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This course is about becoming a teacher. If this were a traditional 
teacher-training course, you would listen to lectures and read articles 
about the theory and practice of teaching. This is not a traditional 
teacher-training course. In this course, you will spend most of your 
time taking part in activities with your classmates. Through these 
activities, you will learn how to think what good teachers think, feel 
what good English teachers feel, and do what good teachers do.

The Process
You will experience. You will expei'ience meaningful language 

learning activities as if you were a language student. Before you can 
know how to teach language elTectively, you should know how it 
feels to learn language effectively,

You will reflect on your experience. You will think about your 
leaming experience. You will think about how it was a good 
experience or not a good experience. You will think about whether or 
not it was an effective way to leam language. You will share your 
thoughts with your classmates and your instructor.

You will conceptualize. To conceptualize means to think and 
create ideas in your mind. As you reflect on your experience, talk 
about it, write about it, maybe even draw pictures or diagrams about 
it — these activities will help you construct your own ideas about 
effective language leaming and teaching.

You will apply and practice. You will observe other language 
learning experiences and apply the concepts you have learned to 
them. You will also create teaching materials and do practice 
teaching. You will also apply the concepts you have learned to 
creating language learning experiences for your classmates and others 
because the best way to know what it means to be a teacher is to teach. 
Your own experience will he your best teacher.

'•■■--J'

'■'The process of becoming a teacher is a cycle.
During this course, you will circle this cycle many times. When 

you finish, you will begin to know, think, feel and do as good teachers 
know, think, feel and do.
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I il« < tillinil
I lui |ii(i( ttrii'aiiiiii)', lo lio 11 teacher is built on a methodology 

III I (iiy(iii{i(' ii'iK imij',. wliirli in liini is built oil a conception of 
litniiiinjtc \ nil ( iin lliiiik (tf il ii'i a pyr.'iiniil,

IvinlMi'ii
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'I'cili lllllll 
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WIiHl is In (his coiirso, language is “a system of
\< ibal svnibols lluit evolves individually and collectively through the 
iiili'i.u'lioii.s ijfiis users.”

I aiHMiaj'A! is verbal symbols. Verbal symbols represent meaning 
III iht' iiiiiul.s of speakers, hsteners, readers, and writers. Verbal 
‘.\'iiiI)oIn ilo not represent things; they represent ideas about tilings. 
WI- (.•oiniimnicate effectively to the degree tliat our listeners or readers



know the things we axe talking about and _ , , , , ,
• > 1 I ' earners should leam tohave the same ideas about them.

Language changes over time. The I an- the. same methodology that 
guage that you are using today is different Stvdents leam to use language. 
from the language used by your great- •"■ —
grandparents, which is different from the language used two hundred 
years ago. Because each of us has different ideas of things, every time 
we use Imiguage with others our language changes their use of language 
and their language changes our use of language. Over time, small 
changes add up to big changes in how language is formed and used.

How is language taught? This course has adopted the 
communicative approach to teaching language. It is not the only way 
to leam and teach language, but it is one that is aimed at helping 
people leam how to use their new language in daily life.

In the past, educated people often learned language so they could 
read literary masterpieces in other languages. They also thought that 
grammar was the most important aspect of language. This resulted in 
what is called the “grammar-translation” method of leaming 
language. Now, people need to learn language for daily 
communication, and we know that leaming vocabulary and the 
practical use of language are at least as important as leaming 
grammar. Tlierefore, we have adopted an approach that best fits the 
reasons people need to leam a foreign language today.

How are language teachers taught? This course is based on the 
premise that teachers should leam how to teach language through the 
same methodology that students leam how to use language. This 
brings us back to the cycle described above. Many of the activities 
that you will engage in as you leam how to teach are the same types 
of activities you will engage your students in as they leam how to use 
language. Through them, you will learn how to feel, think, and do as 
good teachers think, feel, and do.

Conclusion
As you study, think about how language, language teaching, and 

teacher training are all connected. Think about how the activities that 
you engage in can be used or adapted to various ages of students, 
especially younger learners. Finally, think about how you can help 
other teachers become better teachers and leamers.
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LANGUAGE



UKH A:i.anguage

O bje c tiv e
In this unit, you explore the nature of hnguistic meaning.

K e y  T er m s
pragmatic meaning, semantic meaning, schematic knowledge, 
systemic knowledge

K ey  C o n c epts
8-̂  A word represents a concept, not an object; this is its 
semantic meaning.
9-* A word refers to an object (which can be a concept); this is 
its pragmatic meaning.
a-* Each person’s concepts are unique.
8-. Each person’s concepts, while unique, share many 
similarities with others.
8-r Experience in the real world using language and interactions 
with others in the same language community shape our ideas and 
the language used to represent them.
8-- Both knowledge of language and knowledge of the world are 
necessary to fully understand language use.

10



Unit A .Coiitmí.-,

Al livily I I Preview 12
N (Ml lost your own ideas ofthe concepts presented in this

mill

Aclivity 2 I Draw a flower 12
Yon learn that a word represents a concept, not an object, 

iiiid iliiil cacIi person’s concepts are unique.

Ai’livily 3 I Draw anotiier flower 13
 ̂<)ll loai n tliat language changes through interaction among

I Is users.

Aclivily 4 I IMeatiiiig 14
You see (luit lor words to liavo nioiuiiiip, both the semantic 
I'oncopl and pragmatic lolcrcnco imisl be known.

Aclivily 5 I I’wo types of knowledge 16
You understand that in order to construct language, both 
Nvsli'inic knowledge (linguistic knowledge) and schematic 
kiiowli'di>e (knowledge ol'llic world) arc necessary.

Ai livily () I Review 17
N on it'viow llie ideas you discussed in Aclivity I tuid discover 
wlu'ilu-i your ideas, and llius llio liiii|’unge that represents 
llii'iii. h.ivo boon I'haiij’od IhiourJi y<Mii mieraclions with the 
iiiiiii'iiiiK in ilii'. iinii

11



Activity 1 1 Preview
Objective.'You will test your own ideas o f the concepts presented 

in this unit.
Reflect
1. Whai; do you think about the following ideas? Are they true? 

Partly true? Wholly false? Discuss these ideas with your peers. ^  
Take notes on their answers and yours.

a. The meaning of the word house is a real house.
b. Every time you use English with your friends you are 

changing how they use English.
c. Poets, novelists, and other wiiters have the greatest influence 

on language change.
d. Knowledge of the world -  culture, science, politics, art, 

sports, etc. — can be as important for understanding language as 
knowing the language itself

e. A complete knowledge of linguistics is all a person needs in 
order to be a good teacher of language use.

Activity 2 |Draw a flower
Objective.'You will learn that a word represents a concept, not an 

object, and that each person’s concepts are unique.
Experience.
1. Draw a flower. Do NOT look at anybody else’s drawing.
2. Describe a flower in words. Describe its appearance and other 

ideas you have about it. Just write sentences about it. You should of 
course try to write in English, but if you can’t think of words, you 
may mix in words from your own language. Once again, do NOT read 
or look at the papers of others.

3. After you have finished your drawing and writing, sign your 
name by your drawing and under your writing. When your trainer 
tells you, exchange your drawing and writing with the drawing and 
writing of one of your peers. Note the ones you liked the most. Note 
the similarities and differences between your flower and the ones you 
liked, ®

12



Ueflect. <ss>illy
'1 Wlinl leatures or shapes or aspects of flowers are different in 

iIk' (hawing luiii the writing of you and your peer? Take notes and hst 
ihi'ni hi.ilow.

5. What features or shapes or aspects of flowers are similar in 
the drawing and the writing of you and your peer? Take notes and hst 
Iliem below.

Conceptualize.
6. What does the existence of differences in the drawings tell 

you about your and your peers’ ideas of what a flower is? Write your 
answer in the space below.

7. What does the existence of similarities in the drawings tell 
you «bout your and your peers’ ideas of what a flower is? Write your 
iinswoi in llic space below.

Activity 3 I Draw another flower
Ohjective:You will ¡earn that language changes through 

interaction among its users.
Experience.
I. Choose two features (stem, petals, size, shape, tirrangement of 

pai l.s, olc.) of (wo others’ drawings and,in your notebook, try to draw 
thorn exactly as the other persons drew them.

Person I. Feature 1 Person 1, Feature 2

Person 2, Feature 1 Person 2, Feature 2

2. Think about others’ flowers, both the ones you tried to copy 
and others that you liked. How ai'e they different from yours? Make 
some notes below. ^

13



3. Draw a flower again. While drawing a flowerin your 
notebook, think about the flowers of others, especially the ones you 
admired.

Reflect.
4. Now, look back at the flower you drew in Activit>' 2. Is your 

second flov/er different from the first? What features changed 
because of your viewing of others’ flowers? Write your answer 
below.

5. Does the change in your drawing indicate a change in your 
concept represented by the word

Conceptualize.
6. What does this activity indicate about how language changes?

y
1. Multiple choice question: According to a recent article in the 

New York 7»/es(Quenca 2012), which group is leading many 
changes in American English now? Choose one.

a. adult men f. young men (teen through
b. computer programmers late 20s)
c. language teachers ¡x-ets ind
ii profeshuis oi- hnguisliC'5 h. TV comedy writers
e. young women (teen i. hip-hop artists
through late 20s) j. Internet gamers

8. Can you think of examples of language that is used in 
everyday Uzbek or Russian that is not considered standard or correct? 
Write some examplesin your notebook. Do you think these changes 
someday could become standard Uzbek or Russian?

Activity 4 I Meaning
Objective:You will see thiit for words to have meaning both the 

semantic concept and pragmatic reference must be known.
Experience. Reflect
1. Read this sentence.

14



This Operation is 
repeated twice,

’ I )o you know the nieaning of all of tlie words in tl)is sentence?
r A re (he words in grammatical order?
I I )(> you therefore understand its meaning?
•' I'ill III the blank in the sentence below,________________ _

'Ihis Operation is repeated twice so that,.,

0, Ask your peers for their answers. Why do you all have 
(liribrcnt answers?

7 Whnt i,s the answer‘d Read the paragraphs below to find out.
Whijo Ihc W ii t e r  is boiling in the big teapot, put the tea leaves 

ill thesiiuill t(.';i)>ot andaddasmall quantil;^'^ofthe boiling water in 
o r d e r  lo clean the leaves. After that, pour more ofthe boiling water 
into the small teapot and put it on the embers to boil slo-̂ ív̂ y. 
Meanwhile, pul sugar and ro.int in the large glass. After the tea in
11 u,i sirial I teapot has been brewing for 10 to 15 minutes, pour some 
iiiio ihe glass with mint and sugar in it. Pour this first taste into the 
.■;iii;ill tea glasses and seive it with roasted nuts.

This operation is repeated twice, so that everycme has three 
MU,ill glasses of tea The aim of -fljis method o f preparing tea is to 
kotip the good llavor of tea and to have different tastes because the 
I'll si inoiiihrul slioiild be more concentrated than the second and 
timd I Ih>p>' you rii)oy otir local tea preparation. I am glad to invite 
s on till h-;i .iiiil I <.ii\ iviiihtv .nouiul the palm trees in the desert.

S Ni)W' i i l l  I I I  tho b h iiik  I I I  llic  seiitcnco fro m  before

P h is  opera tion  is  repeated tw ice  so Ihat

What do the words “this operation” refer to? Write your 
answer below,

( oiiceptualize.
10, What does the preceding suggest about language meaning?
11, The words “this operation” are general and vague. You did 

not know their meaning until they were put into a linguistic context

15



to make them more specific. How could actions in the first paragraph 
be made even more meaningful?

Apply.
12. What does do the ideas you’ve learned imply about language 

teaching? For example, when you teach vocabulary, how can you 
help your students understand and remember the words they are 
supposed to bd leaming? Discuss Ihis and w'rite notes here.

Activity 5 jTwo types of knowledge
Objective: You will understand that in order to construct 

language, both systemic knowledge(linguistic knowledge) and 
schematic know ledge (know ledge o f the world) are necessary.

Experience.
1. Twfo texts about tea ceremonies are given below. Fill in the 

blanks with words or phrases that complete the meaning. ^ _____
Text 1
The person preparing tea in my region, usually a 

____________ , puts green tea (imported from China) in one
of the teapots and fresh____________ leaves in the other. The
kettle is used to boil water. He puts a small quantity of boiling 
water in the first teapot to clean the green tea leaves, then
__________ _______ .____________puts more hot water in the

teapot and boils it again with the green tea. Then, he pours this tea
in the second teapot, which contains the ____________ . To
_______________ the tea, __________ pours from the second
teapot into tlie large glass, which contains_____________ . He
must hold the teapot_________ _____ _ the glass so that the
__________ hot tea melts the_______ ______ rapidly. When the
___________ solution is ready, it is poured into tea glasses. This
is “the first cup”.

Text 2
Tea is the staple drink of Central Asia, and

(tea houses) can be found almost everywhere in 

16



ll/.lxikislan, ('nil of old____________ chatting the afternoon away
with il pol of tea in the shade. In every Uzbek house a guest is
ill ways olTered a _________ (a small bowl) of aromatic green tea.
riio tea from th e _________ __ (teapot) that has just been filled
w i I h boi I ing water to brew is poured into the and returned
lliioo times. The first returning is called "______ ", the second
" " and only after the third time does it become "______"
III lea Only in this way all the aroma and flavor of the tea is 
holiovotl to emerge. As a token of respect for the guest, the host
mis only_____- _____ of the__________ , and then, putting his
right luuid to his heart, with his left hand holds out the teapot to
the guest. At the same time fresh, flat, round Uzbek________ is
soi'vocl.

Reflect,
2, Which text was easier to complete? Why?
3. Wliat k ind of knowledge helped you to complete the texts?
Conceptualize.
4, What knowledge do we need to have in order to construct 

moaning from texts and construct meaning in texts?
Apply.
5. What implications does this exercise have for the way you 

will learn and teach English?

Ai'livily (> I R o v ic w
(Hfjfiihr;)Oil will vi'vii’w the ideas you discussed in Activity 1 

lhi\i‘ lihiiii'.i'd iiihl iliscDwr u'licllicr their ideas, and thus the 
liiny,iiiiy,i' thill ivpivscnts them, haw Ih'cii changed through your 
interactions w ith the materials in this unit.

Reflect.
1. What do you think now about the following ideas? Have your 

itli'a-: changed through your interactions with materials in this unit, 
vtMii mslructor, and your peers?

2. Discuss these ideas with your peers. Take notes on changes in 
your knowledge and ideas. ^

a. The meaning of the word house is a real house.

"  T e r M T M M "



b. Every time you use English with your friends you are 
changing how they use Enghsh.

c. Poets, novehsts, and other witers have the greatest influence 
on language change.

d. Knowledge of the world -- culture, science, politics, art, 
sports, etc. — can be as important for understanding language as 
knowing the language itself

e. A complete knowledge of linguistics is all a person needs in 
order to be a good teacher of language use.

18
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tMTB|Phötiology

Obje c tiv e
In this unit, you acquire awareness of the sound system of English 
from a communicative point of view.

K ey  T erm s
consonant, intonation, minimal pairs, phonology, phoneme, 
pitch, prominence, prosodic stress, rhythm, sense (tone) unit, 
sound symbol, stress, supra-segmental units, syllable, vowel

K ey  Co n c epts
9~T Understandable language depends on pronouncing the right 

number of syllables and placing stress on the correct syllables.
»-T Stress in words and sentences consists of raising the pitch of 

the voice on stressed syllables.
8̂  Sense or tone units ai'c units of meaning in sentences.

Speakers indicate oral commas and full stops through lowered 
intonation at the ends of grammatical phrases and sentences.
8-- The stressed syllables of the most important v/ords in a 
sentence have the highest pitch.
9-> Words are perceived as important because they introduce new 

information, present contrasting facts or ideas, or add emphasis 
to ideas already introduced -- or any combination of the above.
8-T Changing the stressed word in a sentence can create different 

implications.
Intonation can express a variety ideas and feelings: Even 

though the words are identical, the meaning of the utterance can 
be very different.
8-r Changing the stressed syllable can sometimes change a 
word’s part of speech.
0-* Learning the English phonemic system can increase 
awareness of individual English sounds.

Activity 1 ! W hat do you know?
You evaluate your knowledge of English phonology.

20



Si |и ||\ 'I Syllal»l(>s muí stress 22
N mt I.чип In  ili'.iiiit’uish syllables and primai-y and secondary 
ii«' • III I iii'jisli words.

Vi ii\ ilv ' I I'lirjisiiiK and iiitonation 24
N nil k'lim iiboiil phi¡I,sill,I- ;ind sentence intonation in spoken 
I lU'h' h

\i liv I lv  I I liMoiiJitioii and iueaiiiiiji>; 26
N (III k'liiii iilioiil ihc comn uin ic at ive  roles  o f  sentence  
iiiiniiaiioii ill spoken  lii iglish.

Ac l ivi lv   ̂ I l iU o i i a l i on  a n d  c o h l r a s t  ■ 28
N Oil si'i' h o w  i'htiii.!'.iii,i’, tl)o ii i lonatioii  o f  a w or d  in a sent enc e '
I'iiii soiul, by coiiliitsl, II iliribieni message. '

Aclivily () I liUoiiatioii and feeling , 29
\'oii sec how intonation varies according to feelings and 
(.Miiolioiis.

.'\rlivity 7 I Stress interchange 31
N'oii SCO that the same words should be stressed differently 
(loponding on their part of speech.

Activity 8 I Sound symbols . rf i 32
You bocoino aware of the international phonetic alphabet 
(IPA) and ihi' roladonships between English soimds and IPA
'.S'lnhnl’,
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Activity 1 I W hat do you know?
ObJective:You will evaluate your knowledge o f English 

phonology.
Reflect.
Are the following statements true or false?
1. You can change the meaning of a sentence by changing the 

intonation of individual words. '
2. In statements of fact, English is usually spoken witF a level 

tone of voice.
3. Stress normally falls on the last syllable of English words.
4. There is only one stressed syllable in all English words.
5. English is spoken as it is Vvritten.
6. There are more sounds than letters in English.
7. A change in stress can change the grammatical function of a 

word.
8. The stressed syllable of the most important word in a sentence 

has the highest pitch.
P. You could get someone expelled from university by raising 

the pitch of your voice on a single word.

Activity 2 I Syllables and stress
Ohjective:You will learn to distinguish syllables and primary and 

secondary stress in words.

Experience. Reflect.
1. Listen to the following words one at a time. Your trainer 

vnll play the list more than once. Just listen the first time. The second 
time you listen, write the number of syllables you hear in each word 
after the letter. The third time, you will hear the answer first and the 
word again.O

ii; Wi
b. h m.

c. i. n

m J-
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k,

<1
Pv

I c.ifii I I I  voiii mslriiclor dictate the words. Write them in the
111 iiiK’. i I m i v c o i  I I I  votii nolcbooks.

( llfli
I lliiu wiiiilil viiii ilivuli' iho worils above into syllables? Where 

\Miiilil \ iMi iliv iiji' ilifiir' ( 'nil you cicnic some rules foryourself to help
VlMI '

I l)iir(.'K'iil liiiigiiiigos divide words into syllables differently 
I losv tki llll' nilos clilTcr in your language(s) from

 ̂ Wli;ii IS "siress” in words?
(1 III muh ol‘ Ihoso words, which syllable has the greatest 

| l l ' 0 l l l i n c i l < ' < * ?

7. Are ihtM'o imy rules lor syllable prominence in English? Can 
you rornnilalc a ‘'rule of thumb” to help you?

Apply.
8. Listen to the following words and write down the number of 

syllables and the stressed syllable. For example^ friendly has two 
.syllables and the first .syllable is stressed, so write 2/1 NOTE- Some 
words have two primaiy stresses. Which are they?

Syllables ami stress #2

W i l l ' d ........................... W o r d
i / $ t r e $ s c i c i 2

llR-l|'lly 2/1 graduation
(liffoivni vocabulaiy
d'dfisnian illogical
lOlintgO personality
pitlUH'IOI absentminded
1 i>lll|niln programmer
|ihnlor,llipll hard-working
cxiiinino systematic
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triding development
since! c good-looking
merciful anniversaiy
¡^liable timetable

plagiarismresemble

9. How are the words in the third column different from the first 
column?

10. in the third column, if you were to stress an additional 
syllable, which one would it be? For example, the word graduation 
has four syllables and the third one is stressed (4/3). The first syllable 
is also stressed but it is less prominent than the third syllable, so you 
write 4/3/1. Listen to the recording aeain and add the number of the 
secondarily stressed syllable.

IL  Wliich is the most common pattem in each column? What 
similarities do you see in the words with the same pattem?

Activity 3 I Phrasing and iintooaiion

Objective.'You will leam about phrasing and sentence intonation 
in spoken English.

Experience. Reflect.
1 . Listen to this sentence. ©

Phrasing and intonatiftn # i
This is the newest one 

in the store.
a. On which syllables does the speaker’s voice rise?
b. What happens to the speaker’s voice at the end of the 

sentence?
c. Grammatically, how is the information organized? How 

many phrasal units are there?
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cl. Docs the rise and fall in the speaker’s voice match the 
nusaning and grammar of the sentence?

2. I Jstcn to another sentence. 9

IMirasing and intonation #2
The cat outside is waiting for 

a handout.
il < )n whirl) syllables docs ihe speaker’s voice rise?
I). I low arc (he words organized phonologically? That is, how 

many j)hrasal units arc there?
c. What iiappcns to the speaker’s voice at the end of the 

senlcncc?
(1. I )ocs Ihc rise and fall in the speaker’s voice match the 

Micaiiing aiiil |i>,i'aminar oflhc sentence?
?i. Mstciii Id a (liird sentence. W

Phrasing and intonation #3
In a way, it’s not vvhat I 

expected.
a. On which syllables does the speaker’s voice rise?
b. How are the words organized phonologically? That is, how 

many phrasal units are there?
c. What happens to the speaker’s voice at the end of the 

sentence?
d. What happens to the speaker’s voice after the word way?
4. Listen to a fourth sentence.

Phrasing and intonation #4______________
I wanted to thank her, but she left 

before I got the chance.
II. ()n which syllables does the speaker’s voice rise?
It How arc the words organized phonologically? That is, how 

iiiMiiy |)lir!isal units are there?
r Docs the rise and fall in the speaker’s voice match the 

mcMiiiiiH and grammar ofthe sentence?
25



d. What happens to the speaker’s voice at the end o f the 
sentence?

e. What happens to the speaker’s voice after the word herl
5. What happens to the voice at the ends of statements in 

English? In other words, how do you signal a full-stop with your 
voice? How do you signal the ends of sentences in your language?

6. How do speakers signal commas in English? How do you 
signal commas or other punctuation in your language?

NOTE: The stressed syllable in each of these phrases is called the 
topic syllable. Information is organized around the topic syllable. 
The information organized around the topic syllable is a sense unit 
or tone unit

Activity 4 I Intonation and meaning
Objective:You will learn about the communicative role o f 

sentence intonation in spoken English.

Experience,
1. English uses voice intonation to indicate stress. Mark ‘ the 

syllable with the highest pitch in each sentence,

Intonation and meaning #1

A: So, what about you? Do you eat a lot of 
chocolate?
B: All that cocoa butter and sugar makes me 
fat, so I don’t. You’re slim, so I guess you 
don’t either.
A: Well, actually I do eat a lot of chocolate. 
And ice-cream.
B: Lucky you!

Reflect.
2. Which syllables were stressed?
3. Was all of the word chocolate stressed? Or just one syllable?
4. Why were the syllables stressed?
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i I'lh I
\\ h f  ilir wdkIn i iicaii i i iglul? 'I'o l eam  this,  answe r  the  

................... I .|ii> .iinii’, |iiisc(l hy your trainer. Write the answers ,  y

I \\ Ihii iiIhiiiI iIu' wdrtls ¡('(’-crea m , c o c o a  b u tte r , su g a r?
\N It t i l l  ■ i I h ' I i  I l l ' l l  i i u M i ( i t ) i i 7

I \Miiii III..... I ihr iili'ii iiml ll iose tilings ma ke  her fat? O r  that
It .1... It..I . .ii .1 liii III I liiii itliilc'V Were those ideas
n i l  Ml |l .III .1 I II |. .| I '

I '..I »vliiti I' Mill II iiNitn (lull ( i iesf (xirlic-ular word s  aré 
iiii|ii.i jiiiii '
I w lull iiliiiiii ilii wni i l  )v»;/V Is I'fJHuew information?
| .  ’... >'li\ »>.1 III! vvi HI I I'll»/'ilrcsiiccl SCI ma ny  t imes?
I • ... nil,III ilii It II ,itit ilmi ilit'M’ pniliciilnr word s  wer e
iiiijI.iii.iiii
I U h.ii iilii.Ill lilt HiHil i/ti? Wii’i II HiiininuUiciilly necessary? 
I 11..I . II |iiiiviili iii'w liilKiiiiiillon (II eontrnsi?
I . ' . I I  \\ ll\ Wil', II ’illCiM-llV
I 'ill u li.ii l‘. II lliliil m-hmiii Hull piirlk'iiliir words  lu'c
llll|i.i| lilHl '

Ii ; ' .iiniiiiiii I, I li\ 1 11111||||'11|1ц llu'4(‘ntc*iu'c;s;
■ t l l l f  .III '.Mil syiillilloN o MIk*____________________  words

III .1 I n il III I liiiVf III«’ ____________________  .
I. \V'.ii.l' lllf impiiiimil lor tliree reasons: T h ey  introduce  

iiiliH luiiiinii. ilu'y pres ent __________ , or they  add.
l/7</l
' I I It II III l l l f  i i 'n i id i i iH  " I  i l ' i '  f ' l 'o r l d ia logue tw ic e  and 

i i i i i i l '  t i l l  l l i i l iU 's  w ilh  (Ik - l i ip jie s l p itch.

liittMiiidoinind niemiin^ # 2 ___ ________ ________
\  I l i i i vnr i  '.fiMi you  Ibr ages !  Where on  earth hav e  y o u  been?  

M I i I jtf.l 1 niiio Iroin Italy. R o m e  has a  lot o f  a m az i ng  
.t nl|tliiif'. ,  you know.  Hav e  y ou  seen  them?
A N il,  hut I 'd  like  to.
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Practice the two dialogues below with a partner. Decide which 
information is new, contrasted, or emphasized. Act it out, switch 
sides, and act it out again. Look at the dialogue one more time, and 
interpret it differently. Act it out again.

Intonation and meaning #3

A: Have we got enough fruit for the party? 
B: Well, we’ve got apples, oranges, and 
peaches, but we don’t have bananas.
A: Could you run to the store and get some, 
please?

Intonation and meaning #4

A: What is the capital of Denmark?
B: I don’t know. What is the capital of 
Denmark?
A; it’s Copenhagen.

Activity 5 I Intonation and contrast
Objective.'You will see how changing the intonation o f  a word in 

a sentence can send, by contrast, a different message.
Experience.
1. Listen to the speaker of the following sentences. Mark the 

syllable with the highest pitch in each sentence. 0  X

Intonation and contrast #1

a. Lola said Anvar broke the window.

b.Lola said Anvar broke the window.

c. Lola said Anvar broke the window.

d.Lola said Anvar broke the window.
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iilM ■«iiiil A n v a r  l i rokc (lie w i n d o w . . .

I I nil) •uml Anvar broke tlic window...

' I iiMill Ilu •.t iilt'iii I", have (lie same meaning?
> \Miiii .III >'iii h III ihc •.lalrmcnts imply? C o p y  your  stress  

i i i i i l  i ( t i I t . . I l l  .iliiiM iiiio llll' M'lileiH'cs in ihc left column.  Then,  
li .ti u t.i ih. I,III nil III. mil' i i i oi f  (iiiio and c h oo sc  from the probable  
iiiijilii .(II..II III! I III ll liiHii iIk'I jfi,III co lumn.  W/'-'

I . . U  Mill Ai i\I I I  l un l  I' l l l l ’
iH.t.MK

I I .'lit '.tltl \ l l \  III III. .I'l llll'
"  lntl.H^

I . i l  l Mll i l  ■\livill l l l o k r  Ihc w i iu lo w

I

I I I i l i t mI I i I \tlMII I h h Im l l l l '  w in i l o w

I nl i i  Mii i l  Anv i i i  h rokü Ihc w in d o w

I I 'il l iilil \ i i \ i i i  h io k r llic  
" llllli n\

__-  and cold air is
coming in.

...Really? Anvar?

...(he expensive, 
slained gla.ss window.

...in fact, she was in 
Ihe room when it 
happened

__...and it’s in pieces
all over the floor.

....but I’m not sure I 
believe her. __ _

< lin i l'/ltU llllw .
I So, who mighi get in trouble because of the implications of 

I 111 It M iili'iiccY «11

\i iivlly () I Intonation and feeling
(>hli‘cll\'(’:You will see how intonation can vary according to 

lind cmoHons.
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Experience.
1. You will hear the same statement spoken ten times. Choose 

an adjective from the list below that best describes the speaker’s tone 
of voice. Before listening, ask your trainer if you do not know the 
meanings of each o f the words. y

afraid bored . brave confident cruel detached

friendly interested kind resigned vigorous uncertain

Intonation and feeling #1

I suppose I could do it.

Reflect.
2. How does intonation vary according to the speaker’s feeling?
Apply.
3. Say thank you in the situations described below.
• You have been dreaming about an expensive gold watch, 

hoping that your girlfriend/boyfriend would give one to you someday. 
Today is your birthday and he/she presented you with the watch you 
wanted. Say “Thank you.”

• You have given a formal speech to a large audience. Finish 
your speech by saying “Thank you.”

• You have been doing housework all day long hoping to finish 
early so that you can go out with your friends. But your mother 
assigned you another chore just as you finished. How would you say 
“Thank you”?
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• t Mil III! ,|M iikiii|.>, U) II group. One person is constantly trying to
li. ||i MU In  iiililliifj obvious ooniiiiciits. Try to stop him by saying 

I Itmil \Mii

Viiiviu / I StiTNN iii(vrcliiiu(>e
»»/«/i t llvi- li'» will v< r  that Ihc same words should be stressed 

.hlli 11 nil\ ,1, luiuliiiy, on flu'ir /liirt o f Speech.
I sfifilfiii r iiihl > om I'plmlizi'.
I I till II Imi hiiw yiiiii 1̂1 III I )• I nates say the words in bold. Is 

tliMi' .1 .liil. I. Ill • III nil h ol (lu-iiiV Wiial part of speech is each of 
lit. Ml ' jtiM III! |iiiii III ■.porcli iiilcci which syllable is stressed?!^?

Ml 11« tiilt II iiiiiiU«'//I

\ l i  .Mil liMiiiihl iiM iiiiiii/iiiK  pi'O.sviit for her sister. ^
I \ Mil III I t.l 111 l<i-|ii t<Noii( ill i ilh h c  lectures.

I 1 I nil lucM oiil (1 (.'jH (o you.  ̂ .
.1 A |M*’N»'ii<ii(loii in front o f  an audience can be 
li 11 llyiiii',
. r it 'o i- iilliiit  ill lio iil ol Ml) audience can be terrifying.

' I I .Ii II i i ’. vo iii ( la ii i i ' i  |)lays the record ing . U n d e rline  the

ill I '.I'll'ivjlilliir. (I

I III i l i r  '.n ili- iu 'c s  lu 'lo w , decide w h ic h  part o f  speech the  w o rd
III I im Ii I i> ;(noiiii. v n i i ,  i id jrc liv c , adverb, gerund, partic ip le).. L is te n  to
iIh  .......... S tu n K  In te lc h i i i in r  112 and m ark ‘ o r  und e rlin e  the

■.iM ’i .I II lliililr of liii- wolil ill ImiIi I.
Sll l-NN ill((*lrllllllЦ(* 112

II Siii|irisiiif'.iy, the students did nol object to the change in the
I 'K i i i i i  M hcil i i lo,
I i W r  n iw  do/c iis  oftiny glass objecis in  a store, arranged neatly 
In II ro w
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c. In the United States, the law permits drivers to make a right 
turn on red.
d. In Uzbekistan, people can acquire a driving perm it at the age 
of eighteen and after having passed a driving exam.
e. Every month students are required to complete a project in 
Integrated Skills.
f. Alisher will project his PPt onto the screen so everybody can 
see it.
g. Economists project that the employment rate will rise by June.
h. Farmers harvested a record-breaking amount o f fruit last 
year.
i. In a studio, singers make recordings of their latest songs.
j. Please don’t record my voice because I don’t like the sound 
of it.
k. The content o f the language lesson was very interesting.
I. Some people are content to stay in the same village all of 
their lives and never see anything new.

2. Use the following list o f words to make sentences. After 
making the sentence, identify the part of speech. Write two sentences 
for each word using different parts of speech, (You may use different 
forms of the words.) Identify the part of speech in each sentence,

addre condu confli expo impa insu perfe progre updat
ss ct ct rt ct It ct ss e

Activity 8 1 Sound Symbols
Objective: You will become aware o f  the International Phonetic 

Alphabet (IPA) and the relationships between English sounds and 
IP A symbols.

Experience.
1. How many letters and sounds are there in the following 

words? The first is done for you.
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Siiniiil чут1|оЬ //1
t iiiiM'hnisncss
i f . l i ' l l l l l l i o U S  

n l i | l | l l i l ( l ( I S  

V d l l l l l

II '.iminml

M¥f h4 t I l in l ) I4 ti
I u  ilifi.' II iiiii 111 iiiif irlalioiisllip between letters and sounds 

ill I iiyluli
( lliiu I nil null imiive f.pciikcrs ol linglish learn to pronounce

iHlll 'i|ll‘ll \MHi| I I illll'l ily?
♦ l l . iw  llll VI VI III i i ' ic ilp lK iiK 'l io  sym b o ls in  y o u r le a n iing ?  Were 

(||>Л li> ijiinl'
> III »\li ii \\ii\ 4 1 III llll' liiifiii.iliiiniil Phonetic Alphabet (IPA)

III itn‘il 111 li'iii Ыи(,1 1 iiiiIInIi''

II M i l  11'Л < | Л М 1' I ' l i l lo w  y o u r tn iin e r ’s in s tru c tio n s ,

/■ 1 u ilM in  
o iu  i n

I’KHSONAI,
NAIVIIi

'i'
l'()OI>
OK DRINK

P V-!,';!\W"
ANIMAL
ORBIM)

aNi 'i i/w <F.s-

ОШЕСТ

/17 1 M.ypt

/0/ TIk' ( iilorc

/1«/ (¿iltSU[)

/ |/ shrew

/..1/ coin

/.I/ zebra

/л/ butter
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т William

/3:V Jersey

Rules of the IPA Game
• You must find words in each category that include the given 
sound (extra point if the sound does not begin the word).
• Underline the letters of the sound in each word. If the correct 
letters are not underlined, no point is given for the word.
• No word may be used more than once.
• Your traiiier chooses the length of time.
• The group witli the most points within the time limit is the winner.

The IPA for English phonemes is on the next two pages. For a 
full description o f IPA English phonemes and audio recordings of the 
sounds visit www.antimoon.com/ipa.

English phonemes in the International Phonetic Alphabet
(IPA)

Vowels ConSOMHitS,,;,; ' j

Symbol Example Symbol Example

Л cup, li/ck b /j>ad, \ab

a: arm, fflther d did, latífy

ae cat, black f find, if

e met, bed g give, flag

Э away,
cinema h /?ow, Ле11о

з:'- turn, \eam j ^es, ̂ -ellow

! h/t, s/tt/ng к cat, hack
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1 нее, heat 1 leg, /itt/e

II hot, rock m man, lemon

л: caW, foMr n no, ten

(1 pHt, сои/d 0 sing, fmger

II b\ue, food P pet, map

III

-------------
f/ve, eye r red, try

но now, out О лип, miss

CI say, eight J she, crash

00 go, home t tea, gett'mg

31 boy, jo/n t f с/геск, church

СО' where, air e thmk, both

l.v near, here Ô this, mother

OJ'
(om-isl

V voice, five 1

w wet, window

z zoo, lazy

3 pleavure, vis/on

d'J /list, large



Symbol W hat it means

' is placed before tlie stressed syllable in a word.

J. [ka:(r)] means [ka:r] in American English, and [ka:] in 
British English,

i(0 means something between i: and i. Examples: very
r'verif:)1. ability i.. 'bilitif:)]. previous ['pri:vi(:)..s].

.1 shows that the consonant 1 is pronounced as a syllable 
®l (it sounds like a vowel). Examples: little [’lit.l], uncle 

['^Nk.i].

3 .n shows that the consonant n is pronounced as a syllable. 
Examples: written [’rit.n], listen [’lis.n].
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' < •' K  . c  si'
---------------------- ....................................................... .. ------------ r.

Ü N IT C |L exis

O b je c t iv e
In this unit, you experience some aspects o f the English lexical 
system in order to prepare you to teach English 
communicatively.

'KEVÏÏRM S
^tOft;jmis, compoundf'^ôrds» connotation ,̂ content words, 
deno^tioiviunction Words, idibnis languitge^areness,'lexical 
item; pKrasat veibs, sét phfâsës ^ ^

K e y  C o n c e p t s
0-* Words have different functions and roles in 
communication.
8-T Knowing a word means knowing its phonological and 
orthographic forms
9- Words, for teaching purposes, consist not only o f single 
words but compound words, phrasal verbs, set and variable 
phrases, idioms, collocations and habitual formulations.
^  The definition of a lexical item consists of its features in 
our mental, dictionaries.
9-> Words can have multiple definitions derived from use; 
some of these are literal and some are idiomatic.

The connotations o f words can affect our perceptions and 
hence our (choices.
¡Hr Synonyms and antonyms often consist of not single words 
but phrases and circumlocutions.
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UNIT C iContents ' , ^

Activity 11 Definjtion
You think about the definition of the word word and whether 
:i linguistic definition is useful for language teaching.

40

Activity 2 ¡Words: Form &rid fuBctioa 
You review some basic tenninology and learn that teaching 
vocabulary means more than teaching the definitions of 
individual words.

40

Activity 3 ¡Form: proRunciation and spelling
You leam that loiovvdng a word includes knowing its spelling 
and pronunciation.

42

Activity 4 jWfeai is a word?
You learn that a word, for teaching purposes, is a lexical item.

43

Activity 5 ¡ Meaning: Deaoiation
You learn that the semantic meaning of a word is its definition 
in your mental dictionary.

49

Aclivity () ¡Meaning: Polysemy (multiple denotation)
You explore the nnikiplc meanings of some common words.

49

Activity 7 jMcaning: Connotation
You experience and evaluate the connotative effect of words.

53

Aclivily 8 ¡IMciiiiIng: synonyms
N'oii yoni|)!iiislvi’ ilciiiiisition of the meaning of lexical
iiflllS.

54
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Activity IjDelÎHiiion
Objective: You will think about the definition o f  the word word 

and whether a linguistic definition is usefiil fo r  language teaching.
Reflect. Conceptualize.
Î . Read the following definition o f the word word and discuss 

the questions that follow. ^

A word is “a unit of language, consisting of one or more 
spoken sounds or their written representation, that functions
as a principal carrier of meaning. Words are composed of 
one or more morphemes and are either the smallest units 
susceptible o f independent use or consist of two or three such 
units combined under certain linking conditions, as with the 
loss of primary accent that distinguishes black bird- from 
black- bird-. Words are usually separated by spaces in 
writing, and are distinguished phonoiogically, as by accent, 
in many languages.”

htt]p://dictionarv'.reference.com/browse/word?s=1:

2. What are the characteristics of such a definition?
3. How useful is such a definition in teaching vocabulary?
4. What more do you need to know about words in order to teach 

people how to use English words well?

Activity 2 |Words: Form and function
Objective:You will review some basic terminology and leam that 

teaching vocabulary means more than teaching the definitions o f  
individual words.

Experience.
1. Your trainer will divide the class into two sides and each side 

into pairs. Fill in the blanks in the incomplete sentence given to you 
by your teacher. DO NOT LOOK AT PAPERS FROM THE OTHER 
SIDE.

2. When you are told to do so, send one member of your side to 
the other side to tell them the missing words. When you have the
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I'.iunplete sentence, write it in the space below. Make sure you write 
it correctly.

3. Listen to the two sentences spoken aloud. Of the two versions, 
which one had simpler words? Which one had more meaning after 
you understood all of the words?

Reflect
4. How many sentences are there?
5. How many clauses are there? Write them out
6. How many phrases are there? Write them out.
a. Verb phrases:
b. Participial phrase:
c. Prepositional phrases:
d. Noun phrases that are not part of another phrase:
7. How many words are there? (Do not write them out.)
8. How many distinct words are there?
9. Fill in the chart below. Under “Type”, label the parts o f speech 

as either content words or function words. Write words from the 
sentence in the right column.

ty p e Part of
Sp“ »? ..* ::./

Word$ from the sentenci«

adjectives

adverbs

articles

coiijunclions

nouns

prepositions

pronouns

verbs
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10. Do content words and function words both have form? 
Meaning? Use?

11. Which types of words are commonly taught in vocabulary 
classes? Which type are commonly taught in grammar classes? 
Should both be taught in both classes?

Conceptualize.
12. What have you learned so far about words? Write notes in 

your notebook and be prepared to share them with the class.
Activity 3 |Form: Pronunciation and speHing

Objective:You will learn that knowing a word includes knowing 
its spelling and pronunciation.

Experience.
1. How do you pronounce the letters o-u-g-h in each o f the 

following words?
Form: pronunciation and spelling #1

though through thought bough rough cough

2. Can you think of any more words with the letters o-u-g-h in 
them? Write them here.

3. Listen to the recording of a brief dialogue. It is repeated three 
times.

Form: pronunciation and spelling #2

A: I can do it!
B: No, you can’t! 
A: Yes, I can!
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a. Which word receives the most stress in each line?
b. How does the speaker pronounce the word m n l
c. How does the word can change its phonological form?
d. Why does it change?
4. How do you write the /i:/ sound in each o f these words? Say 

the sounds aloud and write the word the sounds make to the right of 
the transcription. Listen to the recording. Q

Form: pronunciation and spelling #3

5. Can you think of any more words with the sound7i:/? Write 
them in your notebook.

RcfU'cl. Conceptualize.
i). IVoDUMciiitloii is phonological form. Spelling is 

orthographical form. What do the preceding exercises show about 
the relationship between phonological and orthographical form in 
English?

Activity 4 jWhat is a word? 
Objective.'You will understand 

purposes, is a lexical item.
that a word, fo r teaching
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Experience.
1. Read the following questions and then listen to the 

conversation. The first voice you hear is Jen’s; the second is Kate’s.
O

a. Where is the conversation taking place? When is it taking 
place? What are their reasons for being there?

b. How would you describe Jen’s tone o f voice? How would you 
describe Jen’s language?

c. How would you describe Kate’s tone of voice? How would 
you describe Kate’s language?

d. Listen. Do not turn the page until you are instructed to do so.

W hat is a w ord #1 (Jen and Kate)______________________
Kate
Jen
Kate
Jen
Kate
Jen
Kate
Jen
Kate

Jen
Kate
Jen
Kate
Jen
Kate

Jen

Hi, Jen.' ■■
[suiprised] Uh, hi Kate.
Didn’t expect to run into you here, of aU places. Not really 
your cup of tea ha, ha.
No, I don’t come to this coffee house by myself very often. 
Well, she’s been a bit cagey, hasn’t given me all thegory 
details yet b u t ■
Uh, who?
Do you mind if we talk shop?
Well, I was trying to relax —
Hillary, I mean, she only had a minute so she told me in a 
nutshell what you’ve been up to lately and —
Really? What did shesay?
Your work. It’s like you’ve been at it morning, noon, and 
night.
Yes, we --
For six weeks, no less, i
Well, yes. I guess, yeah, we have been working hard.
And then sorhe! That’s a long time in this day and age. 
Then to have the carpet pulled right out from under you? 
It’s an injustice. And it’s not fair either.
Hmm, six weeks is not all that long and —
TO BE CONTINUED
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Reflect.
2. In the conversation, some words are in bold. Why do you 

think they are in bold? ^

Conceptualize.
3. A WORD. What does each of the bold phrases mean in the 

context of the conversation? Are they words? Discuss their meanings 
with your peers, and in the chart below, write the meaning of each; 
then, tick the words or phrases from the dialogue that you would

> ' ’
 ̂ Sies'hing

'v> -H......

A
word?

run into you

o f  all places

coffee house

your cup of 
tea

say

cagey

to be up to

gory details

in a nutshell

Do you mind 
if . .

to talk shop

morning, 
noon and 
night
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working hard

no less

to have the 
carpet pulled 
right out 
from under 
you

in this day 
and age ^

injustice

4. In the table below, place each ofthe above single units o f 
meaning (lexical items) in a category.

single words
compound
words
phrasal verbs
collocations
set and
variable
phrases
idioms

Reflect
5. Ponder and discuss the following questions.
a. Is a coffee house a single place? Is it a single word?
b. If you “run into someone” you meet them unexpectedly, 

perhaps in a store or on the street. Meet unexpectedly is a noun phrase 
(adjective + noun) while run into is a phrasal verb with the same 
meaning: Is run into a single vocabulary item?

c. For what purpose do people use the phrase “Do you mind i f ’?
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d. Do the phrases talk shop, in a nutshell, and morning, noon, 
and night mean what the words literally say? Why do people use 
them?

e. The word gory means covered in blood; When people say they 
want “the gory details” do they want to see actual blood? Does the 
phx&se, the gory details have a single meaning (an idiom) instead of 
three (article + -adjective + noun)?

f. Which do you think is more common in speech: “to work 
hard” or “to work assiduously”? i

Conceptualize. *
6. After pondering the above questioris, how can you recognize 

phrases or clauses that function as lexical items?
1. Do people use more “chunks” of language such as set phrases 

or idioms more often in speech or in writing? Why do you think so?

Experience. Reflect. Conceptualize,
8. The conversation above is continued below. (At the end you 

hear a third voice.) Your trainer will play it three times. Listen the 
first time for meaning. Listen the second time for pauses between 
groups of words, l.isten a third time and mark short pauses with a 
slash / and long pauses with a double slash //. After listening, think 
about rhythm and meaning together and underline the lexical phrases. 
(You have just learned some of them; you must guess the rest.) OCQ

W hat is a word #2 (Jen and Kate)

Kate

.¡en

Kate

Jen
Kate

Speaking of (ieorge, it was him that put the kibosh on the 
whole thing, wasn’t it? The project could’ve been a cash cow. 
He should let you see it through, in my humble opinion.
He terminated the project because he thought it was 
inconsistent with the company’s coremission, with its raison 
(I'i'tre.
Uli huh. Well, he’s an old fogey, if you ask me. If there’s 
anything I hate, it’s a lack of originality,
I suppose he is sort of old-fashioned -
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Jen
Kate
Jen
Kate
Jen
Kate
Sam
Kate
Sam

Kate
Sam

[interrupting] Now, that’s ah xihderstatement; if I ever heard 
one. Saw him at a  traffic light the other day. His clothes, his 
hair. Let’s face it: George needs a make-over from head-tb- 
toe.
What does that have to do with management ability?
Yeah, the higher-ups. You know. I’m sick and tired of how 
they:— j  ' '
Really, Kate, I need to go.
Okay, nice ta;lking to you. See you manana. Bright ‘n early? 
Good-bye.
[looking around] Oh, I didn’t see you there, Sam. C’mbn 
over.
Jen and George.
Yeah, what ai)OM/them. ‘ ,
They got married six weeks ago. Their marriage is just out of 
the starting gates and it could be biting the dust already. 
Really? I guessed as much.
Sure you did.

9. Can you pick out the lexical units in the above conversation? 
Underline the lexical units and name which type of lexical unit each 
is. fS

compound
words

phrasal verbs
i

collocations 1

set and variable 
phrases

i
1

idioms
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Apply.
10. In your notebook, write a short dialogue, story, or 

paragraph using at least five of the lexical units you leamed in this 
activity. Your trainer may ask you to hand this in for assessment,

Activity 5 1 Meaning: Denotation
Objeciive:You will leam that the semantic meaning o f g word is 

its definition in your mental dictionary.  ̂ :

Experience. Reflect
1. In your notebook, draw a table, like a table you eat at. Do riot 

look at anybody else’s drawing.
2. When your instructor tells you to, compare your picture of a 

lablo lo others’. I low are (he pictures you drew the same? Make a list 
of things lhat ill! or most of tlie drawings have in common. ^

3. Use the elements that all or most have in common to v^rite a 
definition of the word table in your notebook.

A table is . ..
4. Look at the photos in Appendix 1 at the end of this module. 

Tick the ones for which you would use the word table according to 
the definition you have written. Which ones fit the best? Write the 
numbers of the photos in your notebook.

5. Copy the dictionary definition of the word table from the 
board or write it down as your instructor states it.

6. When learning vocabulary, after you leam the pronunciation 
and spelling of a word, what is the next thing you usually want to 
know.^

7. In the photos, some objects did not qualify as tables. For what 
names do they qualify?

Activity 6 IMeaning: Polysemy (multiple denotation)
Objective.'You will explore the multiple meanings o f some 

connnon words.

Experience.
1. The word table has other meanings. Match the semantic 

meanings with the pragmatic meanings in the chart below.
49



Table: Pragmiitic meaamgs

a. a piece o f furniture 
witii a flat top and one or 
more legs or other supports
b. an orderiy 
arrangiament of data in 
vvhich the data are arranged 
in columns and rows
c. a listing of the 
contents of a book
d. to lay aside a matter, 
postponing a proposal 
indefinitely
e. a high flat area of land 
(plateau)
f. the food habitually 
placed on a table

Between the mountain ranges, 
there lay a large iahle on which 
people grew various types of 
fruits and vegetables.
__It has chapters on types of
fruits and vegetables, listed at the 
front in a talyle.
__ The resolution was tabled,
unlikely ever to be voted on.

__Martha’s meals aie always so
delicious; she lays a great table.

George created a table on 
which he classified types of fruits 
and vegetables,

Martha put different types of 
fruits and vegetables on ddable 
for eating.

Reflect:
2: In this activity, which meaning of table is the most basic?

3. How did other meanings come about?
4. How can you know which meaning is intended?

5. IDIOMATIC USES OF THE WORD TABLE.
a. “The resolution was tabled, unlikely ever to be voted on.” In 

this sentence, does the phrase literally mean “placed on the table”? 
Consider the following uses of the verb to table.
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I lu' Ml* IVd iii I ,oiicion<iibIed a resolution for
ill'.. ii'iMoii III today’s, aession of Parliament.

I lu‘ ( '<iit|.',iessional committee agrééd to table 
(III* rcNolulidM until liitur

I ( III I..I h .nlulinii iiiKK' likfly to be discussed in British 
r.iiliitnii III III Aiih’iii an ( WliyV

|i I iih . ilir iiii'iininp.s ol' llio phrases in bold using the word 
(iil)li iO -I

Ml t n'liuMiis' ih'ihIoíI was a tie io adv anc.'*oihe 
ih I hiiiiiil III ilu‘ Woild Clip It was the Iasi few 
i i i ’iiil III '>iiii iinu,', and Gcrniany looked as if it 

vMh' I’uiiir, tu yet tlie tie it wanted, but 
I i/lii'ki'.ian(Hi'iH*il »he tables on Germany when 
IIM- t i/lu'k lot'ward stole the ball from the Gennañ 
.li'l.nilii ;iiiil io(̂ k ilio bull in for a score and a
\ II ii ii \

In luiII ilu'tiiblos on someone =

I III' iip iiiiin iM it b u ild in g  w as in  the best 
.lii'i'|iiii,M  n i f i i  t i l  III! ' ( i iv  iiih I r ig h t on the beach. 
'i|u it ' . i l lv  v^,мll'1d t i l l '  ;i|»ninKM it, but she w a s  2; S i  

on Ilk- w i i i l i i i j '  l is t ,  NO í;Ih ‘ asked the o w n e r fo r  a 

p iiv iito  m eeting t iu r in g  w hich she gave h im  

$ l( ) ,0()0 under the table to  be f i r s t  on the lis t ,  
to give/receive m oney under the  table =
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He couldti’t find a job in his field so he had to 
wait tables at a restaurant for a year to support 
himself

to wait tables ==
:

Conceptualize. i: :
6. Are the idiomatic phrases using the word table lexical units? 

Why or why not?
7. Summarize in a sentence or two what you have lecUiied about the 

denotations of words. (A good summaty is both complete and concise: It 
uses your own words to state all of the main ideas in as few words as 
possible.) ^

Apply.
8. Read the paragraph below. How many meanings of the 

word “hand” can you find? ’ Underline each and explain the 
m ea n in g ^ /_______________ __________________________________

When I was living in Japan, I bought a second-hand car 
for “free”. It was in perfect working order, and even though 
it was five years old, it was still stylish to look at. It had a 
handbrake between the seats instead of a foot pedal, making 
the parking brake handier to use. Tlie owner handed over the 
car because in Japan, people generally want things that are 
new. When he handed me the keys, he said, “It’s been a good 
car, but it’s just too old for me now.” Usually, when objects 
of value change hands, payment is expected. In addition, I 
rarely talie hand-outs because Fve always worked for what 
I’ve :received. Even if I had to work as a hand on a friend’s 
farm, I would earn what I received. He would not take a 
single yen for the car. I gave him a hand with moving the 
spare tire from the trunk and said, “Sayonara.” I had a car. I 
couldn’t drive it until I paid $1500 in taxes and $150 more 
for a new spare tire, but I had a “free” car.
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\i И'||\ / IMniainn*: Connotation
< »/./•'. i l w  in n  will v.valuale the comiolaiive effects o f  words.
I >/'»'»/»'«11'
I .............. . w i l l  pilss out two reviews o f  the new  uFone

. I «11 iMii I «'ihI liny one cIsc’s I'eview unti! after you have read your 
Mi|)> *il Hu' irvirvv aiul answered the questionnaire. After 
.11. . 11111' ilir (|ui"iliombiiic, ihocliiss will combine its answers. Copy 
til. . |.i ini il ..Mill ilii' Inim bi.'low,

OtMoltOII

I
(itMihiii *4 

I»
(\im Imi\ 

IliH I

Class T  

Kovii'w /Н

I of III I Vt'ruj’f

iliiiii 1 (Ml No I 00 (indecidcd | тще:- 
I I I . I l l  1 0 (1  \’0,4

' \Miiil li'il you mill llu.' cln.'is k) decide?
<1 I I'liiiii '' liv you |)i'i'ioiiiilly clocidod to buy or not buy the 

mI ..I. ti |. iiiiM' .ilii-i ii'il yoiii (looision? What language in the 
I ■ I. . Mil I. Ill ill. ( ii'il s (till iloi'i'.Kin? I ,isl some of the words that
ill. . |. il S I (III I li'l liili III

Ii Dill llioNo wilt) il'ml (lie oilioi review come to the same
.1.11 iiiiir’

I Hill llii'v ik'cide on the basis of the features of the phoneor the 
l.iiMiiiiiin' ii’ii'il In ik'scribe them?

II \ I- ','oiii ( liisstiKiles who read the other review and came to the 
i»/7 'in/i. ih't isiiin wliiil led them to their decision. List som e o f  the 
wniil-i lliiil iiliectod their decision.
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: . 3 . CoHirasting, words and phrases
a. Your trainer will pass out a chart on which are written 

contrastiisg phrases from each review. .Mark each word or phrase as 
positive (I}“) or negative ('!>) or neutral

b. After you have completed this task, add up the positive (+1), 
neutral (0), and negative (-1) for each review and write the totals here.

i. Review#!: ___ _
ii. - ■ R e v ie w # ! : '_______ __

c. Are the results similar in this question to the results in “Class 
Totals/Average” chart above? If so, how did the connotations of the 
words affect your thinking and feeling? If the results are not similar, 
why are they not? 0

Conceptualize,
4. What can you conclude about connotative language? Can tlie 

pragmatic and semantic meaning of words be the same but have 
different connbtatibris? Write a short analysis of the denotations and 
connotations of two or three synonyms from the reviews.

Activity 8 IMeaoiog; Syuoisyms-
OhjectivetYou willassessyour passive acquisition o f  the meaning 

o f lexical items.
Reflect
1. SYNONYMS. Find a word or phriise in this unit that has a 

similar meaning to the word or phrase in column 1. The first one is 
done for you.

 ̂ Wi)>rdis Of pliritses
diis «ral

a. to m eet som eone unex^Dectediy to riin into someone

b. to discuss work while not at
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i . i  í и " | ч - , |  b u l  i i v o i d  s a y i n g  

t i i m i  l I l i l M '

I '..(ni i l im i' fj.ivin) fo r fre e

I III I I I ' i i f . i  hoi.',mnin¡,',

I.. Ill' I'liilmr •uiililiMilv (M' to die

lit I lUli I'l III 'iIhiI dow n

I I n  III Ip . iiin c o iiti w i i l i  ¡I chore o r  

It I

It I t i l U t l K l I  llll II ll I'l 

III lliiH l< I I't' '
i ' l l l l  l l m i H

H i l l  I I I

I • i i u  i l i m p  i l l , и | i M u l i i i 4 *'. ¡I l o l  o l '

l l i i l H M

I" |‘ и I I'mIi>

It !>• || I ' , I I I  I ‘ I ‘ ' I * ' I  I

( l<'iiii|hi iiiii| III '.¡и'и hod oul

I liiu ol'ii'ii in lliL' iihovc list of synonyms did you find two
I I и  i l l  1 и  I I '  l l l l  I ’ M i t  l l v  i h i '  M i m o  m o i i n i n g ?

( oih’i'I'Uhiil’i'
\ How oiion II) (I lmii'uii).',c do you lliink true synonyms exist?

<•
I 11 ll 110 syiK)nyms do not exist in a single language, how often 

till llit'v ' .I'.l In-iwoon different languages?
'| Wliitl iloos your answer to the previous question imply about 

ilif ir.0 ol oku'li'onic tlictionaries (or Google translator) to find the 
OMU'I Mi’Jil word?
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UNITD

GRAM M AR
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I I ii I I ) !< .1 iiMiiiiar

n i l  I I  t I | \  I

I., il.i iiiiir you explore the grammatical system  o f  Enghsh in 
■I.1.1 (.1 ;ui|iiirc an understariding o f  its relation to teaching 

I Ill'll .Ii roiimiiinicatively.

I\ I \ I I WM'.
. 1.11). I ill' cnplivi,'; rule» g ia i iu i i i i !  lo i s  P K c -n n g  ¡nn'T,.hoiogN.

ipii\ r mio, лп(ач ii'-v.'

|v M < ON< lil' I S
(ti:imnmi' is the study o f  what forms and structures are 

I • ilil' III II l:iii)-uage -  traditionally, the moфholog^í and syntax 
••I . l l l r I K  f :

ill I itiiiimmicativeteaching, grammar is the study o f  not only 
li.il IniMi', 11(1(1 siructures are possible but o f  which forms and 

m il limv. will make meaning cleai', especially when context is 
liii I' I I I ) ' .

( iinmmai iiiul k’xis combine to produce meaning, 
liiiiiiiliii Mil' ■.уп1:г', t)i morphology ink) a string o f  words will

iiiiiiiiliH • I'lull III I niiliiIII mHiiiiing,
« i i i i i i i i i i i i i  .mil I f 4 i;, 111(1 one .system, the lexico-grammatical

^|.ЧII

( li.iiii'iii)', oMo iiiiiy rc(|iiirc an adjustment in the other. .
I III- |iiiimm;ii of’ spoken language differs from the grammar

. ll I lll< I I  I llllflllll'r
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Activity I |What is grammar? .
Objective: You will leam that knowledge o f grammar 

in tdm anally includes o f  syntax and morphology.
Experience. Reflect

I , Wliich o f  the foliowiftg is an aeceptabte ̂  in English? 
W г i te a next to them.

e. know

b, he know

c. he knows

d. he knew

e. we said

H. say

2, Wliiii docs tiic following string o f words mean?

can how know not 
say he we

r Wliiit did you ilo Io ĵ ,iioss llic moaning? 
a Did you try ro-ai raiiging the words in different orders?
I), Did you change the forms o f the words? For example, did you 

cliango any words from present tense to past tense or singular to 
plural?

■I I low many possible word*orders ai'e there?
5. II'you change the tenses or aspects o f the verbs, how many 

more possibilities are there?
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6. Which o f  the following arrangements o f the words are 
possible English sentences and which are not?

a. Put a by possible English sentences. (Only a few  o f  the 
possible are presented. )

a. could he liow knew not say he

i) not how say he knew could he

c how could not knew he say he

how he knew he could not say Î1
he not say how he could .knew

1
1f

i i how we could not say he knew

<*■ • he he how could knew not say

h lie could not say how he knew.

b. How  did you know which ones were acceptable English word 
orders and which are not?

c. Look at f. Can you change it to make it a question?
d. How  did you know which words to change?
Conceptualize.
7. What is knowledge o f  grammar? Wnte a short definition in 

your notebooks.

Activity 2 ¡GranMiiar and meaning
Objective: You will leam that knowledge o f  grammar also 

includes knowledge o f grammatical meaning and use.

Experience.Reflect. ' :
1. Consider the following short statements and the sentence after 

them. What meanings does the sentence convey that the short 
statements do not?
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Storm Friday. 
Warned for weeks!

A ii had bee?i warning us for v/eeks a storm 
would strike on Friday,

a. What meaning does the past-perfect progressive aspect o f  warn 
convey?

b. What meaning does the modal verb would add to the 
statement?

c. What meaning does the preposition add to the v/ord 
weeks?

d. Is the word that grammatically necessary? Does the word that 
add any meaning to the sentence?

Aii had been warning for weeks a storm would 
strike on Friday.

A ii had been warning for weeks that a stonn 
would strike on Friday.,

2. Consider the possible word groupings in the next sentence. 
Tick the most meaningful.

.1, All Imd been / warning us for / weeks thai a / storm 
would / strike on Friday.
b, A ii had / boon warning / us for weeks / that / a storm / 
would strike / on Friday.
c. A ii / had been warning us/ for weeks / that /a storm / 
would strike / on Friday.

3. Divide up the sentence into the following parts. Use the 
markings indicated.

• subject and object o f  main clause
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• verb o f main claase

mQdiiverb.
(prepositional phrases) 
[complementizer]

A li had been waming us for weeks that a storm 
would strike on Friday.

4. Does knowng the fimctions o f the parts o f  sentences make 
them more meaningful? Why?

Experience.Reflect.
5. Consider the two o f  the examples above (d. and h.) as 

sentences.
a. Wliat are the subject, verb, and object in the main clause o f  

each sentence?

d. How he knew he 
could not say.
h. He could not 
how he knew.

b. Which o f the two examples shows the standard order for 
English?

6. Consider this context for the sentence. Which order is better 
in the context? Why?

A li had been waming us for weeks that a storm would 
strike on Friday. H ow  he knew, he could not say. But, that 
morning, when the sky began to ttiunder its supremacy and 
the rain to batter our windows, we knew he was somehow 
right; A  boxer was pounding on us weaklings with his fists. 
W e could do nothing but suffer while the fury passed.

62



7. The second sentence begins with the word But. Some teachers 
tell their students not to begin a sentence with conjunctions hke 
butoxand. Is the word hut correct in this paragraph?

8. Is the construction “ the rain to batter our windows”  correct? 
What word is missing? Is it necessary?

Conceptualize.
9. In what ways does grammar create meaning? Write a short 

pai-agraph in your notebook exploring this question.

Activity 3 IGrammar and lexis
Objective.'You will leam that grammar and words are one lexico- 

grammatical system o f meaning.
Experience.
\. Compare the phrases in the original with the variations. Fill in 

the blank with the missing words or word endings. I f  nothing is 
required, write 0 .

Ali had been warning us for 
weeks that

Ali had been saying 
for weeks that

he would not say
he would not tell

when the sky began to 
thunder its supremacy...

when the sky 
commenced 
thundering its 
supremacy.

a piigihst was pounding on us 
weaklings

a pugilist was hitting 
us

weaklings

wait (or the fury to pass
han2  on the 
fury had passed

2. Which o f  the following are grammatical sentences? Tick 
the correct ones. ^
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1 ^
a, The story was interested in the child.

b. The child was interested in the story.

c. The child was interesting to xhe stor>'.

d The story was interesting to the child.

e. John came home early.

f. John came to home eai ly

g. John came to the airpoit early.

h. John arrived to the airport early.

i, John arrived at the airport early.

j. He did a favor for me.

k. He did me a favor.

1. He did a job forme

m. He did me a job.

n. The veterinarian cured her cat.

o. The veterinarian cured the cat for her.

p. TTie veterinarian cured her the cat.

q. The veterinarian prociu’ed a cat for her.

r. The veterinarian procured her a cat.

s. The train stopped.

t. The train stopped to, work.

u. The train stopped \A'orki3ig,
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V. The train was stopped.

w.The train was stopped wodúng. 1

X. W e stopped to talk

y . W e slopped talking.

Reflect Conceptualize. ...
3. Discuss the effects tiiat grammar has on meaning and the 

¿ecís that vocabulary has on grammar with your trainer and 
qssmates. #

a. What is the difference between interesting and interested}
b. What is the difference in meaning between cure andprocurel 

es the difference in meaning affect how they are used in sentences?
c. Do X and y have the same or opposite meanings? Does the 

gifmmatical form affect the meaning?
Experience. Reflect.
4. How many ways can you get someone to do something for 

y<a? To whom and in what situation would you use each o f the 
flo w in g  requests? Are any too direct? Too indirect? ^

a. Salt!
b. Pass me the salt.
c. Could you pass me the salt?
d. Would you mind passing me the salt? 
e I don’t want to interrupt the pleasure o f  your meal, buf i f  you

hii'io ii sccoiul could you please pass me the salt?
( 'onct'ptunllze.
5. Can you know a wiJi'd if  you do not know how its use with 

other words affects its form and mea.niiigs'.'’ Write a short paragraph 
iibout this in your notebooks. X

Activity 4 jSpoken grammar
Objective: You will ¡earn about some characteristics o f  spoken 

grammar.
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Experience. Reflect. Conceptualize.
1. Read “ Spoken Grammar”  in Appendix 5 and discuss it wit) 

the gro up.
2. Compare the characteristics o f  spoken grammar vvdth writter 

grammar. Use the chart below.

%oken grammar Written gratnmiir

Ellipsiŝ
1

Heads
J

...,
' ' =r .

J

fillers

... ■ ........................ 1

Backchannels
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Phrasal
chunks

Apply.
3. Listen again to the conversation you heard in Unit C  between 

pn and Kate. Read along, i f  you wish. After listening and reading, 
)ok for at least two examples o f  each o f the above characteristics o f 

ooken grammar. Write them in the chart below.

Cxiunplt^ 1 C\»mple 2

Ellipsis

Head

Tail

Filler

Backcbannel

Phrasal
chunk

■I, In (ho (liiiloj’ iic, Jen Riiys, “ h was him that put the kibosh on 
(ho whole (hing, wasn’ l il?” Which is preferable for spoken grammar, 
“ It was he that,...”  or “ It was him that,,,

5. Explain the following statement: Give examples from the unit 
or from your own language.

The more context', the less grammar. The less 
context, tlie more gramfnar.’ '
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UNITE 
DISCOURSE
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L'-it r ¡Dtst’mstsc

O b j e c t i v e

In this unit, you leam about some aspects o f  spoken and written 
texts and their reiatjonships to language learning and teaching.

coher^'nce. cnhjsion context co-text, fnime piv on/new lanty.

K e y C o n c e p t s

8-̂  The study o f discourse is the study o f language use in the 
contexts in which it occurs.
9-- Discourse includes the co-text, words and sentences beyond 
the sentence, and the context, the personal, cultural, social, 
political milieus o f language use.
o-T 'Hie co-text and context o f  a spoken utterance affect the 
i ntonation o f words and phrases within the utterance.
IH. Lexical repetition maintains the topic o f conversational 
discourse and creates unity in written prose.
U“> C'olierence is achieved through organizing information 
iiccoitling to Ihe principle o f  having given or assumed 
information precede new or emphasized information.
(H- Given or assumed information is often in the subject o f  a 
sentence and new or emphasized information is in the predicate; 
however, other grammatical structures can also be used to state 
bolh j’.ivcii and new information.
II ■ OlliiM (oxis. Ihe people, the situation, the culture -  these 
alTect Ihc interprolalion o f language and its real-life (pragmatic) 
consequences.

t;vi 1 £  iCorttCiits

Activity 1 I Whiit is discourse?
You formulate a definition o f discourse through 
experiencing language use in the context in which it 
occurs.
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Activity 2 I Discourse and.plionology 75
You leam that the direction o f conversational discourse 
can be altered by changing the intonation o f stressed 
syllables o f  words.

Activity 3 I Discourse and vocabulary 76
You leam that lexical repetition maintains the focus o f  
conversations, allowing negotiation o f meaning, it also 
helps to unify prose around a single topic.

Activity 4 I Discourse and grammar 79
You leam that one characteristic o f  coherent prose is that 
it is organized according to the given/new principle, in that 
given infomiation usually precedes new information in 
sentences, and that this is done through grammatical 
means,

80
. Activity, 5 I Discourse and context
You leam that discourse is about context as well as co-text.
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Activity ] [What is discourse?
Ohjective. You will fommlate a definition o f discourse through 

studying four instances o f extended language use.
Experience.
I . Read tlie following texts. (These are authentic English.) For 

each text, identify the following;
a. Channel: Was the language originally spoken or written?
b. Setting: I f  the language was spoken, in which kind o f  place 

was it spoken? I f  the language was written, in which kind o f 
publication would it have been found?

c. Participants: I f  the language was spoken, wiio were the 
speakers and listeners? I f  the language was written, who were the 
writer and intended readers?

d. Topic: Whal was being spoken or written about?
c, I^urposc: Whiil was tlie purpose for the conversation, speech, 

or wrillon (oxi?

' I c x t ( W h a t  is discourse #1)

Does she always come home in the summer? From, 
school?
Mhm,
Oh really?
Cause, she gets really homesick“?
Oh does she?
so, i\ii(l she likes to come home. And we have that house,
111 iho ( 'ape :ind slulT,
Yciih, Sec I don't really miss .. home. I mean 1 rniss my 
family you know, but like, 1 don't think about them, when 
i'm up here really. Except for I call eveiy few  days.
Oh 1 don't, I miss my house.
Yeali. I m iss.,, my house.
I miss the feeling o f being home.
Mm, Mhm, But like I'm n o th o m es ick  at all. Like I'm .. 
perfectly, happy up here.
Yeah
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Plus it's such a pain to drive home.

a. Channel? ....
b. Setting?........
c. Participants?
d. T op ic? .........
e/Purf)ose? ..

Text #2 (W hat is discourse #2)

... Long ago, in the sky there was only the s u d  and the 
moon. And on the nights, when the m.oon didn't slune, it 
was veiy  dark. Indeed. Well all o f  the animals got 
together, and decided they were going to go to the 
Creator. To see i f  he could help with the problem. Well, 
when they arrived, the Creator said, I will help you, but 
first you must do something. All o f  you are to go down to 
the lake. And gather stones. Now not round stones, like 
the moon, but jagged stones. And when you have got as 
many as you can carry, bring them to me, and then ] will 
help you....

a. Channel?..............................
b. Setting?................................
c. Participants., ...... ...................
d. Topic? .r^ .....'.......................
e. Purpose?..............................

T e x i# ^  "

,..t wish 1 had read your note before you went last 
n i^ t  that I  might have assured you how far T- was from 
suspecting any coldness: You had a just right to be a little 
silent to one who speaks so plainly to you. You must 
believe you shall, you will that I can do nothing say
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nothing think nothing o f  you but whai has its spring in the 
Love which has so long been my pleasure aiid toTOent. 
On the night I was taken ill when so violent a rush of- 
blood came to my Lungs that I  felt nearly suffocated - 1 
assure you I  felt it possible I might not survive and at that 
moment though[t] o f  notiiing but you.,.

a. Channel?....
b. Setting?......
c. Participants?
d. Top ic? ........
c. Purpose? ......

'I ’ext #4

We all face obstacles in our lives and careers “  and 
while they can malie us better and stronger, they can also 
put us over the edge Turns out, the ability to get over 
those hurdles and persevere is the .strongest sign o f  our 
ability lo succeed, according to Mark Goulston, a 
psychiatrist, author, and former FBI hostage-negotiation 
trainer. "Possessing the skill o f  handling obstacles well 
demonstrates ahigh level o f  self-reliance, good judgment, 
and lesourcefulness," he e^^lains, "The more proactive 
iiiul l osoiirceful you are, and the better your judgment 
(■•ills and dcci.-iioii-making are when you're dealing with 
an obstacle, the groalor the trust and confidence others 
will have in you." And where there's trust, there's 
success. Goulston says savvy hiring managers will use 
the interview to determine whether you’ve mastered this 
skill and possess these traits.

a. Channel?.............................
b. Setting?..............................
c. Participants?......................
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d: Topic?
e. Purpose?

8. FO RM ALITY.
a. Where would you place each text relative to the others on the 

scale below?

<r/ess formal

Text
#

T ex t#

m o r e  f o n n a l

T ex t# T ex t#

b. What characteristics o f  each text led you to feel it is less 
formal or more formal?

3. Text #4 has some aspects o f academic waiting. What are they?
Reflect
4. True or .False. ̂
a. Jbe teirts above consist o f individual words and sentences.
b.! Tlie tasks required you to learn individual words or analyze 

sentences. /
c. To perform the tasks, you had to look at patterns o f  language 

use from sentence to sentei?ce.
d., The texts are, examples o f  language spoken or written by 

native spealiers for hative speakers.
e. 'Xhe tasks reqwir^d you to look at what, where, when, who, 

ho\yj and \yhy jeach text w ^  spoken or writteii.
5. H ow  did knowing who spoke or wrote the text and for what 

purpose ¿help you to understand it better? ^
6. iip w  ffid noticing relationships among words and ideas help 

you to understand each text better?

Conceptualize.
7. Wliat is discourse? Wliat do people look at when they 

study discourse? Discuss this and write about it in your notebooks.
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and plioiiology
)i>ii wit! learn that Ihc direcUon o f conversational 

./( . ,,(// /'(' iilk'n’d hy changing the inlonation o f stressed
1 //,(/'/, . II11/1A ...,

/ KfU'tli'fh't' Hi'fh’Ct.
I III I lull H ol' lilis module, you, experienced the fo llow ing 

.Itiiii diiilMi'ih' ( nil voii 11'mom her which syllables were stressed?
.1 I in.l'iliiii' llii'iii iiiul practice with a partner.
IMni iMti ><t' iiimI plloiiolo{>,v U \

Л ' 'ill \\liiii iihoiil you? Do you eat a lot o f  chocolate?
II All iliiii roi'oii butter and sugar makes me fat so I 
>|nii I N nu n« slim, so I guess you don't either.

,11 I I I . illy Ido CiU a tol ofchvvokile Aiidice-
I h'lim,
1Г I III I s N l)l|l

b Will'll A iiskod, '‘Do you eat a lot o f chocolate?”  to what word
111 iilni III A i|uoslioii didlt respond to?

' W liiii ll llll' mioniilion in the first line were changed? ^
I I I It'll In lilt'biM',11111111}.-of (ho dialogue. U

iiiid plioiiolu^y #2

A; Su, wli.'ii iiboul vou? Do you eat a lot o f  chocolate? 
Ilí Mn mil II lol l'il'iiiy U'SH tiuin 100 i r̂ams a dav.
Al ' ................... .......
II: ............................

b I o what idea was B responding to this time?
I' What word did B stress?
ll Whal would A most likely say next?

I I also oal a lot o f  ice cream.
II Maybe you eat more on weekends. So, what about per week? 

lii, I hope less. Any more than 100 grams would definitely be a lot.
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3, What i f  the intonation in the first line were changed to 
emphasize yet another word? Listen again. Q

Discourse and phonology #3 0 ■

m

Ik
B

So, what about you? Do you eat a lot o f  chocolate?

e. WTiat would you expect B’s next line most likely to be? ^
i. No, not a lot. Fm  trying to lose weight.

ii. Me? Why are you asking me?
iii. No, but I  love peanut butter. I  eat a large spoonful every 

morning.

Conceptualize. Apply.
4. In Unit B, you learned that the three reasons for the stressed 

syllables o f important words to be emphasized was to signal new 
information, contrast, emphasis or a combination o f these,

a. Which o f  these appears to be the most important in these short 
dialogues?

b. Discourse is the study o f language beyond the sentence. How 
can changing your intonation change a conversation? Is this affected 
by the pragmatic context (the situation)?

c. With a partner, fill in the last line ofDiscourse and phonology 
#2 and the last two lines o f  Discourse and phonology #3 above by 
having each utterance respond to the most highly stressed word in the 
previous utterance. Practice the dialogues together,

Activity 3 I Discourse and vocabulary
Objective.’You will leam that lexical repetition maintains the 

focus o f conversations, allowing negotiation o f meaning; it also helps 
unify prose around a single topic.
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3. What i f  the intonation in the first hne were changed to 
emphasize yet another word? Listen again. 0

Discourse and p lion o io^  #3 ■

e. WTiat would you expect B’ s next line most likely to be? 0
i. No, not a lot. Fm  trying to lose weight.

ii. Me? WTiy are you asking me?
iii. No, but I  love peanut butter. I  eat a large spoonful every 

morning.

Conceptualize. Apply.
4. in Unit B, you leamed that the three reasons for the stressed 

syllables o f important words to be emphasized was to signal new 
information, contrast, emphasis or a combination o f these. ^

a. Which o f  these appears to be the most important in these short 
dialogues?

b. Discourse is the study o f  language beyond the sentence. How 
can changing your intonation change a conversation? Is this affected 
by the pragmatic context (the situation)?

c. With a partner, fill in the last line o f  Discourse and phonology 
#2 and the last two lines o f  Discourse and phonology #3 above by 
having each utterance respond to the most highly stressed word in the 
previous utterance. Practice the dialogues together,

'■*' Activity 3 I Discourse and vocabulary
Objective.'You will learn that lexical repetition maintains the 

focus o f conversations, alloMing negotiation o f meaning; it also helps 
unify prose around a single topic.
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I I iM.'ii aiul follow along as your trainer plays Text #1 
A \, / /r />

Ki I )oi's slio always come home in the sunimer'^ From 
M liool''
D iM li in  
h i ' )h h'iiIIv ’
III ( HUM', slu' r.i'i'i really homesick?
K l  I )li iliti":',ln'?
I>! M» and ';lio likes to come home. And we have tha t' 
hoir.n al (ho C.'ape and stu ff,
K: N't'ah Seo I don't really miss .. home, I mean 1 miss 
m\’ lamily you know, büt like, T don't think about them, 
will’ll I'm up here really Except for I  call every fewdays^ 
1»: ( )h I don't, I  miss my house.
K: Noah, I miss... my house.
I): I miss the feeling o f  being home.
K: Mm, Mhm. But likel'm  n o th o m es ick  at all. Like 
I'm p(‘ i Iccily, happy up here.
I): N’.-iili
K : i'hi'i It's Micli a pain to drive home

U,■//<•<■/
I I■ \ i<'A l , ( ’01IRSION (O R AL)

I Whal I’: ihi' topic ofthe conversation? How do you know?
I i W'liiii nilii'i \Minl\ aii> rolatcd totheword/?o»/e?
. \ĥ |l,lllli Mul liiiii'.f ami/(/////7»̂  have the same meaning for the 

•,|MMlirr, ’ < )i (I.) ih(‘ ;.pfakcis fool dilTcrently about them?
(I Why IS Iho topic important lo these speakers?
(' Do they have similar feelings about home?
( 'onceptuaUze.
?, What purpose does the repetition o f  a word and related terms 

liavo in the conversation above?
Experience. \
4. LEXICAL COHESION (W RITTEN). Read Text #4 again.

v.ll
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W e all face obstacles in our lives and careers — • and 
vv̂ hile they can make us better and stronger, they can also 
put us over the edge. Tums out, the ability to get over 
those hurdles and persevere is the strongest sign o f our 
ability to succeed, according to Mark Goulston, a 
psychiatrist, author, and former FBI hostage-negotiation 
trainer. "Possessing the skill o f  handling obstacles well 

■ demonstrates a high level o f  self-reliance, good judgment, 
and resourcefulness," he explains. "The more proactive 
and resourceful you are, and the better your judgment 
calls and decision-maliing are when you're dealing wáth 
an obstacle, the greater the trust and confidence others 
will have in you." And where there's trust, there's 
success. Goulston says sawy hiring maiiagers w ill use 
the interview to determine whether you've mastered this 
skill and possess these traits.

Reflect
J. WTiat word does the text revolve around? How many times is 

it repeated? Underline it every time it occurs.
6. Wliat other words are related to it as synonyms, antonyms or 

as words related in some other way? ^

Conceptualize.
7. Fili in the blanks:
a. Hurdle is a ___________  for tlie word obsacle.
b. Self-reliance, good judgment^ and resourcefulness ai’e 

_ _ jh a t are needed to handle obstacles,
c. Trust and confidence are the results o f _____________ ^obstacles,

leadingtfia r which is the
ultimate goal.

8. A re there any sentences that do not have these wjrds or related 
words in them? How ŵ fell has the author stayed on his topic?

9 What is the result o f  all words relating to one vord in a text?
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\. i i\i i\ I I D í .n c o iii'so a nd  g ra n in ia r
U tih 'ith i' )ini will learn ihai one characterisiic o f  coherent 

( .  ill, IIII i.\ or^itnizcd according to the given/new principle, in 
ii'.ii I ' / i . / /  iiiliiniKilion usually precedes new information in 
M III, II, , \ loiil iliiii iliis is done through grammatical means.

I I <M ,l( \l <■< )l Il'K l'NC Ii Koacrrext#4 again.;

W'f .ill liH'i' ohslaclos in our lives and careers —  and 
\\ liilf llii'v I'tiii iiiako us bolter and stronger, they can iEtlso 
|iui If. tni'i ilu' oilj’c, I'uriis out, the ability to get over 
ill.. 1. Imii.II.". mill porsovorc is the strongest sign oPou'r 
iltiliiN h. Miicfi'il, ai.'ci»rding to Mark Goulstbn, a 
|i'.\ 1 liiiiiii il iiiiilioi, iiiul I'onnor FBI liostage-negotiation' 
liiiiii.'i "l'ir.M".Mii)', (ho skill o f  handling obstacles well 
ilt'iiioM'.d.ik's a hij'h lovol o f  self-rehance, good judgment, 
.iiul ii'souK'oiiilnoss," ho explains. "The more proactive'' 
mill ii'suiin rliil you aro, and the better your judgment 
I llll'. .Hid ili'i isioii iiiakini’, arc when you're dealing with 
mi oil'.dull' llll' I’ li'iili'i (ho (rus( and confidence others 
amII hiivr III you," And whore there's trust, there's 
'.iK i i'.ss (ioiilslon says savvy hiring managers will use 
(ho iiUi'i viow (o dotortnine whether you've mastered this 
•.kill ¡111(1 piissoss (hose traits.

Ut'/li'i t
' How I', du’ (r\( oi)>mii/i'd? Wha( conios first, second, third.

V'lv

I III Unit A, you loarnod abou( the givon/now principle o f  
Imif’.unr.i' III (ho (oxt above, underline information or ideas when they 
fill' lii'K '¡(iHi'd Does the author include something that is given and 
■aiMii'(hiii)'. (Iiii( I,s now in every sentence?

■I In whal grammatical section o f  his sentences is given 
inlbrmalion usually stated?
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5. In what grammatical section is the new information usually 
stated?

6, Could new information be introduced using other grammatical 
structures such as introductory clauses or prepositional phrases?

Conceptualize.
1. What general rules can you state for how coherent texts are 

generally organized in discursive prose?

Activity 5 I Discourse and context
Objective:You will leam that discourse is about context as well 

as co-text.
Experience.
1. Text #3 is an excerpt from a love letter. Much o f its romance 

and charm comes from its apparent lack o f surface coherence. Love 
letters should not be wTitten like academic prose. However, the letter 
does have unity. Read Text #3 again. The sentences are numbered for 
reference, UJ

1!,,. f  wish [ had read your note before you went last 
night that 1 might have assured you how far f was from 
suspecting any coldnass; You had a just right to be a little 
silent to one who speaks so plainly to you, 2 Y'ou must 
believe you shall, you will that I can do nothing say 
nothing think nothing o f  you but what has its spring in the 
Love which has so long been my pleasure and torment, 3 
On the night I was taken ill when so violent a rush o f 
blood came to my Limgs that I  felt nearly suffocated -  i 
assure you I felt it possible I  might not survive and at that 
moment though[tl o f nothing but you.,.

Reflect
2. Discuss and write answers to the following questions.
a. How many times do the words you or your appear in the first 

tw'o sentences?
b. What does the repetition o f  the word you suggest about the 

focus o f  his attention? How/ does it unify the prose?
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. Ill . 111. II. ( I , lie w rilcs about a note from  the woman: D o  we 
I .....  ■ I m i ' I . w iilk 'n  in this note?

I II .Mil I iii'w whal was written in the note, how would it help 
........ I 1,111.1 ihr meaning o f his statement about “ coldness” ?

. I ». n 1.1K (wiII)', Ihii lettei' was written by the poet John Keats help
......... 1.1 ,1:111.1 II hiMkM? Could reading his poetry or reading more

...... I III |.. I Mii.il lilc lirip von lo understand the exact meaning o f  this
I. II. I li. II. I '

I Wli.ii .lillciciHc docs context make to understanding the 
III. iiiiin. .'I ( .iiuinnnicalion?

f \ I'l'l li'Hi l'
I I'. i.l III.'lullowingconversationanddiscussittogether. tU

IN III • iiloi iMiiiv inanaiics a large office. Since she is the offit?e
i i i i inaj i.c i ’, sli« has a private office with a window.

¡Nokitt ring tone; there are muffled somds o f  a busy
i>f/ici' in the hdckgfoynd.!

Milt r ¡iin-Wi iiiiyj N'os?

lohn III.M aiv

¡Soniiit <>/'(] door opening and office sounds are
> Iciirrr.  ̂hiry '.V office assistant enters.]

Mm  ( o il III l.ilm floihl void' hut not directly into the
/. /. I'hi <Hi / H 1 olil III  licu'

h>hn Si\. linn up ihr heal

Mill у 1 vviisn’ l talking (o you.

Jiflni So who's there with you?

j !  Icr office assistant leaves: sound o f a door dosing,
and office sounds are muffled again. /

Mary No one.
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John ] thought you said you were cold.

'M ary \ meat)t dose the window.

J0lm. So, who’ s there vvith you?

Mary No one, I said. I meant I ’ll catch a cold i f  the vvindovv' 
isn’ t shut

John

Mary il doesn’ t nsatter now.

[SoimJ o f a door opening and office sounds become 
clearer; her office assistant enters, j

John Well, you are cold.

[Oifice assistant's voice speaking indistinctly ni the 
background, f

Mary [not directly into the telephone j  No, just shut it.

fSonnJ o f a window dosing.}

What do >ou mean, shut up! You can be so-o cold!

¡H er oj'jice assistant leaves: sound o f a door closing 
and office sounds are miij'fled again, j

W ^ S i i I wasn’t talking to you.

John Didn't you just fcl) me to shui up? So, who 's there':

W ^ № m S : .No one. T meant the window.

John A re y 0  u tal k in g to a wi n do w?

U S s i i Nov-', you 'rc the one who’s talkmg coldly.

John No, you 'rc the cool one toda>

Mmfy iViy fault again, and you’re always so cool» right? You 
lose your temper too, y ’know
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John It’ s just you’ve been cool around me lateiy.

Mary So, you think I'm  cool? Thank you fby the wami 
compiintent!

John Ofco^U’se, i think vou’ re coo), or i wouldn't be your 
friend. Fm  juiit trying to help you realize,..

M u n  Jus: sbin it. Good bye!

Reflect,
5, Underiine the word COW and ali words related to it.
a. What are the various meanings o f the word cold in the 

tliiiloguc? Wliat other words in the dialogue are related in meaning to 
tiio word cold}

b. When Maiy says It's cold in here, what does she really mean?
6, What are the various meanings o f the word shuti What words 

in the dialogue are connected to the word shut?
7, In your notebook, draw a mind-map or make a chart o f the 

meanings o f the words cold, cool, hot, heat, warm, shut, close, and 
any olhcr words in the dialogue that are related to these.

a. lixplain how tlie w'ords relate to each other: Are they similar 
or opposite in meaning?

b. Can the same words have completely different meanings?
c. What are the connotations o f  the words in the context o f the 

conversation?
( onci'ptiialize. Apply. «(^
8, Wluil IK llio reason Ibr John and Mary’ s lack o f complete 

communication with each other?
9, John and Mary’s personalities and relationship, which are not 

explained in the dialogue, are aspects o f  situational context. How 
would knowing more about their personalities and relationship help 
us to understand the conversation better?

10, In Units A  and C o f this module, you learned about semantic 
and pragmatic meanings. How important is knowing context to 
understanding the pragmatic meanings o f words?
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uFome 8: Review #1

This is the eighth uFone I've reviewed, and there's a feeling that 
this one is not like anything U-Fone has made before.

The uFone 8 certainly fixes a number o f the flaws the previous 
iiFone had, now corning with a generous screen, an enhanced 
processor, a better camera, superior battery and its transformed 
design.

While the uFone 8 has resolved a lot o f  the concerns .I've had with 
previous handsets from U-Fone, there were some things that 
concerned me when I  first took my new uFone 8 out o f  the box.

Why has uFone decided not to go to a higher-resolution screen? 
Why is the uFone more expensive than otlier handsets? Has it 
extended the battery life o f  previous models?

U-Fone has updated the design o f its recent models, advancing 
the ergonomics so the new model can compete with the best on the 
market.

The uFone 8 looks gorgeous, and at 6.9 mm, it sits comfortably 
in your hand.

The metallic keys have alittie wiggle in them. Running your hand 
up and down the sides, you’ll feel a sliglit give in the power and 
volume buttons.

The other noteworthy change in design is that the camera creates 
a slight bulge in the rear o f the phone. It's good to see that U-Fone 
refuses Io compromise on camera quality just to have a thinner phone.

I1ic rest o f Ihe ul'onc 8 is very similar to the uFone 7, with the 
speaker at the bottom next to the Lightning port. Thanks to the 
lengthened bottom o f  the phone you won't cover it when holding the 
phone in landscape.

The headphone port remains at the bottom o f the phone, which 
means that you'll draw your phone out o f your pocket bottom-up 
when listening to music.

The uFone 8 is another iconic handset in terms o f  design for U- 
Fone. Ifs  one o f the best looking on the market and for U-Fone’s 
price, I  expect nothing less.

Appendix 2 | uFoine 8 reviews
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Review #1: M arketiiig Survey 
Answer the following questions, based on the above review.
1. Based on the author’ s review, what is his opinion o f the 

new uFone 8? Tick ■z' a phrase.
U He’ s impressed with it  (1)

'■ • U 'H e  V n ot sure about it  (0)
He’ s not impressed with it  (-1)

2. What features o f  the uFone 8 are attractive, according to the 
writer?

3. What words or phrases made the features seem attractive?

4. What features o f the uFone 8 are unattractive, according to 
the writer?

5. What words or phrases made the features seem unattractive?

6. .Tf you had to make a decision about buying the uFone 8 
based only on the review, would you would buy a uFone 8 i f  you 
needed a new phone and price did not matter?
0 - 1 2 3 4 ' 5
No Only i f  desperate I don’t think so Maybe Probably yes Certainly!
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This is the eighth uFone I ’ve reviewed, and this: one is not hke 
previous models.  ̂ ; .-¡ i

The uFone 8 certainly addresses .̂ a number o f  the deficiencies o f 
the previous uFone, coming with a wider screen, a faster processor, 
better camera, improived battery and changed design,, .

While the uFone 8 has addressed a lot o f  the issues I've had with 
previous handsets from uFone, there were some problems that 
worried me when I saw the uFone 8.

Why does uFone 8 still lack a high-resolution screen? Why is the 
uFone still the most expensive on the market? Has it finally improved 
the battery life o f  previous models?

U-Fone has updated the design o f  the last four models, improving 
the ergonomics o f  a phone entering a crowded market.

The uFone 8 looks good and, at 6.9 mm thick, it's easy to hold 
onto.

The metallic keys have some movement in them. Running your 
hand up and down the sides, you’ ll notice a little looseness to the 
power and volume buttons.

The Other noticeable design change is that, because o f  the camera, 
there is now in the rear o f  the phone, a slight protrusion. U-Fone isn’t 
giving up on the quality o f  the camera in order to make a phone 
thinner.

The rest o f  the uFone 8 is very similar to the uFone 7, with the 
speakers at the bottom next to the Lightning port. Due to the 
eloiigalod l)oltom o f the phone you won't cover it when gripping the 
phone ill kindsciipe.

The headphone port has not been moved from the bottom o f the 
phone, meaning that, when listening to music, you'll get your phone 
out o f  the pocket the wrong way around.

The uFone 8 is another one-of-a-kind that’s right up with the best 
looking on the market, and for the price U-Fone is asking, I  e?q)ect 
this.

. .uFone.8: Revi€Wi#2 :: i i ; . - ?
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Review #2: Marketing Survey 
Answer the following questions, based on the above review. 

i ‘ 7. Based on the author’s review, what is his opinion o f the 
new uFone 8? Tick a phrase.

"  U He’ s impressed with it. (1) 
y  H e ’s Wot sure about i t  (0)
U H e’ snOf iniprtesed-with it  (-1)

8. What features o f  the uFone 8 are attractive, according to the 
writer?

9.' What words or phrases made the features seem attractive?

10. What features o f  the uFone 8 are unattractive, according to 
the writer?

11. What words or phrases made the features seem unattractive?

12. I f  you had to make a decision about buying the uFone 8 
based only on the review, would you would buy a uFone 8 i f  you 
needed a new phone and price did not matter?

0 1 2 3 4 5
No Only i f  desperate I don’t think so Maybe Probably yes Certainly!
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Appendix 3 I Connotative language comparison

Connotative Language Comparison

uFone 8: Review #1

this one is notJike 
anything U-Fone has 
made before

uFone 8: Review #2

this one is not like 
previous models

fixes a number o f the 
flaws o f the previous 
uFone

a generous screen, an 
enhanced processor, a 
better camera, superior 
batteiy, and its 
transformed design

addresses a number o f 
the deficiencies o f  the 
previous uFone

a wider screen, a 
faster processor, 
better camera, 
improved battery arid 
changed design

things I that concerned 
me when I first took 
my new uFone 8 out 
o f the box

why has uFone 
decided not to go to a 
higher-resoiution 
screen?

problems that worried 
me when I  saw the 
uFone 8

why does uFone 8 
still lack a high- 
resolution: screen?::

more expensive than 
olhor liandscis

Has it extended the 
battery life‘s

the most expensive on 
the market

Has it finally 
improved the battery 
life?

advancing the 
ergonomics

new model can 
compete with the best 
on the market

improving the 
ergonomics

a phone entering a 
crowded market
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6.9 mm, it sits 
comfortabiy in your 
hand

have a iittle wiggle

6.9 mm thick, it's 
easy to hold onto

have some movement

feel a slight give
notice a Lttle 
looseness

noteworthy chaiige in 
design

noticeable design 
change

that U-Fone refuses to 
compromise on 
camera quality just to 
have a thinner phone

U"Fone isn't giving 
up on the quality o f  
the camera in order to 
make a phone thinner

port remains at the 
bottom o f  the phone

port has not been 
moved from the 
bottom ofthe phone

you'll draw your 
phone out o f  your 
pocket bottom-up 
when listening to
music

when listening to 
music, you'll get your 
phone out o f  the
pocket the wrong way 
around

forU-Fone’ s price, I 
expect nothing less

for the price U-Fone 
J i  asking, 1 expect this

Connotations: 
'!J-= negative.

Appendix 4 | Connotative language jinalysis example 
The first example I ’ve chosen is from the first paragraph. Review 

#1 states, “ This one is not like anything U-Fone has made before.” 
Review #2 states, “ This one is not like previous models.”  Both 
examples have the same denotation, which is stated plainly in Review 
#2. The language o f Review #1 is language often used in advertising 
and promotional literature. It suggests that it is not only different but 
so very different as to be revolutionary.

92



The second example is from paragraph four. The writer o f  
Review #1 asks why the uFone more expensive than other phones. 
This is fairly neutral statement. The writer o f  Review  #2, on the other 
hand, draws attention to the fact that it is the most expensive on the 
market. As a consumer. I ’m willing to pay more for a product it  I ’m 
getting more for my money. However, I do not need to buy the most 
expensive on the market no matter how good it is. I ’ ll Wmt for the 
price to drop, and i f  it doesn’t drop. I ’ ll buy another phone that is 
almost as good for a lot less money.

The third example is from paragraph six. Review  #2 states that 
the uFone 8 is 6.9 millimeters thick, while Review #1 omite the wOrd 
thick. In English, thickness is the dimension o f  measurement arid so 
can be assumed, but the writer o f  Review #1 wants to emphasize its 
thinness (some writers would even say “ 6.9 mm thin” ) not its 
thickness. Wliile the writer o f Review #2 makes the fairly neutral 
statement that the phone is “ easy to hold onto” , the wiiter o f  Review 
#1 waiits you to imagine the phone in your hand -  your own phone, 
the one you j ust purchased.

In all three examples, the denotation is the same while the 
connotations o f the words create very different impressions.

Appendix 5 | Spoken grammar
Hilliard, A. (2014). Spoken English and its role in the English 

language classroom. English TeachingForumS2 (4) 2-13.
The following notes summarize a section o f the article cited 

above about spoken grammar. Extra, explanations and examples have 
been added

Kllipsis. lilhpsis is (he omission o f grammatical elements 
normally required. Because important information tends to occur 
toward the end o f sentences (et)d fbciis) in complements and objects, 
subjects and verbs ai'e often oniitted. This results in sentence 
fragments that would not be acceptable in written language, but they 
are a normal part o f  spoken language.

Situational ellipsis: This is when the speaker omits items that are 
present for both the speaker and tlie listener. Omitting words about 
things that the speaker and listener knov/ reduces the mental workload
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for both because fewer items need to be processed, e.g. “ See the game 
last night?.ua tie;”  >

Textual ellipsis: This is when items are omitted from written text 
because Ifaey are retrievable from the text.

Heads. These are comments that introduce the topic before the 
speaker comments on it. In the utterance above, “ See the game last 
night? I  saw the whole thing. Ended in a tie.”  The game last night 
introduces: the topic before the comment about it; “ I saw the whole 
thing. Ended in a tie.”  Introducing the topic gives the speaker and 
listener more processing time. It also gives the speaker time toi form 
a grammatical sentence about the topic and the listener time to 
become oriented to the topic. ■ :

Tails. These are comments added to the end o f an utterance. They 
range from a phrase to one word, e.g. “ M y teacher is really nice, the 
one from America.'’" “ See the game last night? I  saw the whole thing. 
Ended in a tie. Boring, if you ask me.” Tails add clarifications, 
qualifications, and evaluations to the main statement.

Fillers. These are words or sounds used by the speaker — “ uh” 
“hmm” “ well”  “ ano”  “nega”  -  to fill time while he or she thinks o f 
what to say. In the middle o f an utterance, they indicate that the 
speaker is not giving up his or her turn to speak.

Backchanneis. These are words or utterances by the listener — 
like “uh-huh”  “ oh” “yeah” “ I  see”  -  that let the speaker know the 
lis.tener is paying attention.

Phrasal chunks. These are fixed words or phrases that can 
combine with other elements. Some common types are 1) vague 
quantifiers such as “H e ’ s sorta tall.”  or “ stuff like that” ; 2) words that 
modify and show politeness or elicit agreement, e.g. “you know what
I mean, don’t you?”  3) transitions and discourse structures. “Well, let 
me see what we’ve got here.”  “What I  mean to say is.”  “ It’s like...
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MODULE II 
LANGUAGE LEARNING

UNIT A
LEARNING AND ACQUISITION
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i , I. \ I iM iJ ijiii» rt’.if!

O BJEcm ^
In this unit, you gain a practical understanding o f the concept o f  
language acquisition as knov/ledge construction and are able to 
apply the concept to language teaching and learning.

Ki.n\'(*dgo M!‘ ko
lan 'i i i/ ,, ' .i-C; ¡I'-iiiffi 1 i!u;iu.<!0 iCJiniLi;i linan i^ -'io iis  kr'owied-.:-.-

K e y  C o n c e p t s

8-. Language acquisition involves knowledge construction at a 
subconscious level.
9-> Leaming refers to conscious knowledge while acquisition 
refers to unconscious knowledge that can be utilized to form 
meaningful uttgpnces.
9-> Language acquisition requires language input and language 
intake.
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Unj'1 a  Cotttaife

Ai'livily I iMetaphon Langsiage iearniag 98
V'oii rellect on your own ianguage-leaming experience 
llm>ilgh metaphors.

Activity 2| Acquisition or leM’iiiiig? 99
You increase your awareness o f the distinction between 
acc|uisition and leaming through answering true and false 
questions.

Activity 3 1 “ Secret o f a W ild  Child”  _  101
You explore the importance o f  input in language leaming 
iiiul acquisilion.
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Activity l|Metaphor: Language learning 
Objective.'You will reflect on your own language-learning 

experience through metaphors. >
Experience. Reflect
From time to time it is usefiJ to think about language leaming 

outside o f  the subject-verb-object box. Use your imagination and 
think o f  metaphors o f language learning. Explain what you mean by 
describing the process o f language leaming in this way. You can also 
draw a picture o f  your metaphor. For example, language leaming can 
be compai'ed to building a house.

Language can be compared to a house. Learners are 
builders, and teachers are archhects, The construction o f tlie 
house to a great extent depends on the design and materials. In 
our case, tlie design is teaching methodology and the materials 
are phonology, vocabulary, grammar, and discourse. In addition, 
much depends on the skillfulness o f the budder, how well he or 
she can make use o f tools such as reading, writing, listening, and 
speaking to build the house o f  language. Everyone knov/s that a 
house is not built in a day. It takes time to erect a good house. 
Likewise^ language learning is long-term process and cannot be 
mastered in a day.

Artist: Muyassarlgamo va
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I.  ( I ,  ' I V < * | i i i . s i l i o i i  o r  l e a r n i n g ?

M/'/.. ihr ) till will increase your awareness o f the distinction 
........... . .¡iiisitloii and learning ihrough answering true and false
/M. M.'/i

/ lii’flect.llf
• Wliiil is your I'irst language? Have you acquired or

I' IIIII,I I t '
• 11.1 \ n il li;ivc ii sccoiid language otfier than Enghsh? Have

. I'll .11 i|Miii il til Iciiiin'd i(?

• llii\ i> you !ict|uircd or learned EngHsh?
• 11 you phiii lo study another foreign,languag;e, would you 

:i> '|uii' III Irnin iT’
I ', ■ nil wlu ilifi (.'¡K'li .statement is true for you. Tell astoiy about 

.'III . iii tii'iiii' riuMi, decide whether the statement is about
II '|iii' iiiiiii (II liMiiiiii)', Provide the reasons for your choice. (Very 

"III II iln- ii'iins "acquisition”  and “ learning”  are used 
iiiii'u li,iiii',r!ilily, l)ul we want to make a distinction between them).

I I’fopk ' Icacit a foreign language in the same way as they 
itii|uiicil iIh' ii lirsl hiiij.’ uagu.

' I ■ iiiimc 11 l!i!i)',u;i|’o in ii natural setting can be more 
.U' I • I III ill,III Iniiiim)', Il 111 ;i classroom setting.

Í II i‘ iinpo'.'.ihio lo leain ;i Ibroign language without a teacher.
I ,'\ll Ic.iiiu'is loiirn a Ibreign language through compaiing and 

I oiiiiii'.iiii,I’ iMo tlioir native language.
( 'liililii'ii pick up liingiiages through a subconscious process 

illioiii him\iiiM. I'litinmiiliciil rules,
( mil i fiiitiiHr.i'
Hi'loii> you M’iul llif wiik' !i slioci p;iragr;ipii defining 

liiiii'iiii;-u' tK'(|uisilion iiiul hin̂ ’ iiiij',0 loiiining.il.L'

Acquisition versus Learning
by Byrne Brewerton 

,Soii)o ii|,)plic(l linguists make a distinction between language 
tK'quisilion and language learning. Children acquire language 
Ilii'QUgh a subconscious process during which they are exposed 
to a great deal o f  raeaningful language. Thought they are not
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consciously aware o f  the rules governing the language, they get 
a feel for what is and isn̂ 't correct through experiencing what 
does and does not comtnunicate their meaning. The emphasis is 
on the meaning o f  the communication and not on tiie fonn. 
Young children readily acquire the language to communicate.

Language learning, on the other hand, is a conscious 
process. It is the result o f  direct instruction in the rules o f  
language. In language learning, students gain conscious 
knowledge o f  the new language and can talk about the roles 
governing the language. Kesearch has shown, however, that 
knowing grammar rules does fiot necessarily result in good 
speaking or writing. A  student who has memorized the rulas o f 
the language may be able to succeed on a standardized test o f  
En^ish language but may not be able to speak or write 
meaningfully or correctly.

• Check whether your definitions are close to the ones provided 
in the text.

• Based on the text and your own experience, make a list o f  
advantages o f language acquisition and language leaming.

N ow  after you have read about the distinction between 
acquisition and leaming, answer the question stated in the title. Wliich 
is better: acquisition or learning? In order to explore the question, 
reread the te.xt above and fill in the table.
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\ . i i u ( v  t | ' * S . * n o ( o f a  W i l d  C h i l d ”

I  H\;' )i>ii will explore the importance o f  input in language
I, ,11 ftiiit; ,111,1 III illlisilion.

I ifu'ili tii'i’. Ht'fh’ct.
N .1(1 iih' I'.itiii)’ Io watch a documentary film about a girl who grew 

it|i III I II’ Aiint'los wiili almost no human contact. She was locked in 
I iiMiin iiiiil Ill'll Io il potly chair for most o f  her life. Completely 
!• ii'iMi. .1 ' 111- wic. loicecl to sit alone day after day and often throu^i 
llll i i i m I i i  I I I . '  I'l 11 hiiil liillc to look at and no one to talk to for more 
ih.Mi I. I I  vi'iii'. Slic' wiis (bund on November 4,1970. Before watching 
llll him iiiiiki' some predictions about tlie content o f  the film  by 
iliiiil iii)i iihoiil ihe following question:

l>ii you (liink (liat she could speak when she was found? 
ill I'liock your prediction, watch the 

' iilro
( om r/ftnifllze. m‘--'
I W hy wiis Ihe g irl named as “ Genie”?
•’ When found, how old was she?
I Why dill (icnie live under these conditions? What were the

liiMiilv I'lit iiiii'ilimrcs''’
I V\'liv iliii iiviniiuiic'i.s hüconic interested in her case?
 ̂ I low w ir. ( ii'iiiü  odiicalod?

How loll).', dul ll lake Genie to produce some chunks o f 
Illll|>,llll)',l3?

7 Whal progress did Genie make in terms o f language 
|t|0(llllll0lt?

(/»/»/('.
H if.i'il on wh.il you liiivo loiiini'il in ihis unit, what role does input 

piny III hiiif'.iiai’i' m'i|iiisiiion'' W nlc iihoul 2.50 words.
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UNITB 
INPUT, INTAKE, AND

INTERACTION
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I lul l  ¡rsl’ifo .M in d  in te rm 'iio n

О м и  t I I V K

III till', iiml, you gain a practical understanding o f  tlie concepts o f  
in|iiil mliike and interaction as knowledge construction and are 
iilik' lo apply the concepts to language teaching and learning.

K lV liiH M s
mpdl. mi4l:.- lote.aciiori. dcclawti\L* knowleJuo pJocedi.i‘al 
knowledge

k i ( Y  C o n c e p t s

»■ I .iinguage acquisition requires language input and language 
iiilaky
«■ Knowledge construction starts from input.
“ • Acc|uisition takes place when input is slightly above a 
Irainor’s level o f  understanding.
• • I -anguage evolves through the interactions o f its users.

U l J i  I
...

Ai'livily I I Input vs. intake 104
()l»j«*c(iv<‘ :Voii li'am aboiil input, intake, and
i i i h' i .K l ion
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Aotivity 1 i input vs. mtake
Objective: You will leam about input intake, and interaction. 
Experience. Reflect. Conceptualize.
As we discussed in Unit A  language learning is like building a 

house. Look at the picture and answer the following questions:^

• How long do you think it took to build this house?
• What part was built first and what part was built last?
• What materials were used to build the house?
• How many people were involved in building the house?
• What knowledge and skills did they possess?
Now  change the focus o f the questions to language leaming, 

rewrite the questions, and answer them. The first one is done for 
y o u .^

• How long does it take to leam a foreign language?

Discuss the following questions:^
• Are they both processes: language leaming and building a 

house?
•  Do you need to have knowledge in order to become a language 

learner and a builder? I f  yes, what knowledge do you need to have?
• Do you need to develop any skills in order to leam a 

language and to build a house?
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• I f  you lack one o f  them (knowledge or skill) do you consider 
yourself a language leamer and a builder? Why?

Read this paragraph: £S ___  _________ __ _
Declarative knowledge and procedural knowledge are 

different types o f  knowledge. Declarative knov/ledge means 
knowing that something is a fact. Declarative know'iedge is 
knowing W ilAT , It can often bo put inlo wordvS. For example,
Mi i<; iht' second letter o f  the alphabet^’ or ‘Tashkent is the 
onpiidl ol U/bekistan ” Procedural knowledge means having the 
skills to do something. Procedural knowledge means knowing 
HOW. For example you can know that letter JB is the second 
letter o f  alphabet without knowing how to write it> and you can 
write the letter B without knovviog it is the second letter o f the 
alphabet The first is declarative knowledge, and the second is 
procedural knowledge.

r ' -  - I

Circle D for declarative knowledge or P  for procedural 
knowledge.

® Most bicycles have a frame, two wheels, bralces, handle bar, : 
pedals and a seat D I P

• Sardor can ride his bicycle from his home to his lyceum. D | P
• In order to pump up a flat tire, you need a pump. D 1P
• Sardor can pump up his flat tire. D [ P
Listen to a short lecture about architecture and take notes o f the 

main ideas,
® What was the lecture about?
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• Did you understand the main ideas o f the lecture? Why?
• Were you aWe to take notes?
® I f  you listened to the same lecture a second time, would you 

be able to understand it?
• In your opinion, what can be done to malce it comprehensible?
»  I f  you were given an opportunity to ask the lecturer questions,

what questions would you ask?
You have just experienced some incomprehensible input and 

thou^t about v/ays to make it comprehensible. These ways might 
haveinGluded simphfying the architectural text or interacting \vith the 
speaker, (lecturer). : ■

In the 1990s a group o f researchers wondered which would make 
a text more comprehensible to learners: simplifying the text? Or 
interacting with the speaker? So they.'conducted an experiment. Now  
read the paragraph below. tiJ

hi 1987 Teresa Pica, Richai’d Young, and Catherine 
Doughty conducted a research study to investigate the relation 
between interacnon ajid input. Two groups o f 16 adult learnerf; 
were asked to follow  instructions and to complete a task, in both 
cases; learners listened to a script read by a native speaker. In 
one group, the script was simplified by paraphiasing, repealing 
and using simple grammatical structures and vocabulary. In the 
other group, learners listened to an unsimplifted script that 
contained the same information but they were encouraged co ask 
questions when they had difficulties foUowing the instructions. 
Afterwards, botli groups' compreliension was checked. 
(LightbovvTTi and Spada, 2002)

• How  was the first group’ s lecture made more 
comprehensible?

«  How was the second group’s lecture made more 
comprehensible?

e Fill in the blank:
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o The students in the first group received modified

o The students in the second group received modified

Which group’ s comprehension do 3 ôu think higher? 
Read the text beiow and answer tiie g^estions with your partner. 

I f  you cannot answer any questions, ask them in the plenary.

Three Models o f  Language Acquisition 
by Bynie Brewerton 

Have you ever thought about hovs' you can understand and 
speak your native language so easily? You want to say 
something and correct phrases and sentences just com.e to you. 
Most o f  this is unconscious: something just appears in your 
mind and you say it. Ko definitive answer as to how children 
learn to use language without conscious attention has been 
discovered, and research is continuing. However, tiiaie are some 
tilings that most, i f  nor ail. researchers now agiee on.

-Be fore you -wcni io school did anybody teach you 
grammar and vocabulary?

-How did you icarti to speak your language?
Rules and inpisi
Language input is necessary. JNo child or adult acquires 

language withouT hearing it or reading ii a lot! i.anguage is 
extremely complex, but it also follows rules — rules not made 
by toiicliers or professors or governments but by Tiature. Nature 
opcratos by rules sucli as the law o f gravity. Rule? also apply to 
the use o f language. Without rules, nobody could predict the 
order or structure o f  any sentence. Every utterance would be 
unique, and no communication would be possible

Rules differ from language to language but evcr>' language 
has rules. For example, in English and many clher European 
languages ihe order o f  ̂ vords in sentences follov>/s [he pattern o f 
Subject + Verb -i- Object (SVO), while in some A sIoxj Uuiguages 
such as Turkish. Uzbek, Korean, and Japanese, ihe order is 
Subject +  Object -i- Verb (SOV). Eacii language has so many
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rules that schoiars spend their whole lives discovering them, yet 
sanail children discover how to use them very well by tlie time 
they are four to six years old,

~Hoh' do children acquire this ability so naturally?
-How  did you?
-D o  yoit ihirJc we are born with langitage rules already in 

our minds?
Uaiversa! Gram m ar
Linguists have put forth several explanations. One 

explanation is that we are bom with rules. We all have a 
“ universal grammar”  (UG ) in our minds at birth. One rule that 
we are born with is the ability to distinguish nouns from verbs 
a id  the ability to form phrases that go with them. A  noun phrase 
can include adjectives, and verb phrases can include adverbs; 
verb phrases can also include noun phrases. W e are also bom 
with the knowledge that noun phrases and verb phrases are not 
formed tb.e same in every language -* English has articles like 
"the”  and “ a/'an” but Uzbek and Russian do not -  and are not 
constructed alike, but there M'e a limited number o f  ways they 
can be constructed. In oAer words, noun and verb phrases are 
constructed within certain parameters. W e discover the 
parameters for the particular language we are acquiring and 
discard the rest. (This all occurs without learners knowing it, o f  
course,) Using input from others, learners discover words that 
represent nouns and verbs, and rules that apply to certain types 
o f  words. Noun phrases and verb phrases can be put together to 
make sentences according to other rules ft is far more complex 
than this, but this is how Universal Grammarists believe we 
acquire our first language (Pinker, 1994).

-D o  learn a second language in the same way as we 
leam a Jirst language?

- Why? Why not?
Acquiring a first and second language may be similar but is 

not the same. For one Aing, child and adult brains are different. 
While children can absorb thousands o f  new words and ideas 
like sponges absorbing vv̂ ater, adults have to work at acquiring
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the use o f  new words. On the other hand, adults alreacfy have a 
first language, so they can use their first language to help them 
understand their second but having a first language also lead, 
oopst leads to mistakes because adults borrow rules and 
parameters from their first language. Adults have better 
developed abilities to reason, which they can úse to make 
deductions from input, but adults also live in more complex 
econoiTiic ;uid social environmenfc; than children. They can 
interact more with others to receive input, but the input they 
receive may not be understandable and therefore useless for 
learning the new language.

- Whai advantages and disadvantages do adults have over 
children?

- Why did Genie from “Secret o f  a Wild Child’’ (Module //, 
Unit A ) not learn language?

Comprehensibie-imput Aiodel
Stephen Krashen once theorized that all that was really 

necessar>>' for a person to acquire a second or foreign language 
is “ comprehensible input”  (C l), which he defined as language 
that is slightly above a person’s current level o f  und,erstanding. 
From the large amount o f input that is understood, a person can 
deduce the meaning o f  #ie small amount o f  input that is not 
understood. The more we listen and understmd and read and 
understand, the more input we receive and the better we can 
acquire a new language. Krashen also beHeved thatforthis input 
to become intake -  language that becomes our own and 
therefore useful -- we must not be nervous or anxious or afraid 
because our fears create an “ affective filter”  that can prevent 
input from becoming intake. (Krashen, 1985)

In accordance witli this theory^ a teacher’ s role is to pri>vide 
opportunities for students to receive as much comprehensible 
input as possible. Teachers provide students with oral and 
written texts that are ]us5t above their level and help them 
understand them. Since students in the same c l^s  usually speak 
at the same level, interacting with other students regularly is a 
great way to receive comprehensible input in addition, teachers

109



should create an atmosphere that is relaxed and open so that 
■students’ do not create an affective ñlter that prevents 
comprehensible input from becoming intake.

“  Whal can pfvvent input from hecoming inkike?
- I f  students are receiving input from thetr peers do you 

ihmk they will leam (heir mistakes?
Iníeríictionist model
Now, most believe that more tlian comprehensible input is 

necessary for an adult to acqui re a second ianguaga. At the heart 
o f  such models is the idea that interaction with other users ofthe 
language is essential to acquisition (Larsen-Freeuum 2003). 
Inferactiomists see social interaclion as a hurnan development 
activity because it is a ia,nguage deveiopaieni activity. In the 
interactiojiist view, language is not acquired: I.anguage 
develops. The knowledge vve gain o f  a nev/ language is 
constantly changing (and so is the knowledge vve gain o f  our 
native language) Language evolves like a biological organism 
through ihe interactions o f  its users. This applies to both native 
and non-native useis o f language. English is now spoken by 
more people using it as a foreij.>n language than as a native 
language- These users also modify their ovv-n and others' use o f 
English as they interact in it. Language is constantly changing, 
so language can never be fully acquired. For this reason, 
interactionists like Diane Lai'sen-Freeman prefer the term 
“ language developmenf’ to language acquisition (Larsen- 
Freeman 2007, 2013),

-D o you think that non- naiivv speakers o f  English 
have an impact on use oj English?

“  Why do inieractionists prefer "language development  ”  to 
''languagea ox-quisitian’'? 

i||||Í||ÍAgÍí|SÍ|!!;;ÍÍ:;S|i(í|IÍÍÍiii
AH three o f  these models agree that input is imponant, but 

the interactiofiist model differs from the UG model in that, while 
the UG model is focused on the inner competence o f  ideal users 
o f  language, the interactionist model is focused on Üie 
effectiveness o f  language use in daily life. The nieasure o f  our
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competence in language is not tJie internal representations o f  
language in our minds but our ability to use it to accomplish our 
personal goals. As in the Cl model, in the interactionist model 
input must be comprehensible for it to become intake, but 
interactionists believe that output -  speaking, writing« doing -  
is as essential as input. As leainers interact in the new language 
with others, the need to be understood by the learners causes 
them to modiiy the language they are producing, making their 
input more comprehensible to the leamers. Interactionists also 
agree with Cl that an emotionally safe classroom wilJ help 
leamers communicate more effectively because their attention 
will not be on their anxieties but on tjieir use o f language to 
communicate. (Ellis, 1997)

Finally, whereas both UCt and Cl researchers have relied 
more on empirical research to test hypotheses about the 
grammatical competence o f individuals in vaiious stages o f 
language acquisition, the interaciionists have taken advantage 
o f  the existence o f  large bodies o f authentic language (language 
corpora) — stored on computers and transcribed into texts -- to 
study how' both native and non-native speakers actually use 
language. (The use o f such corpora to study language use is 
called “ corpus linguistics.” )

For interactionists, the teacher’s role is to create 
opportunities for learners to use language purposefully. They 
can use it to accomplish real-life tasks, to leam a subject, or to 
do a project. The teacher supports learners in their interactions 
so that inieractions become longer, more meaningful, and more 
accurate, (lillis, 1997)

• Do you think that interacting with this text (input) and yoior 
pai'tner has helped you understand this text better?

»  Draw a Venn diagram in which you compare the UG, C l and 
interactionist models.
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Conduct thf following experiment according to the instructions 
below.

1. Work in groups o f  three.
2. In your groups, read the two versions o f the text. Make sure 

you imderstand the text completely, especially version B o f the text,
3. Coîitact a year-1 reading teacher and ask permission to 

conduct an experiment in her or his class. Tell the teacher it is for a 
year-2 Methodology'class. .

4. Divide the class into two groups and work in two different 
rooms.

5. Group 1 gets version A  (simplified) o f  the text and group 2 
gets version B (unsimplified) o f  the text.

6. Group 1 must do the task without asking questions within a 
limited period o f  time.

7. Group 2 is encouraged to ask any questions (content, 
language) about the text. Let them discuss the text among themselves 
and be ready to answer any questions. After they finish their 
discussion, give them a reading test.

8. Check the tests o f  both groups. Calculate their scores. Find 
the average score o f  each group (in order to do this add up all their 
scores and divide by the number o f  students).

9. Compare the results and write a report using the template 
provided.
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Report on “ Input vs. interaction”  experiment
Date:
Name;
Group;

— -„.....-Subjects o f the research
(by groep number)

Parpóse o f ilne research;

Description o f the process (wliat you did., what problems 
you had, did eveiything go as you planned, how much time you 
spent):

Test results (both groups results presented in a taWe);

Conclusion (your conclusion sfiould include references to 
“ Thi'ee Models o f Language Learning”  and explain the reasons 
for the results);_____________________________________ ______________
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I M I T C  

MISTAKES AND ERRORS
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I 11 { .isiii iu'iVU's

O b j e c t w e  ■'

In this unit, you leam about the sources and types o f  errors and 
be able to identify them.

t<F,v T eem s.
uiiOii -’ I.-. i'U'-ru-ici;-;-. i>-

K e y C o n c e .p t s

8-n- There is a distinction between errors and mistakes.
»-• Mstakesareleamingsteps.
9-» Learners make mistakes under the influence o f  their L I . ■ 
0-T Developmental errors result from incomplete acquisition o f  
an L2. ■ •

Activity 1 I W e at! make mistakes
You raise your aw^areness o f the possible sources o f  errors 
and their types.
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Activity 1 I W e ail make mistakes
Objective.'You will raise your awareness o f the possib le sources 

o f errors and their types.
Experience.
Think o f  something that you have learned to do, The following 

questions may heip you:
«  Can you think o f a mistake that you made which helped you 

to leam? How did it help?
»  Think o f  an occasion when you said something in a foreign 

language w4iich was misunderstood. .
«  Was the misanderstanding caused by a grammar, vocabukur) ,̂ 

pronunciation mistake? Were there other causes?
«  What do yoB think: Was it a mistake, an error, or a sHp?
«  What is the difference between a mistake, an error, and a 

slip,^
C o n c e p im l iz e .

Listen to the recording o f the following examples o f learners’ oral 
mistakes. There are mistakes o f form, meaning, and usé.: Gan you 
identify them? ■

L  She like this picture. (Talking, about present habit)
2. Shut up! (Said to a classmate)
3. I  wear a suit when Ï  go swimming.
.4. : Do you know'where is the post office?
5. The dog [bi:t] me (Talking about a dog attacking someone)
6. What [hæ-pOn’ ed]?
7. W e all are agree.
8. W e are lack o f resources like computers and teaching

materials.
. 5;-', Tjriit 5 1 sent you yesterday.
10.1 congratulate you on your birthday!
You, are going to listen to a lecture. Before listening make your 

predictions about two main reasons why learners make errors. Can

you think what they are? Q
Listen to tjie lecture for a second time and fill in the blanks using

the following term s:0^"
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overgenerali^ation fossilized ' unknowt '

in te ife re n c e  in ten an g u ag e  des’e lopm en ta i

I. Influence from the learner’s first language (LI) on the ^econd 

language is called........... ....................

 2 ................. , eiTors are made by learners when they are
imconsciously working out and organizing language, and this process 

isjiot yet complete.

 3 .............. ....; errors are those, which a leam.er does not

stop making and wMch last for a long time, even forever, in his/her 

foreign language use, .

4. Errors in which leamers wrongly apply a rule for one item of 

the language to another item are known as ................................

5. The leamers’ own version of the second language system is 

known as............... . :

Apply

Read the following complaints by teachers about their students’ 

language and identify the types of mistakes. Help the teachers out.

UJ

A. a slip ' . '

B. interference ' ■

C. a developmental error

D. lack of Icnowledge

Teadier’s siatements:

1. “My year one students always confuse past with present 

perfect. I get so frustrated.”

2. “Erkin looked like he was going to fall asleep. He is usually a 

veiy good student, but today he kept making all kitids of errors in his 

oral presentations.”

3. “Feruza finally wrote ‘taught’ in her essay instead of 

‘teached’.”

4. “Why do my students keep saying ‘vord document’?”

5. “All of my first-year students write questions like ‘Do you 

know where is the shop?’ “
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6. “Why does the Deputy Dean call students who are absent 

‘dead students’? This sounds very rude,”

7. “Today, Katya called the shop a ‘magazin’,” :

8. “During the debate, Shakhnozasaid, ‘I’m totally agreed,’ She 

never. wTites this in her essays.”

9. “I wonder ^̂ l̂y my Uzbek students make different mistakes 

from my Russian students.”

. ¡Have^a set space in your notebooks to write down your errors and 

corrections. One way of doine it is to divide a page into four columns.

C'orreciion Type ef 

Em>r

It depends of 

the weather

It depends on 

the weather prepositions; 

""‘depend” use

Interference/

slip

I have lived 

miergana 

since 6 years.

I have hved 

in Fergana 

for 6 years.

points in time 

for periods of

lack of 

knowledge

In the next task, you will analyze an essay wiitten by a Year 1 

student. UJ!

•  WTiat do you think caused these mistakes?

•  Is it a case of overgeneralization or interference?

«> WT'iat type of error is it? Is it a developmental or fossilized 

error?

Student essay

Nowadays smoking is one of the big problems all over the 

world. Even each coimtry fights with it and lias ovvn laws against 

the smoking but as we see it is not so helpful. As if smoking is
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increasing day by day. Especially public smoking is not 

acceptable at all, for example in restaurants.

The first reason is cause damage. Because tlie smoke of 

cigarette can fester any reaction of people. They may not carry 

out the smell of cigarette. Here we can say also about passive 

smoking is more dangerous than active. People w^o do not smoke 

can suffer because of who smokes. It may lead to different 

problems with health even problems witb lungs. From experience

I have bard headaches from smoke and feel some sickness.

The second reason is that in restaurants can be children for 

whom in my opinion it is bad example. They can see £ind interest 

in it. They may try it themselves. Because children do what they’ 

see from adult people,

just simple example is from my life once my nephew saw how 

one man was smoking and after he tried to do it jiist throughi 

showing how it is done.

And the last which I want to describe is that anyway we 

cannot forbid smoking and that is w %  in restaurants should be 

some place where they may smoke separately without suffering 

people.

Concluding my essay 1 would like to say that each 

govemmeni should have strong laws against the smoking they 

should have results. Smoking people should not suffer other 

people and be as bad example for children, ll'smokers do not carry 

about their health at least they should think about people who do 

not smoke, about childreii'’s' future, pollution and for future 

huiiaan being.

Fill in the table with mistakes from the essay.
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M is ta k o r  c n - i 'c - iW» o f  r.I S O!" N o ie

smoking is 

increasing 

day by day.

Fragment:

Sinokmg

increasing 

day !>/ 

day.

Transfer This IS direct 

translation from 

LJibek as it is 

pcissible to 

consider ii a 

complete 

sentence.

The reason 

is cause 

damage.

Developmental

error

A«; ¡his essay is 

wriitcn by Year 

i student, 

probably the 

student does not 

recognize that it 

is a complex 

sentence and 

lacks

grammatical 

understanding of 

the sentence 

structure.

Smoking 

people 

should not 

suffer other

A  student 

doesn’t know 

how to use the 

word “suffer" in 

a content.

From 

oxpent.ii‘.v‘ 

J have hard 

headaches
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UNIT D 
LEARNING STYLES 
AND STRATEGIES
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UNlf D  iL^earning Styles aiid Strategies

O b j e c t i v e

In this unit, you gain knowledge about learning styles and 

strategies and are able to identify your own leaming styles and 

develop your language leaming strategies.

K e y  C o n c e p t s

6  ̂ Learning strategies are intentional behaviors that learners 

make use of during learning in order to better acquire language 

and communicate with others,

^  Visual learners are people who tend to think in pictures 

rather than in words,

a-’ Learners with an auditory style prefer to use their hearing, 

9-1- Kinesthetic learners leam best by carr>'ing out physical 

acti\'ities.

s-' Field independent learners see the trees before they see 

forest while field dependent learners see tlie forest before they 

see the trees,

8-> The effectiveness of second language acquisition is 

improved by teaching learners more effective strategies.
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L'Nil I) ConU-lUS

Activity 1 1 Not now, Bernard

You leam about different leaming stjdes through being

exposed to a poem.

124

Activity 2 1 Field dependence amd field independence 

You riilse your awareness of the concepts of field 

(k'lHMiilrnco and Held independence,

129

Activity 3 1 Sti'sitegies used by good language learners 

You reflect on your own language leaming strategies and  ̂

identify the areas in which improvement is needed.

132
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Activity 1 I Not now, Bernard

Objeetive:You will leam about different leaming styles through 

being e^osed to a poem. : V '

. . Experience

Listen ajiyour tiainer reads a poem aloud.

Listen again and draw images of the people or things you 

visualize while listening to the poem the second time.

Read the *p'6effl iH'Appendix 1 and act out the poem in groups. 

Ш ^
Reflect

Answer the following questions:

•  How did you feel while listening/drawing/reading/acting?

•  Wliich did you enjoy most: listening to it, reading it or 

acting it out?

*. What does this indicate about the way you experience the 

world?

Experience

Identify your dominant learning style with the help of a 

questionnaire: ^

Score

5 ~ almost always

4 - fairly often

3 - sometimes

2 - rarely

1 - almost never

Score Sfaleinerfs

I, It helps me understand if 1 discuss things with other 

people.

И:; When leaming, i watch the teacher’s face a lot

use colors when I take down notes or read.

4. I get good ideas while I am doing some kind of 

physical activity.
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5. I prefer spoken to written instructions.

6, rd rather iisten to a tape than read about a topic.

7, i prefer someone to dram sne a map than to tell me 

directions to somewhere.

8, I do less well on written tests than on oral tests.

I ijoii'i like .‘billing a( a desk, but study, tor example, 

on iho llooi, on Ihe bed, in all kinds of places.

10 1 talve notes but they ai e a bit of a mess.

I 1 can easily understand maps, charts, graphs, etc.

12. J can’t sit still for very long.

13. 1 like making things with ray hands.

14. If I am doing some work, having tlie radio on 

annoys me.

15 I like to lake a lot of bieaks when I study.

1 (). I use a lol of’ body lajiguage when talking.

! 7. I can’t picture things in my head ver>' well.

18. 1 would rather start doing an activity instead of 

listening to instructions about howto do it.

1') I liko toliinit jokes and can remember them well

20. 1 take lots ofnoios whon I read or listen to a lecture,

21. I doodle when I listen to a lecture.

22, If 1 don’t look at a speaker, I can still follow well 

what he or she is saying.

23. I like creating models of what 1 am leaming.
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24. In a test, I can visualize the place on the page where 

I learnt something.

25. T like mal<ing projects better than writing reports.

26. I like to talk when 1 write.

27. if 1 read, I “listen” to the Vv'ords in my bead.

28, if I write something down, I remember it better.

29. T can’t remember what people look like veiy well; I 

remember better what they say.

30, If you want to remember something, for example 

someone’s telephone number, it helps if I make a picture 

of it in tny head.

31, If I study aloud, I can remember better.

3.2. I can see pictures in rny head.

33. I would rather read than be read to.

Transfer your scores and add them up:
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Visiiallearner Kieaestheticlearner Audiiorytearner 

Totalscore: Totalscore: Totalscore;

(adapted from Reid 1995)

Reflect

Discuss the following questions:

1. According to your score on the questionnaire, which is your 

dominant leaming style: visual, auditory or kinesthetic?

2. Do you have one strong and one weak, or do you have a 

mixture of leaming styles?

3. How could you improve your weakest leaming style?

4. How do you leam in general? Do you prefer listening to the 

lectures, discussing, reading, note-taking or drawing images?

5. How might your learning style influence your teaching?

Apply.

Read the case studies describing different leaming styles and 

identify the following:

•  What is the student’s leaming style? Underline the words 

lliHl indicate the leaming style.

•  What suggestions would you give to the student?

Case Study #i
Maftuna is a Year 1 student at U W L . She is experiencing 

some challenges in her classes, especially in a course on 

I jstoniiig and Spoakiiig, Maftuna j.,etK3rally does well in one-on- 

one conversations, makes excellent PPts and beautiful posters. 

She likes to use mind-mapping to conceptualize. She also 

performs well when she is tested on material she has read. 

Maftuna finds other aspects of her studies challenging. She 

struggles to do well on the portions of the listening test that 

require her to listen for specific information. Maftuna is 

concerned because the majority of her grade for the class comes 

from these listening tests.
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Case Study #2

Jamshid is taking a country-study ciass this semester which 

requires a lot of reading. Jamshid is doing well in the class as he 

enjoys the lectures and is able to understand the material when 

the teacher lectures to the gi'oup. However, Jamshid is struggling 

with the course assignments as the students are required to read 

a lot in order to accomplish them. It takes Jamshid much longer 

to complete the assignment than it does everyone else in class. 

He also performs poorly on the quizzes wliich cover the material 

they are required to read in the book, as he doesn't understand 

fully what he reads. Although he remembers quite well the 

things that were lectured, he has difficulties in recalling the 

infoj-mation he has read. Jamshid is seriously concerned about 

his grades.

Case Study #3

Aziza is taldng a psychology class this semester. She is very 

interested in psychology and wants to major in it. She was 

excited early in the semester, but after the first month and a half 

of class, she finds it challenging, Aziza finds that she is attentive 

during the first 30 minutes or so of class, but for ihe remaining 

50 minutes ofthe class she is fidgety and impatient. She realizes 

that at this point in the teacher’s lecture she starts to tune out and 

lose interest, so she misses a great deal of information the 

teacher shares in class, Aziza often steps out of class and walks 

around the hail for a few minutes before returning to class. She 

wishes the teacher would let tlie class have small group 

discussions on some ofthe information or do role play activities 

to leam some of the theories and techniques she is lecturing 

about, Aziza is worried about her grade in the class. She has 

taken two tests and has found that she remembers the material 

she studies on her own when she is either with 'a study group or 

when she uses her flashcards on her walks around campus. She 

does poorly on the material from lectures, ^vhich is a least half 

of the material on each test.
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Case Study #4

Malokhat is veiy frustrated in her history class. She was 

always a good student in lyceum but is finding this university' 

course challenging. The class is a lecture class and tlie teacher 

definitely likes the sound of his own voice. The entire hour and 

twent>' minutes is filled with the teacher lecturing. Malokhat 

has a bard time grasping the concepts her teacher is talking 

about, Malokhat also finds the lectures overwhdraing because 

the teacher does not use PowerPoint presentations or even 

outhnes, so Malokhat has no idea when the teacher has moved 

on to anotlier topic or even what the main idetis are. It takes 

Malokhat a great deal of extra time to study for this coiu'se 

because she has to re-read her notes and find illustrations in her 

textbook that make whal her teacher said in class itiake sense, 

Malokhat is concerned as she prepares for her first exam in the 

course.

Activity 2 I Field dependence aiid filed iiidepeedence 

Objective: You will raise your awareness of the concepts of field 

dependence and field independence 

Experience.

Have a quick look at the photo below.
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•  What do you see in the photo?

» How do you understand these two terms: field dependent and 

field independent?

Reflect

Answer the following questions:

• Are you field dependent or field independent?

•  Why do you think so?

• What type of leamers can make better progress in language 

learning?

Conceptualize

Fill in the table on characteristics of two styles.-̂

Fielddependcrtt'e Rfildindopcndefice
: 1  ; ItnpersonaJ ori entation " " 

i.e. reliance on internal frame of 

reference in processing 

infonnation

2. Holistic

i.e. perceives field as a whole; 

parts are fused with background

3. Independent

i.e. sense of separate identity

4. Not so socially aware 

I.e. less skilled in 

interpersonal/social 

relationships
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(Adapted from Ellis 1993; based on Hawkey 1982)

Did you notice the misprint in the title of this activity, “filed” 

instead of “field”? If you noticed, you are more likely field 

independent.

Apply.

Tick (v )̂ one box in each item that best describes you. Boxes A  

and E would indicate that the sentence is ver>̂  much like you. Boxes 

B  and D  would indicate that the sentence is more or less like you. Box 

C would indicate that you have no particular inclination one way or 

the other.«

I need a quiet 

environment in order 

to concentrate well.

B D

I have no problem 

concentrating amid 

noise and confusion.

f find grammar 

analysis tedious and

boring.

I enjoy analyzing 

grammar structures

I don't mind reading 

or listening in the L2 

without understanding 

every single word as 

long as I 'catch' the 

main idea.

I think

communication is the 

key to effective 

language leaming.

I feet i m-ust 

understand every

S\i!i o i ' ! iv ik l 01
hear.

[think classroom 

vtUv)\ I- i h f  lo

effective language 

learning.
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1 really enjoy working 

with other people in 

pairs or groups.

1 prefer working alone 

to working with other 

people.

I find feedback useful 

^  a means of 

understanding my 

problem areas. -

Receiving feedback 

frombther people 

really doesii't affect 

my leaming at all.

Activity 3 I Strategies used by good language learners

Objective: You yviH reflect on your own language learning 

strategies and identijy the areas in which improvement is needed

Experience. Reflect.

Discuss the foliovwng questions:^

•  Do you consider yourself to be a good language leamer? 

Why? Why not?

•  Can you identify some of your own strengths and weaknesses 

in language leaming?

• Which activities below do you think you do well? Which 

don’t you do enough of?

The list below contains strategies that relate both to Accuracy and 

Fluency. Tick the ones you do on a regular basis and label A  for 

Accuracy or F for Fluency.

Tickwhei-eappropriate a / f :

1 , 1 plan ray language leaming.

2, 1 use ever>- opportunity to speak English.

3, I monitor my progress in language learning 

reguiarly.

4. I work on language learning tasks with other 

people (e.g. friends, people on my course) as well as 

on my own.
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5. 1 try to communicaie tny message instead of 

worrying about mistakes.

6, I tr>- to find opportunities to practice speaking - 

(even to myself) to improve my fluency.

7 .1 review my independent study program regularly 

and change it when I find deficiencies.

8.1 tiy to motivate myself by setting weekly or 

monthly language leaming goals, targets, etc.

9 .1 try’’ to adopt an active approach towards my 

language leaming; 1. don’t just study when 1 have to.

10. I find listening materials on the internet for 

listening practice.

11. r reflect on what I need to learn to meet my 

objectives.

12. .r push myself to read more quickly.

13. I review what Tve learned at regular intervals.

J4. I reflect on how 1 leam so ,l can improve my 

leaming methods.

IS. I keep a daily diary in English.

16. 1 have an organized approach to iry language 

learning and try to lliink about language in terms of 

the different categories, systems and patterns within 

it (e.g. grammar, function, register, vocabulai'y,

17, [ try to personalize my language learning.

18, I am willing to take risks and be adventurous 

with language to tiy out my skills.

19. I try to learn from the mistakes 1 make.
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2Û. When 1 write niy first draft, 1 wite freely.

21. I trj'̂  to guess the meaning of the unknown words 

from the context rather than looking at the 

dictionary.

22. I use gestures when i do not know how to 

describe certain actions.

Do you malce use of more accuracy or fluency strategies?!  ̂

Conceptualize.

Explore six categories of strategies suggested by R. Oxford. 

Oxford (1989) identifies six broad categories of strategies;

1. metacognitive (e.g. self-monitoring, paying attention)

2. affective (e.g. self-encouragement, anxiety reduction)

3. social (e.g. ask questions, become culturally aware)

4. memory (e.g. grouping, imagery, associating)

5. cognitive (e.g. reasoning, analyzing, summarizing)

6. compensation (e.g. guessing meanings, using synonyms)

ExanipU^s of Type o f  
slrati'gy

1. 1 plan my language learning

2. I use every opportunity to speak English

3. I monitor my progress in language leaming 

regularly.

4, 1 work on language learning tasks with other 

people (e.g friends, people on my course) as well 

as on my own.

5. I try to communicate my message instead of 

worrying about mistakes.

134



6. i tty to find oppoitunities to practice speaking 

(even to myself) to improve my fluency.

7. r review my independent study program 

regularly and change it when T find deficiencies.

8. I try to motivate myself by setting weekly or 

monthly language leaming goals, targets, etc.

9. I try to adopt an active approach towards ray 

language learning; I don’t just stud\- when I have

10, 1 find listening materials' on the internet for 

listening practice.

i 1. T reflect on what I need to 1 earn to meet ray 

objectives.

12. 1 push myself to read more quickly.

13. 1 review what T’ve learned at regular 

intervals.

14. I reflect on how I learn so I can improve my 

learning methods.

IS. I keep a daily diary in English.

16. I have an organized approach to my language 

learning and try lo think about language in terms of 

the different categories, systems and patterns 

within it (e.g. grammar, function, register, 

vocabulary, sound).

17. I try to personalize my language leaming.

18. I am willing to take risks and be adventurous 

with language to try out ray skills.

19, ' 1 tf̂/̂  to learn from the mistakes 1 make.
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1 >• ■'

20- When T write my first draft, I write freely.

21. I try to guess the meaning of the unknown 

words from the context rather than looking at the 

dictionary.

; 22. I use gestures when i do not know how to 

describe certain actions.

'..V.
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FACTORS AFFECTING 

LANGUAGE ACQUISITION: 
INTERNAL TO THE LEARNER
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U n u  n iFffctors AfTeiiing Arquisiiion:

inU'mui <0 ihe f.erirner

O b jec tive

You gain a practical understanding of the internal factors affecting 

the process of language leaming.

K e\ T i ints

aptitude, intelligence, motivation extrovert intfo\ei1 mnemonics

K e yC o n c e p ts

8-T Language learners may differ in terms of their age, which 

influences the rate of learning.

9-T Cognitive factors refer to mental processes involved in 

language acquisition.

9-« Affective factors refer to learners’ feelings, interests and

attitudes towards the target language.

o-r Personality factors refer to personal characteristics of

individual learners and how they affect the process of language

leaming.

UKt 1 E Contents

Activity 1 1 Age and Language

You raise your awareness of age as a factor in language

acquisition.

139

Activity 2 1 Other factors affecting language learning

You familiarize yourself with other factors affecting 

language leaming.
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Activity ] I Age and Language

Objective: You will raise your awareness of age as a factor in 

language acquisition.

Experience. Reflect

» At what age did you start to learn English?

» Do you think it was the right age to start leaming a foreign 

language?

• Was Enghsh the first foreign language you leamed?

® At what age do you yv̂ ant your children to leam a foreign 

language?

Conceptualize.

Read die following statements and decide whether you agree or 

disagree;

1. Age is not an important factor in language learning: learners 

may start leaming a language at any age.

2. Yoimg leamers can leam foreign languages more easily than 

adults.

3. Adults can become successful learners if they are motivated.

4. For all learners, the language environment is the most 

important factor in learning a language.

5. It is easier for teachers to motivate young leamers than 

adults.

Read about an interesting case of language leaming by a literary 

figure.

Cdiirad’s case

Joseph Conrad was an English novelist. He did not speak 

English until he was twenty-one years old, but he developed: a 

beautiful English prose style that is at the same time both 

elaborate and clear. Very few people can write well in their first 

language, so how could a person who did not start speaking 

English until he was an adult become one of the greatest writers
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o f  a foreign language? What ca.n you 

leam about language acquisition  from 

the life of Joseph Conrad?

Joseph Conrad’s birth name was 

JózefTeodor Conrad K orzeniow ski. He 

was an only child. His father, Apoilo 

Korzeniowski, was a Polish wiiter and 

translator of the works of the French 

novelist and poet Victor Hugo, the
Enghsh dramatist, Williarn Shakespeare, ^

and the English novelist Charles

Dickens, among others. Tutored by his father and a French 

governess, Joseph was reading the works of French and English 

waters from an early age. Joseph’s parents: were Polish 

nationalists and were exiled to northern Russia because of their 

political activities By 1869, his parents were both dead from 

tuberculosis, and Joseph was put into the care of his uncle in 

Poland. His uncle hired tutors to educate him, but Joseph longed

for travel and adventure.
in 1874 Conrad went to Marseilles, on the south coast of 

France, and soon found work on French cargo-ships. Four years 

later, he tried to commit suicide as a result of poor health and 

gambling debts. His uncle paid off his debts but Conrad lost his 

position with the French merchants and joined the English ship 

Mavis in 1878 To work on an English ship, he had to acquire 

spoken English. He served in the Bntish merchant navy for the 

next sixteen yeajs. After two years in the British merchant marme, 

he passed his third mate’s exam; m 1886, he earned his Master’s 

certificate. Conrad identified himself as Polish all of his life and 

spoke English with a heavy PoHsh accent, yet in 1886, he became 

a British Citizen and changed his name to Joseph Conrad. Over 

the next fewyears, he traveled to the Malay Archipelago, the Gulf 

of Siam and the Belgian Congo. Under the employ of a Belgian 

company m 1890, Conrad traveled to the Congo and wote bis 

Congo Diar>', ^ ic h  would later become his novel. The Heart of 

Darkness.
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Oil long sea voyages while in the British merchant marine, he 

began 1 0  write noveis In 1894, he retired with a small pension and 

in i 895, he published Ahnayer’s ,Fo!ly, a novel set on the coast of 

Borneo. Over the ne.xt thirty years, he wrote many of the svorks 

for vÆich he is now famous including Lord Jim in 1900, Youth in 

1902, and No.̂ t̂romo in 1904. (He also wrote poetr>' in French.) 

The first book to achieve great commercial success was the novel 

Chance, published in 1914, In 1923, be traveled to the United 

States and gave recitations to thousaads of fans, it is said that in 

conversation he spoke with a hea /̂y Polish accent but when'he 

recited his prose, he spoke in perfect British English. In 1924, he 

Vv'as offered a British knighthood, but he dediried it. 

Hediedonthethird of A ugust, 1924.

Discuss the following questions in groups:)^

1. Who was Joseph Conrad?

2. How  did he find himself in an English speaking country?

3. Was he successful m leaming English? In what ways?

4. What were the reasons of his success in leaming English?

Activity 2 I Other factors affecting language learning

Objective; You will familiarize yourself with other factors 

affecting language leaming.

Experience. Reflect

Discuss the following questions:

® As you have seen in the example of Joseph Conrad, people 

can succeed in learning many languages.

® Do you think that your success at leiuning a foreign language 

is due to your own motivation or your teacher?

« Or did it have something to do with the environment?

•  Or would you say that you developed some special study 

habits?

» Or do you have some particular personal or cognitive 

characteristics that helped you in learning? ^
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Conceptualize.

Now read aii autobiographical story written by a person who 

speaks five languages as fluently as a native speaker, tili^

Ernesto’is case 

There’s a great line in £he song C'esi M a Fie by Belgian 

singer Salvatore Adanio that i think sums up the vagaries of life 

quite welt; C'est ma vie, jc n 'ypeuxrienc 'estelle qtd m ’achoiail 

[This means] That’s v)y life. / can ’? do anything about it, it’s life 

that chose me. So one could say that multilingualism chose me 

rather than the other way round because 1 became multilingual 

almost by accident, I was bom in Nicaragua which meant that 

my first and only language was Spanish for the first 5 years of 

my life. Then my family immigrated to the United States and we 

became Americans. Luckily, 1 was young enough that I became 

a bilingual native speaker of both English and Spanish, with 

Enghsh, of course, being my dominant language since it was the 

language of my formal schooling. 1 was able to retain and 

develop my Spanish because 1 come from an educated family 

that is proud of its heritage. It also helped to grow up in Los 

Angeles where I had many opportunities to practice Spanish in 

many different contexts on a daily basis. In addition, Spanish has 

a phonetic orthography and is a European language like English, 

so becoming literate in Spanish was not difficult.

In school, f was an awkwaid immigrant kid who daydreamed 

about having a completely different life, but eventually 1 

embraced my otherness and decided that being bilingual was 

something that could set me apart from other kids. When i lived 

with my father in Vermont, 1 was exposed to French and to my 

amazement it sounded and looked like Spanish. This was a 

revelation that permanently set me on a path of linguistic 

adventure and discovery,

I started learning French in earnest around tlie age of 11 and 

continued through high school v îere i was lucky to have 

amazing and inspirational teachers who encouraged my natural 

language abilities, in my last year of high school, i took German
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and was instantly fascinated with the language even though I 

found it harder than French— not least because I was older than 

when I had started learning French.

In college, I double majored in French and German and 

rninored in Spanish and again was }uck>' to have really dedicated 

teachers. During my junior year I studied in Berlin and Paris, 

where my language skills really took off I eventually became an 

English teacher and set off on traveling throughout the world, A  

job offer led to Japan where I worked for 5 years and learned 

Japanese through diligent effoit, Japanese presented a veritable 

challenge because it was unlike the European languages that I 

had studied before, but because T already knew so many 

languages 1 was able to quickly grasp grammatical concepts and 

establish a study method that helped me become quite fluent in 

Japanese.

So in sum, here’s the one simple secret to speaking many 

languages fluently: hard work and dedication! Tt is true ihat some 

people seem to have a naiural aptitude for languages because 

they have a good ear for sounds and rhythms, but for most 

people, it simply takes a lot of work! As a beginner, there is no 

substitute to having a caring and experienced teacher of the target 

language as a guide to make sense of everything at first. As one 

becomes more and more independent in tlie language though, 

there are many opportunities to learn and practice any language 

in today’s globalized Vv̂ orld full of ever-changing technology. A  

lot of language comes in the form of formulaic chunks, so it is 

very helpful, for cxaniple, to waidi shows and listen to pFogramŝ  

or music where one can pick oiil, not only useful vocabulary, but 

also longer useful phrases iind start insertijig them into one’s own 

speech patterns. Since language is one of tlie most concrete' 

features that makes us human, it is impoitant to 

remember that every language is composed of a 

group of people with whom one can connect.

Creating these conneciions by meeting new people, 

exploring different interesis, discoverijig exciting 

ideas, and taking chances is one of the best parts of
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learning languages. 1 am currently discovering a whole new 

world in Russian.

[writ ten by Erni’sio Hemandezj

What factors do you think contributed to Ernesto’s success in 

language leaming? Go back to the story if needed and find the 

evidence to support your opinion. You can categori.ze your 

statements under the following headings:-^

Age

A p tiW e

Personality

Strategies

Education

Motivaiion
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As you have seen in the case of Ernesto, motivation played a 

role in his acquisition of several languages. «9 

What is motivation in your opinion?

Can it be acquired or is it just “there”?

Can it be taught and developed?

Do you tliink that people are differently motivated? 

Read the definitions of four types of motivation. Fill in the 

second column with examples from Ernesto’s biography.

Deflmtion Example from the case of Eniesto

1. Tnirmsic 

motivation: language is 

interesting in and of

2. Extnlnsjc 

motivation: language is a 

way to pass tests, get 

jobs and travel abroad

3. integrative 

motivation: language is a 

way to become a part of 

another group of people 

and culture.

4. Tnstrumental 

motivation language is a 

useful or necessary tool 

to achieve goals.

Answer the questions and support your answer with 

examples.!^

•  Do you consider yourself as a motivated learner?

* What motivates you and how would you classify your 

motivation?
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Do you agree or disagree with the following statements? Support 

your opinions with examples.«^

1. A  positive attitude is necessary but not sufficient to achieve 

success in language learning.

2. Teachers can not influence students’ individual 

characteristics.

3. Children who already have good literacy skills in their own 

language seem to be in the best position to acquire a new language 

efficiently.

4. An extrinsically motivated ESL student who needs to learn 

English to communicate with a new English boy/giiifriend is likely 

to make progress than an intrinsically motivated student.

5. Language learning ability is stronger in some students than in 

others.

6. Students can leam a second language from the same language 

family as their first language more easily than from another language 

family.

7. Extroverts learn to speak faster and better than introverts.

8. Students from families that place little importance on 

language leaming are likely to progress less quickly.

9. Native speakers are the only linguistic models and can provide 

appropriate feedback.

10. Women are good at leaming languages because they have 

stronger connections between the left and the right hemispheres of 

their brains than men have.

Based on the activities we have been working on, draw a mind 

map of internal and external factors that affect language leaming. ^

Apply.

Study the diagrams and say to what extent these factors 

contributed to your success as a language learner, or which ones ŵ ere 

less important that the others. Express your opinion in a 250-300 

word essay. Your essay will be evaluated according to the following 

criteria;-̂

« task response ■

•  adequate support with examples

•  signs of reflection and critical thinking
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U ni I F j Fai'tnrs AffW'ring AcoiiisitiOR;
External to Ihc Ix'arni-r

O b jec tive

You gain a practical understanding of the external factors 

affecting the process of language leaming and reflect on your 

language leaming experiences.

K EVTEM IS

teachcr beha\ tor. classroom climate, conteM 

K e y C o n c e p ts

9  ̂ Leaming takes place in a social context through interaction 

witli other people.

The “context” refers to the situation in which the language 

is produced.

8-T Language production occurs in a particular social context. 

8-» Leamers can be exposed to great quantities of input, but 

what counts is that which learners take in.

Activity 1 What makes learning effective?

You raise your awareness of the importance of context, 

teacher behavior and classroom climate in the language 

leaming process.
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Activity I |What makes learning effective?

()hjective:You will raise your awareness of the importance of 

conlexi, teacher behavior and classroom climate in the language 

learning process.

Experience. Reflect

Look at the list of Tajik words and take a moment to memorize 

them.

education - tanvir, self-education - hudtarbiyakunye, 

preschool - tomaktabiye, 

school ~ omuzishgoi'i, student - donishyor, pencil - 

nie’dod.

Discuss the following with the whole class:^

« Have you managed to leam by heart the given words?

» Even if you have remembered the words today, will you 

remember any of them tomorrow?

® If you were able to link language to an experience, would you 

have a better chance of remembering it?

, Which of these following experiences would help you remember 

theTajik words best:

® attending a six-month-ianguage course?

•  interacting with your Tajik neighbor or group mate on a daily 

basis?

•  hiring a tutor of Tajik?

• watching lihns/listening to songs in Tajik?

• spending a month in a Tajik speaking family?

•  chatting with Tajik friends via social networks?

Conceptualize.

Task 1

Explore the role of context/learning environment in the case of 

Alex Rawlings.

Scan the text to answer the following questions:

» How  man)' languages does Alex speak/know?
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What was the role of his family in his language leaming? 

What two languages was he studying at college?

Alex’s case

Alex Rawlings, a 20 year old student at OxfordUniversity, 

was ideiitified as the most multilingual student in the U K  

according to the BBC  reports. Rawlings has gained fluency or 

near fluency in Í0 languages; Greek, German, Spanish, Russian, 

Butch, Afrikaans, French, Hebrew, Catalan and Italian. His 

mother is haif Greek and she spoke to him in English, Greek and 

some French when he was growing up. As he said, be always 

wanted to 'peaic different languages when he was younger. He 

often visited his mother’s family in Greece, and his father worked 

in Japan for four years. There he was angry when he couldn’t talk 

to other chudren because of the language. Thus, he was 

determined to talk to people during his travels and sometimes he 

decided to leam the language because it seemed to him interesting 

or beautiful. While studying abroad in the small city Yaroslavl, 

Alex wanted to perfect his Russian, which he had been studying 

at college along with German, When he was asked what makes 

it easy for him. to learn nev/ languages, he stated, “The easiest way 

to leam is from context. I remember what I see or hear more easily 

than words written in a list.”

After you finish reading the case study, answer the following 

questions:^

•  Was he intrinsically or extrinsically motivated to leam 

Japanese?

•  Would you consider Alex to be field dependent or field 

independent?

•  How  can people leam a foreign language without travelling 

abroad?

Task 2

Answer the following questions:«^
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•  What is the role of a teacher in a context where language is 

taught as a foreign language? To what extent it differs from the 

context where language is tauglit as a second language?

• In what ways teachers can affect the language leaming process? 

« What is the role of a classroom climate in leaming language?

• Who creates the language climate; teacher or students?

Read a diary entiy written by a Year 1 student, Madina, reflecting

on her classroom experience as a language leamer . at the end of a 

term.

Madina’s case 

The whole term was disaster. I hardly managed to pass all 

my exams. Almost in all courses I got below 65, i don’t know 

why it happened that way. My highest score is in my writing 

class, and in classes like Listening and Speaking, Integrated 

Skills, and Study Skills, I have had more problems iJian in 

others. The problem, is that jn these classes we are usually asked 

to work in groups. 1 feel that 1 am not as strong and confident 

as my group mates, and 1 am simply afraid of e?ipressing my 

thoughts in our group"discussions. Some of my group inates 

whose English is really good usually dominate our classes. 

When I start saying something, they usually interrupt me,, and t 

forget all the things thati have planned in iny mind. Also, when 

1 make a mistake, they burst into loud laugliier, and I feel really 

embai'rassed In group projects, we are asked to work together 

and to make our own contributions, but usually my group mates 

do nol consider my suggestions and simply avoid including my 

part of the project. I am losing my motivation for leaming. 

Should I talk to my teacher? Willshehelpme?

Work in small groups and come up with practical suggestions for 

Madina’s teacher,X

Follow up discussion:^

Think of a teacher v/ho encouraged you to take ownership of your 

leaming, helped you identify and decide for yourself the relevant
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leaming goals, and provided continuous support. Support your 

opinions with specific examples.

Task3

Explore teacher behavior through Dead Poets Society. Look at 

the photo taken from the movie Dead Poets ’ Society! and answer the 

question:!^?

•  Why is the teacher standing on the desk?

•  Do you think he is a bad teacher? Why or why not?

Read the text about the film Dead Poets ’ Society.

The film is about a new teacher, John Keating, at Welton 

Academy. On the first day of class, Mr. Keating told his students 

to rip out tite first chapter of their literature textbook because that 

chapter told students that they should leam how to measure 

poetry. He also told his students to call him "O  Captain, my 

Captain," The students didn't really understand Mr. Keating and 

his philosophy, but some accepted it because it gave them more 

freedom than in their other courses. They often read poems in Mr. 

Keating’s Glass, and one lime they had to write one themselves.

His teaching made his students idolize him. They made him 

their 'Captain'. On another day of class, he took them to view 

photos of students from tlie past who were dead. As he said, they
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were “fertilizing daffodils.” Keating taught his students to seize 

the day (“carpe diem”) and challenged them to “make your lives 

extraordinary.” In a subsequent lesson, he stood on his desk to 

teach the boys to look at life in a different way.

Watch two clips and fill in the table.

Teacher presence 

(teacher’s appearance, 

behavior, voice, 

intonation, gestures, 

sense of humor, facial 

expression

Student-teacher 

relationship 

(addressing the 

students, level of 

formahty, student 

anxiely, teacher 

authority)

Climate in the 

cl assroom.( fri en d ly j 

interactivcj 

authoritarian)

Apply.

n e  mediocre teacher tells. The good teacher explains. 

The superior teacher demonstrates. The great teacher inspires.

William Arthur Ward 

Observe an English lesson delivered at school or university using 

the following observation form. Get permission from the teacher to 

obseive his/her lesson and fdl in the provided observation form.<®>
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Observation form

Name of tije teacher; anonjmious 

Age of students;

Number of students'

Coursetitle:

Dale.

Classroompro"

cediire

Teacherbeha-

vior

Studentreaction Comments

e.g., greeting Teacher 

entered the 

classroom 

talkijig on 

mobile phone 

and didn’t 

greet the class

Students stood 

up but teacher 

did not notice.

The 

beginning of 

the lesson is 

an important 

stage in 

establishing 

a good 

rapport in 

the

classroom. It 

would be 

better if the 

teacher had 

greeted the 

class and 

started the 

lesson in a 

cheerful 

mood rather 

than

ignoring the 

students’ 

greetings. 

Greeting the 

teacher in 

chorus 

creates a 

sense of 

collaboration
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in thê  5 : 

classroom.

--

[.! V- idiu's

Appendix 1 I Not now, Bernard

Not now, Bernard

by David M'ckbe 

“Hello, Dad,” said Bernard 

‘ Not now, Bernard,” said his father.

‘ ’Hello, Muni” said Bernard.

“Not now, Bernard,” said his mother,

‘'There’s a monster in the garden and it’s going to eai me,” said 

Bernard,
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“Not now, Bernard,” said his mother,

Bernard went into the garden.

“Hello, monster,” he said to ihe monster.

The monster ate Bernard up.

Then the monster went indoors.

“R O A R ,” went ihe monster behind Bernardos nK>ther.

“Not now, Bemai'd,” said Bernard’s mother.

The monsier bit Bernard’s father.

Not now, Bernard,” said Bernard’s father.

“Your dinner’s ready,” said Bernard’s mother.

She put the dinner in front of the television.

The monster ate the dinner.

Then it watched the television.

Then it read one of Bernard’s comics 

And broke one of his toys.

“Go to bed, Fve taken up your milk,” called Bernard’s motlier. 

The monster went upstairs.

“But I’m a monster,” said the monster.

“Not now, Bernard,” said Bernard’s mother.
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MODULE III 
LANGUAGE TEACHING

UNITA
APPROACH, METHOD, AND 

TECHNIQUE
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O b j e c t i v e

In this unit, you get famiharized with popular approaches and 

methods of language teaching.

Technique

K e y C o n c e p t s

B-’ An approach is a set of assumptions dealing with the nature 

of language leaming.

A  method is an overall plan for systematic presentation of 

language based upon a selected approach.

A  technique is a wide variety of activities, exercises or 

tasks used in the language classrooms for realizing lesson 

objectives.

s-' Approach, method, and technique are interpreted in 

different ways by teachers and researchers.

I \l i A[ CortteiilA

Activity 1 IDifTerentiating approach, method and 

technique

You explore and develop a practical understanding of some 

key ELT  terms.
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Activity ] IDiffereiitiaiing approach, meihod and technique

Objective.'You will explore and develop a practical 

understanding of some key ELT  terms.

Experience. Reflect

In the history of language teaching methodology, there have 

developed a variety' of approaches and methods in the field of 

language teaching. It is necessaiy to differentiate three terms; 

approach, method and technique. Be carefui! These terms are not 

used consistently. Some people call a technique a method or method 

an approach or approach a method.

Look at the picture of a Matryoshka Doll (a nesting doll - a set 

of wooden dolls of decreasing size placed one inside tlie other) and 

decide which of the three terms; approach, tmthod and technique 

represent each Matryoshka doll and explain why.

Read the text and answer the following questions; lil<^

1. Which words talk about the philosophy or principles of 

mindful eating?

2. Which words explain the scheme or plan for mindful eating?

3. Which words tell people specific things to do and when to do 

them?
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Read the text again and identify which of the underlined words 

ajid expressions refer to approach, method and technique.

Eating Mindfully

. Life is hectic and frequently we have to multi-task. This 

incliides eating while reading, watching TV, driving a car, or 

working at our computers. And when we're finished doing 

whatever we’re doing, we have eaten more than we need to have 

eaten, maybe without even realizing it. Then, w'e wonder why we 

are gaining weight.

_Tn an article in the online magazine H'EALTHBeat, called 

“A  New Approach to Eating” Amy Stockwell Tmtng explains 

the concept of “mindful eating.” She writes that dietologists 

have worked out a new way of eating, called “Mindful Eating” 

which is eating with conscious purpose. By paying attention to 

what we eat, we develop a greater awareness of food and slow 

down.

To implement this way of eating, a special program called 

Mindfulness-Based'Eating Awareness w'as developed which 

aimed at helping people regulate their food choices and eating 

habits. The program suggests starting gradually, eating one 

meal a day or week in a slower, more attentive manner The 

program includes tips to help people get started People should

»Ask yourself, “Am I really hungry?” Are you eating just to 

be polite or because you fee! stressed and food makes you feel 

better.

•Set their kitchen timer to 20 minutes, and take that time to 

eat a normal-sized meal.

•Try eating with their other hand: if they’re right-handed, 

they should use their left hand to eat witli, and vice-versa.

•Tryeatingwitlichopsticks,

•Take small bites and chew well.

•Take a breath and ask if they really need to eat. If not they 

should reading or take a walk.
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Reading Questions

1. WTiich words talk about the philosophy or principles of 

mindful eating?

2. Which words explain the scheme or plan for mindful eating?

3. WTiich words tell people specific things to do and when to do 

them?

Conceptualize.

Define the terms approach, method, and technique and provide 

examples. ^

In the chart below about approaches, methods, and techniques, 

some information is given to you. After you study each approach and 

method m this module, retum to this chart and fill in the descriptions 

of the methods and name some techniques.

Approach Method Tedtintqtie

Oral Approaches

Description' Language 

is learned thi'ough 

habit formation and 

without the use of the 

first language.

Audio-Lingual Method

Description:

- drilling

DirectMethod

Description:

Comprehension

Approaches

Description. Language 

is learned through 

comprehending 

spoken or written 

language.

Grammar Translation 

Method

Description:

Total Physical

ResponseZ^ei'C77/;//o«;

Communicative

ApproachDeicn/jr/'on: 

Language is learned

Communicative 

Language Teaching

Description:
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through developing the 

ability to communicate 

clearly in spoken and 

written language

Cognitive

AppmixthDescription ■ 

Language is 

constructed through 

starting with 

something learners 

alieady know and built 

from tJiere.

Silent W ay

Description

Apply.

Think about your language leaming experience and write a 

reflection emphasizing the language leaming you have been exposed 

to. State the following:

•  What did you do to leam the language?

• What was most useful?

• What would you like to use in your future teaching?
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UNITE
GRAMMAR-TRANSLATION

AND
AUDIO-LINGUAL

METHODS
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; M . H\ ♦.jii iiajijiai-î i imslatioM rtînii Audio-LînauaJ 

Mpîlîi.tîs

O b j e c t i v e

In this unit, you gain a practical understanding of the grammar- 

translation and audio-hngua! methods and learn when to use them 

appropriately.

KK\ TERiVî-i

g[antlтul-íl^1.l‘̂ l'Ulnn m cih od  .ludto-hnL'Ui-t m eihtid  drillirm, 
d e i l i 'd i . ? o.nd 1 iu iic ii\ e  lUv-thods

K e y C o n c e p t s

0-» G T M  focuses on grammatical ruies, memorization of 

vocabulary, translation of texts and written exercises.

8-. A L M  is grounded in linguistic and psychological theory 

that advocates habit formation models of learning.

8-T A  difficult problem for teachers is to select the instructional 

method tiiat best fits their personal teaching style and their 

teaching context.

I M l B] i.'tHiteim

Activity 1 1 Gramsnar-translatioii method

You experience and reflect on a lesson using the grammar- 

translation method.

165

Activity 2 |Audio lingual method

You experience and reflect on a lesson using the audio-

lingual method.

169

Activity 3 lEnhanced input +  analysis

You analyze from different perspectives the two methods ;

of teaching.

169
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Activity 1 I Grammai-translation method

Objective:You will experience and reflect on a lesson using the 

grammar-translation method.

Experience.

You are going to experience a language lesson using the 

grammar-translation method You will be playing the role of students.

START O F  LESSON

Look at the formula of Simple Present tense.

Formula: Subject (noun) + Predicate 

(verb) + object (noun)

Read the following sentences and translate them into 

Uzbek/Russian:

♦ You watch football 

svery day.

•  I lovehet.

» WestudyEnglish.

Add -s, -es or -ies to the verb if the subject is she/he/it. Look at 

the examples;

Helovesrice.

• He watchgg football 

every day.

•  She studks English 

every night

Read and learn by heart the words.
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Eneiish t/beSi/Rassiati

tocry njiaKaTb/yig’lamoq

rice pHC/guiuch

tocook roTOBHTb/taom tayorlamoq

chemistry xHMHa/kimyo

tolaugh CMei»TJbCii/k uimoq

happily cyacMuiBo, 

pa^ocTHo/baxtiyor, shodon

Fill in the blanks with an appropriate word from the exercise 

above.

1. The baby (ciy).................................... every night.

2. My mother (cook).................................. rice very well.

3. The students (study)........................................... chemisty.

4. My father (laugh)....................................... very' happily.

5. W e  (live)............................................ in Uzbeldstan.

Read and translate the text.

Daddy-Long-Legs 

by Jean Webster

1st October

Dear Daddy-Long-Legs

I love college and 1 love you for sending me - I’m very, 

very happy, and so excited every moment of the time that I can 

scarcely sleep. You can't imagine how differeat it is from the 

John Grier Home. 1 never dreamed there was such a place in the 

world. I'm feeling sorry for everybody who isii't a girl and who 

can't come here; I am sure the college you attended when you 

were a boy cotjldn't have been so nice. My room is-up in a tower 

that used to be the contagious ward before tiiey built the new 

infirmary'. There are three other girls on the same floor of the 

tower — a Senior who wears spectacles and is always asking us
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please to be a little more quiet, and two Freshmen named Sallie 

McBride and Juiia Rutledge Pendleton. Sallie has red hair and a 

tumed-up nose and is quite friendly; Julia comes from one of 

the first families in New York aiid hasn't noticed me yet. They 

room together and tlie Senior and ! have singles. Usually 

Freshmen can't get singles; they are ve-jy scarce., but 1 got one 

without even asking. 1 sufipose the registrar didn't think it would 

be right to ask a properly brought-up girl to room with a 

foundling You see there are advantages!

My room is on the north-west corner with two windows and 

a view. After you've lived in a ward for eighteen years witii 

twenty room-mates, it is restful to be alone. 'Fhis is the first 

chance I've ever had to get acquainted with Jerusha Abbott, 1 

thinkl'mgoingtol ikeher.

scarcely едва, с ïpyjïoM/qiyinchiiik bilan, zo’rg’a

contagious

ward

infirmary

палата для инфекционных больных/yuqumli 

kasallikkachalingan bemorlar xonasi

изолятор, лазарет/izolyator, kasaixonanfng 

maxs us bo’Umi

spectacles очки/ko’zoynak

a turn- 

upnose

foundling

курносый/ ko’tanlgan burun 

подкидыш, найденыш/tashlartdiq

registrar

getacquaint

регистратор /ro’yhatga oluvchi, ma’mur 

зиако1Мяться '‘tanishmoq
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E N D  O F  LESSON

Reflect

Reflect on the sample lesson based on G T M  lesson you have 

experienced by answering the following questions:!^

• Did you like this lesson? Why? 

e How did you feel during the lesson?

® What have you learned from tlie lesson?

Conceptualize.

1. Listen to the lecture on GTM . Before listening to the 

lecture, predict your responses, and after listening, fill in the third 

column of the table. ^  ©

Gra III ina transtiit ion ititilhod

\ our response-;

Before

iistettiiii>

\fter

originated from

focuses on

applies tlie following principles ...

uses materials like......

assesses students using

refers to L I usage as........
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Read and discuss the quote:

"1 have 150 patience with the stupiditŷ  of the average 

grammarian who wastes precious years in hammering rules 

into children's heads.*'

•  Who do you think said this and when?

« What do you tliink is the reason that grammar-translation is 

still in use?

Activity 2 lAudio-lingwaS method

Ohjective:Yoii will experience and reflect on a lesson using the 

audio-lingual method.

Experience.

You are going to experience a language lesson using the audio- 

lingual method. You will be playing the role of students.

Reflect.

Reflect on the lesson you have experienced based on the 

following questions:«jf

• Did you like this lesson? Why?

• How did you feel during the lesson?

•  Can you now communicate in similar situations?

» To v-iiat extent does the Audio-lingual Method differ from 

the Grammar-translation Method?

Conceptuafize.

Your trainer will show a PowerPoint presentation on the audio- 

lingual method.

Acti\dty 3 lEmhaaced input + analysis

Objective:You will analyze the methods of teaching from 

di fferent perspectives.

Conceptualize.

Form small groups and evaluate the G T M  and ALM! using tire 

provided criteria.
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i'nicsLi trmiisiiiii.Hi

iHi'ihcd iiiolhud

Goals

Role of theteacher

Characteristics of the teacliing/ 

leaming proce.ss

Nature of student-teachei and 

student-student interaction

Areas of language skills 

emphasized

Role ofthe native language

Assessmentcriteriaandtechniques

Present your findings.
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U N iT C ,/ . i . i ,s : i# | 5  

TOTAL PHYSICAL RESPONSE
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O b j e c t i v e

In this unit, you develop a practical understanding of the Total 

Physical Response and come up with practical implications for 

further teaching.

KEVTERW
1 PH, realju, Asher's method

K e y C o n c e p t s

0-̂ TPR is built around the coordination of speech and action.

9-̂ TPR must be combined with other teaching, approaches 

and methods.

Qn if C  i Contewts

Activity 1 1 Reflection on Children’s Language Learning

You discuss how children’s language develops naturally.

173

Activity 2 1 Total Physical Response

You familiarize yourself with the basic practice and

principles of IP R

173

Activity 3 1 Enhancing the T P R  Experience

You explore the principles of TPR more deeply.

174
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Activity I I Reflection on Children’s Language Learning

()hjective:You will discuss how children’s language develops 

ndlurally.

Experience. Reflect

Discuss the following questions:«!^

•  How do infants acquire their native language? What do they 

do first?

• W lion do Ihoy start speaking?
•  Wluii helps them to learn language?
•  CiU) a foreign language be learned in the same way? Why and 

why not?

ConceptiiaJize. —

Write a paragraph that answers the following question:

How IS learning a foreign Janguage simila]* 

to learning a first language?

Activity 2 I Total Physical Response

Objective: i'on will familiarize yourself with the basic practice 

and principles o fTPR through experiencing a sample lesson.

ICxperience.

You are going to experience a language lesson based on the 

principles of the Total Physical Response method. (It is sometimes 

called an approach but it is really a method.) You vwll be playing the 

role of students.

Reflect.

Read the fo llow in g  questions and underline the appropriate
answers;ty>^

What language is used by the 

teacher? What language is she 

trying to teach the students?

Targetlanguage / 

mothertongue
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What techniques are tised in 

the lesson?

materials does teacher 

use in the lesson?

Drilling / physical actions / 

translations / demonstration

Realia / pictures / textbook / 

handouts / board

How would you describe the 

role of the teacher?

Facilitator / non-verbalmodel 

/ director

Activity 3 1 Enhancing the T P R  Experience 

Objective:You will explore the principles o f  TPR more deeply. 

Conceptualize.

Recall the lesson you have experienced and fill in the second 

column of the table by writing principles that match the appropriate 

classroom behaviors.

.

1

2

Lcssonprocedure

The teacher created 

a relaxed, friendly 

classroom.

TPU  prir.riples

One goal of'i i*R is to reduce the

people feel when

studying a foreign language.

Learners were asked 

to behave as 

children. Like 

children, students 

learned the meaning 

of the v;ords by 

seeing them acted 

out and following 

the teachers’ actions.

Another goal of I  PR is to base learning 

on

liil The teacher first 

demonstrated the 

actions herself and 

then asked students

The teacher is the

for both •

speaking and acting.
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8

to Ibllow her. 

I'liosludentBiespond 

odnonverbally: 

observing, listening, 

imitating, pointing, 

acting.

Only after hearing 

and acting did tiiey 

begin to produce 

language chunks.

She changed or 

combined the 

sequence of 

commands. She 

added new 

commands and new 

iiames of objects one 

at a time. ;

The now language 

was the language 

used throughout the 

lesson. The lesson 

moves quickly so 

.sliidonis have to stay 

alicnhvo,

language
comes before speaking.

Students do not leam to use create 

sentences by studying

Students receive new language

___ , connecting

the words to real

and

Students stay

Vocabulaiy was 

introduced using 

through actions and 

physical objects. 

Grammar structures 

were very simple 

(imperatives) 

Mainly students

in the

lesson. They are given no time to 

_________________ from the

new language back to their first 

language. They must begin 

to in the new

language.

is emphasized

over grammar, and

_____________________ language is

emphasized over wiittenlanguage.
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were :tv.ol\ cd 111
Speaking a n d  onjy at 

the end o f the lesson 

w ere they given an 

0pp0Ttiinit>' to read 

an d  copy ^ e  w ords 

from  the board.

Y o u r suimmaiy ^
The main characteristics of the TPR teaching and leaming 

process are
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UNIT D 
COMMUNICATIVE 

LANGUAGE TEACHING
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I 1 1 i l  onim*3»icali\e L a iiauag eT fach in «

Objective

In this unit, you leam the rudiments of CXT and implications for 
learning and teaching.

ICegf’ferius
CIJ', icamcj-ceniersdness.. auiiîetitic matenaK autiicniic task. 
comiTuiiucaTn iî i;ompctcnce

KeyCoiicepts

8-- CLT aims at the development of communicative 

competence.

8-- Language learners are engaged in authentic use of language 

for meaningful purposes.

The role of the teacher is that of facilitator and learners in a 

CLT class are active participants in their own leaming process.

UHTj'C|Coï«imrs

Activity 1 1 True or false?

You leam about CLT methodology.

179

Activity 2 1 CLT lesson

You experience a communicative language lesson and 

discover its principles.

179

Activity 3 1 Fourcomniunicative competencies

You differentiate between “communication” and “practice” 

and leam about foui* communicative competences.

181

Activity 4 I CLT iictii'ities

You become more familiar with CLT activities.

183

178



Activity 1 I True or False?
Objective: You will leam about CLT methodology.

Experience. Reflect

True or False?
1. Ail language teaching approaches aim at enabling students to 

communicate in the target language.

2. Knowledge of the forms of a language is' enough to 

communicate in that language.

3. To communicate in a language you have to know not only the 

fornis and meanings of words but also their uses in various situations.

4. Use of real-life materials may slow down language leaming.

5. A  teacher tests not only the students’ accuracy but also their 

fluency.
6. Students can leam from each other as well as from the teacher.

7. Students should study only grammar and vocabulary.

Activity 2 I CLT lesson
Objective: You will experience a communicative language lesson 

and discover its principles.

Experience,

You are go’ng to experience a language lesson based on 

communicative language teaching (CXT). You will be playing the 

role of students. Your trainer will hand out materials for you to use.

Reflect. Conceptualize.

Match the CLT principles given in the third column with the 

lesson procedures described in the first column. Write the numbers of 

appropriate CLT principles in the second column as shown in the 

example. '

ix*ÿ!.onProcediire C Ï T  

rrinctples 

(from right 

i'oiiimti)

C’LT  pnni-ipk*»

Reading sports 

column from a

e.g., 1,3...

i

1. authenticianguageinput

2. realcomraunicativeneed
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newspaper and 

identifytftg and 

discussing ’ ' 

predictions made 
by the reporter.

Making

predictions about 

the winner of the 

World Cup.

Playing a 

languagegame.

Making

predictions about 

the future

Involving students 

in rote-play.

3. autheaitictask

4. negotiatedmeaning

5._ raultipleskilluse

6. criticalthinking

7. form and meaning 

acquired through use in 
context

8. fluency overaccuracy

CLT MiiltipIeChoice

1. Materials used in a CLT lesson are....

a) always autlientic b) as authentic as possible c) 

prepared to teach a specific form d) developed only by 

experts

2. Thelanguageusedmainlyis

a) mother tongue b) target language c) written d) 

spoken

3. Emphasisison

a) communication b) language forms c) language 

chunks d) memorization

4. Students work wdth language at the

a) discourse level b) sentence level c) word level d) 

syntactical level

5. Students are given an opportunity to express their ideas 

and opinions.
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------- -̂----------- ^ ----
a) Yes b) No c) Sometimes d) only if asked

by the teacher . . , .. . ,  .

6. Theteacheractsas a
a) controller b) facilitator c) observer d)

examiner

7. One of the teacher’s major rê onsibilities is to 

establish situations that

a) promotecommimication

b) provide the students with a good model for imitation

c) teststudents’ knowledge

d) challengetheiropinions

8. Thetargetlanguageis

a) heardandrepeated

b) avehicleforclassroomcommunication

c) theobject of study

d) theobject of examination.

9. L anguagelearningis
a) listeningandunderstanding

b) havingconversations

c) memorizing grammar rules and word meanings

d) leaming to communicate in speech and writing 

10 Thedesnedgoalis
a) communicativecompetence

b) grammaticalcompetence

c) conectgrammaticalform

d) literaiyappreciation

Go back to the True/False statements presented at the beginning 

of the lesson and reconsider your opinions. Make needed changes. 

How have your ideas changed?

Activity 3 I Four communicative competencies 

ObJective.'You wiil differentiate betM’een “communication ” and 

“practice ” and learn aboutfoi4r communicative competences.
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Conceptualize.

What is the difference between communication and practice? 

Listen to the lecture that contrasts guided practice with 

communicative activities. As you listen, fill in the table. X Q

Teachercontrolled

Cromfnutiicntivejtctivities
Leamercontrolled

The lecture you have just hstened to: f$

• Is listening to a lecture more like practice or communication?

• What characteristics does it have of each?

• How could you make it more like real communication?

Listen to the second part of the lecture and take notes in your

notebooks about four main competences tliat constitute 

communicative competence.̂  Q 

Apply

Which language sample below indicates a lack of which 

competency?>^^

Sample 1
‘'Next move your cursor to the left and choose programs from 

die menu’',

‘"What? V̂hat did you say?”

“The menu.”

“The menu? Why is it called ‘‘a menu”?

“Well, because you choose from a list, just hke in a restauran̂ t

- a menu that offers range of meals and drinks.”

"'OK, 1 see what it is.”
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Lack of_________________________________competency.

Sample 2

“Hello, Mr. Brov/n, thaiiks foryour coming. I’ve reviewed 

your baiik statemeni...

(interrupts) ‘‘Dude, you gontia ask me a bunch of lame 

questions?”
“ Ah,,. lame questions ... uhm... i  don’t know, uhm.. well, I 

D O  have a few more questions.”

“Well, make it fast 'cause I am on a tight schedule!”

Lack of___________________________________

competency.

Sample 3

“I asked them about it.”
“Told whom about what?”

“Farrukh and Jamshid about the group report and he wasn’t 

happy about it.”

“WTio wasn’t happy?”
“Farrukh wa'̂ n’t.’"

Lack of

competency.

Sample 4

“She teached Spanish. She no know English.”
Lack of__________________________________________ competency.

Follow up questions:;/ ’̂'

• In your opinion, which of the four competencies defined by 

Canale and Swain has received the most attention in foreign 

language education in Uzbekistan? What is the reason for that?

• Think of your own communicative competence in a second 

language. Are you equally strong in all four competencies?

Activity 4 I CLT activities
Objective: You will become more familiar with CLT activities.
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Reflect

• Which of the CLT activities below have you experienced 

before? Did you know' tliey were CLT activities at tlie time you 
experienced them?

• \^at are the characteristics of a CLT activity?

• Fill in the blank sections based on your experience. Your 

trainer may provide opportunities to experience a CLT activity for 
you to reflect on.

Activi Purpose Mcainug ur 

Form 

Focused?

Teacher/

Student!*

MateidiUil

1 Rolepl To pro\ide

opportuinties

to improve
listening,
conversation

skills

2

wtask

Focusonmean

3 Question

naires 
developed 
by a
teacher or 

students

ii; To use 
infomiation 

ixora various 
sources and 
reasoning to 

defend a 

position on a 
topic or issue

organizer,
facilitator;
students

participan
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lili;

mes

Vanes 

dopoiidíiii; 
on the type 

s?aiiic

Task 1 #
Imagine a situation in which you are all members of the teaching 

staff of a primary school. The school principal has asked you to 

choose an effective teaching method that will work best at your 

school. Work on poster presentations describing your assigned 

teaching method. You are expected to present a description of the 

method and compare it with other teaching methods.

Task 2
Observe an English lesson at a school, college, lyceum or 

university using the observation form below.

Ohgervation form 
Name of the teacher: anonymous 

Age of students.

Number of students:

Coursetitle:

Djio

LessonProcediire CLT

Principles

Experienced

CLT principies

1. authenticianguageinput

2. realcommunicativeneed

3. authentictask

4. negotiatedmeaning

5. multipleskilluse

6. criticalthinking

7 form and meaning 

acquired through use in 

context

8, fluencyoveraccuracy
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UNIT E 
CLT APPLIED
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i. \il I t AppJpod

O b j e c t i v e

In this unit, you leara the rudiments of Task Based Leaming 

(TBL) and Content Based Instruction (CBI) and implications for

learning and teaching.

kiVS'i livs

n r . Mil

K e y C o n c e p t s

A task is the core unit of planning and instruction in task- 

based language teaching. —

s-’ CBI is “the integration of content leaming with kinguage 
teaching aims.”

9̂  In TBL and CBI, language is the medium for conveying 

informational content that is of interest and relevance to 

learners.

U>nTE|C0ilt0rtt$

Acti vit)̂  1 1 Our Mascot

You become familiar witli the main principles of TBL 
through experiencing a sample lesson.

188

Activity 2 1 A  geography lesson

You explore the main principles of CBI through

experiencing a sample lesson.

192
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Activity 1 I Our Mascot
Objective:You will become familiar with the main principles of 

TBL through experiencing a sample lesson

Experience.

START O F  LESSON.

Get into small groups of three or four. As you are completing this 

activity, one person in each group is responsible for taking photos. 

After you have completed the activity, all members in each group will 

be responsible for taking notes that explain the photos. You may want 

to number the photos so that each member of youi" group has a note 

corresponding to each photo. Keep in mind that you must take photos 

that illustrate and explain each of the following; ^

• Pre task, task, post task stages

» At least two skills integrated during each stage

• A language focus activity

Pre task

Read the follo¥»dng:ty __ ____ ___________

You are going to suggest a mascot (an animal or object used 

1 0  represent a group with a common public identity such as 

school, university, sports team or brand палю) for our 

university, As you know a mythical bird» a semurg (phoenix) 
is placed with outstretched wings, symbolizing the national 

rebirth of Uzbekistan in the center of the state emblem of 

Uzbekist .̂
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Man}̂  groups have mascots as symbols. For example, almost all 

American sports teams, universities, colleges, high schools, 

elementary schools have chosen mascots. Do you know any other 

examples of mascots? What do they symbolize?

Before you start the work on your own mascot, read the following 

text about the national bird of the United States.

American Miascot

Since 1782, the bald eagle has been national emblem of the 

United States. The bald eagle isn’t actually bald; it gets its name 

because its white head against its dark brown body makes it 

seem bald from a distance. The bald eagle first appeared, as an 

American symbol on a Massachusetts copper cent coined in 

1776.

For six years, members of Congress debated what the 

national emblem should be. Ti wasn’t until 1789 that the bald 

eagle was finally chosen to represent the newnation. One of the 

most prominent opponents to the bald eagle’s status was 

Benjamin Franklin, Jn a letter to a friend, Franklin wrote “I 

wish the bald eagle had not been chosen as (he representative 

of our country; he is a bird of bad moral character; like those 

among men v.ho live by sharping aad robbing, he is generally 

poor, and often veiy lousy. The turkey is a much more 

respectable bird and wthal a true, original native of America” 

(livescience.com).

But not all of Congress shared Franklin̂ s sentiments. Bald 

eagles, like other eagles worldwide, was seen by many as a
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symbol of strength, courage, freedom and immortality for 

generations. And, unlike other eagles, the bald eagle was 

indigenous only to North America.

.Sources: Iivescience. com/va, gov.

Read the extract taken from Benjamin Franklin’s letter one more 

time. Wliy was he against choosing this bird? Do you agree with his 

opinion?tLI<ft '

Task

Now start the work on the university mascot. During your group 

work, use English Qijly, If you do not know a word or phrase, look it 

up or ask your trainer for the words you need.

1. Form groups of three.

2. Create a list of animals that might make excellent mascots for 

the university.
3. In yow group discuss the pptions and choose one to compete 

for the position, vg t "'

4. Do an internet search if needed.
5. Come up with your proposal and draw a picture of your 

mascot.
6. Present your mascots by explaining your reasons why you 

chose this pailicular mascot.

Language Focus
While presenting and discussing the mascots try to use the 

following expressions:

• In my opinion,...

® Tomymind,...

• As far as I am concemed,...

• Speaking personally,...

» From my point of view,...

• As forme,...

® My view / opinion / belief / impression / conviction is that...

• I am ofthe opinion that...

• My impression is tliat...

• I have the feeling that...

190



•  I think / (x>nsider / find / feel / beheve / suppose / presume / 

assume that..

« I hold the opinion that...

Your presentation will be assessed by your group mates and your 

trainer based on the following criteria;

Creativity (originality of ideas)

Content (meaningful, interesting, appropriate (both 

culturally and contextually))
Design (attractive, colorful, explanatory)

Language (free of serious mistakes and ambiguity, 

persuasive language)”

Post task
Vote for the best mascot by writing their opinions individiiaJly 

based on the criteria. 1 ell them to start their writing by using one 6f 

the above expressions. Note; Not all of the expressions are used in 

written language.

END OF  LESSON

Reflect

Think about the lesson by answering the following questions.

1. What was the actual task? What did you do to prepare for the 

task? What did you do after the task?

2. For what level (age, CEFR) was the task appropriate?

3. How could you adapt the same task to higher or lower levels?
4. Did you like the task? Wliy? Why not?

5. Was the task authentic or specific to the classroom?

6. Did the task emphasize interaction and meaning?

7. Did the task end up with a product?

8. What was more important; process or product? 

Conceptualize.

Listen to a lecture on TBLand answer the given questions.Cilŷ

1. What is the aim of TBL?

2. How is a task viewed in TBL?

3. What are the main principles of TBL?(state at least 3 
principles)
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4. What are the phases of a task cycle?

5. What is the difference between information-gap, opinion-gap 

and reasoning-gap activities?

Activity 2 1 Geography Lesson

Objective: You Mill explore the main principles of CBI through 

experiencing a sample lesson.

Experience.

You will be experiencing a content-based language lesson. 
During the lesson you will play the role of students and your trainer 

will play the role of teacher.

START O F  LESSON

Get into small groups of three or four. As you are completing this 

activity, one person in each group is responsible for taking photos. 

After you have completed the activity, all members in each group will 

be responsible for taking notes that explain the photos. You may want 

to number the photos so that each member of your group has a note 

corresponding to each photo. Keep in mind that you must take photos 

that illustrate and explain each of the following:

The content of the lesson

The teaching of vocabulary and language use
The integration of at least two skills in the same activi ty

A Coordinate Scheme 

Latitude and longitude are angles that uniquely define 

points on a sphere. Together, the angles comprise a coordinate 
scheme that can locate or identify geographic positions on the 

surfaces of planets such as the earth.

Latitude is defined in terms of circles lhat run parallel to 

the equator. The circle that surrounds the earth at the center is 

called the equator. Each circle that surrounds the eajth is called 

aparailel. The equator is the outside edge of aplane that passes 
through the center (C) of the earth. The latitude of a point (P) 

on''the surface of the eiirth is defined as the aiigle that a straight 

line, passing througk the center of the earth ai\d the point,
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makes with respect to the equatorial plane. If P is above ihe 

reference plane, the latitude is positive (or northerly); if P is 
below the reference plane, the latitude is negative (or 

southerly).

Longitude is defined in terms of meridianŝ  which are half

circles running from pole to pole, A reference meridian, called 

the prime meridian, is selected, and this forins the reference by 

which longitudes are defined. On tlie earth, the prime meridian 

passes through Greenwich, England; for this reason it is also 

called the Greenwich meridian. Ihe longitude of a point P on 

the surface is defined as the angle that the plane containing the 

meridian passing through P makes with respect to the plane 

containing the prime meridian. If P is to the east of the prime 

meridian, the Iongiti.ide is positive; if P is to the west of the 

prime meridiem, the longitude is negative.
Latitude and longitude coordinates on the eartí) are 

sometimes extended into space to form a set of celestial 

coordinates.

Look at the coordinates of these cities. Work with a partner to 

practice stating their geographical Have your partner look at a map 

of Uzbekistan and guess the name of the city.

1. Latitude: 41°15’ N 

Longitude: 69° 12’ E 

Name of city:

2. 40°29'N 

68°47' E 

Name of city:

3. 40°31'N 

70°56'E 

Name of city:

4. 37°13'N 

67°17'E 

Name of city:

5. 42°28'N 
59°36'E
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Name of city: ■

Work in the same pairs and play a guessing game. Each partner 

thinks of three more cities and writes down the latitude and longitude 

co-ordinates. Then, take turns saying the co-ordinates to see if your 

partner can guess the name of the city.

Language Focus

There ai’e other ways of describing locations. Some ад'е formal 

and others are informal.

Formal Q & A

Q; “At v̂ iich point on the earth is Tashkent located?”

A: “It is located at Latitude 41 degrees and 15 minutes north and 
at Longitude 69 degrees and 13 minutes east.

Informal Q &A ;

Q: Where’s Tashkent?

A: Oh, it’s in Central Asia between Russia and Aighanistan.]

What are the differences between the two ways of describing tlie 

location of Tashkent?

TNeuiral question:
What does Movaraunnahr mean?

; JnformaS answer:

Movaraunnahr is a really old name. It means “between two rivers, 

the Amudarya and Sirdarya.”

Formal answer:

Movaiaunnahr is an ancient term for the land nqw occupied by 

Uzbekistan and other central Asian countries. The word means 

“situated between two rivers.”

What are the differences between the two ways of explaining the 

meaning of Movaraunnahr?

Read the following sentences. Identify them as formal or 

infonnal. If a sentence is formal, re-write it as informal or vice-versa. 

Be ready to explain your answer.

1. Bhutan, officially called the Kingdom of Bhutan, is a 

small, landlocked country on the Indian Subcontinent between the 

Himalayas and India.
2. New York City is located on the eastern coast of the United 

States approximately 1 ООО miles north of Florida and 200 miles South
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of Boston. It is situated at the mouth of the Hudson River, and is 

divided into five districts called boroughs.

3. Sudan is in Africa and the NileRiver flows through it.

4. Russia lies across two continents - Europe and Asia.

5. The city of Dubai is located in the Persian Gulf nation known 

as the United Arab Emirates (UAE).

6. Kokand is in the middle of the Fergana valley.

7. Paris is the capital city of France. It is situated on the River 

Seine, in northern France, at the heart of the Île-de-France region.

8. Orenburg is in Russia near Kazakhstan.

9. London is located in the southeastern region of the United 

Kingdom on the River Thames.

E N D  O F  LESSON

Reflect

Discuss the geography lesson you have experienced based on 

the following questions.

1. Did you like the lesson? Why? Why not?

2. Were the task and materials authentic?

3. What content was used for language teaching puipose?

4. How wius that content learned?

5. Were contextual clues used to help convey meaning?

6. What language was taught?

Conceptualize.

1. What is the main focus of CBI?

2. How is a typical CBI lesson organized?

3. In what ways are language skills integrated in CBI?

4. What are the two main principles of CBI?

5. How are students viewed in CBI?

Apply.

In this unit, you leamed about TBL and CBI. The difference 

between these approaches and others is a matter of their focus. For 

example, in the CBI lesson above, was it “English through 

geography” or “geography through English”? Provide examples to 

illustrate your understanding of the topic. Write a paragraph that 

explains your ideas. ^
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I MI A  Teaching sratmimi*for communicatiott

O b j e c t i v e

In this unit, you leam about different approaches to teaching 
grammar, spoken grammar, and error correction.

KlA rtRMS
backchannels, descriptive rules, ellipsis, eiror conection, fillers, heads, 

prt;$cnpuve rules, tails;, teachmi- r̂imuntii tluough mles lonclnnc

K e y C o n c e p t s

iH, Descriptive rules explain how a language works to produce meaning.

Prescriptive rules define what language is appropriate for 
various purposes and contexts.

Teaching through rules means taking a deductive approach to 
teaching grammar, teaching the rule and applying it to examples. 
n-T Teaching through examples means taking an inductive 

approach to teachiiig grammar, presenting examples and having 
students discover the rule for themselves.
fH, Teaching through texts means taking a holistic approach to 

leaching grammar in which context plays a central role in the 

choice of grammatical structures.
9-» Spoken grammar differs from written grammar, and students 

should be made aware of features of spoken grammar.
8-> Errors are a natural part of language learning, and error 
correction should be student-centered and student-controlled.

t 'N n  A  ¡Contents

Activity 1 I leaching grammar: Introduction

You think about grammar rules and are introduced to a text

for the teaching of grammar.

199

Activity 2 I Teaching grammar through rules

You experience and reflect on a grammar lesson using the 

“teaching-through-rules” approach.

200
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Activity 3 I’Teaching grammar throegh examples 

You experience and reflect on a grammai' lesson using the 

“teaching-ihrough-examples” approach.

203

Activilŷ  4 j Teacliiiig grammar through texts

You experience and reflect on a grammar lesson using the
“teaching-through-texts” approach.

206

Activity 5 1 Teaehing spoken grammar

You reflect on their introduction to spoken grammar in this

unit and Module I and teach mini-lessons to their peers.

210

Activity 6 1 Error correction

You leam to recognize when and howto use error correction 

techniques.

212
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Activity 1 I Teaching, grammar: Introductioa
Objective: You will think about the grammar and be introduced 

to a text fo r the teaching o f grammar. . , ; . ,

Experience,
1. Do you like grammar lessons? What is your experience with 

the study of English grammar? Discuss it with your trainer and group 

mates. ^
2. In this unit, you will experience three approaches to teaching 

grammar, learn about teaching spoken grammar, and leam techniques 

for correcting students’ errors, not only grammar errors but other 

errors as well. Much of this unit will make use of a dialogue written 

about Laura and Sevara (not real people). Listen to the dialogue and 

answer the questions about it. Q

Reflect

3. Discuss these questions as a class. 9^

a. Did Sevara make any errors in grainmar or vocabuJaiy?

b. Did Laura correct her errors? How did she do so?

c. Laura and Sevara had been teacher and student, but at the time 

of the conversation they were both teachers. Was it appropriate for 

I..aura to continue to correct Sevara’s mistakes? Why or why not?

4. Some laws or rules are prescriptive: They tell us what we 

should do. Other laws or rules are descriptive: They tell us how 

things work,

a. Society, schools, the university - these are all govemed by 

laws and rules, Laws and rules create order in society. Who makes 

those laws and rules? Are they prescriptive or descriptive?

b. Nature is governed by law - e.g. the law of gravity. Laws 

create order in nature. Who makes those laws? Are they prescriptive 

or descriptive.̂

c. Language is governed by rules. Are they prescriptive or 

descriptive?

5. How many ways are there to teach and learn grammar? What 

is the best way to teach grammar? Which type of rules is more 

important for teaching grammar: Descriptive rules or prescriptive 

rules? 1$
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Activity 2 I Teaching grammar through rules

Objective:You will experience and reflect on a grammar lesson 

using the “teaching-through-rules ” approach.

The first of three approaches to teaching gramrnar is called 

“teaching grammar through rules,”. Now you will experience a short 

lesson based on this approach. During the lesson, you will be students 

and your trainer will be your teacher.

Experience

- START O F  LESSON

1. Study the chart on the next page about simple past and present 
perfect verbs in English. iJJ

PreséfttFéifect

FORM Regular verbs

verb + ed: e.g. like + ed 

= liked.

Reguhir verbs

have + verb + ed: have + 

like +ed = have liked

Irregular verbs

Many common 

are irregular, 

e.g. eat/ate 

sing/sang,

(/ri: d/red/), 

hit/hit,

verbs

meet/met,

read/read

have/had,

go/went.

is/was/are/were.

Irregular verbs 

Many common verbs are 

irregular. The past 

participle of these verbs 

is often formed by 

adding -en to the verb (- 

n, if it ends in a vowel 

sound). Some past 

participles change the 
vowel, e.g.

sing/sang/have sung, 

go/went/have gone, 

are/were,/have been

MEANING simple past = specific 

time

present perfect = action 

over time before the 

present or action at no
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specific time before the 

present

USE Tlie simple past is used 

to talk about events that 

happened at a specific 

time. Time may be 

stated or implied.

Time indicator can be a 

time of day, a day of the 

week or month or year, 

a phrase or clause, or 

impUed by context.

The preseiit perfect is 

used to talk about the

■ past that is in some way 

related to the present. 

The time may be a time 

period that started in the 

past and continues to the 

present or the time may 

be an indefinite time 

before the present.

W e’ve known each other since that day in Juine. 

X->-------- have known-------- X --- --

past<- ■ -X-

X- -> future

the day of meeting now liked 

_______ We liked each other at first sight.

like

Exercise
2. Fill in the blanks in the paragraph below according to the 

rules in the chart above,

Laura is an English Language Fellow teaching at the 

University of World Languages in Tashkent, Uzbekistan. 

She is in the second year of her Fellowship, which she

________________(enjoy) very much. Sevara was a fourth-

year student last year and now_______________ (graduate).

Laura: Sevara! What a surprise! I___________________

(not see) you since last June, was it! How you 

_______________  (do) on your final exam?

Sevara: I ______________ (pass). When I

________ (graduate), I ______________________ _ (receive)
a red diploma.

Laura: Red? That means....
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Sevara: It means I (get) only A ’s in

every, course.

Laura: Congratulations. And since then? What’ve you been 
doing?

Sevara: Since then, I am workmg at a language center near 
the bazaar.

Laura: So, you’ve been working at a language center nearby. 

Sevara: Yes, I have been working at a language center near 
here.

Laura: What’s it called?

Sevara: Its name was changed.

Laura: Oh, when?

Sevara: It was changed sometime last year, I think. It 

(call) “The Language Institute” for the
past six months.

Laura: interesting name. How did you come up with that that 
name?

Sevara: Do you remember that in class you 

(tell) us that you had worked at the 
English Institute before you (come) to
Uzbekistan.

Laura: Yes, I (work) at the ELI at

OregonStateUniversity. It’s a great place to live and work, 

well sort of — it’s bad for hay fever and I’ve got allergies.

Anyway, I ___ ____  . (think) about going back

last year — actually, I (think) about it

several times. But lately. I’ve been thinking about opening 

up a language school here. You know, why don’t you come 

work for me?

3. Check youi' answers. Ask your teacher how to spell any 

words. Malce sure they are spelled correctly.

4  TOPIC; Shopping. Use the list of verbs below and write a 

short paragraph about shopping in Tashkent.
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END OF LESSON  

Reflect. 0

5. What did you do in this lesson? Did you enjoy it? WTiy or why

not?

6. What would students leam from this lesson?

7. In which part of the lesson

a. were the rules presented?

b. did you practice the forms and meanings?

c. did you produce your own sentences?

Activity 3 I Teaching grammar through examples

Objective:Yoii will experience and reflect on a grammar lesson 
using the “teaching-through-examples ” approach.

The second of three approaches to teaching grammai' is called 

“teaching grammar tlirough examples.” Now you will experience a 

short lesson on based on this approach. During the lesson, you will 

be students and your trainer will be your teacher.

Experience

START OF I.ESSON ......................................................................

I. Look at the examples taken from the dialogue above. 

Underline the verb structure in each sentence,

Laura: Congratulations. And smce then? Wliat’ye you 
been doing?

Sevara: Since then, i am working at a language center 
near the bazaar.

Laura: So, you've been working at a language center 
nearby.

Sevara: t have been working at a language center 
near here.
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2. What are the similarities and differences in form and meaning 

between /  am working and I have been working? 10

3. Look at the next example taken from the dialogue. Underline 

the verb structures in Laura’s speech.

Lastm: Yes, i worked at the ELI at Oregon State 

University. A wonderful place to live and work. I thought 

about it once last year - actuaily, Fvethought about it 

several times. Lately, I’ve been thinking about staying here 

and opening lip a language school of my own. Would you 

come work for me if I did that?

4. What are the similarities and differences in forai and meaning 

between I thought and / ’ve thought. ^

5. What are the similarities and differences in form and meaning 

between/’ve thought and/Ve been thinking? ^

6. Can you state a set of rules or malce a diagram that will help 

you know when to use past, present perfect, and present perfect 

progressive? Sketch the diagram and state the rules in your 

notebooks.
7. Laura’s manager at the American Embassy asked her about 

her experience in Uzbekistan and her present activities. Fill in tlie 

blanks with the present continuous, present perfect, present perfect 

continuous, or simple past.

Laura: I ........... .......  (do) several things. For one, I

__(judge) the Student Olympiad, Our

student cgmejn (come in) third, unfortunately, but it 

(be) a fair competition. I also 

.„(work) with a group of teachers to help 

them create a teacher-training book. They

__  (now, write) their own materials, • In

addition, I __________ _______ (give) a presentation at the

UZTEA conference about the need for teachers to keep 

themselves informed about current methodology. Finally,
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my materials writing group (put
together) a corpus of Uzbek English. They

...................... (record) teachers as they give ?lessons

and students as they give presentation?' M  have 

conversations. We were thinking aboulputiih'g it Otiline but
________________ __(decide) they need to fnake more

recordings. Ifeei I_________________ (̂achieve) a great deal

in Uzbekistan.

8. Check your answers. If you do not kno.̂ ' how to spell any 

words, make a guess based on your knowledge, After; guessing, ask 

your teacher for help.
9. Language use. Laura used the same verb forrn to begin 

and end her report to her manager. What was that verji)̂  fqim? What 

purpose did it serve? ! , '
10. Read Laura’s answer to her manager again and think about 

your accomplishments and present activities. Think about those you 

finished at a specific time, those that you worked on ,over a period of 

time, and those that you started in the past and are,continuing to work 
on. .

E N D  O F  LESSON

Reflect 0

1. What did you do in this lesson? Did you enjoy it? Why or why

not?

2. What would students learn from this lesson?

3. In which part of the lesson

a. were the rules presenledl

b. did you practice the forms and meanings?

c. did you produce your own sentences?

Conceptualize.

4. You have experienced two lessons so far. What are the 

similarities and differences between them?
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Activity 4 I Teaching grammar through texts

Objective:You will experience and I'eflect on a grammar lesson 

using the “teaching-through-texts ” approach.

A third approach to teaching grammar is called “teaching 

grammar through texts.” Now you will experience a short lesson 
based on this approach. During the lesson, you will be students and 

your trainer will be your teacher.

Experience

Teaching grammar through texts means teaching grammar 

through context. For this approach, it is essential that your students 

understand the context of an article or a dialogue. You have heard the 

conversation, and you should assume that the students in this lesson 
are also familiar with tire speakers and the situation.

START O F  LESSON

1. Laura has to vmte a report of her activities as an English 

Language Fellow in Uzbekistan. Her title is “Final Report from 

Teaching English in Uzbekistan.” It was written by Laura, who taught 

academic wi'iting to fourth-year and M.A. students at the University 

of World Languages. She also worked on improving English teaching 
in other ways.

2. Read the following excerpt from Laura’s report. Answer the 

questions that follow about her report. tLI

Final Report from Teaching English in Uzbekistan

1 This is a short summary of my work over the past 

two yeiu'S-1 believe T have made significant contributions to 

latiguag© education in Uzbekistan While I was in 

Uzbekistan, 1 helped a group of teachers vwite a book about 

language teaching methodology. They researched current 

issues and trends, and they created engaging and meaningful 

activities for their trainees. They were provided \dtal support 

by the Rector of the university.

2 I believe I made a difference irs other ways that are 

not directly connected to my Fellowship. Over the past two 

years, I have participated in several teacher conferences. At
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tfie Samarkand conierence last Novembsf, J gave the 

keynote address or> vocabulary development for teachers- 

During my time here, i have also served as a judge for 

teaching competitions and two student Olympiads. At that 

lâit Student Olympiad, our student came in third, 

unfortunately. He’s been a great student for the past four 

yeitfs, and we all wanted him to win, but it was more 

important for the competition to be fair than for our stxident 

to win, and the student from Bukhara truly deserved to win.

3 Finally, some work that we started months ago is ' 

continuing and wiil continue after I leave. For the past few 

months, my materials writing group has been compiling a 

corpus of lizbek English. They have been recording teachers 

as they give lessons and students as they give presentations 

and have conversations -- (hey have recorded five teachers 
and ten students so far — and we were thinking about putting 

it online. However, we decided they need to make more 

recordings 1 have achieved a great deal in Uzbekistan. 1 feel 

satisfied with my work here.

Uses of the simple past and present perfect

3. What is Laura’s overal 1 evaluation of her work in Uzbekistan? 

In which paragraphs and sentences does she state it?

a. What tense or aspect of the verb was used to state her overall 
evaluation?

b. What are some things she specifically accomplished?

c. What tense or aspect was used to state her specific 

accomplishments?

4. In paragraph two, Laura talks about participating in teacher 

conferences and judging the Student Olympiad,

a. In sentence two, did she say when those took place?

b. At what point in your reading did you know?

c. What verb tense or aspect was used?

d. In sentence three, did she say when the Samarkand conference 

took place? When?

e. What verb tense was used?
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f. What is the difference between the simple past and the present 

perfect?

• T also served as a judge for teaching competitions and 

t^p student Olympiads.

* . I have also' served as a judge for teaching 

competitions and two student Olympiads,

* At that last Student Olympiad, our student came in 

third, unfortunately,

» At that last .Student Olympiad, our student has come 

in third, unfortunately.

• He was a great student for the past four years, and we 

all wanted liira to win...

<» He’s been a great student for the past four years, and 

we all wanted him to win,.. ̂

5. Summarize the differences between the uses of the simple 

past and the present perfect, X

Uses of the pi'esent perfect and present perfect continuous

6. In paragraph 3, Laura talks about compiling a corpus and 

recording teachers and students. ^

a. Wl\en did the events begin and whep will they end?

b. What verb tense or aspect was used? ¥/hy?
7. In Laura’s report above, she wrote phrases like “over the past 

six months.” What other expressions of time and duration can you 

find? What verb tense was used with each?
8. After Laura wrote her report, her manager, Jon Larson, 

reported to his supervisor on Laura’s activities. Here is a short excerpt 

from his report. Fill in the blanks with the correct verb tenses or 

aspects, y
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Laura ■■ ______________ ... (complete) a very
successful Fellowship. Her work

________________________(be) very beneficial to the Uzbek

people. She _______________ ...____ _„(speak) at

conferences, ....................... .............  Gwdge)

competitions, and ______________________ (̂support)

teachers as they __ ........ ....... ... .............  | (write)

materials for courses. She also
(initiate) a project that will create a body of Uzbek English 

for future study. For tlie past six month, teachers and students

______ (make) recordings of authentic

use of English by speakers of Uzbek. This project will 
continue for another year. I believe that Laura

________________________ (represent) us very well in

Uzbekistan.

9. After making sure you have all of the answers, cover up 

Jon Larsen’s report and tell it to your partner. You do not need to say 

eveiy word, but you should use every verb tense correctly.

10. Study Laura’s report and summarize it in your own words. 

In other words, pretend you are Laura’s manager and tell your 

supervisor about Laura’s work in Uzbekistan. You can also invent 

new tilings she did while she was here. Use verb tenses correctly.

11. Write a report about your own accomplishments as a 

student over the past year. Write from 75 to 100 words. Use the 

present perfect and simple past at least four times each. Try to use the 

present perfect continuous as well.

E N D  O F  LESSON

Reflect.

12. What did you do in this lesson? Did you enjoy it? Why or why

not?

13.Wliat would students leam from this lesson?

14.1n which part of the lesson
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a. were the ruies presented?

b. did you practice the forms and meanings?

c. did you produce your own sentences?

Conceptualize.

15,You have now experienced three approaches to teaching 

grammar,

a. Which did you prefer? Wliy?

b. Which approach vidll help students leam to use grammar in 

speaking and writing?
c. Which approach is easiest to teach?

d. Which approach is best for low level (A1-A2) students? 

Which is best for intermediate or higher level students (B1 and 

above)?

■ Activity 5 I Teiiching spoken grammar

Objective.'You will reflect on your introduction to spoken 

grammar in this unit and Module I and teach mini-lessons to your 

peers.

Reflect Conceptualize.

1. In Module I, Unit D, you leamed about some characteristics 

of spoken English. Make a list of the characteristics and give an 

example from the “Kate and Jen” dialogue (also in Unit C),

2, In Module I, Unit E, you listened to and read an excerpt from 

a real conversation of two American college students.

a. Listen to it again and read along, QliJ

Tcaching spoken grammar #1

K: ,Does she always come home in the summer? From 

school?

DiMlim,

K : Oh really?

D; Cause, she gets really homesick?

Ki Oil does she?

D: so, and she likes to come home. And ̂ we have that 

house, at the Cape and stuff.
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K: Yeah. See 1 don’i really miss ..home. I mem I miss my 

family you know, but like, T don't think about them, when 
I'm up here really, Except for 1 call every few daj/̂ s,

D: Oh 1 don't, I miss my house.

K; Yeah, 1 miss ... my house,
Ds I miss the feeling of being home.
K: Mm Mhm. But like T'm not... homesick at ail. Like Tm 

perfectly, happy up here,
D : Yeah

K: Plus it's such a pain to drive home.

b. What features of spoken English ai'e in tlie speech of these 

college students. Give examples.

c. Can the same words fill more than one purpose? (e.g. as filler, 

backchannel, or phrasal chunk, etc.)

Apply. Experience.

3, In your first groups, you will learn and practice teaching a 

mini-lesson about one aspect of spoken grammar. After you have 

practiced the mini-lesson, you will be re-divided so that there is one 

teacher of each mini-lesson in each group. You will then take turns 

teaching each other your lesson. Mini-lessons can be found in 

Appendix 3.

Reflect.

4, Get into your previous groups. Share your experience of the 

mini-lessons about spoken grammar,

• What featui e of spoken grammar did you teach?

« What otlier features of spoken grammar did you learn from 

the other mini lessons you experienced?

5, After you finish experiencing mini lessons in your new 

groups, go back to your former group. In your former group share 

your experience of mini lessons on Spoken Grammar based on the 

following questions:

e What feature of spoken grammar did you teach?

« What other features of spoken grammai did you learn from 

other mini-lessons you have experienced?
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■ Activity 6 I Error correction

Objective:You will leam fo recognize when and how to use error 

correction techniques. . ? fr r ;

Reflect Conceptualize. ^

1. in Module II, Unit C you learned about types of errors and 
the reasons why EFL learners make mistakes. For review, can you 

remember the reasons that language leamers make mistakes and their 
names?

2. Even though there are differences between errors and slips, 

they are all mistakes that can affect the ability to communicate well. 

Once you have identified students’ mistakes, the questions are when 

you should correct errors and how you should errors.

When should you correct errors? What are some other factors 

you should think about when correcting students? Discuss the 

following questions:

• If the purpose of an activity is to promote the fluent use of 

English, should you correct errors? Will stopping them to correct their 
error prevent them from developing fluency?

• If a student is shy and lacks confidence, how will correcting her 

error affect her willingness to speak in the future? Is there a way to 

coiTect her error without embarrassing her?

• If your student’s error does not affect the communication of his 

message, should you correct it or ignore it?

How should you correct errors? Discuss the following 
questions. Try to think of examples of each technique named in 

quotation marks. 5^

• Should you interrupt students as soon as you hear an error?

• Should you repeat what they say but with the error corrected? 

(This is called “re-casting.”)

• If the error causes misunderstanding, should you ask the 

student to explain their meaning more clearly? (This is called “asking 

for clarification.”)

• Should you explain the error to the student? (This is called 

“explanation.”)

• Should you say nothing and do nothing? (This is called 

“ignoring the error.”)
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• Should you collect errors from student writing and create 

activities to help them understand better?

Experience. Reflect Conceptualize.

3, In Activity 1 above, you were introduced to Laura, an 

American who taught at the University of World Languages, and 

Sevara, one of her students. Turn back to Activity 1 and listen to it 

again. In each of the exceipts from the dialogue, underline the error, 

explain the error, and explain the error-correction technique.

a. Error correction #1

Laura: Congratulations. And since then? What’ve 

you been doing?

Sevara: Since then, I am working at a language center 

neai’ the bazaar.

Laura: So, you’ve been working at a language center 

nearby.
Sevara: Yes, I have been working at a language 

center near here.

• What was the mistake?

• How was it corrected?

b. Error correction #2

Laura: interesting name. How did you come up with 

that that name?

Sevara: Do you remember that in class you told us 

that you had worked at the English Institute before 

you came to Uzbekistan.

Laura: Yes, 1 worked at the ELI at 

OregonStateUniversity, A wonderful place to live 

and work.

• What was the mistake? 

« How was it corrected?
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c. Error correction #3

Sevara: I am grateful that you think I could teach at 
your language school. I remember working with you. 

I have learned a lot of new things from you when I 

was a student.

Laura: Well, you were a great student! Believe it or 

not, I learned a lot too! Is that a ring on your finger?

» What was the mistake?

• How was it corrected?

d. Error correction #4

Sevara: Yes, I got married last month.

Laura: Was it someone in your group?

Sevara: No, my mother’s cousin used to have a 

neighbor. They’ve moved. However, the neighbor 

had a son, and they ananged for us to meet. We liked 

each other from the moment we met.

Laura: So, you hit it off!

Sevara: We hit it off?
Laura: Yes, you liked each other from the ver>' 

beginning. Your personalities fit each other well.

• What was the mistake?

• How was it corrected?

e. Error correction #5

Sevara. W e’ve been married for a month now. We’re 

still getting to know each other, but so far, so good. I 

learned this phrase from you.

Laura. And you remembered it. That’s good.

Sevara: Speaking of him - 

Laura: What’s his name?

Sevara: His name is Abdurahim.
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Laura: Thai’s a popular name.

Sevara: Yes, he had been named after his 

grandfather.

Laura: Had been? Was his name changed?

Sevara: No, he still has that name.

Laura: Oh, I get it.

• What was the mistake? 

e How was it corrected? 

f Error correction #6

Sevara: Yes, speaking about him, I am supposed to 

meet him for dinner tonight. It is our one-rtionth’s 

anniversary today, so he is taking me oiit at a 

restaurant. He told me to wait for him here, in front 

of the madrassa. Here he is now, I hope to see you 

again.

Laura: Would you be interested in a job?

• What was the mistake?

• How was it corrected?

4. What was Laura’s attitude toward error correction?

• Was the purpose to make sure that Sevara spoke correctly? 
Or was it to make sure that communication was clear?

• Would Sevara have learned much if she had been 

embarrassed?

Conceptualize.

5, Read posts from Teacher blogs on the issue of error 

correction, nie discussion questions after the blogs will help you 

think about the teachers’ opinions. tU y ; __

Teresa Jrom Germany

As a language teacher I always try to keep in mind that 

learners’ making errors is an inevitable part of language
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learaing. However, this does not teU us tliat errors can be 

ignored and'just spotting the error and correcting it directly 
will tiot help much either. For me every teacher has to 

classify the error (giammar error, pronunciation error etc.). 

Then decide whether to handle it or not and when to correct 

the error, whether immediate or delayed correction, 1 also 

found out that a teacher should determine the appropriate 

technique to correct the error made.

As other students, my students also make mistakes 

during the lessons and I noticed that they want to be 

corrected. Wliile dealing with their errors I noticed that 

explaining error without correction worked well. When 1 

hear an error and doesn’t want to interrupt, I write it on the 

board. T use this a lot vAen I have speaking activities. This 

way T offer the error correction they want and avoid the 

dreaded accusation that I am not helping them and not 

interrupting tlie flow of speech unnecessarily. Some 

students have gotten so good, they actually conect 

themselves, when they see m.e pick up my pen.

<iabriela front Spain

To tell the truth 1 usually don’t worty if my students 

keep making errors. It shows that they’re learning and 

trying things out with the language. All of which puts them 

on the road to success. I'strongly believe that it is my job, 

however, to make sure that the errors don’t ‘fossilize’ or 

get stuck into place. 1 listen to what student is saying and 

highlight in my mind that an en'or has been made. Then 1 

repeat the error with emphasis saying ‘"He must to go?” 

This way I let the student recover themselves. For me this 

increases the chance of not making the same error. 

Sometimes 1 also repeat the error with correction saying 

“He must read”. When I repeal it with correction the 

student notices it and repeats after me and then continues 

speaking.

216



Although researchers have often doubted the 
effectiveness of repetition, I think the key is to keep them 

short and emphasize the correction.

Dilfuza from Uzbekistan

In my class, majority of students want to be corrected. 

They are familiar with my error correction techniques that 

I use often with them. And if I interrupt them in the middle 

of their speech, they do not feel offended. They kjiow that 

1 do coiTect if I feel it is important. The technique that I use 

very often and effective one with my students is explaining 

what form or word to use. For example I say “modal verbs 

do not take ‘to’ with the main verb” or I may say “What 

was the rule?”. The student gets it quickly and tries to 

follow or avoid making mistake in his/her speech. They 

know all those grammar rules but when it coincs to practice 

they do think about them. As a result they make mistakes. 

The same problem is with ending ‘s’ or ‘es’ nt the end of 

the verb in 3rd person singular, present simple or use 

irregular verbs. With my other group of learners I use 

different error correction technique that works well with 

them. When I repeated theii' errors they openly showed 

their disapproval. Then I understood I should use another 

technique. During the speaking activity if 1 teel they need 

to be corrected I started asking questions like “Did you 

mean you buyed?” This way 1 let them notice their mistake 

and correct it.

6. Discussion questions iSf

• What did you learn about language learning errors in 
Module II, Unit C?

e Do the teacher’s attitudes toward making errors agree 
with what you learned?

» What techniques do the teachers use? Do they use any 
that you have studied so far in this activity?
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e What are their students’ attitudes toward errors? Do they 
want to be corrected? '

e What is your attitude toward errors? Do you like it when 
you are corrected?

« When is correction good for language learners and when is 
it bad for language leamers?

Apply.

7. Two teachers in Mexico and one in the USA use a “stoplight 

approach” to error correction. Read the article in Appendix 4 to learn 
about their approach. Then, return to this activity,

a. What does it mean to “value the learner”? (three things)

b. With the stoplight approach, who is in control of error 

correction?

c. What happens during each step? (three steps)

d. In your own words, explain what each color means.

e. What w'ere the results when the authors used this approach? 

(three things)

8. Now it’s your turn.

a. Make three signs; One that says “Stop!” another that says 

“Maybe!” and a third that says “Go!”

b. Your trainer will assign you to talk about a topic for two or 

three minutes in small groups. Before you speak, flash one of the 

signs for all to see. All MUST respect your wishes.
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Appendix 1| Laura and Sevara

Laura has been an English Language Fellow teaching at 

the University of World Languages in Tashkent, Uzbekistan. 

She has just finished the second year of her Fellowship, which 

she enjoyed very much. Sevara was a fourth-year student the 

previous year and has now graduated. They meet by chance 

in front of KulkedeshMedressa.

[Sounds of a busy street]

Laura: SevaralWhat a surprise! Haven’t seen you since 

last June. How are you doing?

Sevara: [shocked] Uh, hi Laura. I thought you went home 

to, where was it, Oregon?

Laura: Yes, Oregon. You remembered. By the way, how 

did you do on your final exam?

Sevara: I passed. When I graduated, I received a red 

diploma.

Laura: Red? That means....

Sevara: It means I got only A ’s in every course.

Laura: Congratulations. And since then? What’ve you 

been doing?
Sevara: Since then, I am working at a language center 

near the bazaar.
Laura: So, you’ve been working at a language center 

nearby.
Sevara: Yes, I have been working at a language center 

near here.

Laura: What’s it called?

Sevara: Its name was changed.

Laura: Oh, when?
Sevara: It was changed sometime last year, I think. It has 

been called “The Language institute” for the past six months.

Laura: Interesting name. How did they come up with that 

that name?
Sevara: Do you remember that in class you told us that 

you had worked at the English Institute before you came to 

Uzbekistan? I told the owner this, and he changed the name.
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Laura: Yeah, I worked at the ELI . at 
OregonStateUniversity. It was a great place to work --„well 

sort of. Corvallis’s bad for hay fever and I’ve got allergies. 

Anyway, I thought about going back once last year — actually, 

rve thought about it several times since. »

5'ev«r<i;So, you are going back. ,, „

Laura: I dunno. Lately, I’ve been thinking about opening 

up a school here, [pause] You know, why don’t you come 

work for me? ...

Sevara: 1 am grateful for that you think I could teach at 

your language school. 1 have learned a lot of new things from 

you when 1 was a student.

Laura: Well, I’m grateful that you were my student! 

Believe it or nol, I learned a lot too! Uh, is that a ring on your 
finger?

Sevara: Yes, I got married last month. 1 wish 1 knew you 
were still in Tashkent.

Laura: Was it someone in your group?

Sevara: No, niy mother’s cousin used to have a neighbor, 

riiey moved. However, the neighbor had a son, and they 

arranged for us to meet. He is kind of shy, but 1 am not, you 

know. So, we liked each other from the moment we met.

Laura: So, you hit it off!

Sevara: We hit it off?

Laura: 1 mean, you liked each other from the very 

beginning. Your pei’sonalities fit.

Sevara: We’ve been married for a month now. We are 

still getting to know each other, but so far, so good.

Laura: Tliat’s good.

Sevara: Speaking of him -

Laura: What’s his name?

Sevara: His name is Abdurahim.

Laura: That’s a popular name.

Sevara: Yes, he had been named after his grandfather.
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Laura: Had been? Was his name changed?

Sevara: No, he still has that name.
Laura: Oh.

Sevara: Yes, speaking about him, I am going to meet him 

for dinner tonight, it is our one-month anniversary today, so 

he is taking me out to eat at a restaurant. He told me he will 

pick me up here, in front of the medressa. Oh, there, he is 

coming now.

[Abdurahim drives up in a car, and Sevara opens the door 

to get in.]

Laura: So, are you interested in a job?

Sevara: Maybe I am. Call me and we will talk about it 

some more. Will you come for dinner?

Laura: No, I don’t want to intrude. I want you to enjoy 

the time with your new husband.

Sevara: He is my first husband.

Laura: I mean you haven’t been married for very long.

Sevara: Yes, good evening.

Laura: Bye!

Appendix 2 ¡Verb chart and comments

FORM X->- -have been thinking- X-
->

havethought
wljjt uL ÜL

past <--- ---X-

--- present--- - ■ future

one time in the past now 

thought am thinking
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M EANING simple past = 

specific time in 

the past

present perfect 

= action over 

time before the 
present or 

action at no 

specific time 

before the 
present

present perfect 

continuous = 
action that 

began in the 

past and may 

continue on 

through the 

present into the 

future
The simple past 

is used to talk 

about events that 

happened at a 

specific time. 

Time may be 

stated or implied. 

Time indicator 

can be a time of 

day, a day of the 

week or month 

or year, a phrase 

or clause, or 

implied by 

context.

The present 

perfect is used 

to talk about 

the past that is 

in some way 

related to the 

present. The 

time may be a 

time period that 

started in the 

past and 

continues to the 
present or the 

time may be an 

indefinite time 

before the 

presetU. __

The present 

perfect 

continuous is 

used to talk 

about actions 

that began in 

the past and 

may continue 

on tlirough the 

present into the 

future, it can 
only be used 

with action 

verbs.
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Appendix 3 ¡Spoken grammar mini-lessons 

The activities in this appendix are taken from an article by 

Amanda Hilliard in ForimMagazine. Hilliard, A. (2014). Spoken 

grammar and its role in the English language classroom. Forum 

Magazine 52 (4), 2-13.

Group A  mini-lesson
In you group, study the two tasks below and make siire that each 

of you can teach them to a new group. After you finish each of 

you will go to a new group and teach the tasks yourself to a new 

group. On the left is the student version; on the right is the teacher 

version with answers.

Student

Follow the

instructions
below.

1. Make the 
following 

conversation 

longer by filling in 

missing words.
A:

_________Wanna
go to the party on 

Sunday?

B: Sure,

sounds

good.

2. Make the

following

conversation

shorter by

omitting

appropriate
words.

Teacher
Follow the instructions below.

1. Ask students make the following 

conversation on the left longer by filling in

A: Wanna go to
the party on Sunday?
B: Sure. sounds good.

Answer key:
A: Do you wanna 
go to the party on 
Sunday?
B: Sure, that 
sounds good

2. Ask students to make tlie following 

conversation shorter by omitting 

appropriate words.
A: Shall we go gel lunch now? 
B: Yeah, that is a goixl idea.

Aumver k ^ :  
(omitleil words are 
in parentheses)
A: (Shall wej go  
get lunch now? or 
Lunch?
B: Yeah, (that is a) 
good idea, or 
Good idea.

)e omitted from3. Which words can 

conversations with friends? Why? 

Discussion question (possible answer): You

can omit subjects and verbs when they are 

clear from the context, so you can speak more
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A: Shall we go get 
lunch now?

B: Yeah, that is a 

good idea.

3. Discussion 

question: Which 

words can be 

omitted from 

conversations 

with friends? 

Why?

efficiently, and it is an informal conversation 

with friends.

Group B inini-lesson: Heads and tails

In you group study the description of Heads and tails below. Make 

sure that each of you can teach them to a new group. After you 

finish each of you will go to a new group and teach the game 
yourself to a new group.

1. Explain to students what heads and tails are in spoken 

grammar. Write the following on the board or make a small poster 
or PowerPoint.

Hieads are a way to introduce 

and orient listeners to a topic 

)efore giving information on 

the topic. For example;

“The soccer game last night, it 

was really exciting.” (With 

lead)

‘The soccer game last night 

was really exciting.” (No head)

Tails are comments that are addec 

to the end of a phrase. For 

example:

“My teacher is really nice, the one 

from Canada.” (With tail)

“My teacher from America is 

really nice.” (No tail)

Student

1. Underline any heads or 

tails. Rewrite the sentences 

to make them more like 

written English.

Teacher

1. Underline any heads or tails. 

Rewrite the sentences to make 

them more like written English. 

Your sister, she’s an artist, isn’t 

she? -r̂ Isn’t your sister an artist? 
_ _ _ _ _ _



Your sister, she’s an artist, 

isn’t site?

Robert? H e ’s reaJly quite 

nice — well, most of the time, 

anyway.

Samantha is a great singer -

- when sinmns karaoke, that

IS.

2. Rewrite the following 

sentences by adding heads or 

tails or by moving 

introductory clauses to the 

end.

Over the lastfour years, your 

brother has learned to play 

soccer well, has he not?

In the bazaar, that pen costs 

only two dollars, does it not? 

Sheila was the last one to 

leave the room, but did she 

lock the door?

Robert? H e ’s really quite nice — 

well, most of the time, anyway. 

Most of the time, Robert is really 
quite nice

Samantha is a great singer — when 

sinsins karaoke, that is. -^When

she sings karaoke, Samantha is a 
great singer.

2. Rewrite the following 

sentences by adding heads or tails 

or by moving introductory clauses 

to the end.

Over the last four years, your 

brother has become a good soccer 

player. ->Your brother, he’s 

turned into a good soccer player.

In the bazaar, that pen costs only 

two dollars, does it not? That 

pen, it costs only two dollars in the 

bazaar, doesn’t it?

Sheila was the last one to leave the 

room, but did she lock the door? 

- Ŝheila was the last to leave — she 

locked the door, didn’t she?

Group C mini-lesson: Adding fillers and backchannels to 

student dialogues

In you group, study the description of Adding fillers and 

backchannels to student dialogues below. Make sure that each of 

you can teach them to a new group. After you finish each of you 

will go to a new group and teach the activity to a new group.

1. Get into pairs and write a short dialogue or conversation.

2. Speakers use fillers to give them time to think, create a 

pause, or indicate they’re not finished talking., Listeners use 

backchannels to show they are listening and understand what 

speakers are saying.
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3. Work with a partner to put the following ten words and 

utterances in the correct column below. Then add at least two new 

words or utterances to each column.

1 .oh 2. hmn 3. ah 4. um 5.1 see 6. uh 7. uh-huh 8. er

9. Really 10. eh

Speaker fillers Listener

backchanneis

4. Revise your original written conversation by adding in 

appropriate fillers and backchanneis.

5. Practice your changed conversation and be prepared to act 

out both conversations for the class, the one without using fillers 

and backchanneis and the one with fillers and backchanneis.

6. How does including fillers and backchanneis in your 

conversations affect your conversation skills, your relationship 

with your partner, and your feelings while speaking.

Appendix 4 | Error correction: A traffic light approach 

Reprinted from ORTESOL Journal 26 (2), 26-28.____________

Teaching Tips Error Correction: A Traffic Light 

Approach
Zenaida Lorena Talamante Ayvar, Celeex Acapulco and La 

Salle Acapulco Donald O. Prickel, OregonStateUniversity

One of the more challenging and often frustrating tasks of the 

second language teacher is deciding when and how errors should 

be corrected. Controversy in the field of second language 

acquisition continues to focus on error correction (Guenette, 

2007; Karra, 2006; Lasagabaster and Sierra, 2005). Studies in 

error detection and coiTection are far ranging and in some cases, 

even contradictory. I'hey focus on such themes as feedback 

modes and methodologies (O’Reilly, Flaitz, and Kromrey, 2001), 

models for corrective discourse (Panova and L,yster, 2002), use of 

computer assisted language learning systems (Heift, 2003;
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Tschichold, 2003), self (student) versus teacher detection and 

correction (Renou, 2000; Camps, 2003), and specificity versus 
generality of feedback (Ferris and Roberts, 2001). The research is 

complex. However, as second language teachers, we know 

intuitively that the process of error coirection and detection must 

be kept simple and safe for the learner.

Valuing the Learner

We begin with several primary tenets of successfiilly working 

with learners in general and with second language learners 

specifically. Viewing them as resources and models to other 

learners are strategies consistent with sound learning principles 

(Gray and Fleischman, 2005; Zehler, 1994). Creating a safe and 

supportive leaming environment is paramount for those students 

who may lack confidence, fear making mistakes, and are 

generally weak learners (Bandura, 1997). This further assumes 

that feedback should be done with compassion and empathy 

(Fink, 2003).

Given empathic feedback, there is another important question 

that is critical to re-examining the arena of eiTor detection and 

feedback. What role does choice play in error correction? When 

given a choice as to a set of strategies for learning new content, 

results show an increased level of performance in the use of the 

second language (Bishop, 2006; Schwartz, 2004). If choice plays 

such an important role in leaming, then how could it be 

incorporated as a strategy in error correction? What might be the 

results if a student were to choose how he/she wishes feedback on 

errors? Think “Traffic Light”

One technique that we have used in the EFL classroom is 

called the “Traffic Light.” We have modified this technique from 

a strategy gleaned from Vohra (2006). The “traffic light” 

technique has two steps:

Step 1, The Awareness Talk: Error Detection and 

Correction

The first thing we did was to have a talk with our students 

about the importance of error correction in their language leaming 

process. We did not just mention our reasons or opinions
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regarding this process, but we tried to encourage<;ftem to think 
about the positive effects error correction can haye in their, second, 

language. ,,

Step 2, The Traffic Light: Red, Yellow, and Green 
The second step is to explain the use of the traffic light and 

the meaning behind the three colors: red, yellow, green. Each 

student is given three squares: one red, one yellow, and one green. 

When they volunteer or are asked to speak in class, they will flash 

one of the following three cards:
Red: When a student flashes a red card, the student does not 

want to be corrected at all. Some students find it frustrating to be 

corrected when they are trying to communicate. By showing their 

red card, they are telling us that they do not feel like being 

corrected at this time.

Yellow: By showing a square card, students want the teacher 

to correct their major mistakes. These types of students want to 

communicate freely without being stopped every time they make 

a minor mistake (e.g., using a male article with a female noun in 

Spanish).

Green: A green card indicates that the student wishes to be 

corrected at the very time of the error. Coirective feedback is 

requested for both minor and major errors.

Obser̂ -ations: Drive Carefully When Approaching 

Traffic Lights
Initially, many students flashed the red cards, indicating that 

they were somewhat uncomfortable with being corrected. Many 

other learners displayed yellow cards. The yellow cards indicated 

an increased level of confidence in their learning and the 

acceptance of more feedback. Another significant behavior began 

to evolve. Students learned from other students’ mistakes, and 

teacher and fellow student corrective feedback allowed additional 

learning and modeling for others.

Gradually, we began to notice a pattern in the majority of 
students. They increased the amount they used their second 

language and flashed green cards mosjt often. I'hey now were 

seeking clear and honest feedback and correction of their errors.
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Students explained that when they showed their red cards, they 
wanted to focus on speaking in the classroom and not wofiy abdiit 

their errors at that time. Once they generated the language more 

freely, they sought more error coirection̂  flashing the yellow 

cards. Students gradually moved to the point of wanting error 

coiTection. They consistSntly showed the green card, indicating 

the value they placed on the importance of immediate feedback 

when they made errors.

Since adopting this strategy in the classroom, we have seen 

students taking increased responsibility for their own leaming and 

for their own error corrections. They pay attention to feedback 

more readily, especially when they can choose how feedback is 

to be given to them. Letting them make choices and use cues with 

the flashed cards have increased their confidence and 

participation in class. Most amazingly, there is a substantial 

reduction in their reluctance to speak, leading to an increased 

level of speaking in their second language. They speak with 

greater levels of confidence, their meaning is more clearly 

conveyed, and their common errors are fewer. Students are much 
more eager to speak. The ‘traffic light” strategy has definitely 

changed the dynamics of the classroom and has become an 

effective technique in the con-ection of errors.
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