and the USA

k) definition
1) Spposite
m) cass?tte
n) situation

I have always believed
h) has become, wasn’t

b) F: The present perfect tense is used for states or actions that began in the

past and continue in the present or continue to affect the present.

4 Reading

1 To help teachers choose a textbook.
3 The words in the questionnaire were:

syllabus
balance

skills
systematic

attractive
layout

coverage
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Answer key: Unit 5

6 Speaking

Positive Negative
Verb Noun adjective adjective
to suit suitability suitable unsuitable
to attract attraction attractive unattractive
attractiveness
to accept acceptance acceptable unacceptable
acceptability
appropriateness appropriate inappropriate
relevance relevant irrelevant
to balance balance (well) balanced unbalanced
ill-balanced
to use use usable unusable
useful useless
to adapt adaptation adapted unadapted
adaptability adaptable unadaptable
to grade grade graded ungraded
to structure structure (well) structured unstructured

2 Ways of changing the subject

8 Writing

1 a) to conclude: in conclusion, last of all, finally, lastly

b) to sequence ideas: next, firstly, in conclusion, last of all, finally, lastly
c) to make contrasts: on the one hand ... on the other, however

d) to refer to things: as far as X is concerned, with regard to X

e) to join points together: both . . .and, not only . .. but also

9 Classroom instructions
1 a) you/us b) do/doing c) for d) stick/put e)so f) get/have @) OK/clear/all
right h) afterwards/then i) on j) refer/go

Unit 5

2 Reading
1 Possible answer: It’s about touching and its effects in the classroom.
2 The relationship between the teacher and the students.
3 a) watched b) asked «c¢) just/only d) when/as e€) concentration f) decreased
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4 Because it reinforces the pleasure of being praised and praise then becomes more
memorable.

5 A lesson you enjoyed: concentrate, praise, hard-working, Well done!
A lesson you found difficult: disruption, water-throwing, pencil-grabbing, bad
behaviour

3 Grammar

1 The sentences in Group 1 use the present perfect tense to talk about an indefinite
time in the past that leads up to the present.
The sentences in Group 2 talk about events in an unfinished past which leads up to
and includes the present. The events also take place within a specified time frame.

2 The present perfect continuous tense is used for periods of limited duration that
may have continued up to the recent present only. The present perfect is used for
periods of longer duration that are probably still continuing.

4 Student language
1 The student seems to like devising and holding interviews, writing transcripts and

listening to people.

5 Listening
1 They mention (a), (b), (c), (d), (f), and (i).
2 a) introducing an idea/topic: I think (line 2); | think the main thing is (lines 2-3);
| often find that. . . (line 21); the other thing is (lines 37-8); | think it’s also (line
49); another main thing (line 59)
b) drawing conclusions: so (lines 37, 41, 63)
¢) agreeing with someone: yeah (line 9); sure (line 41); right (line 51); mm (line 63)
d) clarifying/expanding on something: when | say ‘fun’ | mean that (line 10);
maybe we could say that (line 14); | don’t mean . .. but I think (lines 17-18);
and also (line 37); | mean (line 58)

8 Classroom instructions
1 a) on b)in/of c)with d)on e)you f)cross g)got h)ones

Unit 6

2 Listening

1 She mentions: pupils/children, colleagues, parents, classes, headmaster, school
inspectors.

2 Headmaster: they hated one another
School inspector: once had an amusing experience when one visited her in her first
job
Parents: thinks they must be involved in their children’s education; tries to involve
them
Classes: works very hard to achieve good class atmosphere
Pupils/children: need firmness to feel safe
Colleagues: objects to colleagues who put a strain on others

3 a) school inspector  d) children
b) children e) herself
c) herself f) colleagues
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3 Grammar
1 a) who, that b) who, that c) that, whom, who, — d) whom e) who
f) who, that g) who, that h) that, who, whom, —
N.B. The use of relative pronouns is an area of the English language in which usage
is changing: that, as well as who, is used to refer to people, and there is a growing
tendency to use who rather than whom after prepositions.
2 i)c,h ii)e ii)a, b,c,fg,h iv)d

5 Reading
1 They are all about feelings and relationships.
2 Text 1: desperation, unhappiness
Text 2: guilt, desperation, anxiety, depression
Text 3: love, pride
Text 4: love, security, pride, admiration
Text 5: love, jealousy

6 Student language

Relationship Female student Male student
Parents 1 1
Boyfriend/girlfriend 2 5

Friends

Neighbours 5 3

Other members of your family 2

8 Classroom instructions
1 a)lI'd b)on c)make d)for e)against/nextto/beside f) on/about
g) us/everybody/everyone/the class/the others h) piece/bit/sheet i) by/on

9 Conclusions
1 Possible answers:
a) to stand up to someone/something b) to be uninvolved in; to have nothing to
do with something c) easygoing/lenient d) to get on badly with someone
e) insecurity f) shame/humility Q) to treat someone/something seriously; to
respect h) calm; ease

Unit 7

2 Reading
1 TD: all of them; TT: 1: a language improvement course, 4: further
qualifications, 5: a methodology course.
3 aTh b)TT ¢)TD d)TD e Tb HTT g TT h)TT
)TD JTT
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Noun

development

training

satisfaction

education

information

support

decision

qualification

dependence

3 Grammar

1 a) tell: Bubbles 2, 4
€) encourage: 6

Verb

develop

train

satisfy

educate

inform

support

decide

qualify

depend

b) advise: 1, 3, 4
f) recommend: 3, 4

Adjective(s)

developed

trained

satisfied

educated

(well) informed

(well) supported
supportive

decided
decisive

qualified

dependent

c) ask: 1,5
g) invite: 5

Answer key: Unit 7

Derived
adjective(s)

undeveloped
underdeveloped

untrained

dissatisfied
unsatisfied
dissatisfactory
unsatisfactory

uneducated

uninformed
ill-informed
misinformed

unsupported
unsupportive

undecided
indecisive

unqualified
underqualified
overqualified

independent

d) suggest: 1, 3, 5, 6
h) warn: 2

2 Sentences written for tell, advise, ask, encourage, invite and warn should be

followed by an object pronoun and the infinitive with to.

Those written for suggest and recommend can follow various patterns (see below).

Possible answers:

« | told her never to shout. /1 advised her to always look relaxed. /1 asked her to
write an article with me. /1encouraged her to think positively. /1 invited her to
come and help me teach my classes. /1warned her never to lose her temper in

class.

« | asked her if she needed a holiday. /1asked her to take a holiday.

= | suggested he should take a break. /1suggested to him that he should take a
break. /1suggested to him to take a break. /1 suggested his taking a break. /
| suggested he took a break.

« | recommended he should apply for a course. /1recommended to him that he
should apply for a course. /1recommended to him to apply for a course. /1
recommended his taking a course. /1recommended he took a course.

3 ask, suggest, recommend
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4 Student language

1 b,c,d,e

2 The writer’s use of layout and paragraphing make the direction of the letter very
clear. Although there are language mistakes, they are not sufficient to block
communication.

3 a) for your kind offer to b) this c) have decided d) meet our needs
e) brush up f) could you come g) arrive at h) if this is inconvenient/isn’t
convenient

6 Speaking

2 a2 b3 c¢2 d1 e1 H1 g3 h2 )3 3

3 Suggestions: Why don’t we ... ? What about. .. ?Shall we ... ? How about. ..
What if we . . . (instead)? Let’s . ..
Preferences: I’d rather . .. ; I think . .. might be more ... ; I'd quite like to ;
I’d much rather not; 1'd prefer . .. ;| think I'd rather . ..

7 Listening

1 a) togetintoa rut: to get stuck in a routine, to fall into a (very) repetitive
pattern
b) automatic: performed unconsciously
¢) mechanical: done without thinking
d) formulaic: following a set form
e) ritual: following an established pattern
f) to lose touch with something: to no longer have an understanding of
g) to refresh: to revive
h) tacit knowledge: what you know instinctively/without realising
2 b) Possible answer: They are central to the talk because they describe
what can happen to one’s teaching and how teacher development can
help change this.
3 a)T b)T T dF T HT gF hT

9 Classroom instructions

1 a) for b) if/whether c¢)in d) Found/Got e)just f)anything g) play
h) false i) against/nextto j) F k) ones

Unit 8
2 Reading
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1 a) Better pupil-teacher relationships; incentives to do well; strict discipline;
relevant punishment; more career information; school to be compulsory.

b) A new, modern school; free choice of subjects; good communication between
pupils and teachers; fair rules.

¢) School hours of 10 to 6; heated classrooms; decent P.E. equipment; under-
standing teachers; abolish R.E. and music; bring in life after school; no school
uniforms; longer break times.

d) Enjoyable, useful subjects which are relevant to outside world; teachers who
treat students respectfully and intelligently and who try to communicate with
them.

2 Good relationships with teachers.



Answer key: Unit 8

3 a) strict punishment/discipline e) lenient punishment/discipline
b) to give a punishment/lines/ f) corporal punishment
incentives g) school uniform/subject/discipline
c) career information h) decent P.E. equipment/relationship
d) academic subject i) pupil-teacher relationship
3 Grammar

1 They are talking about something that might happen.
3 a) had b)were c)didn'tteach d) chose
4 If + the past tense + would + infinitive without to

4 Student language
a) He’s generally quite satisfied with the school, though he’s not too pleased with his
accommodation or with the social activities the school provides.
b) Possible answers:

£)ear Joa-n j

X r its bctcf bfictxusG (Es hot."tkere
isn’t any o~ ketbt& p
/sspit ¢p(c/ asvu* UCihU”er* -fcu~rcad UCettéA 4-or

7 Listening
3 and 4 For Emmah, the characteristics of a good teacher are:

being able to put yourself in the same position as/on the same level as the student /
empathy with the student as someone who needs to have things explained
personality
a basic teaching knowledge
being able to help students rather than order them
kindness
patience
tolerance
pleasure in contact with others
sociability
5 Empathise with your students.
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8 Classroom instructions
1 aydo b)on ¢c¢)from d)can/could e)in f) it/right g) examples

h) of i) about

Unit 9

2 Listening
1 the importance of change in life
3 Possible answers: optimistic, dynamic, positive, determined
6 optimistic, simplistic, r2ckless, sympathetic, romSntic, frustrated, realistic,
det?rmined, positive, hard-he*aded, dynamic, practical, idealistic, conical, cSutious,
resigned, aggrlssive, pessimistic

3 Reading
1 Possible answers: resigned/sympathetic
2 Remembering their past lives.

4 Student language
1 optimistic/positive

Takako Maria
Marriage Wants to get married early Yes - wants marriage
Children Wants one or two Wants four
Work/ Staying at home Staying at home
Staying at home
Social life Wants friend with

children same age

3 Some reasons why Takako and Maria manage to communicate fully:
They seem to:
a) listen attentively and with interest to one another.
b) be willing to understand and try to make sense of one another.
¢) know one another and be good friends.
d) make full use of the linguistic clues they are given.

5 Grammar
a) prediction g) Prediction
b) prediction h) plan/intention
c) certainty iy prediction
d) plan/intention j prediction
g) certainty k) certainty
f) plan/Zintention

2 a) going to

b) will future (N.B. This is commonly used for predictions beginning with
I imagine, | suppose or | think.)
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c) present continuous tense. N.B. It is also possible to use the present simple tense
to talk about personal certainties in the future. The meaning of this tense is
slightly different to that of the present continuous however.

For example: I’'m giving up work next week v | give up work next week.

The present continuous tense is used for future events that are the result of a
present plan or programme. The present simple, however, is used for events
that are predetermined by time/a timetable/the calendar or which are unalter-
able for some reason, i.e. with the present continuous tense the event is viewed
as being under the speaker’s control; with the present simple tense the event is
viewed as being outside the speaker’s control.

8 Classroom instructions
1 a) Right/OK b) do c¢) about d) whether/if e) divide/split/put f) of
gup h)is
2 A possible continuation: ‘Read it and make sure you understand it. If you have any
questions, just ask me. (Pause) OK, now, read the information on the family.
Right, so you’ve got two bits of reading to do; firstly, the background information
and then the information about the family. OK? Right, I’ll just give the sheets out.’

Unit 10

2 Reading
1 Anya is dissatisfied because of the poor pay, the lack of intellectual rewards, the
difficulty of disciplining the children and the lack of resources. Olga is satisfied
because she likes teaching and enjoys the freedom to teach how she wishes.

a) rswdy g) togethby
b) tSaching practice h) unqusSlified
c¢) non-rewSrding i tocSrry 8n with something
d) to keep Stit j toovercame
e) cSlibre k) to be able to affSrd
f) the blsic rate of pSy 17 to des?rve
a) A +probably 0 e) A+O i) 0
b) A f) O N A
c) A ) A+0O
d A+0 h O
3 Grammar

1 Correct:c, d, e
Incorrect: a, b, f. These should read:
a) Job security is as important as good pay.
b) Long holidays are more useful than short working days,
f) Rowdier pupils tend to learn better.

2 aT b)T cF dT
Sentence (c) is false because other spelling changes can be required. If the short
adjective contains a short vowel followed by a single final consonant, then that
consonant doubles in its comparative or superlative form, e.g. thin - thinner, fat -
fatter, hot - hotter.
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5 Listening
1 and 2 Possible answers:

Pupil-staff ratio / 70 staff to &00 students
Each class had/has two members of staff

Teacher development

programmes

Class size / Set at 2S, average 25

School resources / Very good

Holidays

Contact time / Limited according to amount of
marking required

Clerical support / Decent support available

Mixed-ability classes

Cover for absent colleagues /' Not obligatory, and paid
Paid maternity leave

Form-filling / None

Attendance in non-contact hours / Not obligatory

Staff meetings

School buildings / Good quality

Paid lesson preparation time

6 Student language
1 The letter writer is interested in the jobs for EFL teachers.
2 Paragraph 1. no Paragraph 2: yes Paragraph 3: yes
Paragraph 1: the first sentence is inappropriate here.
3 Dear sir: Dear Sir or Madam
by the time: when/at the time
that job ofa teaching: the teaching job/post
I've been teach: I've been teaching
| would appreciate: | would appreciate it/l would be grateful
if you sent me: if you could/would send me
more details: further details
in what concerns: concerning
the payment: payment/the salary
| thank you in anticipation: May | thank you in advance.
Add in: Yours faithfully.

8 Classroom instructions
a) which/what b) stressed c¢) given d) mark e) dot/mark f) on
g) check h) as/when/while i) that/everything
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Unit 11
2 Reading
Time
Teaching 9.15-10.30 am., 10.45 a.m.-12.00 p.m,
1.45-2.15 pm, 2.30-3.00 pm
Preparation 7.30-0.30 am, 6.00-7.00 pm
Meetings 12.30-1.15 pm, 3.30-5.30 pm
Other duties:
Playground duty £>.30-5.45 a.m.
Swimming duties 1.15-1.45 pm
Seeing children go home 3.00-3.30 pm
3 Grammar

1 Possible answers:
a) What time do you start/begin teaching?
b) Did you do any preparation yesterday?
¢) Why do you have parent helpers?
d) When do you do your preparation?
e) Who made you think of teaching?
f) Will you stay in teaching?
2 a) Yes/No questions: auxiliary + subject + infinitive without to
b) Wfc-questions: «/fe-word + auxiliary + subject + infinitive without t0
¢) verbs to be and the modal verbs.
To make questions with these verbs you invert the subject and the verb.

5 Studentlanguage
1 a) They’re talking about stress.
b) They are Swiss and Japanese.
¢) The Swiss speaker is probably a good intermediate student. It’s hard to say
what level the Japanese student is as she doesn’t speak very much, though she
certainly seems to understand what her partner says.
2 Mistakes:
Normally you have moment for relaxing?
Is not very busy in my country.
From last October | haven’t been in my country.
Yes, is stress because | have to study another language.
I was only beginner yet.
I have to study a lot of.
to work is very stress.
You have to answer all telephone.
You have talk with people, write a lot of noisy.
For me work is a stress.
| was secretary.
I took a lot of stress.
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now is a holiday for me.
write a computer!

| worked by insurance.

I had to read a lot of book.

I had to explain a customer about, for example, this insurance or that insurance,

was good, but maybe .. .

| get the chef, the company director, not very good.
| think he don’t like me, and so, ooh, terrible!

7 Listening

1 a) ages b) teaching
2 Group I:b Group 2: a

rlading

number work
science

3rt and crSft
manipulative skills

2

mixed cllss
RecSption and Ye*ar One

3

project work
grSup work
whole-cllss work
individual work

8 Classroom instructions

c) ways
Group 3: ¢

e) preparation
Group 5: d

d) activities
Group 4: e

4

Organising gro*ups

getting the apparatus ready

making pa*ints and glue

working in the Evening
and at week?nds

5

ass?mbly
group activities
stSry times

P.E. times
music times

d) columns e)each f)in g)got h) tell

1 a) some b) in  ¢) out/you
i) boxes j) By k) can/could/would
Unit 12
2 Reading
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1 Possible answers: her orderliness, regular attendance, appearance, clean smell,
daily cuddles, interest in him, ability to listen
2 gentle, affectionate, dedicated, reliable, clean, ordered

3 gentleness reliability
cheerfulness cleanliness
affection orderliness
sentimentality liveliness
dedication

4 Possible answers: insecure, affectionate, sensitive



Answer key: Unit 12

3 Grammar
1 a) she had not/hadn’t been sweet-smelling.
b) she had/she’d paid him less attention.
¢) she had not/hadn’t loved teaching so much.
d) she had/she’d behaved less reliably.
e) she had not/hadn’t looked like a giraffe.
3¢

4 Listening
2 behaviour, personality
3 Behaviour: nervous, eye contact, to fiddle with something, to grab a chair
Quialifications: a diploma, a degree
Personality: outgoing, ability to reflect

Qualifications

Inexperienced Experienced

Behaviour people people Personality
Not nervous University University Open
all the time degree degree Outgoing
Makes eye Basic EFL Advanced EFL Enthusiastic
contact qualification qualification Can talk intelligently
Possible master’s about their
degree in applied experiences and
linguistics hopes

Able to reflect

6 Student language
1 a) The kinds of people they like and dislike.
b) tenses, articles, word order, singulars and plurals, sentence formation
2 Examples:
Tenses: now | study English; everybody don’t come
Pronunciation: sounds r for | (Engrand, crassroom); d for r (deserved)
Avrticles: teacher is very kind; my classmate sometime go to restaurant
Word order: | think here there is everybody is very friendly/1 dislike person
... don’t keep promise person
Singulars and plurals: everyone help you
Sentence formation: If you are someone don’t keep promise; | think
everybody here is very friendlier as every, everyone help you

8 Classroom instructions
1 a)to b) what c)through d) ones e) which/that/—
f) against/next to/beside @) in  h) So i) number
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Unit 13

Unit 13
2 Reading
2 a) Daniel: objectionable, appealing, hurt, troublesome, unloved, angry, attention-
seeking, caught in a vicious circle
b) His brother: better behaved
c) His mother: divorced
3 a) aggressive, objectionable, appealing
b) aggressive, jealous
c) jealousy of his brother, possibly his parents’ divorce and/or his mother’s
behaviour
d) a mixture of giving him attention by talking to him or by reprimanding him
3 Grammar
la) — b)— <c¢)the d)the e) The f)the g)the h)the i)—
j) The k)the 1)The m)the n)The o)the p)— q)the r) —
s) the

2 a) specific b) already c) unique d) unspecified e) general

4 Speaking
2 Possible answers: To my mind . .. My view is ... In my opinion . . .
It seems to me that. ..

5 Listening
4 a), c), ), ), k), n)
5 The order suggested for these responses in the original article was as follows:

1

© 00 ~NOoO OB wbN

o
N RO

13

pausing

looking

pointing

naming

naming, pointing and looking

guiet private word (friendly or unfriendly)

restraining touch

specific prohibition (with or without sarcasm, smile, hostility or glee)
specific prohibition with unnamed (mysterious) sanction

public telling off/putting down

shouting

actual punishment, immediate or deferred, e.g. removal from room,
detention, extra work, lines, letter home, sent to more senior staff
class punishment

6 Student language
1 < have a personal interest in students as human beings

be well prepared
be able to convey to students what he/she knows

choose the most appropriate teaching methods

be familiar with technological aids
have good time management skills

8 Classroom instructions
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1

a) have b) on/about c) checking/correcting/looking at d) in e) with

g) about/over h) on i) on/about j) everyone/body

f) case
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Unit 14
2 Listening
Who are... ? Girls Boys
faster sometimes
cleverer sometimes
stronger /
nicer
more talkative /
gentler /

better behaved

2 He’s five-and-three-quarters; he normally plays with boys; some of his friends are
Thomas, Jamie, Guy, Sam and Harry.

3 a) He likes boys best. He’s a boy.

b) Boys can’t have babies, girls can; there aren’t many ‘lady police’.
¢) They do the most powerful fighting.
d) Because they’re nicer and won't fight.

4 He can’t pronounce /i/: he uses wWhy for because (‘Why God made it like that,
didn’t he?’); he makes a mistake with countables and uncountables (‘not much lady
polices’); he makes mistakes with a comparative (‘dangerouser’); and a superlative
(‘powerfullest’) adjective.

3 Grammar
1 Tag questions with a rising intonation. The most common grammatical pattern for
tag questions is to put negative tags on positive statements, e.g. It’s raining, isn’t it?
and positive tags on negative statements, e.g. It isn’t raining, is it?

Another type of tag question is one in which the statement and the tag question
are either both positive or both negative, e.g. It’s raining, is it?, So it isn’t done,
isn’t it? The function of this type of tag question is different from the more
common one. The function of tag questions is normally to check/seek confirma-
tion. This second type of tag question expresses a conclusion that the speaker has
come to by judging the situation.

4 Possible answers:
She wanted to know the names of his friends/what his friends’ names were/are.
the people he plays/played with,
if/whether girls or boys were faster/cleverer, etc.
To make indirect questions you add a question verb (e.g. to ask, want to know,
etc.) to a statement. This means that the question form in the original direct speech
disappears, e.g. ‘Where is he?’ he asked becomes He asked where he is/was.

In indirect questions you may also change the tense of the original question into
a tense one step further into the past, e.g. the present tense into the past tense, or
the past tense into the past perfect tense. Whether you change the tense or not
depends on whether the state/event it refers to is still ongoing or not. If it is still
ongoing you have the choice of changing or not changing the tense: e.g. She asked
Timothy what his name is/was. If the state/event is no longer ongoing then the
tense must change: e.g. He asked her where she had been the day before.
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If the question in direct speech is a yes/no question, i.e. one introduced by an
auxiliary rather than a wh- question, then you have to insert if or whether into the
indirect question, e.g. ‘Are you coming?’ she asked becomes She asked if/whether |
was coming. N.B. Whether tends to be more formal than if.

5 Student language

Italian Japanese
male student female student
Adjectives for males strong strong
hard-working
Adjectives for females sweet kind
careful  beautiful
Adjectives for both loving intelligent hard-working
shy logical beautiful

6 Reading
1 The original title for this article was ‘Sexism in the schoolhouse’. This may not be
the best title!
3 a) 1 Boys get all the attention.
2 Boys are asked to participate in everything.
Teachers call on boys much more often in elementary schools.
Teachers encourage boys more.
There is remedial teaching of reading for boys while there is no
remedial maths teaching for girls.
Boys aren’t penalised for calling out answers, whereas girls are.
7 The classroom presents a competitive model of learning which suits
boys.
8 There is rising tolerance of male students’ sexual harassment of
female students.
b) Girls (1) show less confidence in their abilities, (2) have higher
expectations of failure and (3) have more modest aspirations.
¢) 1 Incorporating gender awareness into teacher training and classroom reviews.
2 Encouraging girls to participate more in maths and science.
3 Single-sex schools or sex segregation at crucial points in a girl’s
development.

g~ w

»

8 Classroom instructions
1 a) with b) blanks/gaps c) corresponds d) fill e) explain f) guess
g) have h) for i) pairs/groups j) about k) hand/give
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Unit 15

1 Starter activities
1 1 watching television 2 computer games

Answer key: Unit 15

3 knitting 4 fishing

5 playing chess 6 photography 7 playing the guitar 8 walking 9 reading

10 drinking/having coffee

2 Listening

1 See chart below.

What free time is for

Vanessa doing what you can't do at
work, relaxing, having fun,
sleeping, doing exercise,

winding down

Rod indulging yourself

Derek doing what you can't do at
work, mixing with people
you want to mix with,
being yourself, relaxing,
having projects

Sue time for yourself, away from
work and duties

4 Reading
2 Possible answer: . . . works hard at relaxing.

What lactually do in
my free time

playing the guitar, playing the piano,
playing squash,reading, improving
computer skills

cooking, entertaining,
sitting outside drinking and
chatting

studying Danish and English
grammar, playing the guitar,
working out at the gym

domestic chores, gardening,
swimming, tennis, reading,
being outdoors, going for
walks

3 a) stressful b) guilty c) help d) stress, health, relationships

e) addicted, effort f) personal

4 Stress: to push yourself, intensive, to get to you, punishing, fast-paced, effort
Free time: relaxation, contemplative, time off, leisure, recreation

5 Grammar

1 a) needto b) needn’t c) ought to, should d) ought not to, shouldn’t

e) may f) must, have to g) mustn’t
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6 Student language
1 They both like skiing, but the woman also likes dancing, swimming, scuba diving
and cooking, whereas the man likes tennis and being at home and with friends.
2 The man mispronounces favourite, Japan, skiing, mountains, months,
lazybones, you.
The woman mispronounces scuba, hobby, Spain.

7 Speaking
2 They are all used to link arguments.

8 Classroom instructions
1 a) find/see b) all c) thing/step d) through/all e) that f) another
g) compare/see/discuss h) change
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