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Preface 

This book is for ·students preparing for the Reading Test in the Academic Module of the International English Language 
Testing System (IELTS), which is administered by the British Council. the University of Cambridge Local Ex.aminations 
Syndicate (UCLES) and IELTS Australia. 

The book contains ten practice Reading Tests and a Key. Each Test contains three reading passages, which cover a 

variety of topics and give lots of practice for the range of question types used in the LELTS exam. 

All the articles in mis publication except for two were specially commissioned. 

The book may be used as a supplement toA Book/or IELTS by McCarter, Easton & Ash, as a supplement to a course 
book or for self-study. 

So that you may repeat the ex.ercises in this. book, we would advise you to avoid marking [he [ext. 
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The IELTS Academic Reading Madule 

The Reading Test jl} the TELTS exam lasts for 60 minutes. 

The test contains three reading passages, which may include pictures. graphs. tables or diagrams. The reading passages 
are of different length, ranging from approximately 500 to 1.000 words. The total for the three passages is between 
J ,500 and 2,500 words. Each reading passage has several different types of questions, which may be printed either 
before or after the passage. Often the texts and the questions become more difficult as you read from Passage 1 to 3. 

'Cl Reading Instructions 

You should always read the instructions for each section in the reading lest. The word limit. for example, in a sentence 
completion exercise may vary from exercise to exercise. In a heading matching exercise, you may be able to use 
headings more than once. So be careful! 

o Timing 

Candidates often achieve a lower score than expected in mis component of the IELTS exam, because they spend too 
much lime on some sections and do not finish the test. It is very important to attempt to fin ish the test. You will not have 
time to read and enjoy the passages: instead. you should learn to work oul what the question you are doing requires and 
find each answer as quickly as possible. 

For many students timing is a problem. They find it difficult t6 leave a question that they cannot answer. This is 
understandable. but in the IELTS it is disastrous. While you are not answering a difficult question you could be answering 
two or three, or even more, easier ones. Then you can come back to those you have left blank afterwards. 

II Topics 

The reading passage topics vary, but are all of an-academic nature. Candidates sometimes panic when they are faced 
with a reading passage on a subject about which they know nothing at all. It is important to remember that the answers 
to all of the questions 8re in the text itself. You do not need any knowledge of the topic to be able to answer the 
questions. The test is designed to test your reading comprehension skills, not your knowledge of any particular subject. 

" Answer sheets 

You must complete the answer sheet within 60 minutes. You will not have extra time to transfer your answers from the 
question paper to your answer sheet. Candidates often think that, because they have time to transfer their answers in the 
listening section. the same thing happens in the reading section. It does not . 

. , Question type 

You may have to answer any of the following question types: 

Matching the two parts of split sentences 

In Ihis type of exercise, you are asked to match the two parts of split sentences. The main point here is that the 
completed sentence summarises the information in the reading passage. The sentence will most likely be a paraphrase 
of the text, so you will have to look for synonyms of the statement in the exercise. 

Make sure the grammar of the two parts fits. 

o Sam McCarter &; ILKlilh Ash 7 
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The completion of sentences, summaries, diagrams, tables, flow charts, notes 

In this type of exercise, you are asked to complete sentences or text by using a limited number of words taken froin the 
passage. Finding the answers is simply a matter of scanning a text for specific information. This type of question is 
normally used to see if you can recognise particular poims of information. Note the text in the exercise, as in the other 
question types. may be a paraphrase of the language in the reading passage. So you should not always be looking in the 
passage for the same words in the stem of the sentence, but the idea expressed in another way. 

You should always check what the word limit is: it may be one, two, three or four words. Reme mber also to make sure 
the words you choose fit the grammar of the sentences. 

Short answers to open qnestions 

This type of exercise is very similar to the previous one. This is simply a matter of scanning the text for specific detail. 
Again always check the word limit. 

Multiple Choice Questions 

In Multiple Choice Questions or MCQs, you are asked to choose the correct answer from four alternatives ABeD. 
Among the four alternatives ABeD, you will obviously have an alternative which is the correct answer. The other three 
alternatives can controdict the information in the passage either by staling the opposite or by giving information which 
although not the opposite. still contradicts the original text. For example, the reading passage may S£8.te that there are 

ren houses in a village and an MCQ alternative may say twenty. The information is obviously nOt the opposite of what 
is in the text. ItcontradiclS the original text, because the information about the number is given. but it is not the same. 
It is interesting that studen~ can usually see this clearly in MCQ type qUe5tions. but not when it comes to YeslNo/NOl 
Given statements. See below. 

The alternatives can also give information which does not appear in the text or information that appears in the te,;.t, but 

in a different contex.t 

Note that if two alternatives have £he snme meaning, but are expressed in different ways, neither will be the correct 

answer. 

Different ways to approach MCQs 

o exclude the alternatives which you th ink are wrong so that you end up with only one possibility. 

o read the stem before you read the alternatives and decide on the answer, i.e. If the stem gives you enough information. 
Then read the alternatives and see if you can find one to match your own answer. 

o cover the alternatives with a piece of paper, so that you can see only the stem. Then, you can reveal the alternatives 
one by one. [n this way, you will become less confused. Part of the problem with MCQs is the fact that you see all 
the information at once and it is difficult to isolate your thoughts, especially under pressure. 

YeslNolNot Given statements 

In Ye~oINot Given exercises, you have to a~alyse the passage by ~tating .~helher the information given in a series of . 
statements is C.orreet, contradictory, or if there is no infonnation about the statement in the passage. 

8 C Sam McCarter &; Judith Alb 
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Students find this type of question difficult. Here are some specific hints to help you: 

(!) Read the whole statement carefully before you make a decision. 

QJ Look at the information in the whole statement, not part of it. For example in the following 'he' f " . 
, • In anna Ion given 

in the exercise statement is Yes as regards the text. 

Text: There was a rapid increase in motorbike sales iover the period
j 

Exercise: \~otorbik~ sales rose over the period. 

Note that the text gives m?cc information than is being asked about in the exercise. The exercise is just checking about 
whether the motorbike sales increased. 

® Make sure you use the question to analyse the text and not vice versa. Look at the following: 

Text: Motorbike sales rose over the period. 
Exercise: There was a rapid increase in motorbike Sales. 

You can now see thllt !he answer is Not Given. We do not know what the rate of increase was! 

Cl Make sure you understand the three types of contradiction. Look at the foliowing: 

Text: There was a rapid increase in motorbike sales over the period. 

Exercise: Motorbike sales did not rise rapidly over the period. 

The ansy{er here is obviou51y No. The contradiction in the negative is clear. 

Now look at the following: 

Text: There was a rapid increase in motorbike sales over the period. 

Exercise: Motorbike sales rose slowly over the period. 

In this case you can see that the answer is No. The word slowly contradicts the word rapid. 

There is, however, another type of contradiction. which students quite often confuse with Not G iven. 

Text: 1\vo types of earthworms were used to create a soil structure 

Exercise: There were three types of worm used in creating a soil structure. 

The answer is obviously No. The information about the number of worms is given clearly in the text, but the 

number in the exercise is different. Even though they are not opposites, they stilt' contradict each other! 

Gap-filling exercises 

There are ba5ically two types of gap-filling exercise: 

a summary of the text or part of the text with a number of blank spaces, which you complete with a word or phrase 

from a word list. 
a summary with a number of blank spaces without a word list, which you complete with words or phrases from the 

reading passage. 

There are different techniques for doing this type of exercise and you may have some of your own which suit you very 

well. One simple aid is to read the summary through quickly to get the overall idea of the text. Then think of what kind 

of word you need for each blank space: an adjective, a noun, a verb, etc . 

e Sam McCarter & Judith Asb 9 
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Think of your own words that will complet.e the meaning of the text if you can, so that when you look at the ~ding 
passage or word list. you will be able to recognise a synonym quicker. 

Matching paragraph headings 

In this type of ex~rcise you are asked to match a heading to a paragraph. Many students find this type of question 

difficul t. The following techniques may help you: 

a Avoid reading the first and last scntenceofa paragraph to give you the heading. This does not work in many cases. 
II depends on the paragraph type. For further information, see Exercises I - 12 inA bookfor IELTS by McCarter. 
Easton & AS!I. 

o Read each paragraph very quickly, thcn look away from it briefly. Decide what the main idea of the text is. If you 
try to read and decide at the same time, it only confuses you. 

a Ask yourself why the writer wrote the paragraph. This may help you to exclude a heading wnich relates to minor 
information. nnd which is intended to distract you. 

a Ask yourself if you cun put all thc infonnation in the paragrapn under the heading you have chosen. 
a Check whether the hel.lding is made up of words which are just lifted from the text. This may just be a distractor. 
a Lenm to distinguish between theji)CI/,\' of the paragroph nnd the subsidiary or background information, which is 

used to support the fOCllS. Look at thl! following paragraph for example: 

It is a myth that creative people are born with their talents: gifts from God or nature. Creative 
genius is, in fact, latent within many of us, without our realising. But how far do we need to 
travel to find the path to creativity? For many people, a long way. In our everyday lives, we 
have to perform many acts out of habit to survive, like opening the door, shaving, getting 
dressed, walking to work, and so on. If this were not the case, we would, in all probability, 
become mentally unhinged. So strongly ingrained are our habits, though this varies from person 
to person, that, sometimes. when a conscious effort is made 10 be creative, automatic response 
takes over. We may try, for example, 10 walk to work following a different route, but end up on 
our usual path. By then it is too late to go back and change our minds. Another day, perhaps. 
The same applies to all other areas of our lives. When we are solving problems, for example, 
we may seek different answers, but, often as not, find ourselves walking along the same well­
trodden paths, 

The text in halics above is background or .~I//,sidi(ITy information. If you ask yourself why the writer wrote the paragraph, 
you wou ld not answer that he wrote it to talk about our daily habits or the habits we need to survive. He is using the 
example of daily habit.~· to i!Jllstratc how they limit (Jur creativity. So YOIl can see that any heading for the paragraph 
needs to combine two elements. namely: the limiting of creativity and the elements which set the limits . Of the two 
pieces of infoonation the former is the more important of the two! Note that you should not be persuaded by the amount 
of lext devoted to the habits . . '. _. 

Try this approach with any paragraph you read. In the beginning. it will" slow you down. However. gradually you will 
leDm the relationship between the various pieces of information. 

o Learn to recognise different types of paragraphs. When people are reading a text fo~ the fteSt time they think that 
they know nothing about it. Howe.ver. you should approach a reading passage by saying to yourself that you are 
aware of the overall structure of the artic le and you are prob<lbly aware of the organisation type of many, if not ·al!. 
of the paragraphs. Look at the fo llowing paragraph: 

10 

Although the name dinosaur is derived from the Greek for "terrible lizard". dinosaurs were not. in fact, lizards at 
all . Like lizards. dinosaurs are included in the class Reptilia, or reptiles. one of the five main dasses of Vertebrata. 
animals with baclcbones. However. at the next level of c1assilication. within reptiles, significant differences in 

Q Sam McCarter & Judi th Ash 
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the skeletal anatomy oflizard.~ and dinosaurs have led scientists to place these groups of animllis into two different 
superorders: Lepidoslluria, or lepidosaurs, and Ar.chosauria, or archosaurs. 

Can you work out what type of paragraph Ibis is? If this i~ the opening paragraph of a reading passage, what t of 
article do you think it is going 10 be? Look at the words in bold; they should help you. ype 

Here is another example: 

Refl exology is a treatment which was introduced to the West about 100 years ago, al though it was practised in ancient 
Egypt, India and east Asia.·It Involves gemly focused pressure on the feet to both diagnose and treat illness. A reflexologist 

mny detect imbalances in the body on <l;n energetic level through detecting tiny crystals on the feet. Treating these 
points can result in the release of blockages in other parts of :he body. It has been fo und to be an especially useful 
treatment for si nus and upper respiratory traCI conditions and poor lymphatic and cardiovascular circulation. Anecdotal 

evidence from various practitioners suggests it can also ~effective in lreating migraine. hormonal imbalances, digestive, 

circulatory and back problems. 

How many times have you read paragrnphs similar to this one? You may not have read any paragraphs which have 
exactly the same overall structure, but you will have read similar types. 

It is not the purpose of th is publication to set out all the different types of paragraphs. You can, however, leam to 

recognise different paragraph types yourself. 

o Learn as much as you cnn nbout how the information in a paragraph is held together. When you are being taught 
how to w:nte an essay, this is what you are being taught to do. For more informalion see a book Ort writing by Sam 
McCarter and the reading exercises in A book/or IELTS by McCaner. easton & Ash. 

Matching information to paragraphs 

This type of exercise is a variation of the previolls exercise type. The exerc ise asks you to decide why the writer wrote 

the pnragraphs. This, in effect, is part of the process of working out the heading for a paragraph! See above under 
Matching paragraph headings. 

C Sam McCaner &. Judilh Ash II 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1-15, which are based on Reading Passage 1 below. 

Questions 1- 5 

Reading Passage 1 below has 5 paragraphs (A-E). Which paragraph focuses on the information below? Write the 
appropriate letters (A- E) in Boxes 1-5 on your answer sheet. 

NB. Write only ONE letter for each answer. 

1. The way parameters in the mind help people to be creative 

2. The need to learn rules in order to break them-

3. How habits restrict us and limit creativity 

4. How to train the mind to be creative 

5. How the mind is trapped by the desire for order 

The creation myth 

A. It is a myth that creative people are born with their talents: gifts from God or nature. Creative 
genius is, in fact, latent within many of us, without our realising. But how far do we need to 
travel to find the path to creativity? For many people, a long way. In our everyday .Iives, we 
have to perform many acts out. of habit to survive, like opening the door, shaving, getting 
dressed, walking t.a work, and so on. If. this were not the case, we WOUld, in all probability. 
become mentally unhinged. So strongly ingrained are our habits. though this varies from person 
to person, that, sometimes, when a conscious effort is made to be creative, automatic response 
takes over. We may try, for example, to walk to work following a diffe~ent route , but end up on 
our usual path. By then it is too late to go back and change our minds. Another day, perhaps. 
The same applies to·all other areas of our lives. When we are solving problems, far example, 
we may seek different answers, but, often as not, find ourselves walking along the same well~ 
trodden paths. 

B. So, for many people, their actions and behaviour are set in immovable blocks, their minds 
clogged with the cholesterol of habitual actions, preventing them from operating freely, and 
thereby stifling creation. Unfortunately, mankind's very struggle for survival has become a tyranny 
- the obsessive desire to give order to the world is a case in point. Witness people's attitude to 
time. social customs and the panoply of rules and regulations by which the human mind is now 
circumscribed. 

C. The groundwork f~lr keeping creative ability in check begins at school. School, later university 
and then work teach us to regulate our lives, imposing a continuous process of restrictions, 
which is i~creasing exponentially with the advancement of technology. Is it surprising then that 
creative ability appears to be so rare? It is. trapped in the prison that we have erected. Yet, even 
here in this hostile environment, the foundations for c.reativity are being laid; because setting 
off on the creative path is also partly about using rules and regu/atio·ns. Such limitations are 
needed so that once they are learnt, they can be broken. 

\4 e Sam McCarter & Judilh Ash 

1----
I 

I 

I 

I 
I 
r 
I 
I 

~ 

I 



---------------

IELTS Reading Tests 

D, The truly creative mind is often seen as totally free and unfettered. But a better image is of a 
mind, which can be free when it wants, and one that recognises that rules and regulations are 
parameters, or barriers, to be raised and dropped again at will. An example of how the human 
mind can be trained to be creative might help here. People's minds are just like tense muscles 
that need to be freed up and the potential unlocked. One strategy is to erect artificial barriers or 
hurdles in solving a problem. As a form of stimulation, the participants in the task can be 
forbidden to use particular solutions or to follow certain lines of thought to solve a problem. In 
this way they are obliged to explore unfamiliar territory, which may lead to some startling 
discoveries. Unfortunately, the difficulty in this exercise, and with creation itself, is convincing 
people that creation is possible, shrouded as it is in so much myth ano legend. There is also an 
element of fear involved, however subliminal, as deviating from the safety of one's own thought 
patterns is very much akin to madness. But, open Pandora's box, and a whole new world 
unfolds before your very eyes. 

E. Lifting barriers into place also plays a major part in helping the mind to control ideas rather than 
letting them collide at random. Parameters act as containers for ideas, and thus help the mind 
io fix on them. When the mind is thinking laterally. and two ideas from different areas of the 
brain come or are brought together, they form a new idea, just like atoms floating around and 
then forming a molecule. Once the idea has been formed, it needs to be contained or it will fly 
away, so fteeting is its passage. The mind needs to hold it in place for a time so that it can 
recognise it or call on it again. And then the parameters can act as channels along which the 
ideas can flow, developing and expanding. When the mind has brought the idea to fruition by 
thinking it through to its final conclusion, the parameters can be brought down and the idea 
allowed to float off and come in contact with other ideas. 

Questions 6- 10 

Choose the appropriate letters A-D and write them in Boxes 6- \ 0 on your answer sheet. 

6. According to the writer, creative people ... 

A are usually born with their talents 

Bare bom with their talents 

C are not born with their talents 

o are geniuses 

7. According to the writer, creativity is ... 

A a gifl from God or nature 
B an automatic response 
C difficult for many people to achieve 
D a well-trodden path 

8. According to the writer •... 

A the human race's fight to live is becoming a tyranny 
B the hUman brain is blocked with cholesterol 
C the human race is now circumscribed by talents 
o the human race's fight to survive stifles creative 

ability 

o Slim McCarter & Judith Ash 

9. Advancing technology ... 

A holds creativity in check 
B improves creativity 

C enhances creativity 
D is a tyranny 

10. According to the author, creativity ... 

A is common 
B is increasingly common 
C is becoming rarer and rarer 
D is a rare commodity 

I' 
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Questions 11-15 

Do the statements below agree with the infonnation in Reading Passage 1'1 
In Boxes ll-15. write: 

Yes if the statement agrees with. the information in the passage 
No if the statement contradicts the information in the passage 
Not Given if there is no infonnation about the statement in the passage 

11. Rules and regulations are examples of parameters. 

I EL TS Reading Tedl 

12. The truly creative mind is associated with the need for free speech and a totally free society. 

13. One problem with creativity is that people think it is impossible. 

14. The act of creation is linked to madness. 

IS. Parameters help the mind by holding ideas and helping them to develop. 

16 CI Sam McCarter & Judith Asb 

\ .. ; 

l 

\ 

1-

1 



--"---,--~,-, ,~ ' -- '" " ' "-='"'=""~' ~-----------..,------~~ 

IEL TS Reading Tests 

Reading Passage 2 

You should spend abOut 20 minutes on Questions 16-30. which are based on Reading Passage 2 below. 

LOCKED DOORS, OPEN ACCESS 

The word, "security", has both positive and negative 
connotations. Most of us would say that we crave 
security for all its positive virtues, both physical and 
psychological-its evocation of the safety of home, 
of undying love, or of freedom from need. More 
negatively, the word nowadays conjures up image9 
of that huge industry which has developed to protect 
individuals and property fro m invasion by 
"outsiders", ostensibly malicious and inrenton theft 
or wilful damage. 

Increasingly. because they are situated in urban areas 
of escalating crime, those buildings which used to 
allow free access to employees and other users 
(buildings suc h as offices, sc hools, colleges or 
hospitals) now do not. Entry areas which in another 
age were called "Reception" are now manned by 
security staff. Reception ists, whose task it was to 
receive visitors and to make them welcome before 
pilssi ng them on to the person they had come to see, 
have been replaced by those whose task it is to bar 
entry to the unauthorized, the unwanted orlhe plain 
unappealing. 

Inside, these buildings are divided into "secure 
zones" which often have ~U the trappings of 
combination locks and burglar alarms. These 
devices bar ent ry to th e uninitiated, hinder 
circulation, and create parameters of time and space 
for user access. Within the spaces created by these 
zones, individual rooms are themselves under lock 
and key, which is a particuiarprobtem when it means 
that working space becomes compartmentalized. 

To combat the consequent difficulty of access to 
people at a physical level, we have now developed 
technological access. Computers sit on every desk 
and are linked to one another, and in many cases to 
an external un iverse of other computers, so that 
messages can be passed to and fro. Here too security 
plays a part, since we must not be allowed access to 
messages destined for alhers. And so the password 
was invented. Now co rrespondence betwee n 
individuals goes from desk to desk and cannot be 
accessed by colleagues. Library catalogues can be 
searched from one's desk. Papers can be delivered 
to, and received from. other people at the press of a 
button. 

And yet it seems that, just as work is isolating 
individual s more and more, organ izations are 
recognizing the advantages of"tearn-work"; perhaps 
in order to encourage employees to talk to one 
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another again. Yet, how can groups work in teams 
if the possibilities for communication are reduced? 
How can they work together if e-mail provides a 
convenient e lectroni c shie ld behind which the 
blurring of public and private can be exploited by 
the less s~DJPulous'! If voice-mail walls up messages 
behind a password? If I can't leave a message on 
my colleague's desk Oecause his office is locked? 

Team-work conceals the fact that another kind of 
securi ty, ')ob security", is almost always noton offer. 
Just as organizations now recognize three kinds of 
physical resources: those they buy, those they lease 
long-term and those they rent short-term-so itis with 
their hum an resources. Some employees have 
permanent con tracts, some have short-term 
contracts, and some are regarded simply as casual 
labour. 

Telecommunication systems offer us the direct line, 
which means that individuals can be contacted 
without the caller having to talk to anyone else. 
Voice-mail and the answer-phone mean that 
individuals can communicate without ever actually 
talking to one another. If we are unfortunate enough 
to contact an organ ization with a sophisticated touch­
tone dialling system, we can buy things and pay for 
them without ever speaking to a human being. 

To combat this closing in on ourselves we have the 
Internet, which opens out communication channels 
more widely than anyone could possibly want or 
need. An individual's electronic presence on the 
internet is known as the "Home Pagen-suggesting 
the safely and security of an electronic i1~lth . An' 
elaborate system of 3-dimensional graphics 
distinguishes this very 2-dimensional medium of 
"web sites". The nomenclature itself creates the 
illusion of a geographical entity, that the person 
sitting before the computer is travelling, when in 
fact the "site" is coming to him. "Addresses" of 
one kind or another move to the individual, rather 
than the individual moving between them, now that 
location is no longer geographical. 

An example of this is the mobile phone. I am now 
not available either at home o~ at work, but wherever 
I take my mobile phone. Yet, even now, we cannot 
eScape the security of wanting to "locate" the person 
at the other end. It is no coincidence that almost 
everyone we see answering or initiating a mobile 
phone-call in public begins by saying where he or 
she is. 

17 



Questions 16-19 

Choose the appropriate lellers A-D and write them in Boxes 16-19 on your answer sheet. 

16 According to the author, ont thing we long for is ... 

A the safety of the home 
B security 
C open access 
D positive yirtue. .. 

17 . Access to mnny buildings ... 

A is unauthorised 
B is becoming more difficult 

C is a cause of crime in many urban areas 
D used to be called 'Reception' 

18. Buildings used to permit access to any users, . .. 

A but now they do not 
B and still do now 
C especially offices and schools 
D especially in urban areas 

19. Secure zones ... 

A don't allow access to the user 
B compartmenca!ise the user 
C are often like traps 
D arc not accessible to everybody 

Questions 20-27 

fELTS Reading rest, 

Complete the ttxl below, which is a summary of paragraphs 4 --6. Choose your answers from the Word List below and 
wri te them in Boxes 20-27 on your answer sheet. 

There are more words and phrases than spaces, so you will not be able to use them a ll. You may use any word or phrase 
more Ihan once. 
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,Answer: physical ' , .... .-:....', " 
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sent between 21_~, with passwordsnot.allowing~~·to read'someoneelse's messaoes. . ' ". '. . "'," ., 
But. while individuals are becoming increasingly __ ~3 _ _ . soc j ~lIy.~y ~e "~ay they do theirjob. at . 

- "' .-, -. .~ .. ",., . . 
the same time more value is being put on ~" __ 24 __ . f'low«;yer. e:'n:tail a'ryd voice-ma'i} have led to a 
" .,'" . ', ',. ". .. . ,',.'. ",'.', "1-":j",) , ', , ' ..... 

,:.,~",~ ~ " 25+ ~pp~rtunities,. ror ~~~9?~t?-~~SO~, c~rp~~~nk~~io~ : ~P~~+,~~la.~~ ,~,h,a~j.?? .sbc~rity , is 
.'generalry· not aV3iiable nowadays-is hldd"en by the very concept:of ,'. ". 26r":'~~~~-Humiul~f~source~ are 
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Word List 

jusl lhe same way as 11- computer cut-off n 
reducing of computers 7:, overcame 
decrease in t t', combat isolati ng 
team-work 1."'" 1& developed physical 

similar other people 't. "l 

no different from solved ZO 

Questions 28--30 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage for each answer. 

Write your answers in Boxes 28 - 30 on your answer sheet. 

28. The writer does nol like _ _____ __ _ 

29. An individual's Home Page indicates their __________ on the Intemet. 

30. Devices like mobile phones mean that location is _________ _ 
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Reading Passage 3 

You should spend about 20 minutes on Questions 31-40, which ure b::lsed on Reading Passage 3 below. 

National Cuisine and Tourism 

To an exten t, agriculture dictates that every country should have a set of specific foods which are native to 
that country. They may even be unique. However, even allowing for the power of agricultural science, 
advances in food distribution and changes in food economics to alter the ethnocentric properties of food , it 
is still possible for a country 'to be famous for' ~ ;:articular food even if it is widely available elsewhere. 

The degree to which cuisine Lli embedded in lIational culture 

Within the sociology of food litemture two themes suggest that food is linked to social culture. The first 

relates food. and eating to social relationships, (Finkelstein, Vissor, Wood), and the second establishes food 
as a reflection of the distribution of power wi thin social structures, (Mennell). However, establishing a role 
for food in personal relationships and social structures is not a sufficient argument to place food at the centre 
of national culture. To do thai it is necessary to prove a degree of embcddedness. }[ would be appropriate at 
this point to consider the Mtme of culture. 

The di stinction made by Pierc~ between a behavioural contingency and a cultural contingency is crucial to 
our underslnnding of culture. Whilst a piece of behaviour may take place very often, involve a network of 
people and be reproducible by other networks who do nor know each other, the meaning of the behaviour 
doe~ not go beyond the nctivity itself. A cu ltural practice, however, contains and represen ts 'meta­
contingencies' that is, behavioural practices that have D social meaning greater than the activity itself and 
which, by their nature reinforce the culture which houses them. Celebrating bilthdays is ~ cultural practice 
not because everybody does it but bcc~use it has a religious meaning. Contrast this with the practice in 
Britain of celebrating 'Guy Fawkes Night" . It is essentially an excuse for a good time but jf fi reworks were 
bnnned, the occasion would gradunUy die away altogether or end up as cult to California. A smaller scale 
exumple might be more useful. 1n the British context, compare drinking in pubs with eating 'fish and chips' . 
Both are common practices, yet the former reflects something of the social fabric of the country, particularly 
fam il y, gender, ci3SS and age relationships whilst the hItler is just a national habit. In other words, a constant, 
well populated pattern of behaviour is not necessarily cultural. However, it is also clear that a cultu ral 
practice needs behav ioural reinforcement. Social cu lture is not immortal. 

Finkelstein arguef> that 'dining oul ' is simply 'action which supports a surface life'. For him it is the word 
'om' that disconnect<; food from culture. This view of culture and food places the 'home' as the cultural 
centre. COLHinental Eu ropean eating habits m.lY contradict this notion 'by their general acceptance of eating 
out as pan of family life. Following the principle that culture needs behavioural reinforcement, if everyone 
'cats' ont' on a regular basis, irrespecti ve of soc ial and economic .differentiation, then this might constitute 
behavioural support for cuisine being patt of social culture. That aside, the significance of a behavioural 
practice being embedded in cultu're is that it naturally maint.1ins an approved and accepted way of life and 
therefore has a tendency to resist change. 

The thrust of the argument is that countries differ in the degree to which their food and eating habits have a 
socinl and cultural meaning beyond the behaviour itself. This argument, however, could be interpreted to 
imply that the country with the grcntest proportion of meaL<; taken Olltside the home would be the one in 
which the national cuisine is more embedded in social cu lture. This is a difficuJ.t pOSition to main tain because 
it would bring America, with its fast-food culture to the rore. The fast-food culture of America raises the 
issue of whether there are qualitative criteria for the concept of cuisine. The key issue is not the extent of the 
comlllon behavi.our but whether or not it has a function in maintaining social cohesion and is appreciated 
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and valued through social norms . French cuisine and 'going down the pub' are strange bedfellows but 
bedfellows nevertheless. 

How homogenolls is national ctl~ine? 

Like language, cuisine is not u static entity and whilst its fundamental character is unlike1y to change in the 

short run it may evolve in different directions. Jusl as in a language there are dialects so in a cuisine there are 

variations. The two principal sources of divers ity are the physical geography of the country and its sOCial 
diversity. 

The geographical dimensions work through agrkulture to particliJarise and to limit locally produced 
ingredients. Ethnic diversity in the population works through the role of cuisine in social identity to create 
ethnically distinct cu isines wh ich may not converge into a national euis.ine. This raises the question of how 

far a national cuisine is related to national borders. To an ethnic group their cui sine is national. The greater 

the division of a society into classes, castes and status groups with their attendant e thnocentric properties, of 

which cuisine is a part, then the greater will be the diversity of the cuisines. 

However, there is a case for convergence. Both these principii sources of diversity are, ro an extent, influenced 

by the sirength of their boundaries and the willingness of society to erode them. It is a question of isolation 

and integration. Efficient transpOlt and the application of chemistry can alter agricultural boundaries to 

make a wider range of foods available to a cuisine. Similarly, political and social integration can erode 

ethnic boundaries However, all these arguments mean nothing if the cuisine is not embedded in social 

culture. Riley argues that when a cuisine is not embedded in social culture it is susceptible to novelty and 

invasion by other cuisines. 

Questions 31- 36 

Choose one phrase (A-K) from the List of phrases to complete eoch Key pOint below. Write the appropriate letters 
(A-K) in Boxes 31 - 36 on your answer sheet. 

The information in the completed sentences should be an accurate summary of the points made by the writer. 

NB. There are more phrases (A-K) than sentences, so you will not need to use them aJ t. You may use each phrase once 
only. 

Key points 

31. The native foods of a country •. 

32. The ethnocentric propenies of food ... 

33. Celebrating birthdays ... 

34. Cultural practice ... 

35. Drinking in pubs in Britain .. . 

36. The link between language and cuisine .. . 
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List of phrases 

A. is a behavioural practice, not a cultural practice 
B. arc unique 
C. varies 
D. i~ that both are diverse 
E. is a renection of the social fabric 
F. i~ il culluml practice 

G. can be changed by economic and distribut.ion factors 
H. is fundame,ntal 
1. 
J. 

are not as common as behaviour 
needs to be reinforced by behaviour 

K. are, to a certain extent, dictated by agriculture 

Questions 37-40 

IEl TS Reading Tests 

Use the information in the text to match the Authors (A-D) with the Findings (37-40) below. Write the appropriate 
\eUers (A-D) in Boxes 37 - 40 on your answer sheet. 

Authors 

A Finkelstein 

B Pierce 

C Mennell 

D Riley 

Findings 

37. There is a difference between behaviour and cullural practice. 

38. The connection between social culture and food must be strong if national cuisine is to survive intact 

39. Distribution of power in soc.jeey is reflected in food. 

40. The link between culture and eating outside the home is not Strong. 

22 o Sam McCaner & JudithAsh 

I 
I·'· -

I 

I' 



-

IEl TS Reading Test, 

: i 

Test 2 

· , 
· , 

· I 

I 

o S;1Il1 McC3rt~r & Judith Ash 23 



-_ ... .:. -.:..:--.. : 

IEl TS Reading Tests 

Reading Passage 1 

You should spend about 20 minutes on Questions 1- 14, which are based on Reading Pas.'I8ge 1 below. 

TEA TIMES 

A. The chances are that you have already drunk a cup or glass of tea today. Perhaps, you are 
sipping one as you read this. Tea, now an everyday beverage in many parts of the world, has 
over the centuries been an important part of rituals of hospitality both in the home and in wider 
society. 

8. Tea originated in China, and in Eastern Asia tea making and drinking ceremonies have been 
popular for centuries. Tea was first shipped to North Western Europe by English and Dutch 
maritime traders in the sixteenth century. At about the same time, a land route from the Far 
East, via Moscow, to Europe was opened up. Tea also figured in America's bid for independence 
from Britjsh rule-the Boston Tea Party. 

C. As, over the last four hundred years, tea-leaves beca'me available throughout much of Asia 
and Europe, the ways in which tea was drunk changed. The Chinese considered the quality of 
the leaves and the ways in which they were cured all important. People in other cultures added 
new ingredients besides lea-leaves and hot water. They drank tea with milk, sugar, spices like 
cinnamon and cardamom, and herbs such as mint or sage. The variations are endless. For 
example. in Western Sudan on the edge of the Sahara Desert, sesame oil is added to milky tea 
on cold mornings. In England tea, unlike coffee, acquired a reputation as a therapeutic drink 
that promoted health. Indeed, in European and Arab countries as well as in Persia and Russia. 
tea was praised for its restorative and health giving properties_ One Dutch physician, Cornelius 
Blankaart, advised that to maintain health a minimum of eight to ten cups a day should be 
drunk, and that up to 50 to 100 dally cups could be consumed with safety. 

D. While Eu ropean coffee houses were frequented by men discussing politics and closing business 
deals, respectable middle-class women stayed at home and held tea parties. When the price 
of tea fell in the nineteenth century poor people took up the drink with enthusiasm. Different 
grades and blends of tea were sold to suit every pocket. 

E. Throughout the world today. few religious groups object to tea drinking. In Islamic cultures. 
where drinking of a!cohol is forbidden, tea and coffee consumption is an important part of 
social life. However, Seventh-Day Adventists, recognising the beverage as a drug containing 
the stimulant caffeine, frown upon the drinking of tea. 

F. Nomadic ~edouin are well known for traditions of hospitality in the desert. According to Middle 
Eastern tradition, guests are served both tea and coffee from pots kept ready on the fires of 
guest tents where men of the family and male visitors gather, Cups of 'bitter' cardamom coffee 
and glasses of sugared tea should be constantly refilled by the host. 

G, For ov~r a thousand years, Arab traders have been bringing -Islamic culture. including ·lea 
drinking, to northern and western Africa. Techniques of tea preparation and the ceremonial 
involved have been adapted. In West African countries, such as Senegal and The Gambia, it is 
fashionable for young men to gather in small groups to brew Chinese 'gunpowder' tea. The tea 
is boiled with large amounts of sugar for a long time, 
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H. Tea drinking in India remains an important part of daily life. There, tea made entirely with milk 
is popul~r. 'Chai' is made by boili~g milk and addi~g tea, sugar and some spices. This form of 
tea making has cross.ed the Indian Ocean and IS 8.150 popular in East Africa where tea is 
considered best when it is either very milky or made with water only. Curiously, this 'milk or 
water' formula has been carried over to the preparation of instant coffee, which is served in 
cafes as either black, or sprinkled on a cup of hot milk. 

I. In Britain, coffee drinking, particularly in the informal atmosphere of coffee shops, is currently 
in vogue. Yet, the convention of afternoon tea lingers. At conferences, it remains common 
practice to serve' coffee in the morning and tea in the afternoon. Contemporary China, too, 
remains true to its long tradition. Delegates at conferences and seminars are served tea in 
cups with lids to keep the infusion hot. The cups are topped up throughout the proceedings. 
There are as yet no signs of coffee at such occasions. 

Questions 1-8 

Reading Passage 1 has 9 paragraphs (A-I). Choose the most suitable heading for each paragrnph from the List of 
headings below. Write the appropriate numbers (i-xiii) in Boxes 1-8 on your answer sheet. 

One of the headi ngs has been done for you as an example. 

NB. There are more headings than paragraphs. so you will not use all of them. 

l. Paragraph A 
2, Paragraph B 
3, Paragraph C 
4, Paragraph D 
5, Paragraph E 

6. Paragraph G 
7. Paragraph H 
8. Paragraph I 

List of headings 

i. Diverse drinking methods 
ii Limited objections to drinking tea 
iii Today's continuing tradition - in Britain and China 

IV Tea - a beverage of hospitality 
v An important addition - tea with milk 
vi Tea and alcohol 
vii The everyday beverage in all parts of the world 

viii Tea on the move 
ix African tea 
x The fall in the cost of tea 
xi The value of tea 
xii Tea-drinJdng in Africa 
x,iii. Hospitality among the Bedouin 
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Questions 9- 14 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage to complete each blank 
space. 

9. For centuries, both at home and in society. tea has had an imP,Ortant role in ________ _ 

10. Falling tea prices in the nineteenth century meaD[ that people CQuid choose the _________ of lea they 

could afford. 

11 . Because it _______ ,- Seventh-Day Adventists do nol approve of. the drinking of tea. 

12. I n the desert, one group thai is well known for its traditions of hospitality is the ________ ~ 

13. In India, ________ , a.<; well as tea, a~ added to boiling milk to make 'chai' , 

14. In Britain. while coffee is in fashion, aftemoon tea is still a ______ _ 
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Reading Passage 2 

~ You should spend al50ut 20 minclIes on Questions 15-29. which are based on Reading Passage 2 below. 

, , 

Ty es and Greens 

There are a number of settlements in th is part of East Anglia with names containing the word 'tye'. 
The word is Anglo-Saxon in origin, and the Oxford English Dictionary quotes the earliest usage of 
the term as dating from 832. Essentially a 'tye' was: a green, or a small area of open common land, 
usually sited away from the main village or setllement, perhaps at the junction of two or more 
routes. Local people and passing travellers had the right to pasture their horses, pigs and other 
farm animals on the tye. 

In the Pebmarsh area there seem to have been five or six of these tyes, all , except one, at the 
margins of the parish. These marginal clearings are all away from the richer farming land close to 
the river, and, in the case of Cooks Green, Hayles Tye,-and Dorking Tye, close to the edge of still 
existing fragments of ancient woodland. It seems likely then that, here, as elsewhere in East 
AngUa, medieval freemen were allowed to clear a small part of the forest and create a smallholding. 
Such unproductive forest land would, in any case, have been unattractive to the wealthy baronial 
or monastic landowners. Most of the 18:f1d around Pebmarsh village belonged to Earls Caine Priory, 
a wealthy monastery about to kilometres to the south, and it may be that by the 13- and 14" 
centuries the tyes were maintained by tenant farmers paying rent to the Priory. 

Hayles Tye seems to have got its name from a certain John Hayle who is documented in the 
1380s, although there are records pointing to occupation of the site at a much earlier date. The 
name was still in use in 1500, and crops up again throughout the 16th and 17th centuries, usually in 
relation to the payment of taxes or tithes. At some point during the 18th century the name is changed 
to File's Green, though no trace of an owner called File has been found. Also in the 18111 century the 
original dwellings on the site disappeared. Much of this region was economically depressed during 
this period and the land and its dwellings may simply have been abandoned. Several farms were 
abandoned in the neighbouring village of Alphamstone, and the population dwindled so much that 
Ihere was no money to support the fabric of the village church, whIch became very dilapidated. 
However, another possibility is that the buildings at File's Green burnt down, fires being not infrequent 
at this time. 

8y 1817 the land was in the ownership of Charles Townsend of Ferriers Farm, and in 1821 he built 
two brick cottages on the site, each cottage occupied by two families of agricultural labourers. The 
structure of these cottages was very simple, just a two-slorey rectangle divided in the centre by a 
large common chimney piece. Each dwelling had its own fireplace, but 1he two families seem to 
have shared a brick bread~oven which jutted out from the rear of the cottage. The outer wall of the 
bread-oven is still visib le on the remaining cottage. The fireplaces Ihemselves and the chimney 
structure appear to be older than the 1821 cottages and may have survived from the earlier dwellings. 
All traces of the common land had long disappeared, and the two cottages stood on a small plot of 
less than an acre where the labourers would have been able to grow a few vegetables and keep a 
few chickens or a pig. The bulk of their time was spent working at Farriers farm. 

80th cottages are clearly marked on maps of 1874, but by the end of the century one of them had 
gone. Again, the last years of the 19111 century were a period of &gricultural depression, and a 
number of smaller farms In the area were abandoned. Traces of one, Mosse's Farm, still partly 
enci rcled by a very overgrown moat, may be seen less than a kilometre from File's Green. It 
seems likely that, as the need for agricultural labour declined, one of the cottages fell into disuse, 
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decayed and was eventually pu lled down. Occasional fragments of rubble and brick still surface in 
the garden of the remaining cottage. 

In 1933, this cottage was sold to the manager of the newly-opened gravel works to the north-west 
of Pebmarsh village. He converted these two dwellings into one. This, then, is the only remaining 
habitation on the site, and is called File's Green Cottage. 

Questions 15-18 

Choose the apPropriate letters A-D and write them in Boxes 15-18 on your answer sheet. 

15. A lye was .. . 

A a green 
B a large open area 
C common land with trees 
D found at the junction of two or more routes 

16. The Pehmarsh area ... 

A probably had seven Iyes 
B probably bad s ix Iyes 

C appears to have had five or six Iyes 
D was not in East Anglia 

17. The tyes in the Pebmarsh area were .. . 

A near the river 

B used by medieval freemen 

C mostly at the maIgins of the parish 

D owned by Earls Colne. Priory 

18. According to the writer. wealthy landowners ... 

28 

A did not find the sight of forest land attractive 
B found the sight of forest land attractive 

C were attracted by the sight of forest land 
o consid~ forest lund unproductive 
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Questions 19- 29 

Complete the text below, which "is a summary of paragraphs 3 - 6 in Reading Passage 2. Use NO MORE THAN 
THREE WORDS from the passage to fill each blank space. 

Write your answers in Boltes 19 - 29 on your answer sheet. 
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Reading Passage 3 

You should spend about 20 minutes on Questions 30-40, which are b:lSed on Reading Passage 3 below. 

Haydn's late quartets 

By the time he came to write the String Quartets published as Opus 76 and Opus 77, Haydn'was undoubtedly 
the most famous living cOipposerin the whole ofEufOpe. He had recently returned from the highly successful 
second visit to England, for which he had composed his last six symphonies. culminating in the brilliant and 
festive Drum 'Roll Symphony (No. 103) and London Symphony (No. 104), This is public music, full of high 
spirits. expansive gestures and orchestral surprises. Haydn knew how to please his audience. And in 1796. 
following his return to Vienna, he began work on his largest and most famous choral work. the oratorio, 'The 
Creation'. In the succeeding years, till 1802, he was to write a series of other large scale religious choral 
works. including several masses. The oratorios and masses were also public works, employing large forces 
for dramatic effect, but wann and full Qf apparently spontaneous religious feeling. Yet at the same ~me he . 
composed these 8 quartets, in terms of technical mastery and sheer musical invention (he equal of the 
symphonies and choral works, but in their mood and emotional impact far removed. by turns inttospective 
and detached. or full of p~ionate intensity. 

Once again, as in the early 17705 when he appears to have been going through some kind of spiritual crisis, 
Haydn retumed to the String Quartet as a means to accompl ish a twofold aim: flrstly to innovate musically 
in a genre free from public performance requirements or religious convention; secondly to expr~ss person~1 
emotions or philosophy in a musical form that is intimate yet capable of great subtlety and complexity of 
meaning. The result is a series of quartets of astonishing structural, melodic, rhythmic and hannonic variety, 
inhabiting a shifting emotional world, where tension underlies surface briJliance and calm gives way to 
unease. 

The six qual1et):) of Opus 76 differ widely in character. The opening movement of No. 2 is tense and dramatic, 
while that of No 4 begins with the soaring long-breathed melody that has earned it the nickname of 'The 
Sunrise'. The minuets too have moved a long way from the stately court dance of the mid-eighteenth century. 
The so-called 'Witches Minuet' of No.2 is a strident canon, that of No.6 is a fast one-in-a-bar movement 
anticipating the scherzos of Beethoven, while at the heart of No.5 is a contrasting trio section which, far 
from being the customary relaxed variant of the surrounding minuet, flings itself into frenetic action and is 
gone. The fmales are full of the energy and grace we associate with Haydn, but with far less conscious 
humour and more detnchment than in earlier qunltets. 

But it is in the slow movements that Haydn is most innovative and most unsettling. In No.1 the cello and the ',. ~ 
first violin embark on a series of brusque dialogues. No.4 is a subdued meditation based on the hushed 
opening chords. The slow movements of ~0.5 and No.6 are much looser in structure, the cello and viola 
setting off on solitary episodes of melodic and hamlonic uncertainty. But there the similarity ends, for while 
No.5 is enigmatic, arid predominantly dark in tone, the overlapping textures of its sister are full of light­
fllled intensity. 

The Opus 76 quartets were published in 1799, when Haydn was well over 60 years old. Almost immediately 
he was commission~d to write another set by P~nce Lobkowitz, a wealthy patron. who was later to become 
an important fi gure in Beethoven's life. Two"quartets only were completed and publ ished as Opus 77 Nos 1 
& 2 in 1802. But these are not the works of an old man whose powers are fading, or who 'Simply consolidates 
ground already covered. Once again Haydn innovates. The opening movement of Opus 77 No.2 is as 
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structurally complex and emotionally unsettling as anything he ever wrote, alternating between a laconic 

opening theme and a tense and threatening CouDter theme which comes to dominate the whole movement. 
Both quartets have fast scherzo-like 'minuets'. The slow movement of No.1 is in traditional variation form, 
but stretches the form to the limit in order to accommodate widely contrasting textures and moods . The 
finale of No.2 is swept along by a seemingly inexhaustible stream of energy and inventive~ess. 

In fact, Haydn began a third quartet in this set, but never finished it. and the two completed movements were 
published in 1806 as Opus 103, his last published work. He was over 70, and clearly lacked the strength to 
continue composition. The two existing movements are a slow movement followed by a minuet. The slow 
movement has a quiet warmth, but it is the minuet that is remarkable. It is in true c;iance time, unlike the fast 

quasi-scherzos of the earlier quartets. But what a dance! In a sombre 0 minor Haydn unfolds an angular, 
ruthless little dance of death. The central trio sectio n holds out a moment of consolation, and then the dance 
returns, sweeping on relentlessly to the final sudden uprush of sound. And then, after more than 40 years of 

composition the master (aIls s ilenL 

Questions 30-32 

Choose the appropriate letters A-D and write them in Boxes 30-32 on your answer sheet. 

30. Which one of the following statements is true? 

A Haydn wrote the London Symphony in England 
B We do not know where Haydn wrote the London Symphony 
C Haydn wrote the London Symphony in Vienna 
D Haydn wrote the Drum Roll Symphony in England 

31. Like symphonies 103 and 104, the oratorios and masses were ... 

A wriuen in the eighteenth century 
B for the public 
C as emotional as the quartets 
D full of religious feeling 

32. The string quartets in Opus 76 and Opus 77 were ... 

A the cause of a spiritual crisis 
8 intimate yet capable 
C calm unease 
o diverse 
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Questions 33-37 

Complete me text below, which is a summary of paragraphs 3 and 4 in Reading Passage 3. Choose your answers from 

the Word List below and write them in Boxes 33-37 on your answer sheet. 

There are more words and phrases than spaces, so you will not be able to use them alL You may use each word or phrase 

only once. 

Word List 

wide 
more 

similarly 

like 

less 
long-breathed 
subdued 

conversely 

Questions 38-40 

differen t 
unlike 
tense 
quieter 

Do the statements below agree with the information in Reading Passage 3? 

In Boxes 38-40. write: 

Yes if the statement agrees with the information in the passage 

No if the statement contradicts the infonnation in the passage 
Not Given if there is no information about the statement in the passage 

. . 

38. Before th~ Opus 76 quartets ~ere p-ublished, Haydn had been com~issioned to write more. 

39. The wri ter says that Opus' 103 was Haydn's last published work. 

4~. The writer admires Haydn for the d iversity of the music he composed. 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1-14. which are based on Reading Passage 1 below. 

The politics of pessimism 

Newspaper headlines and TV or radio news _~ 

bulletins would have us believe eSLon~_Q.I.H~ ly 

that a new age has come upon us, the Age of 
Cassandra. People are being assailed not just 
with contemporary doom, or past gloom, but 
with prophecies of disasters about to befall. 
The dawn of the new millennium has now 
passed; the earth is still intact, and the fin de 
sieele Jerem iahs have now gone off to 
configure a new date for the apocalypse. 

It can, I believe, be said with some certainty 
thai the doom-mongers will never run out of 
business. Human nature has an inclination for 
pessimism and anxiety. with each age having 
its demagogues, foretelling doom or dragging 
it in their wake. But what makes the modern 
age so different is that the catastrophes are 
more 'in your face'. Their assault on our senses 
is relentless. Whether it be sub·conscious or 
not, th is is a situation not lost on politicians. 
They play upon people's propensity for unease, 
turn ing it into a very effective political tool. 

Deluding the general public 

All too often, when politicians want to change 
the status quo, they take advantage of people's 
fears of the unknown and their uncertainties 
about the future. For example, details about a 
new policy may be leaked to the press. Of 
course, the worst case scenario is presented 
in all its depressing detail. When the general 
public reacts in horror, the government appears 
to cave in. And th~n accepting some of the 
suggestions from their critics, ministers water 
down their proposals. This allows the 
government to get what it wants, while at the 
same time ,fooling the public into believing that 
they have got one over on the government. Or 
even that they have some say in the making 
01 policy. 

' .' 

There are several principles at play here. And 
both are rather simple: unsettle people and 
then play on their fears; and second, people 
must be given an opportunity to make a 
contribution, however insignificant, in a given 
situation; otherwise, they become dissatisfied, 
not fearful or anxious. 

A similar ruse, at a local level, will further 
illustrate how easily people's base fears are 
exploited. Acommon practice is to give people . 
a number of options, say in a housing 
development, ranging from no change to 
radical transformation of an area. The aim is 
to persuade people to agree significant 
modifications, which may involve disruption to 
their lives, and possibly extra expenditure. The 
individuals, fearful of the worst possible 
outcome, plump for the middle course. And 
this, incidentally, is invariably the option 
favoured by the authorities, Every thing is 
achieved under the guise of market research. 
But it is obviously a blatant exercise in the 
manipulation of people's fears. 

Fear and survival 

Fear and anxieties about the future affect us 
aU. People are wracked with self·doubt and low 
self·esteem. In the struggle to exist and 
advance in life, a seemingly endless string of 
obstacles is encountered, so many, in fact, that 
any accomplishment seems surprising. Even 
when peeple do succeed, they are still nagged 
by uncertainty. 

Not surprisingly, feelings like doubt, fear, 
anxiety and pessimism are usuaUy associated 
with failure. Yet, if properly hamessed, they are 
the driving force behind success, the very 
engines of genius. 

If things turn out well for a long tim~, there is a ; 
further anxiety: that of constantly waiting for 
something to go wrong. People then find 
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themselves propitiating the gods: not walking 
on lines on the pavements, performing rituals 
before public periormances, wearing particular 
clothes and colours so that they can blame the 
ritual not themselves when things go wrong. 

But surely the real terror comes when success 
continues uninterrupted for such a long period 
of time that we forget what failure is like! 

We crave for and are fed a daily diet of anxiety. 
Horror films and disaster movies have an 
increasing appeal. Nostradamus pops his head 

Questions 1- 5 

up now and again. And other would-be 
prophets make a brief appearance, predicting 
the demise of human kind. Perhaps, this is all 
just a vestige of the hardships of early man­
our attempt to recreate the struggles of a past 
age, as life becomes more and more 
comfortable. 

Mankind cannot live by contentment alone. And 
so, a world awash with anxieties and 
pessimism has been created. Being optimistic 
is a struggle. But sUNival dictates that mankind 
remain ever sanguine. 

Choo~e one phrase (A- K) from the List of phrases to complete each Key point below. Write the appropriate letters 
(A-K) in Boxes 1-5 on your answer sheet. 

The infotmatioll in the completed sentences shou ld be an accurate summary of the points made by the writer. 

NB. There are more phrases (A-K) than ~ntences, so you will not need 10 use them all. You may use each phrase once 
onl y. 

Key points 

I. Newspaper headlines Ilnd TV or radio news bulletins , .. 

2. Doom-mongers are popular, because people .. . 

3. Today, catastrophes ... 

4. To politicians. people's inclination for fear ... 

S. The government ... 

Questions 6-9 

List of phrases 

A are not as threatening as in the past 
B tell the truth 
C blame them 
D try to make us believe mistakenly thal we are in a 

new era 

E calm people down 
F are uncertain about the future 
G are less comfonable 

H are natural pessimist~ and worriers 

I are more immediate 
J get what they want by deceiving the public 

K is somethi~g they can make use of 

Choose the appropriate letters A-D and write them in Boxes 6-9 on your answer sheet. 

6. The hOllsing development exmnpl e shows that people ... 

A are nOI that easily deceived 

J B like market rese<rrCh 

C lead their fears 
D are easy to delude 
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7. Which one of the following statement') is true, according to the passage? 

A Market research uses people's fear.; for their own good 
B People are scared by market research techniques 
C Market research techniques are used as a means of taking advantage of people's fears 

D Market research makes people happy 

S. The engines of genius nre ... 

A properlY,harnessed 
B the driving force behind success 
C driven by feelings like fear 
D usually associated with failure 

9. Continual success ... 

A makes people ~lant 
B worries people 
C does not have any negative effects on people 

D increases people's self-esteem 

Questions 10-14 

Do the statements below agree with the information in Reading Passage 17 

In Boxes 10--14, write: 

Yes If the statement agrees with the information in the passage 
No i f the statement contradicts tbe infonnation in the passage 

Not Give n if there is no information about the statement in the passage 

10. The complex re lationsbip between failure and success needs to be addressed carefully. 

11. People perform certain rituals to try 10 avoid failure. 

12. Anxiety in daily life is what we want. 

13. The writer believes that Nostradamus and certain o ther prophets are right about their predictions for the end of the 

human race. 

\ 4. Mankind needs to be pessimistic to survive. 
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Reading Passage 2 

You should spend a.bout 20 mi~utes on Questions 15-28, which are based on Reading Passage 2 below. 

Caveat scriptor! 

Let the would~be writer beware! Anyone foolhardy enough to embark on a caree~ as a writer-whether it be 
an academic treatise, a novel. or even an article-should first read this! 

People think that writin~ as a profession is glamorous; that it is just about sitting down and churning out ' 
words on a page, or more likely these days on a computer-screen. If only it were! So what exactly does 
writing a book entail? Being a writer is about managing a galaxy of contradictory feelings: elation, despair, 
hope. frustration, satisfaction and depression-and not all separately! Of course, it also involves carrying oUL 

detailed research: first to establish whether there is a market for the planned publication, and second into the 
content of the book. Sometimes, however, instinct takes the place of market research and the contents are 
dictated not by plans and exhaustive research, but by experience and knowledge. 

Once the publication has been embarked upon, there is a long period of turmoil as the text takes shape, A 
firstdrafl is rarely the final text of the book. Nearly all books are the result of countless hours of altering and 
re-ordering chunks of text and deleting the embarrassing bits. While some people might think that with new 
technology the checking and editing process is speeded up, the experienced writer would hardly agree. 
Unfortunately, advanced technology now allows the writer the lUXUry of countless editings; a temptation 
many of us find hard to resist. So a passage, endlessly re-worked may end up nothing remotely like the 
original. and completely out of place when compared with the rest of the text. 

After the trauma of self-editing and looking for howlers, it is time to show the text to other people, friends 
perhaps, for appraisal. At this stage, it is not wise to send it off to a literary agent or direct to publishers, as 
it may need further flOe-tuning of which the author is unaware. Once an agent has been approached and has 
rejected a draft publication. it is difficult to go and ask for the Ie-vamped text to be considered again. It also 
helps, at this stage, to offer a synopsis of the book. if it is a novel, or an outline if it is a textbook. This acts 
as a guide for the author, and a general reference for friends and later for agents. 

Although it is tempting to send the draft to every possible agent at one time, it is probably unwise. Some 
agents may reject the publication out of hand, but others may proffer some invaluable advice. for example 
about content or the direction to be taken. Hints like this may be of use in finally being given a contract by 
an agent or publisher. 

The lucky few taken on by publishers or agents, tben have their books subjected to a number of readers, 
whose job it is to ,vet a book: deciding whether it is worth publishing and whether the text as it stands is 
acceptable or not. After a book has finally been accepted by a publisher, one of the greatest difficulties for 
the writer lies in taking on board the publisher'S alterations to the text. Whilst the overall story and thrust of 
the book may be acceptable, it will probably have to conform to un in-house style, as regards language, 
spelling, or punctuation, etc, More seriously, the integrity of the tex.t may be challenged, and this may 

require radical re-drafting which is unpalatable to the author. A book's creation period is complex and 
unnerving. but the publisher's reworkings and text amputations can also be a tortuous process. 

For many writers, the most painful period comes when the text has been accepted. and the writer is waiting 
for it to be put together for the printer. By this stage, it is not uncommon for the writer to be thoroughly sick 
of the text. 

Abandon writing? Nonsense. Once smitten, it is not easy to escape the compulsion to create and write, 
despite the roller-coaster ride of contradictory emotions. 
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Questions 15-22 

Complete the tex.t below, which is n summary of the passage. Choose your answers from the Word List below and 

write them in Boxes 15-22 on your answer sheet. 

There nre more words and phrases than spaces, so you will not be able 10 use them all. You may use each word or phrase 

only once. 

Word List 

editing process 

nrst draft 
al terations 
challenges 
research 

beware 
glamour 
professiol]. 
writing 
publishing 

ups and downs roller-coaster 

Questions 23 and 24 

readers 
a literary agent 

publisher 
dictllting 
summary 

Choose the appropriate letters A-D and write them in Boxes 23 and 24 on your answer sheet 

23. Tn the planning stages of a book •. ,. 

38 

A instinct can replace market research 
B market research can replace instinct 
C market research is essential 
D instin~ t frequently replaces marke~ ~~earch '. 
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24. The problem with the use of advanced technology in editing is thal ... 

A it becomes ditrerenl from the original 
B it is unfortunate 
C it is a luxury 
D many writers cannO! resist changing the text again and again 

Questions 25-28 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage to complete each blank 
space. 

25. Once a text is finished, the writer needs to get the _____ of other people. 

26. Some agents may reject the drart of a book, while others may offer ___ _ 

27. Apart from the need for a draft to conform to an in-house style. a publisher's changes to a text may 
include ____ _ 

28. The publisher's alterations to a book are difficult for a writer, as is the ______ 8S the book grows . 
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Reading Passage 3 

You should spend about 20 minutes on Questions 29-40. which are based on Reading Passage 3 below. 

Leisure time 
A. A raft of forecasts ha!; been made in reeem 

decades, predicting the dec!ine in the number 

of working hours coupled with a consequent 
increase i.n leisure time. It was estimated that 

the leisure revolution would take place by the 

turn of the last century with hours devoted to 
work falling to 25-30 per week. This reduction 
has failed to materialise, but the revolution ha'>. 
nonetheless, arri ved. 

B. Over the past 30 to 40 years, spending on leisure 
has witnessed n strong increase. According to 
the annual family expenditure survey published 
in J 999 by the Office for National Statistics, 
the average household in the United Kingdom 
spent more on leisure than food, housing and 
transport for the very first time. And the trend 
is also set to cominue upwards well into the 
present centu ry. 

C. The su rvey, based on a sample of 6,500 
households showed, that the days are long gone 
when the average family struggled to buy basic 
foods. As recently as 1960, family spending on 
food was approximately one third compared to 
17% now. Twelve years later, there was a 
noti ceable shift towards leisure with the 
percentage of household spending on leisure 
increasing to 9%, and that on food declining to 
26%. 

D. The average household income in the UK in 
1999 was £460 per week before tax, and 
average spending was £352.20. Of the latter 
sum, £59.70 was spent on.leisure and £58.90 
on food. On holidays alone. family expenditure 
was 6%, while in 1969 the proportion spem on 
holidays was just ;2%. And whereas the richest 
10% lashed out 20% of their income in 1999 . 
on leisure, the poorest spent 12%. 

E. Among the professional and managerial classes. 
working ,hours have increased and, overall in 
the economy. ree.ol'd numbers of people are in 
employment. As people work more, the appetite 
fo r leisure activities has grown to compensate 
for the greater stress in life. The past 5 ye~rs . 

40 

alone have seen the leisure business expand by 
25% with~ a change in emphasis to short 
domestic week-end breaks, and long-haul short 
breaks to exotic destinations in place of long 
holidays. In the future, it is expected that people 
will jump from one leisure activity to another 
in complexes catering foreveryone's needs with 
gyms. cinemas, cafes, restaurants, bars and 
internet facilities all under one roof. The leisure 
complexes of today will expand to house all . 
the leisure facilit ies required for the leisure age. 

F. Other factors fueling demand for leisure 
activities are ri s ing prosperity, incr.easing 
longevity and a more active elderly population. 
Hence. at the forefront of leisure spending are 
not j ust the young or the professional classes. 
The 1999 family expenditure sUlVey showed 
that the 64 to 75 year·old group spend a higher 
proportion of their income on leisure than any 
other age group. The strength of the 'grey 
pound ' now means that elderly people are able 
to command more respect and, thus, attention 
in the leisure market. 

G, And the future? It is anticipated that. in the years 
to come, leisure spending will account for 
between a third to a half of all household 
spending, Whilst it is difficult to give exact 
figures, the le isure industry will certa inly 
experience a long period of sustained growth. 
Working hours are not expected to decrease, 
partly because the 24-hour society will need to 
be serviced; and secondl y, because more people 
will be needed to keep the servicelleisure 
industries running. 

H. In the coming decades, the pace of-change will 
accelerate, generating greater wealth at a faster 
rate than even before. Surveys show that this is 
already happening in many parts of Europe. The 
south-east of England, for example, is now 
supposedly the richest area in the EEC. The 
'leisure pound' is one of the driving forces 
behind this surge. But, sadly, it does not look 
as if we will have the long leisure hours that 
we had all been promised, 
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Questions 29-35 

Reading Passage 3 has 8 paragrllphs (A- H), Choose the most suitable heading for each paragraph from the List of 
headings below. Write the appropriate numbers (i- xiv) in Boxes 29 -35 on your answer sheet. 
One of the headings has been done for yOll as an example. 

You may use any heading more tn:!n once. 

NO. There are more headings than paragraphs, so you will not use all of them. 

29. Paragraph A 
30. Paragraph B 
31. Paragraph C 

32. Paragraph E 
33. Paragraph F 
34. Paragraph G 
35. Pa ragraph H 

List of headings 

i. Leisure spending goes up strongly 

II Decreasing unemployment 
iii False forecasts 
iv Spending trends- leisure v food 
v More affordable food 

vi Leisure as .m answer to stress 
vii Looking forward 
vjjj The leisure revolution-working hours reduced to 25 

ix The 'grey pound' soars 
x Rising expenditure 
xi The elderly leisure market­
xii Nalional Statisticians 

xi ii Work, stress, and leisure nil on the up 
xiv Money yes, leisure time no 
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Questions 36-40 

Do the statements below agree with the infonnation in Reading Passage 3? 

In Boxes 36-40, write: 

Yes if the statement agrees with the information in the passage 
No if the statement contradicts the informat ion in the passage 

Not Given if there is no information about the statement in the passage 

36. At the lurn of the last century, weekly work hours dropped to 25. 

37. Spending on leisure has gone up over the past three decades. 

38. Long holidays have taken the place of long-haul short breaks. 

39. In future. people will pay less for the leisure facilities they use than th.ey do today. 

40. The 24·hour society will have a negative effect on people's attitudes to work. 

.. 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1-14, which are based Oil Reading Passage 1 below. 

In or out? 

British furthe r education colleges did not traditionally have any concerns about student drop~out , because 
the ori gi ns of the sector were in vocational apprenticeship tmining for employers where the apprentices 
could not drop out without endangering their job. In lhe 70s, this sector began 10 expand into more general 
education courses, which were seen both as an ahert1ative to school fot' J 6-18 ye<lr~olds and a .~econd chance 
for adults. The philosophy was mai nly liberal with st udent.:; regarded as adults who should nOI be heavily 
monitored, but rather free to make their own decisions; it was not uncommon to hear academic sta ff argue 
that attendance at classes was purely voluntary. 

In the 80s, with an increased consciousnes~ of equal opportunities, tile focus of the furthe r edl1cation colleges 
moved to widening participation. encouraging into colJeges students rrom previously under~fepresented 
groups, particularly from ethnic minorities. this, in tum, led to a curriculum which was more representative 
of the new student body. For example, there were initiatives to ensure lhe incorporation of literature by black 
wliters into A~le\ielljteratufe courses; history syllabuses were altered to move beyond a purely Eurocenrxic 
view of the world; and ge9graphy syllabuses began to look at the politics of maps. 

A tumingpoint came in 1991 with the publication of <I report on completion rates by thegovemmenl insp!..'Ction 
body for education, Her Majesty 's Inspecrorate fo r England und Wales, (HMI 199.1). However. this report 
was based on academic staff's explanations of why students had left. It suggested that the vast majoJity left 
either for persona! reasons or because they had found employment and that only 10% left fo r reasons thai 
could in My way be attributed to the college. 

Meanwhile, Britain had been going through the Thatcherite revolution and. in parallel to the Reagan politics 
of the US. a key principle was the need to reduce taxation drastically. At this point (and to a large extent 
still ), further and higher education colleges were almost entire ly funded from Ihe'Pllblic purse. There had 
been many cuts in this funding through the 80s. but no one had reall y looked at value for money. However, 
in the early 90s, the Audit Commission with Office of SliIndards in Education (OFSTED) (the new version 
of HMT) turned the spotlight onto furrhe r education and pll blished a seminal report, Unfinished Bu,fines.~ 

(Audit Commission and OFSTED 1993). which showed that drop·out was happening on a signiftc:mt scale 
and. crucially given the politics of the time. attributed J COst to the state of £500 million. arguing that this 
was a waste of public (i.e. taxpayers') money. To quote Yorke (1999), non-completion became political. 
The Audit Commission report coinc ided with government moves to privatise the functions of the state as 
much as possible; and with the decision to remove further education from the control of local government 
and give it a quasi-dependent status. where colleges were governed by independent boards of governors 
bidding [ 0 the state fo r funding to run educational provision. As part of this. a new series of principles for 
funding and biddi ng were deve loped (FEFC 1994) which incorporaled severe financial penalties for student 
drop-ouL In essence, the sys tem is that almost all the stme fllndin~ is allached to Ille individual student. 
There is funding fo r initial advice and guidance, on-course delivery and student ach ievement. but if the 
student drops out, the college lo::;:es that funding immediately. so that loss of studenl'i in the first term leads 
to un immediate lo~s of college funding for the other two terms. Not surprisingly, this focused the concern of 
colleges immediately and shnrp\y on the need to improve student retention rates . 

Recently, therefore, there has been considerable effort to improve retention but, as Martinez ( \995) pointed 
out, there was no body of research on which to base strategies. An additional complexity was that colleges 
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had been slow to compulerise their student data and most collegefi were in the position of not knowing what 

t.heir retention rates were or any patterns involved. Where data did exist it was held separately by either 
administrative or academic staff with poor conununication between these groups, Colleges, however, jumped 
into a number of strategies based largely on experience, instinct and common sense and publication of these 

began. (Martinez 1996: Martinez 1997; Kenwright 1996; Kenwright 1997) 

The main strategies tried are outli ned in the literature as sum marised by Martinez (1996). These include 

sorting ac tivities around entry to ensure 'best fit', supporting activ ities including chi ld care, financ ial support 

and entichmentlJeamer support, connecting activities to strengthen the relationship between the college and 
the student, including mentoring and tutorials and activities to transform the student, including raising of 
ex.pectarions and study/career development support and tutoring. 

Questions 1-3 

Use the information in the text to match lhe e;lch of the years listed (1-3) with one of the Key events in the development 
of further education (i-vii), Write the appropriate letter in Boxes 1-3 on your answer sheet. Note that there are more 
items lisled under the Key events than years, so you will nOI use all of Ihem, 

Years 

I. 1991 
2. 1993 
3. 1994 

Key events in the development of further education 

i. Severe penalties for drop-out are developed as part of college funding mechani.~m", 
II. Serious attempts are made to improve student support 

1II, An influential report showing that non-completion rates are significantly high is published 
iv. The lack of a strategical basis is offici<llly recognised 
v. The HMI is created 

vi, Data on student completion rates for further education are published 

vii. A minor report showing that non-completion rates are significantly high is published 

Questions 4-8 

Complete the sentences below, Use NO MORE THAN THREE WORDS from the passage to fill each blank space. 

Write your answers in Boxes 4 - 8 on your answer sheet 

4. Further education colleges in Britain were originally not worried about student drop-out, because students did not 
leave college for fear of ____ _ 

5, According to the writer, the philosophy at further education colleges was _____ _ 

6, As people became more aware of equal opportunities, collegeil encouraged students from under-represented groups, 
as n move to _______ _ 

7, The HMI's report focused on completion rates, based on _____ ___ of reasons for students' departure 

from college, 

8. In the early 1990s, the political situation, both in Britain and the US, demanded a drastic _______ _ 
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Questions 9-14 

Choose the appt'Opriatc letters A -D and write them in Boxes 9-14 on your answer sheet. 

9. The report Unfinished Business ... 

A pointed out the politics of the time 
8 gave £500 million to the state 

Clinked dr0p-0uI to wasting money 

D rumed the spotlight 

10. The new series of principles developed in 1994 by the FEFC ... 

A gave money to each student 

B was quasi-independem 

IELTS Reading Tests 

C meant colleges had to turn their immediate attemian to improving student retention rates 
D was aimed at improving teacher retention mtes 

II. Attempts to reduce the student drop-out rate were hindered , because ... 

A there was a lack of research data on which w base strategies 
B colleges did not know what to do 
C computers in colleges were slow 
D coUeges hod no patterns 

12. Further hindrances in reducing ~he student drop-out rale were ... 

A colleges' slowness in computerising data and not knowing their retention rates, nor what patterns of retention 
existed 

n college inertia and administr<lIive incompetence 

C computer glitches and strikes, which occurred at most colleges . 
D colleges not knowing their retenrion rates or where the patterns were 

13. Coneges' strotegies to d~1 with the problem of low retention .,. 

A brought administrative and acaaemic staff together 
B varied enormously 
C jumped 

D were based on something other than data 

14. The main strategie.~ to improve retention included ... 

46 

A 'best fit' supporting activities 

B activities to support and transfonn the student 
C the raising of college expectations 
D a summary by Martinez 
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Reading Passage 2 

You ~hould spend abOut 20 minu"tes on Questions 15-27, which are based on Reading Passage 2 below. 

Another intelligence? 

Emotional intelligence as a theory was ftrst broughr 
to public attention by the book Emotional 
intelligence, Why It Can Matter More Than IQ by 
Daniel Goleman, but the theory itself is, in fact, 
attributed to two Americans, John D Mayer and 
Peter Salovey. What is emotional intelligence 
exac tly? According to . Goleman, Emotional 
Intelligence consists of five key elements. The first 
is knowing one's own emotions: being able to 
recognise that one is in an emotional state and 
having the ability to identify which emotion is being 
experi enced , even if it is not a particularly 
comfortable feeling to admit to, e.g. jealousy or 
envy. 

Emotional awareness can then lead to managing 

one's emotions. This involves deal ing with 

emotions, like jealousy, resentment, anger, etc, that 

one may have difficulty accepting by, perhaps, 

giving oneself comfort food, or doing nice things 
when one is feeling low. Many people do this 
instinc ti vely by buying chocolate or treating 

themselves; others are able to wrap themselves in 
positive thoughts or 'mother themselves' . There are, 

of course, many people who are incapable of doing 
this, and so need to be taught. The third area is self­
mot ivation . Our emotions can simultaneously 
empower and hinder us, so it is important to develop 

the ability to control them. Strategies can be learnt 
whereby emotions are set aside to be dealt with at 

a later date. For example, when dealing with the 
success or good fortune of others, it is better not to 

suppress any 'negative' emotion that arises. One 

just has to recognise it is there. And then one just 
needs to be extra careful when making decisions 
and not aUow one's cmotions to cloud the issue, by 

letting them dictate how one functions with that 
person. The separation of logic and emotion is not 
easy when dealing with people. 

() Sam McCarter & Judith Ash 

As social beings, we need to be able to deal with 
other people which blings us to the next itcm on 
Goleman's list, namely: recognising emotions in 
other people. This means, in effect, having or 
developing 'social radar', ie learning to read the 

weather systems around individuals or groups of 
people. Obviously, leading on from this is the ability 
to handle relationships. If we can recognise, 

understand and then deal with other people's 
emotions, we can function better both sociaUy and 

professionally. Not being tangible, emotions are 

difficult to analyse and quantify, compounded by 
the fact that each area in the list above, does not 

operate in isolation. Each of us has misread a 
friend's or a colleague's behaviour to us and other 
people. The classic example is the shy person, 
categorised by some people as arrogant and distant 
and by o lhers as lively and friendl y and very 

personable. How can two different groups make a 

definitive analysis of someone that is so strikingly 

contradictory? And yet this happens on a daily basis 
in all Ollr relationships-even [Q the point of 
misread ing the behaviour of those close to us! In 

the work scenario, this can cost money. And so it 
makes economic sense for business to be aware of 
it and develop strategies for employing people and 

dealing with their employees . 

All common sense you might say. Goleman himself 
has even suggested that emotional intelligence is 
just a new way of describing competence;' what 
some people might call saviorfaire or savoir vivre. 

Part of the problem here is that society or some 

parts of soc iety have forgotten that these skills ever 
existed and have found the need to re~invent them. 

But the emergence of Emotional Intelligence as a 
theory suggests that tbe fami ly situations and other 

social interactions where social skills were honed 
in the past are fast disappearing, so that people now 
sadly need to be re-skilled. 
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Questions 15-19 

Choose one phrase (A-I) from the List of phrases to complete each Key point below. Write the appropriate letters 
(A-I) in Boxes 15-19 on your answer sheet. 

The information in the completed sentences should be an accurate sununary of the points made by the writer. 

NB. There are more phrases (A-n than sentences, so you will not need to use them all. You may use each phrase once 

only. 

Key points 

15. Knowing one's emotions ... 

16. One aspect of managing one's emotions ... 

17. Self-motivation ... 

18. The ability to recognise emotions in other people ... 

19. Handling relalionships ... 

List of phrases 

A empowers and hinders us 
B means many people eat chocolate 
C involves both recognition and ideOlificati?n 
D is intangible 
E is achieved by learning to control emotions 

Questions 20-26 

F is the key to better social and professional functioning 
G is particularly comfortable 
H is like having social radar 
[ is that some emotions are difficuh to accept 

Choose the appropriate letters A-O and write them in Boxes 20-26 on your answer sheet. 

20. Emotional lnteUigence as a theory ... 

A is attributed to Daniel Goleman 
B was unheard of until the 1970s 
C is attributed to Mayer and Salovey 
D consists of at least five key areas 

21. One way of controlling emotions is 10 ..• 

4' 

A hinder them . 
B suppress the negative ones 
C put them to the side to deal with hiter _ 
D use both logic and emotion 

- . 

22. As well as being intangible. the problem with 
emotions is that they ... 

A are difficult 
B are difficult to qualify 
C do not operate in isolation 
o are compounded 

23. Misreading the behaviour of others ... 

A is most common with those close to us 
B is always expensive. 
C is a classic example 
D happens on a daily basis 

o Sam McCarter &: Judith Ash 
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24. Employers need to ... 26. The fact that the ide~ of Emotional Intelligence has 

emerged suggests that social interactionl' ... 
A save money 
B know about people's emotions 

C employ and deal with employees 
D work scenario 

25. Goleman links Emotional Intelligence to ... 

Acompetence 
B incompetence 
Chappiness 
Dcommoll sense 

Question 27 

A happen in the family 
n need to be reo-skilled 
C are becoming less frequent 
Dare honed 

Doe.<; the statement below agree with the infonnation in Read ing Passage 2? 
In Box 27. write: 

Yes if the statement agrees with the information in the passage 

No if the statement contradicts the infonnation in the passage 
Not Given if there is no information about the statement in the passage 

27. The author believes that the lack of Emoliollul Intelligence will lend to the disintegration of the family as a social 
unit. 
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Reading Passage 3 

You should spend about 20 millutes on Questions 28-40. which ure based on Reading Passag~ 3 below. 

Pronunciation and physiogn<?my 

Imagine the scene: you are sitting on the tube and on gets someone you instinctively feel is American. 
To make sure you ask them the time, and are right, but how did you know? 

When we say someone 'looks American', we take into consideration dress, mannerism and physical 
appearance. However, since the Americans do not constitute one single race, what exactly is 
meant by 'look'? In fact, one salient feature is a pronounced widening around the jaw, a weU­
documented phenomenon. 

The writer Arthur Koestler once remarked that friends of his, whom he met thirty years after they 
emigrated to the United States, had acquired an 'American physiognomy', i.e. a broadened jaw, . 
an appearance which is also prevalent in the indigenous population. An anthropologist friend of his 
attributed this to the increased use of the jaw musculature in American enunciation. This 'change 
of countenance' in immigrants had already been observed by the historian M. Fishberg in 1910. 

To paraphrase the philosopher Emerson, certain national, social and religious groups, such as 
ageing actors, long-term convicts and celibate priests, to give just a few examples, de\{elop a 
distinguishing '!ook', which is not easily defined, but readily recognised. Their way of life affects 
their facia! expression and physical features, giving the mistaken impression that these traits are 
of hereditary or 'racial' origin. AU the factors mentioned above contribute, as weI! as heredity. But 

the question of appearance being affected by pronunciation, as in the case of American immigrants 
(including those from other English speaking countries) over the course of many years, is of great 
interest, and calis for further study into the science of voice production. Th is can only benefit those 
working in the field of speech therapy, elocution and the pronunciation of foreign languages, and 
help the student from a purely physiological point of view. Naturally, the numerous psychological 
and socia-linguistic factors that inhibit most adult learners of foreign languages from acquiring a 
'good' pronunciation constitute a completely different and no less important issue that requires 
separate investigation. 

The pronunciation of the various forms of English around the world today is affected by the voice 
being 'placed' in different parts of the mouth. We use our speech organs in certain ways to produce 
specific sounds, .and these muscles have to practise to learn new phonemes. Non~Americans 
should look in the mirr:or while repeating 'I really never heard of poor reward for valour' with full use 
of the USA retroflex ITI phoneme, and note what happens to their jawbones after three or four 
repetitions . Imagine the effect of these movements on the jaw muscles after twenty years! This 
phoneme is one of the most noticeable features of US English and one that non-Americans always 
exaggerate when mimicking the accent. Likewise, standard British RP is often parodied, and its 
whine of superiority mocked to the point of turning the end of one's nose up as much as possible: 
Not only does this enhance the 'performance', but also begs the question of whether this look is 
the origin of t~e expression 'stuck up'? 

On a Birming~lam bus once, a friend painted t~ a fellow passenger and said, 'That man's Brummie 
accent is written all over his face.' This was from someone who would not normally make crass 
generalisations· 1 he interesting thing would be to establish whether thin lips and a tense, prominent 
chin are a result of the way Midlands English is spoken, or its cause, or a mixture of both. Similarly, 
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in the case of liverpool one could ask. whether the distinctive 'Scouse' accent was a reason for, Oi 

an effect of the frequency of high cheekbones in the local population. 

When one 'learns' another accent, as in the theatre for example, voice coaches often resort to 
images to help their students acquire the distinctive sound of the target pronunciation. With 'Scouse', 
the mental aid employed is pushing your cheekbones up kl a smile as high as they will go and 
imagining you've got a very slack mouth full of cotton wool. The sound seems to spring off the 
sides of your face-outwards and upwards. For a Belfast accent, one has to tighten the sides of the 
jaws until there is maximum tension, and speak opening the lips as little as possible. This gives 
rise 10 the well·known -'Ulster jaw' phenomenon. Learning Australian involves imagining the ordeals 
of the first westerners transported to the other side of the world. When exposed to the merciless 
glare and unremitting heat of the southern sun, we instlnctively screw up our eyes and grimace for 
protection. 

Has this contributed to 'an Australian 'look', and affect.ed the way 'Aussies' speak English, or vice 
versa? It is a curious chicken 'and egg conundrum, but perhaps the answer is ultimately irrelevant. 
Of course otner factors affect the way people look and sound, and! am not suggesting for one 
minute that at! those who speak one form of a language or dialect have a set physiognomy because 
of their pronunciation patterns. But a large enough number do, and that alone is worth investigating. 
What is important, however, is establishing pronunciation as one of the factors that determine 
physiognomy, and gaining a deeper insight into the origins and nal~re of the sounds of speech. 
And of course, one wonaers what 'look' one's own group has! 

Questions 28-30 

Use the informacion in the text to match the People listed (28-30).wilh che Observations (i-vii). Write Lhe appropriate 
letter in Boxes 28-30 on your answer sheet. Note th:ll there nrc more Observations Ihan people, so you will not use aU 
of them. You can use each Observation once only. 

People 

28. Koestler 
29. Fishberg 
30. Emerson 

Observations 

i Americans use their jaw more to enunciate 
ji Immigrants acquire physiognomical features common among the indigenolls population 
iii Facial expression and physical feallires <lre hereditary 
iv Lifestyle affects physiognomy 
v Americans have a broadened jaw 
vi The appeamnce of his friends had changed since they moved co the United States 
vii The change of countenance was unremarkable 

CI Sam McD.rter & Iudith Ash 
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Questions 31-36 

Do the statements below agree with the information in ReadIng Passage 3? Tn Boxes 31-36, write: 

Yes if the statement agrees with the information in the passage 
No if the statement contradicts the information in the passage 
Not Given if there is no information about the statement in the passage 

31. Further study into the science of voice production will cost considerable sums of money. 

32. The psychological and socia-linguistic factors that make it difficult for adult learners of foreign languages to gain 
'good' pronunciation are not ,as important as other factors . 

3::1, Speech organs are muscles. 

34. New phonemes are difficult to learn. 

35. People often make fun of standard British RP. 

36. Facial features contribute to the incomprehensibility of Midlands English. 

Questions 37-40 

Choose one phrase (A-I) from the List of phrases 10 complete each Key point below. Wrile the appropriate leiters 
(A-I) in Boxes 37-40 on your answer sheet. 

The infonnation in the completed sentences should be an accurate summary of the points made by the writer. 

NB.111ere are more phrases (A-I) than lientences, so you will nolneed to use them all. You may use each phrase once only. 

Key point. 

37. Voice coaches .. . 

38. The Scouse accent . . 

. 39. Whether the way we look affects the way·we speak or the other way round ... 

40. It is imponant 'to prove that 'pronunciation. :. 

List of phrases 

A' can ~ aC?hieved by ~sing a men;al aid 
B is in'elevanr 
C is worth investigating 
D use images to assist students with the desired pronun~iation 
E is a chicken and egg conulldrum 

F · get the target . 
G can affect appearance 
H is not as easy as a Belfast one 
I makes you smile 

--------------------~------
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Reading Passage 1 

You should spend about 20 min~es on Questions 1-14, which are based on Reading Passage I below. 

Day after day we hear about how anthropogen ic development i!S causing global warming. According to an 
increasingly vocal m inority, however, we should be asking ourselves how much o f this is media hype and 

how much is based on reltl evidence. It seems as so often is the ca<;e, that it depends on which expert you . , 
listen to, or which statistics you study. 

Yes, it is true that there is a mass of evidence to indicate that the world is getting warmer, with one of the 

world's leading weather predictors stating that air temperatures have shown an increase of just under half a 
degree Celsius since the beginning of the twen,tieth century. And while [his may not sound like anything 

worth Josing sleep over. the international press woul,d have us belicyc that the consequences could be 

devastating. Other expeJ;ts, however, arc of the opinion that what we ~re seeing is just part of a natural 
upward and downward swing that has always been part oJ the cycle of global weather. An analysis of the . 

views of major meteorologists in the Unit~d States showed that less than 20% of them believed that any 
change in temperature over the last hundred years was our own fault-the resJ attributed it to natural cyclical 

changes. 

There is, of course, no denying that we are s till at a very early stage in understanding weather. The effects of 
such vanables as rainfall, cloud fonnation, the seas and oceans, gases such as methane and ozone, or even 

solar energy are still not really understood, and therefore the predictions that we make using them cannot 
always be relied on . Dr. James Hansen, in 1988, was predicting that the likely effects of global warming 
would be a raising of world temperature which would have di sastrous consequences for mankind: "a strong 

cause and effect relationship between the current climate and human alteration of the atmosphere". He has 

now gone on record as stating that usin~ artificial models of climate as a way of predicting change is al1 but 
impossible. In fact, he now believes that, rather than getting hotter, our planet is getting greener as a result 

of the carbon dioxide increase, with the prospect of increasing vegetation in areas which in recent history 

have been frozen wastelands. 

In fact. tbere is some evidence to suggest that as our computer-based w.eather models have become more 
sophisticated, the predicted rises in temperature have been cut back. In addition, if we look at the much 
reported rise in global temperature over the last century, a close analysis reveals that the lion's share of that 
in.crease, almost three quarters in total, occurred before man began to ' poison' his world with industrial 
processes and the accompanyi ng greenhouse gas emissions in the second half of the twentieth century. 

So should we pay any attention to those stories that scream out at us from billboards and televis ion news 
headlines, claiming that man, with his inexhaustible dependence on oil-based machinery and ever more 

sophisticated forms of transport is creating a nightmare level of 'greenhouse gas emissions. poisoning his 

environment and ripping open the ozone layer? Doubters point to scientific evidence. which can prove that, 
of all the greenhouse gases, only two percent come from man-made sour~es, the rest resulting from natural ' 
emissions. 

, J 

1 

-, 

; 1 

Who, then, to believe: the environmental ist exhorting us to lea~e tt,.e car at home. to buy re-~sabJe products . ··· .1 
packaged in recycled paper and to plant trees in our back yard? Or tb'c sceptics. including, of course, a lot of 
big businesseS who have most to lose, when they tell us that we are making a Inountain out of a molehill? . 
And my own opin ion? Thejury's still out as far as I am concerned! . 
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Questions 1-5 

Choose the appropriate letters A-D and write them in Boxes 1-5 on your answer sheet. 

I. The author ... 

A believe.~ that man is causing global warming 
D believes that global wanni ng is a nahlenl p rocess 

C is sure what the causes of global warming are 
D does nul say what he believes the causes of global warming are .. .. 

2. As 1"0 the cause of global warming, the author believes that ... 

A occasionally the facts depend on who you are tatking to 
8 the fnets al ways depend on who you are lalkillg to 
C often the [acts depend on which expert you listen,to 

» you should not speak to e)l';perts 

3. More than 80% of the top meteorologists in the United States are of the opinion that ... 

A g lobal warming should make us lose sleep 
B global warming is not the result of natural cyclical changes. but man~made 

C the consequences of global warmi ng will be devastating 
D global warm ing is not man-made. but the result of natural cyclical changes 

4. Our understanding of weather . . . 

A leads to reliable pr~dictions 
n i~ variable 

C cannot be denied 
D is' not very developed yet 

5. Currently. Dr lames Hansen's beliefs include the f~~! that . .. 

A it is nearly impossible to predict weather change using artificial models 
B the consequences of global warming would be disastrous for mankind 

C there is a significant link belw~en the climate now, and filln's changing of the atmosphere 

D Earth is getti ng colder 

Questions 6--11 

Do the statements below agree wi.h the informaiion in Reading Passage I ? 
In Boxes 6-1 1, write: 

Yes if the statement agrees with the information in the passage 
No if the statement conLradicts the infonnation in the pns~age 

Not G iven if there is no infOlmalion about the statement in the passage 
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6. At the same time that computer-based weather models have become more sophisticated, weather forecasters have 

become more expert. 

7. Most of the increase in globallemperature happened in the second half of the twentieth century. 

8. The media wants us to blame ourselves for global wanning. 

9. The media encourages the public to use environmentally friendly vehicles, such as electric cars to combat g lobal 

warming. 

10. Environmentalists are very effective at persuading people to be kind to the environment. 

11. Many big businesses are on the side of the sceptics as regards the cause of global warming. 

Questions 12 and 13 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage for each blank space. 

Write your answers in Boxes 12 and 13 on your answer sheet 

12. As well as planting trees and not driving, the environmentalist would like us to choose products that are wrapped 
______ _ and can be used more than oncc. 

13. Big businesses would have us believe that we are making too much fus s about global warming. because !.hey have 

Question 14 

Choose the appropriate letter a-D and write it in Box 14 on your answer sheet 

14. Which of these is the best title for this text? 

56 

A Global Wanning is for real 

B Global warIt¥ng-media hype or genuine threat? 

C Weather changes over the las t 100 years 

D Global Wanning-the greatest threat to mankind 

• 
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Reading Passage 2 

You should spend about 20 minutes on Questions, l5-28, which are based on Reading Passage 2 below. 

Questions 15- 21 

Reading Passage 2 has 8 paragraphs (A-H)" Choose the most suitable heading for each paragraph from lhe List of 
headings below. Write the appropriate numbers (i-xiii) in Boxes l5-;.21 on your answer sheet. 

One of the headings has been done for you as an example. 

NB. There are more headings than paragraphs. so you will not use all of them. 

15. Paragraph A 
16. Paragraph B 
17. Paragraph C 

18. Paragraph D 
19. Paragraph E 

20. Paragraph F. 
21. Paragraph G 

List of headings 

'. 

•• 
". 
Ill. 

iv. 
v. 
vi, 
vii. 
viii. 

". ,. 
xi . 
xi i. 
xiiI. 

165 million years 
The body plan of archosaurs 
Dinosaurs-terrible lizards 
Classification according to pelvic anatomy 
The suborders of Saurischia 
Lizards and dinosaurs - two distinct superorders 

Unique body plan helps identify dinosaurs from other animals 
Herbivore dinosaurs 
Lepidosaurs 
Frills and shelves 
The origins of dinosaurs and lizards 
Bird-hipped dinosaurs 

Skull bones distinguish dinosaurs from other archosaurs 

What is a dinosaur? 

A. Although the name dinosaur is derived from the Greek for "terrible lizard", dinosaurs were not, 
in fact, lizards at all. Like lizards, dinosaurs are included in the class Reptilia, or reptiles, one of 
the five main classes of Vertebrata, animals with backbones. However, at the next level of 
claSSification, within reptiles , significant differences in the skeletal anatomy of lizards and 
dinosaurs have led scientists to place these groups of animals into two different superorders; 
Lepidosauria, or lepidosaurs, and Archosauria, or archosaurs. 

B. Classified as lepidosaurs are lizards and snakes and their prehistoric ancestors. Included among . 
the archosaurs, or Uruling reptiles", are prehistoric and modern crocodiles, and the now extinct 
1hecodonts, pterosaurs and dinosaurs. Palaeontologists believe that "b<:>m dinosaurs and. · 
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crocodi les evolved, in the later years of the Triassic Period (c. 248-208 million years ago), from 
creatures called pseudosuchian thecocionts. Lizards, snakes and different types of thecodont are 
believed to have evolved earlier in the Triassic Period from reptiles known as eosuchians. 

C. The most important skeletal differences between dinosau~s and other archosaurs are in the bones 
of the skull, pelvis and limbs. Dinosaur skulls are found in a great range of shapes and sizes, 
reflecting the different eating habits and lifestyles of a large and varied group of anim~ls that dominated 
life on Earth for an extraordinary 165 million years. However, unlike the skulls 01 any other known 
animals, the skulls of dinosaurs had two long bones known as vomers. These bones extended on 
either side of the head, from the front of the snout to the level of the holes in the skull known as the 
antorbitai fenestra, situated in front of the dinosaur's orbits or eyesockets. 

D. All dinosaurs, whether large or small, quadrupedal or bipedal, fleet-footed or slow-moving, shared 
a common body plan. Identification of this plan makes it possible to differentiate dinosaurs from any 
other types of animal, even other archosaurs. Most significantly, in dinosaurs, the pelvis and femur 
had evolved so that the hind limbs were held vertically beneath the body, rather than sprawling out 
to the sides like the limbs of a lizard. The femur of a dinosaur had a sharply in-turned neck and a . 
ball-shaped head, which slotted into a fully open acetabulum or hip socket. A supra-acetabular 
crest helped prevent dislocation of the femur. The position of the knee joint, aligned below the 
acetabulum, made it possible for the whole hind limb to swing backwards and forwards. This unique 
combination of features gave dinosaurs what is known as a "fully improved gait". Evolution of this 
highly efficient method of walking also developed in mammals, but among reptiles it occurred only 
in dinosaurs. 

E. For the purpose of further classification, dinosaurs are divided into two orders: Saurischia, or 
saurischian dinosaurs, and Ornithischia, or omithischian dinosaurs. This division is made on the 
basis of their pelvic anatomy. AU dinosaurs had a pelvic girdle with 19ach side comprised of three 
bones: the pubis, ilium and ischiul'!l. However, the orientation of these bones follows one of two 
patterns. In saurischian dinosaurs, also known as lizard-hipped dinosaurs, the pubis points forwards, 
as is usual in most types of reptile. By contrast, in ornithischian, or bird-hipped, dinosaurs, the pubis 
points backwards towards the rear of the animal, which is also true of birds. 

F. Of the two orders of dinosaurs, the Saurischia was the larger and the first to evolve. It is divided into 
two suborders: Therapoda, or therapods, and Sauropodomorpha, or sauropodomorphs. The 
therapods, or "beast feet", were bipedal, predatory carnivores. They ranged in size from the mighty 
Tyrannosaurus rex, 12m long, 5.6m tall and weighing an estimated 6.4..tonne.s, to the smallest 
known dinosaur, Compsognathus, a mere 1.4m long and estimated 3kg in weight when fully grown. 
The sauropodomorphs, or "lizard feet forms', included both bipedal and quadrupedal dinosaurs. 
Some sauropodomorphs were carnivorous or omnivorous but later species were typically herbivorous. 
They included some of the largest and best~known of all dinosaurs, such as Diplodocus, a huge 
quadruped with an elephant-like body, a long. thin tail and neck that gave it a total length of 27m, 
and a tiny head. 

G. Omithischian dinosaurs were bipedal or quadrupedal herbivores. They are now usually divided into 
Ihree suborders: Omithipoda, Thyreophora .and Marginocephalia. The ornithopods, or "bird feef, 
both large and small, could walk or run on their long hind legs, balancing their body by holding their 
tails stiffly off the ground behind them. An example is Iguanodon, up to 9m long, 5m tall and we~hing 
4.5 t~nnes. The thyreophorans, or "shield bearers~, also known as armoured dinosaurs, were 
quadrupeps with rows of protective bony spikes, studs, or plates along their backs and tails. They 
included Stegosaurus, 9m long and weighing 2 lonnes. 

H. The marginocephalians, or "margined heads", were bipedal or quadrupedal omithischians with a 
deep bony frill or narrow shelf at the back of the skull. An example is Triceratops, a rhinoceros-like 
dinosaur, 9m long, weighing 5.4 tonnes and bearing a prominent neck fri ll and three large horns. 
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Questions 22-24 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage for each blank space. 

Write your answers in Boxes 22 - 24 on your answer sheet. 

22. Lizards and dinosaurs arc classified into two different superoeders because of the difference in their 

23. In the Triassic period. _______ evolved into thecodonts, for example, lizards and snakes. 

24. Dinosaur sku ll s differed from those of any other known animals because of the presence of vomers: 

Questions 25-28 

Choose one phrase (A-H) from the List of features to match with the Dinosaurs listed below. Write the appropriate 
letters (A-H) in ,Boxes 25-28 on your answer sheet. 

The infonnation in the completed sentences should be an accurate summary of the points made by the writer. 

NB. There art more phrases (A-H) than sentences, so you will not need to use them all. You may use each phrase once 
only. 

Dinosaurs 

25. Dinosaurs differed from lizards, because .. . 

26. Saurischian and omithischian dinosaurs ... 

27. Unlike theropods, sauropodomorphs ... 

28. Some dinosaurs used their tails to balance, others ... 

List of features 

A are both divided into two orders. 
B the fonner had a 'fully improved gait'. 
C were not usually very heavy. 
D could walk or run on their back legs. 
E their hind limbs sprawled out to the side. 
F walked or ran on four legs, rather than two. 
G both had a pelvic girdle comprising six bones. 
H did not always e~t meat. 
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Reading Passage 3 

You should spend about 20 minutes on Questions 29-40. which are based on Reading Passage 3 below. 

Doesn't that sound terribly yellow to you? 
'I can' t say. I'm colour blind', ~as my flat· mate's 
response. And that was that fO.r another twenty odd 
years, when by chance I came across an article in a 
newspaper on research into synaesthesia at a 
London hospital. At last, I unders tood my 
interpretation of the world through colour. 

Synaesthesia is the subjective sensation of a sense 
other Ihan the one being stimulated. For ex.ample, 
the sight of a word may evoke sensations of colou r 
or the sound of music may also have a similar effect, 
as may taste. Or, to put it simply. synaesthetes, i.e. 
people with synaesthesia, have their senses hooked 
together, so that they experience several senses 
simultaneously. 

To those not already aware of it, synaesthesia seems 
a new phenomenon. Yet, it is far from new. In 1690, 
John Locke, the philosopher, wrote of a blind man 
with synaesthetic capabilities. The first reference 
in the medical field was in 1710, by Thomas 
Woodhouse, an English ophthalmologist. In hi s 
Theory of Colour, the German writer, Goethe. talked 
about colour and the senses. The poet. Arthur 
Rimbaud, wrote about synaesthesia in his 1871 
poem Voye lles, as did another French poet 
Baudelaire, in Correspondance. So, synaesthesia 
has a respectable history. 

Synaesthesia is understandably met with a certain 
degree of sceptiCism. since it is something beyond 
the ken of the vast majority of people. Son et lumi£re 
shows in the 19th century were an attempt at 
combining the senses in a public display, but such 
displays were not capable of conveying the sensations 
experienced by involwuary synaethesia, as the ability 
which a synaesthete's experience is called. 

There has been a number of well.documented 
synaesthetes. Alexander Scriabin, the Russian 
composer, (1871-1915) tried to express his own 
synaesthetic abilities in his symphony Prometheus, 
the Poem of Fire (1922). And another Russian , 
Rimsky-Korsakov, noted the colour associations 
musical keys possessed. For example. Scriabin saw 
C major as red, while to Rimsky·Korsakov it was 
white. Arthur Bliss, an English composer, based his 
1922 Colour Symphony on the concept of 

60 

synaesthesia. He did nOl claim to be a: synaf;sthete; 
his colour choices were arbitrary and the project 
an intellectual exercise. 

In the field of the visual arts, probably the best 
known artist with synaesthetic capabilities is the 
Russian artist, Wassi ly Kandinsky (1866·1944). 
credited with being the founder of abstract painting. 
It is said he experienced 'sensory fusion' at a 
perfonnance of Wagner's Lohengrin, with the music 
producing colours before his eyes. He did not see 
colours solely in tenns of objects, but associated 
them with sounds. He even composed an opera., Der 
Gelbe Klang (The Yellow Sound), which was a 
mixture of colour, light, dance and sound. 

For many people with synaesthesia, knowing that 
what they have been experiencing has both a name 
and a history and that they are among a number of 
notable. sufferers is a revelation. Initially. they often 
feel that there is something wrong psychologically 
or mentally, or that everyone feels that way. Then 
they realise with a thud that other people do not. 
Suppression is an option, but unwittingly some 
people have managed to make use of the ability to 
their advantage. While the condition of synaestheia 
may hamper many people because of its 
disorienting effects, it can also open up a range of 
new skills. It is not unusual for people who have 
synaesthesia to be creative and imaginative. As 
many studies have shown, memory is based to some 
extent on association. Synaesthetes find tbey are 
able to remember certain things with great ease. 
The person who associates the shape of a word with 
colour is quite often able to remember a longer 
sequence of words; and the same goes for other 
areas where memory needs to be used. 

But this condition ~ike all gifts, has its drawbacks. 
Some people see words as colours; otherS even 
individual letters ~nd syllables, so that a word 
becomes a k.aleidoscope of colour. Beautiful though . 
such a reading ex.perience may be, .synaesthesia can 
cause problems with both reading and writing. 
Reading can take longer, because one has to wade 
through alI the colours, as well as the words! And, 
because the colour sequences as well as [he words 
have to fit together, writing is then equally difficult. 
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Questions 29-32 

Do the statement~ below agree with the information in Reading Passage 3? 
In Boxes 29-32, write: 

Yes if the statement agrees with the infonnalion in the passage 

No if the statement contradicts the information in the passage 

Not Given if there is no information about the statement in the passage 

29. Synnesthetes experience several senses at the same time. 

30. Newspaper articles and rV news reports about synaesthesia are appearing with monotOJlOUS regularity nowadays. 

31. Mention of synaesthesia can be traced back to the 17'~ century. 

32. It is strange that many people are sceptical about synaesthesia. 

Questions 33-36 

Choose the appropriate letters A-D and write them in Boxes 33-36 on your answer sheet. 

33. SOl! e/lumiere shows ... 

A attempted to combine public senses 

B were frequent in the 19th century 

C were both public ilnd involuntary 

o did notreproduce the experiences of synaesthetes 

35. The Russian anist, Wassily Kandinsky, ... 

A performed Wagner's Lohengrin 

B found abscract painting 

C also composed music 

D saw objects. 

34. Both Alexander Scriabin and Rimsky-Korsakov .. . 36. At first, 'sufferers' of synaesthesia believe that .. . 

A wanted 10 have synaesthetic abilities 

B created a lot of documents 

A other people have similar experiences or there is 

C linked music to colour 

D agreed with Bliss in 1922 

Questions 37-40 

something wrong with them 

B they are a revelation . 

C they are psychologically or mentally superior 

D they are unique 

According to the reading passage, which of the fo llowing statements are true about synaesthetes? 

Write the appropriate letters in Boxes 37-40 on your answer sheet. 

A Some synaesthetes are disoriented by their abil ities. 

B Unusually, some synaesthetes have great creativity. 

C Memory is heightened by synaesthesia. 

D Synaesthetes have gifts and drawbacks. 

E Some synaesthetes use their abili ty to help themselves. 
F Their ability can be an obstacle .to them. 

G Some synaestheles write in colour. 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1-14, which are based on Reading Passage 1 below. 

PROPAGANDA - THE GOOD, THE BAD AND THE UGLY 

Imagine for a moment that you are an impoverished citizen of ancient Egypt, hopefully hoeing the desert 
and wondering when it will bloom. Suddenly, a cloud of dust appears on the horizon which eventually 
resolves itselfinto a gallop of horses and chariots commanded by heavily armed soldiers followed, eventually, 

by a crocodile of exhausted slaves lugging building materials. 

They all come to a halt outside your home and you make a strategic withdrawal indoors, from where you 
watch them through a slit in the walL In an amazingly short time, the slaves build a 40-foot high obelisk 
which is then surrounded by . a swarm of stonemasons. Then, when the work, whatever it is, has be~n . 
completed, the entire company withdraws as quickly as it came. 

Once the coast is clear, you creep outside to examine their handiwork. The obelisk is covered with carvings 
of soldiers, looking remarkably like those who have ju~t left, engaged in countless victorious battles, 
decimating the countryside and gruesomely killing people who look remarkably like you. Prominently 
portrayed, surveying sphinx-like the carnage committed in his name, is the Pharaoh. You can't read, but you 
get the picture. You, in consort with your disaffected neighbours, had been contemplating, in rather desultory 
fashion, a small uprising. You change your mind in what is one of the earliest examples of the power of 
propaganda. 

Of course, as is often the case with big ideas when they are in their infancy, the methods employed in ancient 
Egypt were far from subtle. But over subsequent centuries , the use of propaganda was conscientiously 
honed . 

It was not until the First World War that propaganda made the quantum leap from the gentler arts of persuasion 
to become the tool of coercion. As Philip Taylor says in War and the Media: "Before 1914, it simply meant 
the means by which the ' proponen t of a particular doctrine ... propagated his beliefs among his 
audience ... propaganda is simply a process of persuasion. As a concept, it is neutral and should be devoid of 
value judgements". 

It is unlikely, at least in the West, that propaganda will ever be rehabilitated as a neutral concept. The very 
word is now so loaded with sinister connotations that it evokes an immediate and visceral sense of outrage. 
For the use of propaganda reached its apogee in the machinery of the Third Reich. Hider and Goebbels 
between them elevated it to a black art of such diabolical power that it has been permanently discredited 
among those who witnessed its expression. Indeed in 1936 at Nuremberg, Hitler attributed his entire success ' 
to the workings of p:opaganda. He said: "Propaganda brought us to power, propaganda has since enabled us ' 
to remain in power, and propaganda will give us the mea~s of conquering the world". 

It is' therefore unsurprising th~t Western govemme~ts ~nd 'POlitiCi~ns are liabl~ to ~rf~On the most extn~~~ ' 
presen'tational ~crobatics in their efforts to avoid the dreaded 'p' word being applied to any of their activities. 
They have developed im.pressive lexicons of euphemisms and doubl.espeak. to disulnce theIr!selves from any 
taint of it, real or imagined. 
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inevitably, the media is alive to this hypersensitivity and the 'p' word has become a potent weapon in its 
arsenal. It is m,ed J>:Cjoratively., with intent to discredit and wound. as governments are painfully aware. For 
propaganda is the spectre that haunts many a govemment-inspired media fest. It is the uninvited guest, the . 
empty chair which serves to remind the hosts precisely why the gathering has been convened and forces 

them to run qua lity tests on the fare on offer - is it factually nutritious, is it presented in a balanced and 
truthful way, is its integrity intact? 

[n this one respect. at least, the negative connotations attached to propaganda actually perform a positi.ve 

function. They offer a salutary rem inder of all that government information is supposed not to be, and act as 
a ferocious curb o n any runaway tendency to excess. Most importantly, the I?ublic is alive to the dangers of 

propaganda and alert to its manifestations whether overt or covert. They know that propaganda is the serpent 
lurking in the tree of knowledge; that it is subtle. it beguiles, it seduces, it obfuscateS, it holds out simple 
dreams and turns them into nightmare realilies, it subverts, it pretends to be other than it is. They know that 

it is the poisoned fruit of the gobli n market, not the plai n bread of truth that is the staple diet of information. 

And they will not tolerate it. 

They succumb instead to the more blatant blandishments of adveltising, which might be regarded as the 

wolf of propaganda, lamed and turned to domestic use. Safe in the knowledge that the wolf has been 
securely trussed by the rules and regulations of the Advertising Standards Authority, they knowingly consent 

to being had . 

Questions 1-10 

Complele the text below. which is a summary of paragraphs 1-4. Choose a suitable word from the text for each blank. 
Write your answers in Boxes 1-10 on your answer sheer. 

You may use any word more than once. 

." 
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Questions 11-14 

Choose the appropriate letters A-D and wrik them in Boxes t 1- 14 on your answer sheet. 

II. According to Philip Taylor, propaganda ... 

A is needed to propagate people 's beliefs 

B was a tool of coercion before 1914 
C has always been a neutral force 
D was m~rely a process of persuading people to do things prior to 1914 

12. According to Philip Taylor. propaganda ... 

A is not a neutral concept 
B is value loaded up until1 9J4 

C is a neutral concept 
o was 11 neutral concept up until 1914 

13. Politicians in the West ... 

A will do anything to avoid using the word propaganda 
B like using the word propaganda in the media 
C do not dread the 'p' word 

D are consummate acrobats 

14, The public ... 

A ace happy to be deceived by advertisers 
B are deceived by advertisers 
C are not deceived by advertisers 
D respect the advertisers 
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Reading Passage 2 

You &hould spend a.bout 20 mjnute~ 011 Questions ]5-28, which are based on Reading Passage 2 below. 

The pursuit of knowledge 

According lo the great English lexicographer Samuel 10hnson. know/edge is of two kinds. We know a subject 
ourselves or we know where we can find infonnation upon it (Boswell Life vol. 2 p383 18 April 1775). In the 
information-driven world we now inhabit, the latter has assumed a much greater level of importance. 

At the time of the European Renaissance, wh ich spanne.d the fourteenth, fi fteenth and sixteenth centuries, it 
was considered possible for the educated. well-read man, the so-called Renaissance man, to possess the sum 
lotal of human knowledge. Admittedly. the body of knowledge then avai1able was restricted. being held 
fumly in check by several important factors: the paucity of books in circulation at that time; the difficulty of 
acquiring copies of the tex.ts; the need to copy tex.ts by hand; and the cost of doing so. The example of Lupus 
of Fcrrieres' search for the Ars rhetorica of Fortunatus in the ninth century was repeated again and again 
throughout the Latin West unti l the momentous advent of printing in the middle of the fifteenth century. 
Printed books saw the end of some of the practical limitations placed on the spread of human knowledge. 
The first revolution in infonnation technology had begun. 

Renaissance man was rapidly left behind by Ihis development; and, henceforth, it would be increasingly 
difficult for the educated lTl~n to cope wilh the expansion of knowledge (hat flowed througb Europe via the 
medium of movable type. 

In today's world, the scenario could hardly be more different. The most well -read individual, whom we 
could legitimately call information man, or homo sciens, would certainly be considerably more knowledgeable 
than Renaissance mnn. Yet, because of the ever-expanding increase in the' sum total of human knowledge 
over the latter half of the last millennium, and the changes in the world of technology, easy access to 
information has reduced the stature of the educated individual. All that he can hope to be now is an expert in 
a narrow fie ld, not the all-knowing polymath of yesteryear. 

It is not surprising to see people overwhelmed by the unlimited stream of infcImalion. There is simply too 
much of it to assimilate. and it is difficul t [0 know what to do with the data once it is received; which brings 
us back to Johnson's words. But we need to add another dimension to his dic.tum, one which was probably 
tme in his time. but is even more pertinent today: people need to be able to use the knowledge they acquire 
and not just know it or know where /0 find il. Our deficiency in this regard is, perhaps, the most singular 
failure of the modern · information age. 

AcquiSitiveness is a natural human inslinct. Children collect cards of footballers, or whatever is the latest 
fad. Stamps, coins and books are targets for children and adult collectors alike, as their basic instincts are 
played upon and nurtured by market forces. The desire to gather knowledge is nothing new. What is 
astonishing, however, is the way in which people treatlhe knowledge once it has been collected. It is as if the 
collection were an end in itself; and herein lies the great deception. We have turned the world into a large 
machi ne of information. a veri lable vortex into which we are all being inexora.bly sucked. People beaver 
away amassing raw data, labouring under the misapprehension that tliey are doing something worthwhile, 
when all that is really happening is the movement of information from one place to another. We should 
hardly be surprised that, as this becomes apparent. disillusionment and stress in the workplace are becoming 
sadly the all too conunon consequences. 
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The world is not really the richer for having the current wealth of knowledge at its fingertips. It is like 
standing amongst the wealth of the British Library, the Bibliomeque Nationale ,in Paris or other great libraries 

and not being able to read. 

So what is to be done? Training in collecting and processing relevant information, followed by learning to 
collate, analyse and select or discard is the obviol,lS solution. But there is such a dearth of people who know 

what to do that one remains pessimistic. 

The pursuit of knowledge is sadly not all it is cracked up to be. 

Questions 15-21 

Complete the sentences below. Use NO MORE THAN FOUR WORDS from the passage to complete each blank 
space. 

Write your answers in Boxes 15 - 21 on your answer sheet. 

is. Samuel Johnson was an _________ _ 

16. Renaissance man supposedly possessed all _________ _ 

17. The spread of knowledge changed with the all imponant _______ _ 

18. According to the writer, today's infonnation man knows more than ______ _ 

19. The standing of the modem educated man has been diminished by _____ _ 

20. The polymath of the Renaissance is described as _ _ ____ _ 

2l. In today's world, people are weighed down by the endless ________ _ 

Questions 22-25 

Answer the qu.estions below. Use NO MORE THAN FOUR WORDS from the passage for each answer. 

Write your answers in Boxes 22 - 25 on your answer sheet. 

22. How does the writer describe people's inability in the modem world to use the knowledge that they obtain? 

. 23. What is the desire to collect things described as? 

' .. . 24. According to the author. what has the world turned into? 

25. What are the consequences in the workplace of moving iarge amounts'ofraw data around? 

.;' 
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Questions 26-28 

Do the statements below agree with the information in Reading Passage 11 
In Boxes 26-28. write: 

Yes if the statement agrees with the information in the passage 
No if the statement contradicts the information in the passage 
Not Given jf there is no information about the statement in the passage 

26. As the world has a wealth of knowledge within easy reach, it is now richer. 

27. Knowledge processing courses will soon be obligatory for alllibrnry workers. 

28. The author believes that the pu£sU;ir of knowledge is worthwhile. 
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Reading Passage 3 

You should spend about 20 minutes on Questions 29-40, which are 'based on Reading Passage 3 below. 

Between the Inishowen peninsula, north west of 
Derry. and the Glens of Antrim, in the east beyond 
the Sperrin Mountains, is found some of Western 
Europe's most captivating and alluring landscape. 

The Roe Valley Park. some 15 miles east of Derry 
is a prime example. The Park. like so many Celtic 
places, is steeped in history and legend. As the Roe 
trickles down through heather bogs in tbe SpelTin 
Mountains to the South. it is a ri ver by the time it 
cuts through what was once called the 'garden of 
the soul' - in Celtic 'Gortenanima'. 

The castle of O'Cahan once stood here and a 
number of houses which made up the town of 

JLimavady. The town takes its name from the legend 
of a dog leaping into the river Roe carrying a 
message, or perhaps chasing a stag. This is a 
magical place, whe re the water traces its way 
through rock and woodland; at times, lingering in 
brooding pools of dark cool water under the shade 
of summer trees, and, at others, fanning weirs and 
leads for water mitis now long gone. 

The Roe, like all rivers, is witness to history and 
change. To Mullagh Hill, on the west bank of the 
River Roe just outside the present day town of 
Limavady, St Columba came in 575 AD for the 
Convention of Drumceatt. The world is probably 
unaware that it knows something ~fLimavady; but 
the town is, in fact , renowned for Jane Ross's song 
Danny Boy, written to a tune once played by a tramp 
in the street. 

Some 30 miles along the coast road from Limavady, 
one comes upon the forlorn, but imposing rui n of 
Dunluce Castle. which stands on a soft basalt 
outcrop, in defiance of the turbulent Atlantic lashing 
it on all sides. The jaggea-toothed ruins sit proud 
on their rock top commanding the coastline to east 
and west. The o.nly connection to the mainland is 
by a narrow' bridge. Until the kitchen court fe ll into 
the sea in 1639 killing several servants, the castl~ 
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was fully inhabited. I.n the next hundred years or 
so, the structure gradually fell into its present 
dramatic state of disrepair, stripped of its roofs by 
wind and weather and robbed by ruan of its carved 
stonework. Ruined and forlorn its aspect may be, 
yet, in the haunting Celtic twilight of the long 
summer evenings, it is redolent of another age. 
another dream. 

A mile or so to the east of the castle lies Port na 
Spaniagh, where the Neapolitan GaUeas, Girona, 
from the Spanish Armada went down one dark 
October night in 1588 on its way to Scotland. Of 
the 1500-odd men on board, nine survived. 

EVen further to the east, is the Giant's Causeway, a 
stunning coastline wi th strangely symmetrical 
cohlmns of dark busalt-a beautiful geological 
wonder. Someone once said of the Causeway that 
it was worth seeing, but not worth going to see. 
That was in the days of horses and carriages, when 
travelling was difficult. But it is certainly welJ worth 
a visit. The last lingering moments of the twilight 
hours are the best time to savour the full power of 
the coastline's magic; the time when the place 
comes into its own. The tourists are gone and if 
you are very lucky you will be alone. It is not 
frightening, but there is a power in the place; 
tangible. yet inexplicable. The feeling is one (If 
eeriness and longing, and of something missing, 
something not quite fulfilled; the loss of light and 
the promise of darkness; a time between two worlds. 
Once experienced, this feeling never leaves you: 
the longing haunts and pulls at you for the rest of 
your days. 

Beyond the Causeway, connecting the mainland 
with an outcrop of rock jutting out of the turbulent 
Atlantic, is the Carrick-a -Rede Rope Bridge. Nor 
a crossing for the faint-hearted. The Bridge swings 
above a chasm of rushing, foaming water that seeks 
to drag the unwary down, and away. 
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Questions 29-33 

Choose one phrase (A":E) from the List of places to label the map below. Write the appropriate letters (A-E) in Boxes 
29-33 on your answer sheet. 

List of places 

A, The Sperrin Mountains 
B. Dunluce Castle 
C. Inishowen 

D . The Glens of Antrim 
E. Umavady 

30 
, 31 

29 ' -' 

--~ ~1--"'"' _ __ -32 

DERRY 

RIVER ROE N 

[J t 

~ 
~ 

33 

Questions 34-37 

Do the statements below agree with the information in Reading Passage 3? In Boxes 34-37, write: 

Ye.., if the statement agrees with the information in the passage 

No if the statement contradicL~ the information in the passage 
Not Given if there is no information about the statement in the passage 

, 
&umpie: lnishowen is in the north~west of Ireland. 
AnSwer: Yes. 

34. After 1639 the castle of Dunluce was not completely uninhabited. 

35. For the author Dunluce castle evokes another period of history. 

36. There were more than 1500 men on the Girona when it went down. 

37. The wri ter disagrees with the viewpoint that the Giant's Causeway is not WOith going to visit. 
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Questions 38-40 

Choose the appropriate letters A-D an,d write them in Boxes 38-40'on your answer sheet. 

38. The writer feels that the Giant's Causeway is '" 

A an unsettling place 
B a relaxing place 
C a boring place 
D a place that helps one unwind 

39. Where was this passage taken from? 

A the news section of a newspaper 
B a travel section in a newspaper 
C a biography 
D an academic journal on geography 

40. Which of the following would be a good title for the passage? 

72 

A The Roe Valley Park 
B The Giant's Causeway 

C Going East to West 

D A leap into history 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1- 15. which are based on Readjng Passage 1 below. 

Lotte and Wytze Helling" 

A. As a student at the University of Amsterdam after the Second World War, Lotte found herself snmulated 
first by the teaching of Hennan de la Fontaine Verwey and then by that of the forceful personality:. of 
Wytze Hetlinga, at that time Professor of Dutch Philology at the University. Wytze Hel!inga's teaching 
was grounded in the idea of situating what he taught in its context. Obliged to teach Gothic, for example, 
he tried to convey a sense of the language rooted in its own time find environmenl. 

B. Study of the book was becoming increasingly important at the University of Amsterdam at this period, 
as the work of de Ia Fon~ine Verwey and Gerrit Wil!em Ovink testifies. Wytze HeUinga's interests, 
fonnerly largely in a socio-linguistic direction, were now leaning more towards texts and to the book as . 
the medium that carried written texts. 

C. Much of Wytze's teacr.ing followed his own research interests, as he developed his ideas around the 
sense that texts should properly be understood in the context of their method of production and 
dissemination . He was at this time increasingly turning to codicology and to the classic Anglo~Saxon 
model of bibliography in the realization that the plan to produce a proper critical edition of the works of 
Pieter Corneliszoon Hooft, the seventeenth-century poer, dramatist and historian, depended on the 
application of the skills of analytical bibliography. 

D. Encouraged by his work, Loue produced an undergr<lduate thesis on the printer's copy of the Olia of 
Constuntijn Huygens (The Hague, 1625). This work. incidentally, has never been published, although an 
article was regularly announced as forthcoming in Quaerendo during the early 1970s. 

E. On graduation in 1958, evenrs took a tum that was to prove fateful. Lotte was awarded a postgraduate 
fellowship by the Nederlandse Organisatie voor Zuiver-Wetenschappelijk Onderzoek (or Z.W.O.) to go 
to England to study fifteenth-century printing, and Marie Kronenberg, the doyenne of Dutch 
bibliographers, arranged for her to be "taught incunabulizing" (as she put it) by Victor Schoiderer at the 
British Museum. 

F. As an honorary Assistant Keeper at the Museum, then, she came to England in 1959, assisting among 
other things with the preparation ofBMC volume IX (concerning the production of Holland and Belgium) 
while studying the texts of the Gouda printer Gerard Leeu to see if the sources (and hopefully printer's 
copy) for his editions could be identified. Although the subject proved difficult to define immediately so 
as to lead in a productive direction, most of this work was nonetheless to find its way into print in such 
collaborative publications as the Hellingas' Fifteenth century printing types, the edition of the Bradshaw 
correspondence an~ the 1973 Brussels catalogue, to each of which we shall return. But during her time 
at the Museum, Lotte's attention was also attracted by such things as English provenances on ea1'ly­
printed continental books, an interest which'has stayed with her throughout her career. 

. . 
G. Wytze's attention too was tuming toward~ incunabula at this time, as witnessed by the fifteenth-century . 

examples used in his Copy and Print in the Netheriands (1962), and there began a fruitful period of 
collaborative work which was issued in' a stream of short bibliographical al1ic!es on Low Countlies 
incunabula, and culminated triumphantly in the ground-breaking Fifteenth-Century Printing Types of 
the Low Countries, commisliioned (atWytze's instance) by Menno Hertzberger in 1961 and published in 
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1966. These years saw periods'of intensive study in the libraries strongest in the incunabula of the Low 
Countries, with whole summers passed in Cambridge and Copenh~geo as weI! as shorter visits to libraries 
from Oxford to Vienna. 

H. The partnership between Lotte and Wytze was also to lead to marriage and to the binh of their soo. 
Between 1961 and 1975, the HeUingas were in Amsterdam. 10 1965, Lotte had obtained a research 
assistantship for Dutch prolotypography from the Z.W.O., and from 1967 she was teaching at the L"lsLitute 
of Dutch Studies at the University of Amsterdam. She continued to develop her interest in analytical 
bibliography in a number of directions, perhaps most strikingly in important work on early Dutch priming 
and an examio<ltion 'ofthe Coster question. She also contributed to the catalogue which accompanied the 
exhibition held in Brussels in 1973 to commemorate the quincentenary of the introduction of printing to 
the Netherlands, a collaborative work that still provides the best presentation of the work of the early 
printers of the Low Countlies. 

1. The year 1974 Saw the award of a doctorate by the University of Amsterdam for her thesis on th~ 
relationship .between copy and print in a fifteenth.cenu~ry priming·house, Methode en praktijk bij net 
zellen van boeken in de vijftiende eeuw. This seminal work, remaining as a Dutch dissertation of limited 
diffusion, has perhaps not been as widely read as it deserves. There followed a year's respite from 
teaching in 1975 with the commission from Ensched, to edit Han-y Carter's translation of Charles 
Ensched, 's Type foundri es in the Netherlands, at length published in 1978, 

Questions 1- 8 

Reading I?assage I has 9 paragraphs (A-I). Choose the most suiltlble heading for each paragraph from the list of 
headings below. Write the appropriate numbers (i-xv) in Boxes 1-8 on your answer sheet. You may use each heading 
only once. 

One of the headings hns been done for you as an ex::unple. 

NB. There are more beadings than pnragnphs, so you will not use all of them. 

1. Paragraph A 5. Paragraph E 
2. Paragraph B 6. Paragraph F 
3. Paragraph C 7. Paragraph G 
4. Paragraph D 8. Paragraph H 

Example: Paragraph I: iii 

List of beadings 

I . The classic Anglo--Saxoo model 
ii, Lotte to go to England 

. i.ii. ,More recognition deserved . 
·,iv. Wytze'sresearchinOxford· .. 
. v::·

1 

W~'s' m~iest in tex~ and the book :' 
. ' vi, . Lotte u~pub1i'sbed 

vii. ;Lorte to be publish~ 
viii. Lotte's first influences at university 

C Sam McC:lrtcr & Judilh Ash 

.... ~ 

ix, Lotte's wori. in'England , 
x. The deyelopment o(Wjtze's res~arch '. 
xi. ,Back in.Amstertiam·~";";,.i·::":- ',. ~ .~ 
. " . '" - .. ' ,.,. . ....... ,.;."> .. • ' . 

" xn: A postgpiduate s.tudent at.unJverslty.' . 

:.".' ... :. 
'. .' 

. . .. , ..... "', .'" ' 
' xiii. ksocio..llnguistic.difection, ,;;,: ~,.; l,~ -"" . . ... ..,. .... ; . 

. ' .....' '.\' '{o.". .. "\' 
xiv. W'jt:u.'s interest in i'ncuna~ula .' t .• 

xv: The bilth~Qf:a s~n ..... : .,. "':~ ~' . 
. ,':.., .' 

.,.,' --.;:'., ~" .:" "" .,' ;.;~ . . : ..... 
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Questions 9- 14 

Do the statements below agree with the information ill Reading Passage I? 
In Boxes 9-14, weile: 

Yes if the statement agrees with the information in the passage 
No if the statement contmdicts the information in the passage . 
Not Given ifthere is no ioformation alxmt ~he !ttlltement in the pa~suge 

Example: ; At university, La.ne was fi rst st imul ~lIed 'by the teaching of de la Fontaine Verwey: 
' .. ~. ". ~ .... 

,. " 

9. Lotle studied at the Ulliversity of Amsterdam after the Second World War. 

10. Prior to his interests in the book, Wytzc's interest was mainly in socia-linguistics. 

11. According to Wylze Hcling<l. Ihe production and dissemination of books were not really m atters of impo l1illlCC. 

12. When Lotte moved to England~ she found it difficult to settle in initially. 

\3. Lotte. lived ar:d worked in Amsterd:.om during pun of the 60s and 70s. 

14. Lotte's post-graduate th~is was widely disseminated. 

Question 15 

Choose Lhe approprime letter A-D and wlite' it in Box 15 (}n your answer sheet. 

15. The passage is an extra<:t fnlm a much larger [ext. What type of lext is i~? 

.- A a biography 

B a newspaper editorial 

.'.' (, ,C a bibliography 
D a trave logue 
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Reading Passage 2 

You shElu!d spend about 20 minutes on Questions 16-27, which are based on Reading Passage 2 below . 

. Party Labels in Mid-Eighteenth Century England 

A. Until the late 1950s the Whig interpretation of English history in the eighteenth century prevailed. 
This was successfully challenged by Lewis Namier, who proposed, based on an analysis of the 
voting records of MPs from the 1760 intake following the accession to the throne of George III , 
that the accepted'WhigITory division of politics did not hold. He believed that the political life of 
the period could be explained without these party labels, and that it was more accurate to 
characterise political division in terms of the Court versus Country. 

B. An attempt was then.made to use the same methodology to determine whether the same held 
for early eighteenth century politics. To Namier's chagrin this proved that at the end of Queen 
Anne's reign in 1714 voting in parliament was certainly based on party interest, and that Toryism 
and Whiggism were distinct and opposed political philosophies. Clearly, something momentous 
had occurred between 1714 and 1760 to apparently wipe out party ideology. The .Namierite 
explanation is that the end of the Stuart dynasty on the death of Queen Anne and the beginning 
of the Hanoverian with the accession . ~f George I radically altered the political climate . 

. , ', 

C, The accession of George I to the throne in 1715 was not uniVersally popular. He was German, 
spoke little English, and was only accepted because he promised to maintain the Anglican 
religion. Furthermore, for those Tory members of government under Anne, he was nemesis, for 
his enthronement finally broke the hereditary principle central to Tory philosophy, confirming 
the right of parliament to depose or select a monarch. Moreover, he was aware that leading 
Tories had been in constant communication with the Stuart court in exile, hoping to return the 
banished King James 11. As a result, all Tories were expelled from government, some being 
forced to escape to France to avoid execution for treason. 

D. The failure of the subsequent Jacobite rebellion of 1715. where certain Tory magnates tried to 
replace George with his cousin James, a Stuart, albeit a Catholic, was used by the Whig 
administration to identify the word 'Tory' with treason. This was compounded by the Septennial 
Act of 171 6, limiting elections to once every seven years, which further entrenched the Whig's 
power base at the heart of government focussed around the crOWfl. With the eradication of one 
of the fundamental tenets of thei r philosophy, alongside the systematic replacement of all Tory 
positions by Whig counterparts, Tory opposition was effectively annihilated_ There was, however, 
a grouping of Whigs in parliament who were not part of the government. 

E. The rvlPs now generally referred to as the 'Independent Whigs' inherently distrusted the power 
of the administration, dominated as it was by those called 'Court Whigs', The Independent 
Whig was afmost invariably a country gentleman, and thus resisted the growth in power of 
those whose wealth was being made on the embryonic slock market. For them the permanency 
of land meant patriotism, a direct interest in one's nation, whilst shares, easily transferable, 
could not be trusted. They saw the ir role as a check on the administration, a permanent guard 
against political corruption, the last line of defence of the mixed constitution of monarchy, 
aristocracy, and democracy. The reaction against the growing mercantile class was shared by 
the Tories, also generally landed country gentlemen. It is thus Namier's contention, and that of 
those who foHow his work, that by the 1730s the Tories and the Independent Whigs had fused 
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to form a Country opposition to the Court administration, thus explaining why voting records in 
1760 do not follow standard party lines. 

F. It must be recognised that this view is not universally espoused. Revisionist historians such as 
Linda Colley dispute that the Tory party was destroyed during this period, and assert the 
continuation <:>f the Tories as a discrete and persistent group in opposition, allied to the 
Independent Whigs but separate. Colley's thesis is persuasive, as it is clear that some, at 
least, regarded themselves as TOries rather than Whigs_ She is not so successful in proving the 
persistence either of party organisation beyond family connection, or of ideology, beyond 
tradition. 'Furthermore, while the terms 'Tory' and 'Whig' were used frequently in the political 
press, it was a device of the administration rather than the opposition, As Harris notes in his 
analysis of the 'Patriot' press of the 17405, there is hardly any discernible difference between 
Tory and Whig opposition pamphlets, both preferring to describe themselves as the 'Country 
Interest', and attacking 'the Court'. 

Questions 16-20 

Reading Passage 2 has 6 paragraphs (A-F), Choose the most suitable heading for each paragraph from the list of 
headings below. Write the (lppropriale numbers (i-x) in Boxes 16-20 on your answer sheet. 

One of the headings has been done for you :lS an example, 

NB. There are more headings than paragraphs, so you will nol use all of them, 

16. Paragraph A 
17. Paragraph B 
18. Paragraph C 
19, Paragraph D 
20. Paragraph E 

,Example Paragraph F Answer: iii 
. . 

. '. . . 
List of headings 
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Questions 21-27 

Do the statements be~ow agree with the information in Reading Passage 2? 

Tn Boxes 21-27, write: 

Yes if the statement agrees with Che information in the passage 
No if the statement contradicts the information in the passage 
Not Given if there is no information about the statement in the passage 

.Ex.ampl~: Until the laic 1950s ih~ Whig inierpretation of English" hiStory was the .~~e ib~t was widely ~~epietJ .. 
.... ":, . , , -. . '.'" " . 

Answer: Yes', ' . 

21. According to Namier, political divisions in the mid 18,h century were not relmed to party labels. 

22. According to Namier, something happened between 1714 and 1760 to affect party ideology. 

23. George 1 was not liked by everyone. 

24. The Independent Whigs were all landowners with large eStates. 

25. Neither the Independent Whigs, nor the Tories trusted the mercantile classes. 

26 . Namier's views are supported by Colley. 

27. Harris's analysis of the press of the J740s is used by Namierto support his own views. 

79 J 
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Reading Passage 3 

You should spend abou120 minutes on Q'ucstions 28-40. which are based on Reading Passage 3 below. 

A The medical profession is currently under siege 
as never before with a spate of high profile 
malpractice cases. This attack is taking place 
at a time when the National Health Service is 
undergoing a 'culture chunge' brought about by 
a shift in the public's atlituqes to authority, in 

gene ral, and, mo re spec ifically, by the 
demystification of medicine. The perception 
that doctors are a race apart is finally beginning 
to wane. 

S. These forces have, fortunately, already led to a 

number of radical developments in the last five 
orsix years in the way doctors are be.ing trained, 
with greater emphasis now being laid on a more 
patient-oriented approach. Whilst, in the past, 

communicating effecti vely with patients was 
left basicaUy to chance, this is no longer the 
case. As pmt of their final assessment, doctors 

now have to take a practical examination where 
their communication as well as clinical skills 

are carefully scrutinised . 

C. If you ask most people what makes a good 

doctor, they wil( not say someone with sound 
medical know ledge. T he first thing that will 
spring to mind is a good bedside maMer; in 

other words, good comlllunication skills. But 

whll.t does a good. bedside manner, or 
communication sk ills. e ntail ? 

D. All too often people complain about the lack 

of sensit ivity of the doctors they encounter 
whether they be generalists o r specialists. Some 
other frequently voiced c riticisms are that 
doctors sound as iflhey are delivering a lecture 
when talking to patients; pontiticating from on 
high. Or that they lack. basic social skills; or 

indeed that they a~e bad listeners. concerned 
only with delivering their message rather than 

becoming invol ved with any kind of negotiation 

with the patient. So it would be safe to say that 
the most ~mpol1ant aspect of a good bedside 
manner is good interpe rsonal skills. 

E. From Ihe patients ' point of view, the interaction 
they have during their eO~SlIltation with a doctor 
is very personal and hence emotional, while for 

80 

the doctor it is merely a logical and objective 
process. Apd so, the chances of the doctor! 

patient communication breaking down are high 
if the doctor is not sufficiently s killed in 
handling the patient's emotional needs. A doctor 

must be able to deal wilh the fill! range ·of a 
patient's fee lings, s howing sympathy and 

empathy especiall y when handl ing difficu lt 
situations, like breaking bad news etc. 

F. Another aspect of the good bedside manner, 
which is more often than not overlooked, is 

having the ability to talk to patients using lay 

language that they understand, while. at the· 

same time, avoiding any hint ofcondescension, 

or being patronising. The inability to do this 

has a number of effects. When doctors lise 
medical jargon, patients fee l that they are trying 

to hide something. Doctors can a lso give the 
impression that they do not know what they are 
talking about; or even that they do not know 
the sol ution to <t problem. 

G. It is also essential that the doctor at all times is 
able to maintain authOlity. Forexarnple. doctors 

need 10 deal with some patients' belief that 
medicine is infallible, i.e. tbat the doctor has 
the panacea for every woe! This is certainly no 

easy task. as most people's expectations are 
rai sed by the daily diet of wond rou s 
developments in medicine. 

H. The other side of the coin is that, as people's 
awareness and knowledge have inc reased, 
albeit often misinfOlmed by the internet etc. the 

s tron ger their doubts about the medical 
profession have become. And coupled with the 
rise in general educational awareness, the public 

have consequently a lower regard for doctors. 

Thi s, in tum, has affected doctors' ability to 

communicate. They arc not able to hide behind 

the veneer that technical jargon created . . 

T. At last, the pendulum has swung in (he patient's 
dire<::lion. The onus is now upon doctors to adapt 
themselves to the patient's needs rather than the 

patient approaching some awesome god·like 

figure. The ~~ il has been lifted and the temple 
violated. 
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Questions 28-35 

Reuding Passage 3 has 9 paragraphs (A-I). Choose the most suitable heading for each paragraph from the list of 
headings below. Write the appropriate numbers (i-xv) in Boxes 28-36 on your answer sheel. 

One of the headings has been done for you as an example. 

NB. There are more headings than paragraphs, so you will not use all of them. 

Example Paragraph A Answer: xv 

28. Paragraph B 
29. Paragraph C 
30. Paragraph D 
31. Paragraph E 
32. Paragraph F 
33. Paragraph G 
34. Paragraph H 
35. Paragraph I 

List of beadings , ' .. , 
., .... . ",' ,. .... '.,' !,.,'" "=': .:, 

i. Still maintaini~g authority and patients' raised expectations . _.'; . .' ,"<. , { ,,: " I :~-i ';'::', :,1 /,~,;~.~./,> .. 

'~ , Ei~:::!;:t~Z " .:.:;:: ",", ,,~~:::c;}·':i~?1:i~~~p;{i~:~f·~:!,; 
v, Good personal skills " ' '" .:-'". :, : ',:0:\,,';' ~::".. ' /,.'!_ 
vi. Good interpersonal skiUs '", " , 
vi.i. The essence of medical training 
viii. Emotion and logic 
ix. Avoiding medicaljrugoo 
x. Doctors - born or made? 
xi. DOctors' status lowered 
xii. Olaoging attitudes effect changes in doctors' training 
xiii. The swinging peodulum 
xiv, Meeting patients 
xv. A culture change in the National HeaJtb Service 

Questions 36-40 

, , .. 
';.' 

" " ,'-

n' 
, ~'. 

• ~ .. ' 
, 'i"".~' " .. '.,' ;"" .' ":;->" , ;,', i: ' , , ," " ," -' .. - ' .. 
.. ~., ,.;.~" 'I'. "~"""'>'-""';""'" 
:,1," ,(-'1:':' -' :._~,\ . t~ ,- ' 
'" "'" ~'~ ", '.' ", ," -: '.... . ~<;. , .,t, 

.' 

Choose the appropriate [etters A-D and write them in Boxes 36-40 on your answer sheet. 

36, The change in people's attitude to authority has, in part, '" 

A mystified medicine 
B improved medical training considerably 
C affected people's feelings about authority 
D effected a Cultural change in the health service 

C Sam McCancr & 1udith Ash 81 



'. 

, . 

IELTS Reading Tesh 

37. Which of the following statements tS true according to the information in (he passage? 

A Docto~s need to be able to use lay language with p:ltienls and, al the same time. to avoid talking down to the 

patient 
B Doctors do not need 10 be able to use lay language with patients; nor to avoid being condescending (0 the patient 

C For doctors, the use of lay language with patients is not important 

D For all medica l personnel, the use of lay language with patients is important 

38. How would you describe the writer 's at6tude to the changes in medicallraining? 

A He is in' two-minds about the changes 

B He is against the changes 
C He is luke-warm about the changes 
D He is for the changes 

39. Wbich of the followi ng is the mOst suilable title for the passage? 

A A change of emphasis in the doctor/patient relationship 

B The patient's perspective 

C An overview of medical training 

D A panacea for all ills 

40. The author wrote the passage ... 

A to criticise the new developments in medicine 

B to show how the public's shift in atti tude to doctors has brought abou lchanges in the doctor/patientrelationship 

C to show how the medical profession needs to be changed 

o to blame the medical profession for society'S ills 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1-14, which are based on Reading Passage 1 below. 

This is very much the story of a story 

The outline of the tale ha .. been told before; It can be found in Edward Miller's history of the British Museum, 
Arundell Esdaile's book on the British Museum Library, mther more chattily, in &lward Edwards's Lives of the 
founde rs of the Museum. and most recently, and its first excursion this century outside the literature of the 

Museum. in ctllistopher Hibbert's new biogmphy lli George lU. 

The December 1850 issue of the Quarterly Review contains a long article reviewing a number of oUieia! 
repor1s into the functioning of the British Museum (including incidentally (l review of the House of Commons 
Select Committee report of 1836, fifteen years earlier: it is never too late to review a good report. Although 
anonymous, it was written by Richard Ford, probably best remembered today as the author of Murray's 

Handbook/or lravellers in Spain. 

The review contains much that is entertaining and amusing. and I must say it can be recommended today to 
anyone concerned with organising Library services, but for our purposes the bit that matters is the allegation 
that, among other things, George IV had been considering selling George lU's library to the Tsar of Russia, 

until the British government intervened and arrangt:d for its transfer instead to the British Museum. 

This story was picked up during 185 1 by a number of contributors to Notes & Queries, where variou~ 

mischievous observalions about what happened and who was involved were made. These comments revolved 
chiefly round the suggestion thnt the King's Library was not the munificent gift to the nation that il was 
claimed to be, but that the government had in effect had 10 buy the Library, either directly by purchase, or 
indirectly by agreeing to treal the King's requests for money more sympathetica.lly than hitherto. 

In August 1851. however, came a communication to Note.l· & Queries of a different kind from the previous 
notes, which are ruther more gossipy in nature. It is signed "c." He writes: "I have delayed contradicting the 
slories told about the King's Library in the Quarterly Review of last December ... I am sorry to say still more 
gravely and circumstantially reproduced by the Editor of Notes & Queries. [ have delayed, I say, until I was 
enabled'to satisfy myself more completely as to one of the allegations in your Note." 

"C." goes on: "I can now venture to assure you that the whole st01Y of the projected sale to Russia is 
absolutely unfounded". He then goes on to sketch in background about George IV 's wish to dispose of the 
Library ilnd the government's success in gelling it to the British Museum. 

"e." then objects ill particular to the suggestion, made by the Noles & Queries edilor rather than in the 
Quarreriy, that Princess Lieven, the well-known sociali te and friend of George TV's, whose husband was 
Russian ambassador in London at the ti me, had been involved in the pJan. He explains that Princess Lieven 
was adamant that she had known of no such proposal, and therefore that that was that. 

But that was not that. 'The December issue of NOles & Queries includes a short note, signed "Griffin", 
arguing that while Princess Lieven may claim to have known nothing, it did not mean that there had not been 
talk about a Russian purchase. "Griffm" also suggests that one of the King's motives for getting rid of the 
Library was to sort out problems arising from George Ill's Will (a suggestion, as has been pointed out 
before, that is incidentally supported by an entry from early 1823 in the journal of Charles Greville). 

This provoked ··C." to return to the maner in early 1852, when he argued that it was inconceivable that 
Princess Lieven would not have known that such a thing was in the air, given her court and social connections. 
In other words, the Russian connection is just idle speCUlation. 
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An interesting aspect of allihis is that the initial st~rring and rumour-mongering was all to do with money: 
was the library, or was it not, paid for? 1t is the intervention of "C." and his fervent denials that bring the 
Russians into prominence. 

The identity of"C." is obscure. Arundell Esdaile identifies him as John Wilson Croker, the veteran politician 
and essayist. This seems to me unlikely: Croker was certainly involved in public affairs in the 1820s, but he 
was also a major contributor, a sort of editorial advisor, to the Quarterly Review, where the original offending 
article appeared. Indeed he wrote his own piece for it on the Museum in the December 1852 issue, without 
referring at all to the King's Library stories, and refening to Richard Ford's article in respectful not to say 
glowing tenns. A footnote to his article, however, states that the Quarterly expected to publish an authoritative 
account of the King's Library business in the future: it never did. 

Questions 1--6 

Do the statements below agree with the information in Reading Passage I? 
In Boxes 1-6, write: 

Yes if the statement agrees with the information in the passage 

No if the statement contradicts the information in the passage 
Not Given jf there is no information about the statement in the passage 

Example: 1bC outline of the tale has been told before. 

Answer: Yes ... 

.'- ".'>·;~F-~~:·";~~;~·~~~~;~~~<{ ;.::!~.,'. ':.: 
, .. :-. ., >:: .~.;- ' ,'.,' 

: ... , -\', 

1. The story that the writer is telling has only ever been carried in publications relating to the British Museum. 

2. When published, the review of several reports on the workings of the British Museum in the Quarterly Review was 

anonymous. 

3. The writer claims that it was Richard Ford who wrote the review of several reports on the workings of the British 
Museum in the Quarterly Review. 

4. Richard Ford alleged that George lV was planning to sell his father's , i.e. George Ill's, library to the Tsar of Russia. 

5 . Murray wrote the Handbookfor travelfers to Spain. 

6. The British Government bought George IV's father's library for a very large sum of money . 
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Questions 7 - 10 

Complete the sentences below. Use NO MORE THAN FOUR WORDS from the passage to complete each blank 

spac~. 

Write your unswers in Boxes 7 - 10 on your answer sheet. 

1 . George IV's father's collection of books is known as lhe ______ _ 

8. Doubting th,ac the collection was given to the nation, some commentators said it was not a _ ______ _ 

9. "C." says that the story about the sale of the books 10 Russia wus ____ _ 

10. According to ''C.'', Princess Lieven was n01 _____ _ 

Questions 11-14 

Choose the appropriate letters A-O nnd write them in Boxes 11-14 on your answer sheet. 

11. 'Griffin' argued that the connection with Russia ". " 

A could not be trusted 

B was genuine 
C was possible 
D was worth examining 

12. Charles Greville ... 

A does not COlToborate Griffin's suggestion that the sale of the Library was connected with George ru's Will 
B partially supports Griffin':; ~uggestion that the sale of the Library was connected with George ITT's W iU 
C corroborates Griffin's suggestion that the sale of the Libro.ry was connected with George lII 's Will 

D was Prime Minister in the early 1820s 

13. Which of the following' is (rue according to the text? 

A The identity of "c." is obvious 
B The identity of "C," is not clear 
C The identity of "C," is Arundel! Esdaille 
D The identity of "C." is John Wilson Croker 

14, Croker", 

86 

A had been n politician for a long time 
B was an editor 

C was someone who advised politicialls 
D was a minor contributor to Notes & Queries 

• 
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Reading Passage 2 

You should spend about 20 minutes on Questions 15 - 27. which are based on Reading Passage 2 below. 

De profundis cIamavi* 

A. But not too loud! According to the Royal National Institute for Deaf People, there has been a threefold 
increase in hearing loss and, in future, deafness will become an epidemic. It is hardly surprising that new 
research shows complaints about noise, in particular loud music and barking dogs, are on the increase. 
So dire has the situation become that the National Society for Clean Air and the Environment was even 
moved to designate 7 June 2000 as Noise Action Day. 

B. There are so many different sources. of noise competing for people's attention. Travelling on a train as it 
saunters gently through the countryside was once a civilised and enjoyable experience. That delight has 
all but disappeared. Because we have to reach our destination more quickly, the train burtles at break­
neck speed along tracks not designed to carry carriages at such high velocity. The train is noisier. And so 
are the o:ccupants. They have to compete with the din of the train; and the conversations of their fellow 
travellers. And then there are the ubiquitous headphones (one set if you're lucky); not to mention that 
bane of all travellers, the mobile phone-not one's own, of course, because one has switched it off. The 
noise sensitive, a growing minority group, are hit by a double whammy here: the phone going off and 
the person answering in a loud voice, because they cannot believe the other person can hear. And let us 
not forget computer games making horrid noises given by parents to keep their children quiet! It is, 
however, gratifying to see that some train companies request people to keep the volume of their headphones 
down. It still strikes one as strange that people have to be remi.nded to do this. Like no-smoking carriages 
we should have more no-noise carriages: mobile-free, headphone-free, computer-free zones! 

C. And the answer? Stay at home? No, not really. The neighbours do DIY: if you are lucky between 9 am 
and 7pm. and, if you are nor, 24 bours a day. They play loud music, sing, play the piano, rip up their 
carpets; they jump up and down on bare floorboards to annoy you further. They have loud parties to 
irritate you and cats, dogs and children that jump onto bare wooden floors and make your heart stop. 
And, because they want to hear the music in other parts of their flat they pump up the volume, so that 
you can feel the noise as well as hear it. And if you are very fortuna te. they attach the stereo to the walls 
above your settee, so that you can vibrate as well. Even if you live in a semi-detached or detached 
property, they will still get you. 

D. People escape to the countryside and return to the urban environment. They cannot tolerate the noise­
the tractors, the cars and the motorbikes ripping the air apart as they career along country roads. Then 
there are the country dirt-track rallies that destroy the tranquillity of country week-ends and holidays. 
Arid we mustn't forget the birds! Believe me, the dawn chorus is something to contend with. So, when 
you go to the countryside, make sure you take your industrial ear-muffs with you! 

E. A quiet evening at the cinem~, perhaps, or a restaurant? The former will have the latest all-round 
stereophonic eardrum-bursting sound system, with which they will try to deafen you. Film soundtracks 
register an average of 82 decibels with the climax of some films hitting as high as 120! And. in the 
restaurant, you will be waited on by waiters who have been taking their employers to court, because the 
noise in their working environment· is way above the legal limits. Normal conversation registers at 60 
decibels. But noise levels of up to 90 are frequent in today's restaurants. The danger level is considered 
to be any noise above 85 decibels! What is it doing to your eardrums then? Shopping is also out, because 
stereophonic sound systems have landed there, too. 

De Profundis c1amavi. The opening wt>rds in Latin of Psalm 130: O\tt of \he depths (of despair). I have cried unto you (i.e:. Lord). 
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E. Recently the law in the United Kingdom has been changed vis-a-vis noise, with stiffer penalties: fmes, 
confiscation of stereo equipment and eviction for serious offences. Noise curfews could also be imposed 
in residential areas by enforcing restrictions on noise levels after certain times in the evenings. Tighter 
legislation is a step in the right direction. But there is no one solution to the problem, least of all recourse 
to the law; in fact, in some well-publicised cases, the lega! and bureaucratic process has been unbearable 
enough to drive people to suicide, 

G. The situation needs to be addressed from a variety of different angles simu ltaneously. There are practical 
solutions like using bl!ilding l11!lt!!riais .in flats and houses that absorb sound: sound-proofing material is 

. ulready used in recordil~g st~-di~; ~~d: whilst it is far from cheap to install, with research and mass sales, 
prices will come down. Designers have begun to realise that there is a place for safe furnishings in 
restaurants, like carpets, soft wall-coverings and cushions. As wellns crenting a re laxing ambiance, they 

absorb the noise. 

H. Info~mn! solutions like mediation are also frequently more effective than legisla lion. And the answer . 
may partly be found in the wider sodal context. The issue is surely one of public awareness and of 
politeness, of respect for neighbours, of good manners, and also of citizenship; in effect, how individuals 
operate within a society and relate to each other. And. perhaps, we need to be taught once again to 
tolerate silence. 

Questions 15- 21 

Reading Passage 2 has 8 paragraph~ (A-H). Choose the mo!;t suitable hending for ~ach paragraph from the list of 
headings below. Write the appropriate numbers (i-xiii) in Boxes 15-2 1 Oil your answer sheet . 

One of the headings has been done for you-as un example. 

NB. There are more headings than paragraphs, so you wilt not use all of them. 

. ·:·,·.· ... ',t.·': .:, .. ' " .,. 
Example Paragrapb A Answer: XlII 

. ': . <,. , 

15. Paragraph B 
16. Paragraph C 
17. Paragraph D 
18. Paragraph E 
19. Paragraph F 

20. Paragraph G 
2 1. Paragraph H 

'.; 
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Questions 22-27 

The passage contains a number of solutions for particular areas where noise is a problem. Match the solutions (A-L) 
to the problem areas (22 - 21). If no solution is given, choose A as the answer. Write the appropriate letter5 (A- L) in 
Boxes 22- 27 on your answer sheet. 

NB. There are more solutions (A-L) than sentences, so you will not need to use them all . Except for A, you may use 
each solution once only. 

22. Trains 25. Homes 
23. Cinemas 26. Living in a rural setting 
24. Restaurants 27. Shops 

List of solutions 

A. No solution given in Ute passage 

B. People should be sent to prison 
C. More sophisticated sound systems needed 
O. SoC! furnishings needed 
E. People should stay at horne 
F. Sound-proofing materials should be used 

o Sam MeCartet &; Judith A$h 

G. Music should be turned down 
H. The noise laws should be relaxed 
I. Shops should have restricted opening hours 
1. Trains should be sound-proofed 
K. More noise-free carriages should be introduced on trains 
L. Visitors should take industrial ear-muffs with them 
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Reading Passage 3 

You should spend about 20 minutes on Questions 28--40, which are based on Reading Passage 3 below. 

Classical and modern 

In the United Kingdom al university level, th~ 
decline in the study of Latin and Greek, the classics, 
has been reversed. As a result of renewed interest 
in reading c1nssicalliterature nnd history, more and 
more students are enrol,ling on classical studies 
courses. The purists may d~p'(or~ this development 
- 'it is yet another example of the 'dumbing down' 

. of tertiruy education with students studying classical 
literature and history in English rather than the 
original languages ' . And, I must admit, they do have 
a point. But the situation is surely not as dire as the 
ultimate demise of classics as an intellectual 
discipline. 

., 
A classical education is a boon and should be 
encouraged. But, before looking at the advantages 
of studying the classics. which appear, incidentally, 
more indirect and less tang ible than other 
disciplines, let us examine the criticisms that are 
often levelled against studying Latin and Greek. 

The decline in the teach.ing of classics 

The 60s with their trendy ideas in education are 
blamed for the steady decline in studying the 
classics. But the rot had set in much earlier, when 
Latin and Greek were no longer required for 
univers ity entrance. With the introduction of the 
National Curriculum in secondary schools came the 
biggest blow. Schools came under pressure to 
devote more time to core SUbjects like English, 
mathematics, the sciences, history and geography, 
This left scant room .for the more 'peripheral' 
subject areas like the classics. There was a further 
squeeze with the rush into teaching IT and 
computing ski lls. As schools could no longer choose 
what they w~nted to teach, so subjects like ' the 
classics were further marginalised. Take Latin. In 
1997, 11,694 pupils took Latin GCSE, while, in 
1988, the number was 17,000: Comprehensive 
schools now supply 40% fewer Latin candidates, 

90 

whereas grammar schools have seen a 20% decline. 
Latin candidates from Independent schools have 
fallen by only 5%. As a consequence, classics has 
been relegated to the ' better' grammar or 
comprehensive schools, and the minor and great 
public schools. Only one third of Latin GCSE 
entries come from the state sector. It can, therefore, 
be of no surprise tp anyone when the pursuit of a 
classical education is attacked as elitist. 

Tainted by this misconception. the classics are then 
further damned as being irrelevant in the modem 
world. Having been pushed into such a tight corner, 
it is difficult to fight free. A classical education is 
so unlike, say, business studies or accountancy 
where you ng people can go directly into a 
profession and find ajob easily. ForcJassicists, this 
is not an option. Other than teaching, there is no 
specific professional roule after leaving university. 
And, with the pressure in the present climate to have 
a job, it is less easy than previously for young people 
to resi st the pressure from the world outside 
academia, and from thei r families, to study 
something else that will make them money. The 
relevancy argument is a hard nut to crack. 

The pertinence of a classical edcucation 

Latin and Greek have been damned as dead 
languages that offer uS nothing. The response to 
this criticism is, in fact, straightforward. Most 
European languages are a development of the 
classical continuum. And so having even a 
rudimentary knowledge prepares pupils for 
understanding other modem European languages. 
As for pertinence in the modem world, learning 
Latin and Greek are highly relevant. The study of. . 
these languages, develops anaIyticaI skills that have, 
to a large extent, been lost They teach discipline 
and thinking and open up the whole of Western . 
civilisation just as the discovery of the classical 
world did during the Renaissance. 
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Latin has also been called food for the brain. It gives 
students a grounding in the allusions in much of 
European literature and Iho.ught. Modem writers 
do not use these allusions themselves, first. because 
they do not know them, and, second, because their 
audience does nOI know them either. Sadly, most 
people no longer have the ability to interpret the 
allusions in art and the same has happened with the 
classics vis-a-vis literature. 

The danger to Western and world culture is 'great if 
the classical tradition is lost. The spiral of dec1ine 
is not just restricted to the United Kingdom. Other 
European countries face the same loss to their 
heritage. If we abandon the classics. we will not be 
able to interpret our past and to know where we 
have come from. A common refrain in modem 

Questions 28 - 31 

society is the lack of thinking ability among even 
the best graduates. They enter work, perhaps as 
bright as any of their predecessors. But without the 
necessary skills they run around trying to reinvent 
the wheel. As Ecclesiastes says: nihil novum sub 
sole est. 

But help is at hand. Concerned by the fact that fewer 
and fewer teenagers have access to a range of 
foreign languages, the government is harnessing the 
power of the Internet to introduce a distance· 
learning programme, where pupils will study Latin 

and other minority languages at their own pace. 
Initially piloted in 60 schools from autumn 2000, 
the internet~based courses will enable pupils to 
access advice from specialists bye-mail. 

Do the statements below agree with the information in Reading Passage 3? 
In Boxes 28-31 , write: 

Yes if the statem.ent agrees with the information in the passage 
No if the statement contradicts the information in the passage 
Not Given if there is no information about the statement in the passage 

28. Fewer students are reading classical studies al university than before. 

29. The purists welcome c1assicaJ studies courses unreservedly. 

30. The writer agrees full y with the purists' point of view. 

31. A cJassicaJ education is frowned upon in political circles. 

C S.m McCar1er & Judith Ash 
91 

I 



" 

IEL TS Reading Tests 

Questions 32-40 

Complete the text below, which is a summary of the writer's opinion Oil a classical education. Use One Word Only 
from the text to complete each blank !';pace. Write your answers in Boxes 32-40 on your answer sheet. 

You may use each word alice only. 
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Reading Passage 1 

You should spend about 20 minutes on Questions 1- 10, which are based on Reading Passage 1 below. 

Complementary medicine - an overview 

A. The term 'alternative practitioner' first became common currency in the 1960s as part of a movement in 
healthcare which espoused a value system quite distinct from orthodox or western medicine. More 
recently, 'practi tioners of complementary medicine' have sought to define themselves as distinct from 
'alternati ve practitioners' in so far as they seek to work closely with the established medical profession 
to relieve a patient's symptoms. in a contemporary setting, the terms are often used interchangeably. But 
complementary .medicine is perhaps a more fashionable term amongst those who aspire to greater 
integration within orthodox medicine-an atLempt to gain respectability in the eyes of the establishment. 

B. Complementary medicine comprises a range of physical therapies, including reflexology, aromatherapy, 
shiatsu and acupuncture, which can be used to help ease symptoms associated with a range of conditions. 
None of these therapies claims to be a panacea. They simply heip to relieve symptoms, although in some 
cases they may result in a permanent cure. The basic principle is that the body ultimately heals itself 
with the intervention of a particular therupy 'kick starting' and , subsequentJy, speeding up this process. 
The therapies work on an energetic level to impact on a psychological, emotional and physiological 
level helping to alleviate short-term stress-induced conditions and, [0 a greater or lesser degree, chronic 
problems. All complementary therapies .can be used ~s a preventative measure and to strengthen the 
constitution. Their common aim is to treat the whole person, with the goal of recovering the equilibrium 
belwe~n the phys ical, emotional and spiritual aspects. of the individual. The focus is very much on 
improving overall well-being nttherthan the isolated treatment of specific symptoms. Where the therapies 
differ is their particular approach . . 

C. Reflexology is a treatment which was introduced to the West about 100 years ago, although it was 
practised in ancient Egypt, India nnd east Asia. It involves gently focused pressure on the feet to both 
diagnose and treat illness. A renexologist may detect imbalances in the body on an ene,rgetic level 
through detecting tiny crystals on the feet. Treating these points can result in the release of blockages in 
other parts of the body. It has been found to be an especiaUy useful treatment for sinus and upper 
respi ratory tract condi tions and poor lymphatic and cardiov,ascu larcirculation. Anecdotal evidence from 
various practitioners suggests itean also be effective in treating migraine, hormonal imbalances, digestive, 
circulatory and back problems. 

D. Aromatherapy massage is it western medicine invention. The therapeutic effects of the essential oils 
used were first investigated early last century by a French chemist, Rene Maurice Gattefosse. Today, the 
beneficial effects of the oils are :dispcnsed through aromatherapy massage, bath and shower preparations 
and the bumingof oils. Essential oils work by entering the body through both the skin and lungs. Powetful 
molecules in the 'Oils can affect cells in the nervous and circulatory systems to varying degrees. The 
eft~ct on the olfactory centres of the brain is both physiological and psychological. Again, anecdotal 
evidence suggests aromatherapy is particu larly useful in alleviating symptoms of respiratory illnesses 
such as bronchitis and asthma. 

' E. Shiatsu is a Japanese heal'jng art deeply rooted in the philosophy and practices of Traditional Chinese 
Medicine (TCM). It is a hands-on therapy· which aims to rebalance tensions and weaknesses in the body 
and mind. Shiatsu incorporates the traditional therapeutic massage of Japan, which in itself is an adaption 
of ancient Chjn~e massage therapy. Embracing its original focus of meditation and self.healing, shiatsu 

94 C Sam McClrteT & Judith Ash 

f:: ' 
11 

.1 

1 

1 . 

I ! 
i 

I I 
i ; 

I I 

~ I 



_ _ _____ __ - M_" ~ ... ·r··· ... ' 

lEtTS Reading Tests 

is gaining popularity in the West. The term shiatsu comes from Japanese: "shi" meaning finger, and 
"atsu" meaning pressure. In a shiatsu session, pressure is applied to various parts of the body which 
correspond with' the points' and energy lines (meridians) used in acupuncture. 

F. Shiatsu has been successfully used for treating headaches, neck and upper back tension, lower back 
conditions such as lumbago and SCiatica, other muscular·skeletal problems such as frozen shoulder, 
tennis and golfer's elbow, carpal tunnel syndrome, and osteo- and rheumatoid arthritis. Along with 
acupuncture, it can be very effective in treating digestive complaints involving organs from the stomach 
through to the large intestine and menstrual problems. It is ideal for people who have an aversion to 
needles or who prefer the hands on body contact that shiatsu involves. 

O. Acupuncture is a very focused form of treatment which uses needles to rebalance the body's energ.e.tics. 
According to traditional Chinese philosophy, our health is dependent on the body's energy-known as Qi 

moving in a smooth and balanced way through the channels beneath the skin. Disruptions in this flow 
are associated with illness and pa in, which may relate tp anxiety, stress, anger, fear or grief, poor nutrition, 
weather conditions, hereditary factors, infections and other trauma. The insertion of needles into the 
skin and then energy channels helps to stimulate the body's own healing response and to restore its 
natural balance. Acupuncture has over 3~ years of empirical evidence to support its efficacy. It is 
probably the most effecti ve way of treating a diverse range of conditions. These include conditions of a 
more emotional focus including anxiety states, depression (incl uding what in the West is known as 
manic depress ion) , and sleep related disorders. Other illnesses treated by acupuncture include arthritis,· 
asthma, circulatory problems (i.e high blood pressure, facial paralysis (pre~ and posHtroke), fatigue, 
tinn itus, infertility, menstrual problems, rheumatism, multiple sclerosis, Parkinson'S disease. migraines, 
sciatica, skin conditi ons and ulcers. 

Questions 1-6 

Reading Passage 1 hus 7 paragraphs (A-G). Choose the most suitable heading for each paragraph from the List of 
headings below. Write the appropriate numbers (i-xiii) in Boxes 1 - 6 on your answer sheet . 

One of the headings has been done for you as an ,example. 

NB. There are more headings than paragraphs, so you will. not use all of them. 

1. Paragraph B 
2. Paragraph C 
3. Paragraph D 
4. Paragraph E 
5. Paragraph F 

. ) 6. Pa ragraph G 
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Questions 7 -10 

Choose one phrase (A - H) from the List of phrases to complete' each Key piece of information about the four 
complementary therapies mentioned in the passage. Write the appropriate letters (A-H) in Boxes 7-10 on your 
answer sheet. 

NB. There are more phrases (A-H) than th.erapies. so you will not need to use them all . You .may use each phrase once 
on ly. 

Complementary therapies 

7. Reflexology ... 

8. Aromarherapy ... 

9. Shiatsu ... 

to. Acupuncture ... 

List of phrases 

. A. is based 0 11 oil~ made from flower extracts 
B. strives to rebalance tensions and weaknesses in the body 
C. is based on several millennia of empirical evidence 
O. has been found to be particularly useful in treating sinus problems 
E. is based on ancient Chinese massage therapy adapted from ancient Japanese massage 
F. is nof very effective in treating migraine 
G. is based purely on anecdolo.1 evidence over thousands of years 
H. is a fonn oflIeatment wroch affects centres connected with smeU in the brain psychologicaUy and physiologically 
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Reading Passage 2 

You should spend about 20 minute~ on Questions 11-26, which are based on Reading Passage 2 below. 

Testing Testing Testing 1 2 3 4 .... merely on a pool of Multiple Choice 
Questions (MCQs) , set by a group of item 

The introduction of SATs writers. 

A. These are testing times. In both education D. The questions in SATs are tested on a 
. . and the field of work, the prevailing wisdom representative sample of children. Those 

I appears to be: if it moves, test it and if it which correlate with the school grades of 
doesn't, well , test it anyway. I say wisdom, the children a re kep t, and the rest 
but it has become rather an obsession. In discarded. This is highly unsatisfactory. 
addition to the current obstacles, like There is also evidence that in Mea tests 
GCSEs, A·Levels, GNVQs, ONDs, and women are at a disadvantage, because of 
HNDs, not to mention the interviews and the way they think, i.e, they can see a wider 
financial hurdles that school-Ieavers have picture. And it is worth noting that MCQs 
to overcome in order to access l1igher are only as good as the people who write 
education, students are facing the threat them; so, unless the writers are highly 
of 'new tests' , scholastic aptitude tests trained, those who are being tested are 
(SATs). . being judged against the narrow limitations 

of the item writers! 
B. SATs are being imported from the United 

States, where they have been in use for Other developments In testing 
nearly a hundred years. As a supplement 
to A- levels, the tests purport to give E. Globalisation has introduced greater 
students from poor backgrounds a better flexibility into the workp lace, but the 
chance of entering university. SATs are educational system has not been so quick 
intended to remove the huge social class off the mark. But there are signs that times 
bias that exists in British universities. But, are a-changing. Previously, students took 
in fact, they are, no more than an additional exams at the end of academic terms, or at 
barrier for students. The tests, which fixed dates periodically throughout the year. 
masquerade as tQ tests, are probably less Now, language examinations like the 
diagnostic of student potential than existing TOEFL, IELTS and the Pi tman ESOL 
examinations, and, more seriously, are far exams can be taken much more frequently. 
from tree of the bias that their supporters The JELlS examination, for example, is run 
pretend. at test centres throughout the world subject 

to demand. Where the demand is high, the 
C. First of all , as for any other tests, students test is held more frequently. At present, in 

will be able to take classes to cram for London, it is possible for students to sit the 
SATs, which again will advantage the exam about four times per week. 
better-off. At a recent conference of the 
Professional Association of Teachers, it was F. Flexible assessment like the IELTS has 
declared that school exams and tests are been mooted in other areas. It has been 
biased towards middle-class chi ldren. suggested that students may in future be 
.Further, the ·content of the tests in question able to walk into a public library or other 
is not based on sound scientific theory, public buitding and take an assessment test 
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lor a range of skill s on a computer. The 
computer will dispense a,n instant 
assessment and a certificate. The beauty 
of th is system is the convenience. 

G. The workplace has been at the forefront of 
developing in~house schemes to establish 
whether people are suitable lor particular 

. jobs and/or careers. Psychological profiles 
and hand-writing analysis as well as 
aptitude tests are now part of the armory 
of the corporate personnel officer; an 
interview and a curric.ulum vitae no longer 
suffice. But, as in the education field , there 
are dangers here. Testing appears to 
confirm the notion that certain people are 
predestined to enter particular careers. All 
of us have heard someone say: he/she is 
a born actor, a born teacher, and so on. 
The recent work on the human genome and 
the research in genetics adds fu rther 
credence to this notion. 

Questions 11-18 

IElTS Reading Ted! 

H. How long before psychological profiling is 
introduced into schools to determine a 
child's future? With the aid of psychometric 
tests, children may soon be helped to make 
more informed choices about the subjects 
they choose to study at secondary school, 
and then university. But people will still be 
pointed in the wrong direction. In many 
cases, the result will conflict with the 
person's own desires, mainly because he! 
she fill ed in the test wrongly, or the test did 
not pick up an essent ial piece of 
information. Unless the assessors are 
highly trained experts, many more people 
wi ll find themselves mid-life in jobs that they . 
did not really want to do. 

I. Whilst testing achievement is essential and 
indeed inevitable, it needs to be treated with 
caution. Test& are, after all, only tools - not 
an end in themselves. 

Reading Passage 2 has 9 paragraphs (A- I). Choose the most suitable heading for each paragraph from the List or 
headings below. Write the :lppropria!e numbers (i-xiv) in Boxes! 1 - 18 on your answer sheet. 

One of (he headings has been done for you as an example. Note that you may use any heading more than once. 

NB. There are more headings than paragraphs, so you will not use all of them. 

11. Paragraph B 
12. Paragra ph C 
13. Paragraph D 
14. Paragraph E 
15. Puragraph F 
16. Paragraph G 
11. Paragraph H 
18. Paragraph I 
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Questions 19 - 23 

Answer the queslions below. Write NO MORE mAN THREE WORDS from the passage for each answer. 

Write your answers in Boxes 19 - 23 on your answer sheet. 

19. What according to the writer bas the present vogue for testing turned into? 

20. Where do scholastic aptitude tests come from? 

21. Who does the writer think SATs will benefit? 

22. What is it that makes flexible assessment by computer aUractive? 

23. What ha.~ been at the forefront of developing testing schemes? 

Questions 24 - 26 

Do the statements below agree with the infonnation in Reading Passage 2? 
In Boxes 24-26. write: 

Yes if the statement agrees with the infonnalion in the passage 
No if the statement contradicts the infonnation in the passage 
Not Given if there is no infonnation about the statement in the passage 

E~pJe: In the fields ~of education and w<nX the prevailing' wiSdom seeais to be 'to~ e~,.. .: .. ~. :')I~:::~ 

. 4~~'r: ~~.::" '.~ .. :>~.:'.> .. ,.:, ... ;:';.~".,::~,; .:':;:~ .:. ~/; ... ~.:::~: ;~~/~;~~~~~,i.~;.::~::~'~:.;~>/~~·>J}~~~~~~~;~~~~~ 
. , 

24. Research in genetics !,efu!.:.s the theory that people are predestined to follow certain careers. 

25. Psychometric testing is favoured by headmasters and mistresses in many secondary schools. 

26. The writer of the article is not in favour of testing in general. 
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Reading Passage 3 

You should spend about 20 minutes on Questions 27-40, which are based on Reading Passage 3 below. 

Wiltgenslein on Freud 

Ludwig von Wiugenstein has justly been regarded 

as one of the major philosop~ers of the twentieth 
century, especia ll y for his writings on the 
philosophy of language and logic . His work on 
psychoanalysis and criticism of his fellow Viennese, 
Sigmund Freud, have, however, been generally 

overlooked. 

Wiugenstein is both highly cri tical of and at the 
same time greatly admiring of Freud's work. 
Perhaps it would be fairer to say that he is not critical 
so much of psychoanalysis as of Freud's claims for 
it. For Freud. it was essential that his work be 
regarded as science: that he had developed a new 
branch of medicine based on scientific principles, 
having established causal relacionships between 
behaviour in childhood and that in adulthood. 
Wittgenstein, while accepting the usefulness of 
Freud's methods, dispntes that these relationships 
are cauiial, therefore denying Freud's theories 
scienrific validity. 

In causal relationships we can at least imagine 
contradictory cases. For e~ample, I can imagine 
placing a pan of water on a hot stone and the water 
freezing (of course I do not expect it to happen, 
and would be very surprised jf it did). With Freud's 
theory, however, this is not the case. One of the 
cen[ral planks of this theory is the pursuit of hidden 
meanings in such things as dreams, works of art,. 
even language (the famous 'Freudian slip'). Take 
the example of dreams. For Freud these are all . 
sexual wish-fu lfilments. While it is cl~ar that some 
are, dearly soine at least appear not to be. Freud, 
however, will not accept any contradiction to his 
theory, and a'rgues that in these cases the sexual 

. element is camouflaged, or even repressed. This is 
a strange notion, for how can a dream fulfil a wish 
if the desire is so disguised that the dreamer does . 
'not even recog.nise it? More importamly, if under 
no circumstances will Freud allow his hypothesis 
to be contradicted, how can we ve"ri fy it? It therefore . 

100 

behoves us to recognise that, despite his assertions, 
Freud's theories are not causal hypotheses, and thus 

not scientific. 

One might ask, given this analysis, how Freud came 
to make this mistake, or rather why he believed that 
his explanations were causal. It is a confusion 
between what we might call the 'depth~grammar' 
and the 'surface-grammar' of certain sentences. If 
we say 'the window broke because the stone hit it' 
we are outlining a causal relationship between the 
stone hitting the window and the window breaking, 
this being designated by the word 'because'. 
However, if we say 'he hit her because he was 
angry', whilst it may appear that the word 'because' 
performs the same function, this is not the case. 
The similarity lies only on the surface; if we look 
at the depth~grammar we see that in the first 
sentence 'because' denotes a causal relationship, 
whereas in the second we are rather talking in terms 
of motivations, reasons and other non~causal terms. 
Freud's mistake, therefore. is to believe that both 

types of sentence are similar: he confuses the 
surface-grammar. 

Despi te all this confusion , I have stated that 
Wittgenstein was highly appreciative of Freud's 
work, and this is because he essentially reformulates 
what Freud was trying to do. Freud believed that 
he was explaining people's behaviour, while 
Wittgenstein suggests that he is redescrihing it. To 
him, Freud is providing a 'picture' of human 
behaviour which may enable us to make certain 
connections that other ways of looking would not 
revea l , and by showing these patterns and 
connections the method may well have therapeutic' 
value. In this case, although the 'picture' described . 
by Freud's method is ' not a true one (for by 
Wittgenscein's arguments it cannot be), nevertheless 
it is' unique, enabling the patient to have insights 
into their problem that .no other method could 
provide. 
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IELTS Reading Tests 

Questions 27-32 

Do the statements below agree with the information in Reading Passage 3? 
In Boxes 27-32, write: 

Yes if the statement agrees with the information in the passage 
No if the statement contradicts the information in the passage 
Not Given if there is no information about the statement in the passage 

27. Wittgenstein was a great moral philosopher. 

28. Wittgenstein owes the high regard in which he is held, in part. to his work on the philosophy of language and logic. 

29. Wittgenstein totally admired Freud's work without any reservation. 

30. Wittgenstein supports Freud's claims as to the causal relationship between childhood beha .... iour and Ibat in adulthood. 

3 1. Freud's theory on causal relationships enjoys considerable support in spite of Wittgenstein '5 objections. 

32. The writer agrees with Wingenstein that Freud's theory re causal hypotheses is not scientific. 

Questions 33-40 

Complete the text below. Use O ne Word Only from the passage for each blank space. Write your answers in Boxes 
33-40 on your answer sheet. 

You may use a word once only. 

. .,' , 

.~-'-_confusi~n - .­, 
".,' 
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IE L TS Reading Tests 

Reading Passage 1 

You should spend about 20 minutes on Questions 1-16, which are based on Reading Passage 1 below. 

A bad image not justified 

'Flies are a nuisance, wasps are a pest.. .' as the children's rhyme goes. Indeed, local counci l 
environmental health departments everywhere recognise them as such. A wasps' nest in the vicinity 
of your hom,e is certainly cause for concern. But all creatures have a function in life: flies do serve 
a useful purpose - they help dispose of waste matter and feed other animals higher up the food 

chain. 

And wasps? To most of us they appear to possess no redeeming features whats0!3ver. Having 
been stung, the majority of people hate them and question their right to exist. As John Crompton 
pOints out in 'The Hunting Wasp', we ge,nerally tend to overreact to the presence of insects that are' 
far more afraid of us, and whose only desire is to escape our company. Nevertheless, their sting is 
at least a nuisance tactor, and, in the case of allergy sufferers, a serious health hazard , but wasps 
do not attack without good (in their opinion) reason. Very often, we accldentally disturb them, only 
to pay the painful price. 

The problem is that two or three species give the rest a bad name. Vespula vulgaris and vespula 
germanica, the Common and German wasps respectively, are attracted to our food, and can ruin 
a picnic by challenging our every lick of ice cream, bite of sandwich and sip of drink. Barbecues 
are another regular battlefield, as wasps love sucking the juices out of meat. They also frequent 
dustbins and other unhygienic plac~s, and so can pose a health risk, albeit not as much as flies. 
Another of their vices, often overlooked, is that they are fond of feeding mashed honeybee flesh to 
their young, while gorging themselves on the honey. Apiarists loathe them, for their raids seriously 
disrupt the normal routine of the hives. 

This is not a complete picture, however, and it is necessary to redress the balance in favour of our 
black and yellow chums, notwithstanding the downside of course! 

Together with bees and ants, wasps form the insect order hymenoptera, and can be divided into 
two main categories: solitary and social. The former need not concern us here, as they cause us 
no problems. They live alone or in small groups, and use their delicate sting exclusively to paralyse 
prey for their larvae to devour alive and fresh, They can also be employed in natural pest control 
operations. Social wasps are so called because they form large colonies of infertile female 'workers' 
ruled by a Single queen. In Britain, apart from the species mentioned above, there are also the 
Tree, Norwegian, Saxon, Red and Cuckoo wasps, plus the hornets, which rarely come into contact 
with us. 

There is also, of course, the dolichovespula media, or Median Wasp. Since it first established itself 
in Kent in 1985, it has spread rapidly throughout the country, provoking the tabloid press to dub it 
every year the 'French Killer Wasp' or the 'Eurowasp', blaming global warming for the superbug 
invasionl Indeed, it is larger than our native wasps, and its sting more powerful, but it is no more 
aggressive, despite what one reads in the paper. It will not bother you if you leave it alone. Ihe 
point being that the sting of all social wasps is defensive, and will be used against anyone or thing 
perceived as a threat to themselves or their nest. Whatever is contained in that unlovely cocktail 
they inject is their secret recipe which scientists have still to analyse. 
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The life cycle of social wasps begins on a warm day in April, when queens emerge from hibernation 
and select a place for their nest, usually a hole in the ground, in a tree or in our attics lofts and 
under our eaves: The structure is made from chewed up wood mixed with saliva whi~h for~s a 
grey papery substance. The queen builds a dozen or so hexagonal cell s and lays the first of up to 
th irty thousand eggs. The grubs hatch and she feeds them until they pupate. When the new adults, 
or imagines, appear about eight weeks later, the queen continues to lay eggs while her infertile 
daughters continue to build the expanding nest and feed the new larvae. In August males and 
females hatch, bigger and more brightly coloured than the worker 'caste'. Males, who have slightly 
longer antennae, are .stingless, and can be seen in autumn mating with the young queens and 
sipping nectar from ivy, the last plant in Britain to blossom. As the weather gets colder and the 
flowers disappear, the males and the surviving workers die. The old queen perishes too, together 
with the last remaining untended grubs. Heavy November rains finally destroy the nest, although 
in milder climatic conditions colonies are known to last much longer. Having fed well to build up 
their fat reserves for the long hard winter to come, the impregnated queens seek out a suitable 
sheltered spot for hibernation, such as under a fold of bark. 

We must ask those who would be rid of wasps what the world would be like without them. Quite 
simply, there would be far fewer flowers and much less fruit , and also many more fl ies, mosquitoes 
and other bugs, for they pollinate the former and favour the latter as baby food. So perhaps we 
should be thankful for these services, even though they come at a slight cost. 

If we leave wasps alone, they will not hurt us. Just as we treat bees with caution and respect, so 
we should deal with wasps. They are faSCinating creatures, which really do have the right to exist 
as part of our ecosystem, and besides being attractive, are actually beneficial in more ways than 
one. 

Questions 1-4 

Using NO MORE THAN THREE WORDS from the pass:lge. answer the questions be low. Write your answers in 
Boxes I - 4 on your answer !'iheeL 

i 1. To most peQple, what do wasps not seem to have? 

2. Wlmt do people u!'iually do when confronted with insect!'i which have a greater fear of people? 

3. Whm do several species of wasp give other wasps? 

~ . What does the writer w:tntlo do ll.t; regards the image of wasps? 
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Questions 5 - 10 

Complete I,he notes below. Usc NO MORE THAN TWO WORDS from the passage to complete each blank space in 

lhe di agram. 

\VriIC your unswers in BOXCli.') - 10 on your answer sileel. 

• causeno __ 6 __ 
.• sling used to paralyse prey 
-> ':',asJlS: used .iP :_, _'_" _' _ ~gn4nmes 

~ . 

106 

The __ 5 __ 

Hymenoptera 

I 
I 

Social 

~ 
+ create larg~ colonies of infertile femaJe . 

.worken; under a __ 8 .. '.r ...... : .. 
.~ . ~~ifferent species. e.g. ," ,,':, .: .~);( 

.-~ Tree. Saxon. Cuckoo 8IKf Median ~asp~ 
f~ . .' . '. ". ~; .. : _ ,) ~"~':" ., .•. ,:~,. 

established in ~nt in 1985 , \:-,'.;,;".,:.:-~. {;i':-'~-':' 
•. .' y "'."~.' .,;".-' 

. ""' known as Eurowasp ¥," . ':"-"~("_~" 

- ,' hlf&er· than· .iativC: ~w¥·ps·:-7}~ ;'~I~::: /': .. ~-'-':.}}>-:' 
. : more powerful sting: ''-'!::':-j'''~;'::'::::'';:::'.~~~>~,,: 
. not any mo~e,~~ '" .i~\ . ~'tJle .n~ye;~p_ 

sting is _ _ ' 1o __ ' _, '!lnles;s provo'keit ~:~ .. , 
. .:. " ' ... '\ .. ,';' 

" 
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IELTS Reading rest, 
Questions 11-16 

Use NO M ORE T HAN ONE WORD from Ihe passage to complete tach blank space in the summary about the life 

cycle of social wasps. 

Write your answers in Boxes I i - 16 011 your anSwer sheet. 

The life cycle of soCial wasps begins on a warm day in April . .. 

o SlIm McCarter &.ludith Ash 

Queens ___ 11 ___ from hibernation. 

t 
each lays the first of up to thirty thousand eggs. 

the 12 __ hatch. 

the queen feeds them until they pupate. 

t 
imagines. appear about eight weeks later. 

t 
the Queen's in fertile daughters 
bui ld the expanding nest and feed the new 

13 __ . 

in August. maks and females hatch. 

the Ir.aie.,<; ___ 14 __ with the young queens. 

As the weather gets colder. 
the males and the remaining workers die. 

the old queen ___ 15 ___ . 

t 
the impregnated queens seck out a suitable spot for 

16 __ . 
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'Reading Passage 2 

You should spend nboul 20 minutes Oil Questions 17-27, which are based on Reading Passage 2 below. 

Digital screams 

,(\.. What holds new advances in technology 
back is not the pace of development. Is it 
then the fact that people are generally 
conservative by nature? Or is it instead the 
inability of the marketplace to absorb new 
products fast enough? 

B. There is always a time 18.9 between new 
inventions and discoveries being made and 
the release of any related technology"into 
the public domain. Like aircraft hovering to 
land at a busy airport, new products are 
frequently held in abeyance, while the 
marketplace is emptied of the last 'latest' 
gadget. Meanwhile, the general population 
are drip-fed information about what is to 
come. In this way, the public appetiite for 
new products is constantly being whetted. 

C. People 's blind faith in any new 
technological device prevents them from 
thinking through the implications of what is 
happening. Fewer and fewer people seem 
to have any serious misgivings about 
mankind's Promethean march to some 
great dystopia. Any h,Jrking dangers are 
brushed aside, as are the diminishing band 
of dissenters. 

... utopia ... 

D. People are oblivious of the creeping 
advance of robots in to their lives. 
Operations are being performed with voice. 
operated robots, not only giving surgeons 
an extra pair of $a1e hands, but also 
allowing a range of procedures to be carried 
out anywhere in the world by computer. 
Apart from surgery, voice·operated devices 
are also being introduced into cars. Drivers 
wi ll soon be able to bark at mobile-phone. '.' 
like gadgels cabable of supplying them with 
all the information they need from weather 

lOS 

forecasts to stock market quotations. Who 
needs friends? 

... a nightmare ... 

E. Experiments have already been carried out 
on inserting micro-chips under the human 
skin so that people can be monitored at any 
time. Tagging is currently in use in some 
areas for criminals in the community. And. 
data-tagging is being used for technical 
equipment like expensive motorbike parts 
and also for tracing lost dogs. Details about 
using micro-chips in humans have already 
been flagged in the press. And given the 
right circumstances, the procedure will be 
introduced with barely a whimper. Micro­
chip implants might perhaps become the 
passport of the future. 

F. Without out knowing it , you are already 
being monitored without the slightest hint 
of protest. The technology in your mobile 
phones allows you to be located. It is ironic 
that when mobile phones were first 
introduced they were perceived as status 
symbols. But now they are viewed as 
symbols of slavery, as bosses can monitor 
their work-force when they are out on the 
job. Video cameras in public places are now 
so wide-spread that it is possible to trace 
you for quite a distance. Supermarket 
loyalty cards and bank cards leave traces 
of your life everywhere. 

G. As we naively come to accept the role of 
machines, they are appearing in roles that 

were exclusively the preserve of humans. 
Robots in bars already exist; soon they will 
replace hosts on chat-shows, and people 
as shop assistants or drivers and humans 
in many other professions. No? Do you take 
money from a teller at your bank or do you 
receive it from a robot built into a wall? 
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H. And much to the chagrin of traditionalists, 
toys have now come on the market which 
teach children to speak and which children 
can then communicate with. The novelty 
apart, this is a rather sinister turn of events. 
It is bad enough for adults to talk to cars 
and computers. But this developr:nent is 
much more disturbing. Children may 
develop certain linguistic skills from the 
robotic toy, but' will lose out on the 
necessary social and emotional interaction. 
Socia! de-skilling of this kind will lead to 
untold social problems. 

... or just a dream too far? 

I. Yet, not all the developments are bad. The 
advances taking place in medicine, herald 
a new dawn for the hUman race. Oisease 
will become an irritation rather than the 
bane it is now. Humans will replace body-

Questions 17-24 

parts as they wear out, with specially grown 
prostheses or electronic parts. whatever is 
in vogue at the time. Certain diseases 
which requi red huge resources and 
expenditure will be treated by gene therapy. 
Paralysis wi ll become a thing of the past. 
By 2020, the life expectancy for new babies 
will be well over 100 years and more. 
Recently, the 'i mmortal ity' gene was 
located; so soon the world may be fu ll of 
Methuselahs. 

J. ' A nightmare scenario perhaps. Not half as 
nightmarish as the future possibility of 
downloading the human mind before the 
body dies. But I for one do not wish to live 
ou t eternity as some sort of d igital 

. collectable item. Againsl the hum 01 
machines who will hear my screams? Or 
yours? 

Reading Passage 2 ha.~ JO paragraphs (A-J). Choose the most suitable heading for each paragraph from the List of 
head ings below. Write the appropriate numbers (i-xvii) in Boxes 17-24 on your answer sheet. 

Two of the headings h,lVe been done 1'01' you as examples. 

NB . There are more headings than paragraphs. so you wil! not use all of them. 

17. Paragraph B 
18. Paragraph C 
19. Paragraph D 
20. Paragraph E 
21. Paragraph F 
22. Paragraph G 
23. Paragraph H 
24. Paragraph I 
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Questions 25 - 27 

Do the statement!'; below agree with the in formation in Rt!ading Passage 2? 

In Boxes 25-27. write: 

Yes if the statement ngrees wi th the information in the passage 
No if the SUllcmcnt contradicts the infomlalion in lhe passage 
Not Given if there i~ no information about the statement in the passage 

Answer: Yes . . 
' .. ": 

IElTS Reading rests 

25. The wriler feels that the. general public have too much faith in the technological devices being introduced into the 
marketplace. 

26. Tagging criminals by inserting microchips into their bodies will dramatically reduce the number of crimes being 
committed. 

27. The writer of the an,icle does not have serious doubts about the direction technology is taking. 
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IELTS Reading Test, 

Reading Passage 3 

YOLl should spend about 20 minutes on Questions 28-40, which are bilsed on Reading Passage 3 below. 

Russian icons 

The ambivalence of the Soviet authorities towards the art and artefacts of the Orthodox Church throughom 

the 50s and 60s is even more apparent in relaLion to icons. These religioLls paintings have always held tI 

personal spiritual significance for believers in Russia, and some have beell the objects of public veneration 
at a local or even national level. Conscious of the need to instil a sense of pride in the richness of 
pre~rcvolutionary Russian heritage, but wary of allowing religious sentiment to flourish. Soviet art historians 
strove to emphasise the uniqueness of the Russian icon tradition and its central role in the cultural development 
of 12'10 to 16'~ century Rm;sia, while min imising its Orthodox Christian essence. It was a narrow path to tread. 

One obvioLls ploy was to detach the icons from their nonnal setting in churches and cathedrals and display 

them in secular art galleries. This is particularly clear in the case of the ~retya~ov ~rt Gallery in Moscow 
which houses many of the oldest, most beautiful and most venerated icons. Hung on impassive cream walls. 

these wondclful paintings are stripped of their religious significance encouraging the spectator to concentrate 

on their artistic merits. Elsewhere in tbe gallery hang the mordant social commentaries of nineteenth century 

.Russian realist painters such as Repin. Makovsky and Yaroshenko, some of them specifically attacking the 
veniality and corruption of the Russinn Orthodox Church, or mocking the superstitious ignorance of the 

Russian peasants. Further on are the paintings of the Soviet era, explicitly socialist, concentrating on human, 
particularly collective human, achievement. The peasants, now liberated from their attachment to religion 
and superstition (the two are synonymous in Soviet parlance), beeome heroic figures, comribming 10 Ihe 

socialist future. The inference is not hard to draw: the icons belong to a continuous tradition of Russian 
artistic creativity which emphasises the dignity and universal emotional. inteliectual and spiritual integrity 

of man, without reference to an external God. The Soviet authorities. of course. were not content to let 
visitors to the gallery draw Ihis inference for themselves. It was explicitly stated in Clll the official guidebooks. 

I A further development in this separation of icons from their religions context can be seen in the creation of 

.-i the Museum of Iconography in north-west Moscow. Housed in the former Andronikov Monastery. and 
named aflcr the IS'" century icon paimer Andrei Rublev, the museum contains a representative selection of 
icons mainly from the 15:~ to the t7'h century from various parts of Russia. The paintings are displayed in 

15<11 century monastic buildings retaining the outward semblance of a church with monks' living quarters. 
but which have been stripped of all religious purpose. The guidebook Stresses the harmon ious lines of the 

museum buildings as if the original architects had designed them with that future purpose in mind. 

Icons depicting the Virgin and Child lent themselves easily to appropriation by the secularising art historians. 
The Virgin is no longer the Mother of God, but a symbol of human motherhood, her sorrowing face no 
longer a foreboding of thc death of her son on the cross, but an expression of universal materna] tenderness 
and pi ty. Icons of saints of the early eastern and Russian churches, such as St.Nicholas. SIS. Cosmas and 

Damian, and St. Sergi liS of Radonc7.h are similarly described in terms of their civilising influence, the 
humanitarian acts they performed or the role they p\a)'ed in the early development of a Russian national 

identity. Some of these saints were martyrs, dying for their faith, and so become symbols of Russian stoicism 

and steadfastness in the face of the invader. But icons of a more abstract or mystical nature, particularly 
those depicting the Holy Trinity, presented a more intractable interpretative problem. 

In tbe Bible. the Holy Trinity is described as appearing to Abraham and his wife Sarah in the form of three 
angels . Icons of the Three Angels of the Trinity are to be fo und dating from the late 14,b century onward, 
though few survive from this early period. The angels are normally depicted seated in repose, gesturing 
towards my.stical symbols of divinity. They do not lend themselves to humanistic interpretation, but the 
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three relaxed yet at the same time grave and tautly composed linear figures. combine to create some of the 
most com pelling images in Russian iconography. The nam~s of few icon painters from the 15111 century are 

known to us, but. fortunately fo r Sov iet art historians, ~he name of the painter of what is usually considered 
the most astonishingly beautifu l "Trinity' icon of all is known. It is Andrei Rublev. So instead of being forced 
to focus on the not-very-apparent humanity of the painting the historians are able to tum their attention to 

the artist. They ~mphasise his skill. they explain his technique. they place his work finnly in the emerging 
Russian national consciousness of the early 15th ceomry. The artist is hero. 

Questions 28-33 

Do the statements below agree with the information in Reading Passage 3? 

In Boxes 28-33, wri te: 

'ies if the statement agrees with the infoonation in the passage 
No if the statem¢nt contradicts the infonnation in the passage 
Not Given if there is no information about the statement in the passage 

28, Icons have never been of much importance to Russian believers, 

29. Soviet art historians have stressed lhecontribution of rhe Russinn icon tradition to Russian cullural development in 
the 12011 10 l6'" centuries. 

30. To downplay the conn~ct jon between Russian icons and Orthodox Christianity Russian icons were removed from 
churches and cathedrals and displayed in a secular sening. . 

31. The Tretyakov Art Gallery is horne to paintin~s of a secular nature as well as re ligious paintings, 

32. Th~ spectator of the icons in the Trctyakov An Gallery is invo.riably mesmerised by the sheer artistry of the works. 

33. None of the works by Repin. Makovsky and Yaroshenko make fun of the religious beliefs of Russian peasants. 

Questions 34-37 

Choose the appropriate letters A-D and write them in Boxes 34-37 on your answer sheet. 

34. The Tretyakov Art Gallery .. , 

A only contains major religious paintings 
B contains only icons ,. 

C contains a range of paintings from different eras. 
o is worth visiting according to the author 

35, From the lay~ut of the Tretyakov Ar~ Gallery, ~pe~tators are meant to see :.,. 

II ? 

A that Russian icons belong to a tradition which stres~es the qualities of man and has notbing 10 do with God 
B that Russian icons belong to a long religious tradition 

C that Russian icons belong to 0. tradition which stresses the glory of God and diminishes the qualities of man 
o that Russian icons belong to a tradition which celebrates the achievements of Russian peasants 
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IELTS Reading Tests 

36. Which orthe following statements is flue according [Q Ihe passtlge? 

A The icons in tbe Museum of Iconography come from differem parts of Russia . . 
B The Museum of Iconography contains only religious paintings from the 15'" and 1 7'~ centuries 
C The Museum of Iconography is the premier museum in the world for Russian icons 
D The former Andonikov M onastery was destroyed to build Ihe Museum of Iconography 

37. The guidebooks for the Museum of Iconography ... 

A sing the praises of the original architects of the monastic complex 
8 point OUI the impoi1tlnCe of the 15,h century icons 

C minimise the the religious significance of the monastery buildings 
D stress the religious significance of the monascery buildings 

Questions 38-40 

Complete the sentences below. Use NO MORE THAN THREE WORDS from the passage for ea.ch blank space. 

Write your answers in Boxes 38 - 40 on your answer sheet. 

38. To secu ialising art historians. the Virgin was symbolic of ____ _ 

39. The Three Angels of the Holy Trinity are not easily open to ____ _ 

40. The artist of what is considered the most beautiful 'Trinity' icon in the world is celebrated by Soviet art historians 
as:t ___ _ 
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IEL TS Reading Tests 

Key to Test 1 

Questions 1 - 5 

This type of question is a vmution of par:agrnph headings. There are no distmclers in Ihis section, which makes it much easier. 

I. Answer: E. The paragraph is ~boullhe fact thnt paramelcC$ help OIlf minds to be creative. 

2. Ansm:r: C. The unswer lie~ in the key phrases: . ,. kupiliS ('{e(lfil'e ability ill ('hut. (in the first scmence) nnd These /imilOliolls 

ort IlItl!ded .W 1IU11 once thq (If!! ftamt. Illty " £1/1 be broken ( the In.~t sentence of the paragmph). The focus ~en tence is a 
(mnbinnriol1 of these two ideas. Note how the word yet divides the paragraph. II indicates the focus of the pnra.grtlph :lgainsllhe 
blickgr'Ound in the tint parI. It also marks [he division of infOlmmkm in the whole passnge. 

3. Answer: A. The writer wrote the P'lragrapb to show that habits limit our creativity :md the habits we need to survive playa role 

in lhj ~ Iimit.1tion. 

4. Answer: D. The theme orthe parllgroph is how creativity works. 

S. Answer : 8. The paragrnph deals with how pnrameters help Ihe mind to be creative. 

For funher information re practice with infonmuion in paragraphs and with paragraph headings, see Exercises 1-12 
and Ihe Reading Tests in A book/or IELTS by McCaner. Easton & Ash. 

Questions 6 - 10 

6. AMwcr: C. The answer is in Ihe first line or the passage: II is a mYlh thaI crt:mil't IUO/1ft: ure bam wilh thtir Ulltnb·. Here, it is 

a myth::: are not. 

7. Answer: C. The answer is in paragraph A. The actual words are not in the paragraph, but the meaning is dear. A is not correct, 
Decause this i.~ a myth; B is not correct. because the passage states that wht'n we lIy to be creative. our GlI/anlQlic rcspon~'e takes 
over. 0 is not correct, because the wel/·trodden palh.f pre\'ent cr~ativi ly. Compare number 13 below. 

8. Answer: D. The answer is in para);ruph B: Un/ortunately. mankilld :r very struggle/or survil·a/ has btcome a ryrmmy. The 
al1~weJ' p."V'oIphra ile.~ this statement. A ill not correct. because the pas$lIge says the struggll! has btc/JI/It Le. is a ryranny. not that 
it is becoming so: B is 001 correct, because cholesterol is not mentioned in rel:nionship 10 the brain, but lhe mind. C is incorrect, 
because il is the mind which is circunl.~ribed . 

9. Answer: A. The answer is in paragraph C: (I conlilluous procesJ 0/ restrictions ..... hich is iI/creasing e.xpolleltfi(J/ly .. oith tht 

at/ViII/cement o/techl/%KY. The stnh!ment is a paraphrase or this sectinn. NOle n and C are basically the same: it is, therefore, 
nOI possible to have either of these two alternatives as your answer. Walch out for this feature in multiple choice questions. 

10. Answer: D. The answer is in paragraph C: Is it surpri.~iIlC then thaI creativt ability appears to be.to rart? This is a question 
and has the same meaning as the statement given, i.e. it is not surpri5ing. Note C is not possible, because the passage doesn't 
indicate wheth.:r the rarity is increasing or decreasing. 

Questions 11 - 15 

II. Answer: Yes. The answer is at the beginning of paragraph 0: .. . and one tllat recognises tltat ruin and reguf(Jtions 
(lrt paramtte!·.~ .... 

. . 

'12. A'~swer : Not Given. There is no reference to th'is Slat~me~t i~ 'the passage. 

13. Answer : Yes. The answer is in pamgraph 0: 11zt difficillty in this eX~/rise and with creation itself is convincing 
Mople that creation is possible. The answer is a paraphrase of this part of the text. Compar~ number 7 above. 
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14. Answer: Yes. The answer is at the end of paragraph 0: leaving (he safety of one's own thou.ght patterns is very 
mu.ch akin fa mat/ness; akin to = like. 

15. Answer: Yes. The answer is in !he latter half of paragraph E. 

Reading Passage 2 

Questions 16-19 

16. Answer : B. The nnswer i.~ in Ihe second sentence oC par"dgroph I : Wi! crave ucurity. 

11. Answer: 8 . The answer is in p:l.ragraph 2. TIle key word is incnulSingly -= becoming. A, C and D are aU mentioned in the 
paragr'oIph, but not in the correct context. 

18. Answer: A. lbe answer is in the fint sentence of paragraph 2: noll' do nOlo B is the opposite and C and D are just phrases lifted 
froln the text. 

19. Answer: O. 1be :m$wer is in pam graph 3, the key phnlse is oor tnlry to lhe uninitiated, which the answer paraphrases. A is 

incorrect, because only some ac:ccs.'I is not allowed. 8 is not true, because it is the working space that is companmentalised, not 

the user. and C is not COITttI. because 'Imps' are nOI the same as 'Iroppings' 

Questions 20-27 

Before you Slart looking in Ihe text for the words 10 complele the blank spaces, you should read the summary through quickly [0 get 
an idea of the overall meaning. As you read. you should work OUI whal kind of word you need to find in each case. For ex.ample, does 
the blank require ~ verb in thc imper-.Itivc forni, a noun, lin adjective or an adverb? You should also think of words lhal could fill the 
bl~nk§ M'J that when you look 111 the origlml! passage the answers will come to you more easily. 

20. Answer: solved. Although the word combat appears in the original, il does nOI fil here grammatically. The past participle is 

needed. Note ovtrcame i ~ the Simplc Past, not the Past Participle. 

21. Answer: computers. The pl ural is needed here. 

22. Answer: other people. 

23. Answer: cut-ort. The word ;.mlming does nor fit grammatically. You need an adjective made from the pasl participle of the 

verb. Compare 20 ~lbove. 

24. Answer: team·work. 

25. Answer: decrease in. 

26. Answer: team-work. As it ~y$ in the instructions, you may use a word or pbrase more than oncC. 

27. Answer: just the same way as. The answer is obviously not similar or flO diff~rtnlfrom . 

o S:un McCarter &: Judith AUt 111· 



IElTS Reading Tests 

Questions 28-30 

28. Answer: touch-tone d ialling systems. The answer is in pal'llgnlph 7: ifwe art WljonuTUlle enough to COn/OCI an organization 
wilh a sophisticaud louch'lone dial/ing system. The key word here is un/onunatt. which shows that !.he writer is negative about 
the topic. The writer does not comment on the other means of communication in the same way. 

29. Answer: electronic presence. lbe answer is in paragraph 8. 

30. Answer: no longer geographical. The answer is in pu:aSrOlphs 8 and 9: .. now that focation is 110 longer geographical .... An 

tXtJlTlple oj Ihis is the mobile phone. The imponan! thing here is to recognise the link between the paragrnphs. 

Reading Passage 3 

Questions 31- 36 

31. Answer: K. The answer is in the first sentence of the passage. NOIe that the active needs to be changed into the passive. 

32. Answer: G. The answer is in the first paragraph. B is not correct, because the passage says foods may be unique, nOl that they 

aTe llnd is not talking about ethnocentric properties. 

33. Answer: F. The answer is in paragraph 3. 

34. Answer: J. The aMwer is in paragraph 4. 'The key phrase is towards the end of the paragraph: a cultural practice needs 

beha\!ioural reinforcement. 

35 Answer: E. The answer is in the third paragraph. 

36. Answer: D. The answer is in paragraph 6. C is incorrect, because it is the language and the cuisine that vary, 11()( the link. And 
H is nOI correct. II is the character of langunge and cuisine that is said to be fundamenta l, and nof language nnd cuisine 

themsel ves. Beware of the right word or phrase in the wrong context. 

Questions 37-40 

37. Answer: B. Theanswtr is in paragraph 3.After scanning for the name, the important word isdistinclion which me:ms difference 
in this case. 

38. Answer: D.·The answer is in the last paragraph. 

39. Answer: C. The answer is in paragraph 2. The importnnt thing here is to link correctly the names to the themes. 

40. Answer: A. The 3n1lWer is·in p:uagraph 4. 

Note how the answers in this section are jumbled; otherwi~, it would be too easy! 
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Key to Test 2 

Questions 1 - 8 

I. Answer: iv. The pru.!lgrnph is about [he link between lea and hospitality. The answer is not iii, because the paragraph is about 

the continuing tradition of the past; it is not limited to Britain and China. It is lempting to put vii as the answer, but, if y()U look 

~ t the text, )'ou will see that the information relating to this heaJing is between commas. It is additional information and can 
ea<;ily be removed. You can compare it [0 a non-defining relative clause. So it is nOI central to the meaning of the whole 
parllgraph. Moreover, the passage states in many par/soj/he world, not ill all. For more information on paragraph headings, see 

A book/or IELTS by McCarter. Easton & Ash. 

2. Answer: viii. The heading here should be fairl y obvious. 

3. Answer: I. The paragraph deals with the various ways in which tea has been drunk. The answer is not Vi see paragraph H, 
where the whole parngraph deals with milk in relation to tea drinking. Compllre the answer 10 Paragraph A for background! 

foreground information. 

4. Answer: x. The paragraph is about the cost of tCll, in financial terms. The paragraph sets the scene, showing that tea is for the 
middle classes, but when the price faBs the poor SIan drinking il. The answer is not xi, as value has a different meaning. 

5_ Answer: ii. The theme of the paragraph is the fact that most religiou~ groups do not object to tea drinking. i.e. few do. The 

answcr is not vi, as this does nOI reflect the theme of the paragraph. It is again subsidiary or background information. So it is 
imponarll for you to see how the piece. .. of information in a par .. graph relate 10 eaeh other. A plan of the parngraph is as follows: 

Foreground 113ckground 

Few objections 10 tea drinking 

III Islamic cullures 110 objection 

Tea/coffee L'efSUS alcohol 

Seventh-Day Adventists/caffeine frowned upon 

Note how the points ill italics give background information to the main point in lhe text. II is sometimes difficult for students to 
make the distinction between these two types of information. Thc example of the Islamic cultures supports the point of there 

being no objections. The second piece of background infonnation develops this further comparing tea/coffee with alcohol. The 

paragraph then come.~ back 10 the centr:ll issue of there being few objections, by giving the example of II group who object to 
ten. Use this mechanism to look at the other pllr:lgt"llphs here and elsewhere. 

6. Answer: xii. This paragraph focuses on tea drinking in Africa. The answer is not ix, as the origin of the tea itself is not said to 

be African. 

7. Answer: v. The paragraph is about the importance oCthe addition of milk to tea in many pru1S of the world. Compare paragraph 

C. Heading xii would not be right here, as it describes only part of the paragraph. 

8. Answer : iii. See the answer for paragraph A. 
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Questions 9 - 14 

9. Answer : rituals or hospitalitylhospi tality. The answer is in paragraph A. The first phrase is probably the better of the two. 

10. Answer: grade(s) and blend(s)/diiferent grades/different hlends. The answer is in the last sentence of paragraph D. 

II. Answer: contains ~lTeine. The answer is in paragraph E. Because of the word limit and the grammnr of the sentence in the 

exercise, the words Ih£ stirn/dam cannot be included. 

12. Answer: nomadic BedouinIDedouiniBedouinslnomadic Bedouins. The answer is in paragraph F. 

13. Answer: sugar and spice.~. The answer is in paragraph H. Because aCthe word limit, the word sOllie has to be excluded from 

the phrase. 

'.:;,. '", .. 
14. Answer: lingering convention/convention. The answer is in the second sentence in last paragraph. 

Reading Passage 2 

Questions 15 - 18 

15. Answer: A. The answer is in paragraph 1. A tye is not large. so B is not correct. We do not know if there were trees. so C is not 

correct. And D was not always the case. 

16. Answer: C. The answer is in the first sentence of the second paragraph. The answer is not A or n, because the text does not 

indicate any degree of possibil ity/probabiHty, nor does it state a specific number. D is obviously wrong. 

17. Answer: C. The answer is in puragraph 2, in the first sentence: .. . all except one at the mar8illS of the parish. A is not COO'ect­

~ee the second sentence of the paragraph. B is 'likely', but the anSwer is not categorically given. D is incorrect, because mOSl, 

riot all, of the land was owned by the Priory. 

18. Answer: D. The answer is in paragraph 2. Note the tense: .. . would. in any case, have been UMllrocthe ... , indicating what the 

writer interprets as having happened. Note that the word unallrac/ive here does not mean visual!y. It means that they wouLd not 

have liked it, because it was not producing anything. So A and B are wrong because they talk aboulsighi. C is obviously wrong. 

Questions 19 - .29 

In th i ~ section you just have to follow the dates. However. you still need to be careful. The answers in this section span paragraphs 
J-~ . 

19. Answer : documented. Th~s is in.thc first sentence of paragraph J . It means the name is found in books or documents of the 

time . . 

20. Answer: in use. This is in the second sentence of paragraph 3. 

21. Answer: cropping upla nd crops upland cropped up. The a~swer is in the second sentence of paragr~ph 3. Note th~ different 

tenses and the verb forms here. You can change the present simple crops up i~to the gerund and you can use the simple past · 

tense. They all fit the grammar of the text in the exercise: 

22. Answer: File's dreen. Tb~ answer is in the third sentence of'parag'raph 3. 
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23. Answer: burnt down/abandoned. The answers are at end of p:tr-lgraph 3. Both answers are correct. 

24. Answer: owned. The answer is in Ihe first sentence of paragraph 4. You need to change the word oWlluship to a verb to ti llhe 

grammnr here. 

25. Answer : two/two brick . The nnswer is in the first sentence of paragraph 4. 

26. Answer : each oooeachJcach C(lttage. The answer is in paragraph 4. The laS( phrase is possible, but it does invtllve repetition 

of the word cOllage. 

27. A.nswer: remained/survived. The first answer is in the last sentence of the penultimate paragraph. The laUer word occurs 

elsewhere io the text. 

28. Answer: gravel works. The answer is in the last paragraph. Note this phrase is an adjective here. Note that you cannot add the 

word lI~wly ,oMned. In the reading passage the word describes the word works, but in the exercise it would describe the word 
manager! 

29. Answer: one dwelling. The answer is in the l<lSt paragraph. Note that there were two cottages. Each cottage had two famil ies, 

i.e. twO dwellings. One cottage was deslroyed leaving one COllage wilh two dwellings, which Ihe manager converted into a 

cottage with one dwelling. Note you cannot have the word tint' on its own. 

Reading Passage 3 

Questions 30-32 

30. Answer: B. The answer is in parngrapb I. The passage states that H3)'dn composed the London symphony for London, but nO( 

where he composed il. 

31. Answer: 8 . The answer is in the fIrst p.lragraph. A is incorrect, because some were written in Itle following century. C is not 
right, because the last sentence of the paragraph says the opposite, and D is incorrect, because only the oralorios and masses 
were full of religious feeling. 

32. Answer: O. The answer is in paragraph 3, the first sentence and later in paragraph 5 where he talks about Opus 77. A is 

incorrect, bec.:au.~ they were the result not the cause of a spilitual crisis. B is incorrect, because this phrase describes a musical 

form and is nOt complete - in pllragraph 2. C is not right, because it doesn't make sense. 

Questions 33-37 

33. Answer: ten.~e (not long-breathed). See sentence 2 of paragraph 3 for the comparison. 

34. Answer: Unlike (not like). See the compruison in paragraph 3, the key phrase beingfar from. 

35. Answer: mOI'e (flO( less). See paragraph 4. 

36. Answer: quieter (nol subdued). As in 35. be wary of paraphrased comparisons. 

37. Answer: Conwrsely (not similarly). see par~graph 4. 

C Sam McCarter &. Judith Ash 121 



IELTS Reading Tests 

Questions 38-40 

38. Answer: No. The :tnswcr is in the sec<lnd sentence of pamgraph S. lhe key phrase being almost i/1JJII~di(!ltly. i.e. after. 

39. Answer: Yes. The answer is in the first sentence of the last paragraph. 

40. Answer: Yes. The whole passage give.~ the reader this impre.'>sion. See. for example, the end of the first paragr.tph lfKi the last 

sentence of the passage. 

Key to Test 3 

Questions 1-5 

I. Answer: D. The answer is in the first parngraph. The key word is uronl!ousl>~ B is incorrect, as il is the oppo.sitc of what the 

passage says. 

2. Answer: H. The answer is in the second pat:l.graph, in the firs t pan of the second sentence: HUll/on TUJrun has an inciillCltioll/or 

~$Simism and anxiety. Notice how the second senlcn<:c here explains why doom-mongers will never be out of business. And 

notice how you anticip:lte thal an explanation is needed as you read the first sentence. This type of question is testing your 

ability to understand the relationship between information across sentences. 

3. Auswer: I. The answer is in pal'agraph 2 where catastrophes in tbe past and present are compared: ... is Ihallhe callUlraphes 

art more 'ill YOllr face', i.e. immediate. 

4. Answer: K. The answer is in the latter half of the second paragroph. 

5. Answer: J. The an~wer is in paragraph 3. The sentence is in effect a summary orthe paragraph. Note how the writer interchanges 

government, pol\ticians and ministers in the paragraph. 

Questions 6-9 

6. Answer: D. The an~wer can be found in the first sentence of the firth paragraph. Note that de/m/e means deceive ; look at the 

title for this section in the passage. A is not true. because it is the opposite of the correct answer. B is not mentioned and C is IKlt 

possible, because in the last sentence of Ihe paragrapb, it s:lys fHopie art manipllia/ed by their fears. 

7. Answer: C. The answer is in paragraph S. A is nOlcorrect, because it doesn't say whether market research uses people's ferus 

to help them; it says thlll it takes advantage of them, i.e. manipulates/exploits them. B and D are not con·ect. because the text 
docs nOI mention nny information llbout either. 

8. AllSwer: C. The answer is in paragrJph 7: /h~y Qrt the dril'ing forct behind success. The word Ihe.\' refers 10 the feeling.~ 
mentioned previously. A is incOITect, because the passage talks about 'W not 'when': ... ijproptrly Il(Irntss~d .... 8 is incorrect, 

because il is feelings tha.t:uc said to be the driving force behind success (not the engines of genius). D is wrong. because the 

writer says il ~s the fe~lings listed which are usulllly associated with failure. 

9. Answer : B. The answer is in the eighth paragraph. A nod 0 are obviously wrong and C is the opposite. 
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IELTS Reading Tests 

Questions 10 - 14 

JU. Answer : Not Given. The le)!;t d()e,~ not S;.Jy anything ilboUllhis. 

I J. Answer: Yes. The an~wer is in paragraph 8. 

J 2. Answer: Yes. The answer is in the fi rSt 5enlcnce of the penu\limtue pll ragraph. 

13. Answer: Not Gil'en. The answer is in the penultimate paragraph. The text doe.'; not tell us what the writer believes about 

Nostmd:llnu~'~ predictions or those of lhe other prophetS eilher. 

14. Answer : No. The answer is in the last .\entence. The word .muguillt' means hOIJeiu/. 

Questions 15- 22 

) 5. Amln,' I': glamour. The an.'Ower i~ in the first sentence of Ihe second pal'llgraph. 

16. Answer: research. The <lnswer is in lhe stcond parJgrnph mwardslhe end. 

17. Answer: editing process. The answer is in parngraph 3. the founh sentence. The phra-.ejirs/ draft does not fi t here, as the 

sentence would nOlthen refJecllhe meaning of the pas~'ge. Nor is the word writil1g correct for the same reason. And il would 

not tit the gr<lmmllr of the summary: Ihe article t/~ in Ihe summ<lry would have to be omine(j. as the wriler is llliking about <1 11 

writcr~ wriling nOI specifically himself. 

IR. Answer: summary. Th~ onswer i~ at the end of the fourth paro.groph. Note the word summar), is a synonym for synopsis! 

nullint,'. 

19. Answer: readers. At the ~tart of the si)!;lh paragraph it ~ay~ Ihia I'Imdcr.~ (not puhlishen;) l't"l books. 

20. Answer: Aliel'nlions. The <lnswer' is in lhe sixth paragraph. 

21. Answer: writing. The answer is in the lasl paragraph. The word IJublislJing is not correct, because tile writer is talking about 

wri ting Ihrooghoutthe pasSllg~: publishing comes afterwards. 

22. Answer: upS and downs. The allswer is in the !nst p:lragl1lph. Note the word l'OlIu-cO(I$Ur is not possible here. II does not 

make .~e nSe. The word dues not Citny Ihe meaning of Ihe lauer pim of the last sentence on its own. Nor is it grammatically 

possible: the sumnt:lry hos a plural verb nnd the word mllu-cOf/s ler is singular. 

Questions 23 and 24 

23. Answer : A. The answer i~ a pnr~phmse of the !:lst $entence of paragraph 2: Sometimes, Il'IStinct wkes the place of mtlr/Uf 

Il;'.f('orrll .... U is lhe opposite. As for C, the text doe.~ not s~y whether it is essenlial. D is not correce. because Ihe le)!;1 says 
s(.Iml1lilllt'.~-thercfofC. note the word CfIIl in A. 

24. Answer : D. The answer is a pan:tphrase of the pellulliOiate !\emeOl.'e of the third paragraph. A is not correCI, because although 

thc text !\ays that 1I11OSSa81! may end lip /lathing rtlllott!ly fikC' thl! original. the writer does not say thaI this i~ a problem. B is nOI 

possiole, because the writer does not say lhe use is unfOl1un<lle: he is expressing nn opinion, when he says lIIifortunarely. C is 
incon=ecl. because the problem is not a luxury. 
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IEL TS Reading Tests 

Questions 25-28 

25. A. nswcr: :lppraisaJ. TIle answer is::It the beginning of paragraph 4. 

26. Answer: some inva lua ble a d victli nvaluablc a d vice/some ndvi<:eladviceJhints. The answer is in the fifth pnr.tgraph. Note you 

ClUlnO! give the examples here a~ there would be tOO many words. You can use the word hims from the last sentence of the 

paragraph as it is a synonym. which summarises Ihe advice and the eX:lmples. 

27. Answer: rAdica l redraftinglrcdraCtingireworkings/lcxl amputations. The answer is al the end of paragrllph 6. 

28. Ans wer : creation pe riud . The anl>wcr is in the last semence o r parl\graph 6. 

Questions 29-35 

29. Answer : iii. The prediction~ made did not happen, i.e . .. .failt:d tQ maleriafiu. The answer is nOi heading viii. :lS the texl does, 

not say Ihm work. ins hours have been reduced to 25 ,hours-it was ::Ill estimate of 25 to 30 houl'!i. 

30. Answer : L The first sentence is the topiC sentence and the rest of the paragraph exp:m<is 100 theme. Note heading iv is nOI the 

:lnswer. The focu~ of the paragruph is on the increase in le i ~ u re spending. The writer compares it briefly to other aretls. i.e. food, 

housing nnd trnn,o;pol1, but this is not 1),'11'1 of the main focus of the panlgraph. In any Cil$e. the heading would hnve to include 

housing and trallspon as well as food . Note IIl:lt this paragnlph contains genenl infurmation about leisure in reliltion to the more 
speciJic compnl'ison in the next twu pnl'llgraphs. Note also the word slrengl), in hending i. 

31. An.~wer: iv. The paragraph explains that spending on food has decreased. while that for leisure has increased. Heading x is IIQ( 

the com:ct .mswer as this is too general. Nor is heading i po:->sible. See the expblllation for 30 nbovc. Some students may be 

tempted to put heading v as the answer. but this re lates only 10 ,he first pari of the p:lragraph and does not cover the contrast 

between leisure and food. 

The coerec! heading here is the same as thnt for the next par.graph, i.e. the example. Read the instructions nt the beginning of 

the eJ(erci~ . 

32. Answer: xlii. TIle par3graph talks about all three gOing up and gi"es an example of leisure in the future. Heading vi is not 

coneet 115 this relates only 10 part of [he p.1ragnlph. 

33. Answer : xi. Heading ix is not.the answer us the text does not say whether the 'grey pound' is becoming stronger or not. 

34. Answer : vii. The first .~ntence is the topic sentence. The ,Iflswer is not iii ns the paragraph does not sllY that the forecasts are false. 

35. Answer : xiv. The pnrngraph dC:1b with the tWO aspects. wealth and leisure hours. 

QueStions 36 - 40 

36. Answer : No. The answer is in paragraph A. The predicted reduclion in working hO\1!$ did not happen. 

37. Answer: Yes. The :mswe~ is in the first .~en tence of pamgtllph B. 

38. Answer: No. The answer is inlh.c middle of paragraph E; the opposite is true. 

39. Answer: Not Given. It does not mention this anywhere in the passage. Youjusl hll.\'e to look.al the sections of che text relating 
to the fu ture. i:e. the end of paragraph E and .all of G, 

40. Answer: Not Given. The' answeris in paragraph G. The writer does not say whether the 24-hour society will affect 
people's att itudes. 

124 
C Sam McCaner & Judidl Ash 

! ! 
I 

I ! , 

I I 
I 



-, 

IELTS Reading red, 
KEY to Test 4 

Questions 1 - 3 . 

I. Ans we r: vi. The nnswer is in paragraph 3. The rulswer is nol v, because there is no mention of when the HMJ was created. 

2. Ans wer : iii. The an.~wer is in the fourth pm-agraph. NOh: Ihtl! vii is not possible. because the passage $~ys the report was 
S~/lZiIUlI, i.e. imponantlinfluent ial. 

3. Answer: i.1l1C nn~wer ioS in par~sraph 4. 

Questions 4 - 8 

4. Answer : endungering their job. The answer is in the first paragr:tph. The sentence is ,3 paraphnllC of the first sentence of the 

lex!. 

5. Answer: (mainIY1liberlll. The unswcr is at the beginning of the last sentence of the first paragraph, 

6. Answer: widen/widening participation. The answer is in the second paragraph. Note thai the gerund can be changed to the 

infinit ive. 

7. Answer: a~.Idemic s tarr's explanations. The answer is in the second sentence of the third paragraph. 

8. ArlSWtr: reduction or laxes/tux reduction. 1be answer is in Ihe fi l'$l sentence of Ihe fOllrth paragraph. The verb phrase in the 

p.'tSSllge needs 10 be chllnged into:t noun phrase to f1tlhe sentence given. 

Questions 9 - 14 

9. Ans wer: C. The answer is in the fourth paragraph. A is jneorrecl. lIs Ihis was not what the report did. B is nol right, as the report 
did not give the money. and 0 is incomplete. 

10. Answer: C. 1be answer is in paragraph 4. A is not right. because Ihe money is not given to the student (it is given 10 the college 

for Ihe Muden!). B is incorrect, because jt was (he further educa!ion that became quasi-independent, not the principles, and D is 
not possible. liS the lext does nOl say this. 

II. Answer: A. The :lOswer can be found in the first sentence of the fifth paragraph. The phrase /0 reduce the student drop-out rate 

is a paTllphrn.~e of to imIJl"QI't! fe/entilln. It is important to look out for ways in which sections of the text nre par~ph rased in the 
various types of qllestion.~. B. C and 0 arc incolTect. because all three contain phrases lifted from the text. but used here in the 
wrong context. 

12. Answcr: A. 'Ih!: answer can be. found in Ihe second sentence oflhe fifth paragraph. Note that the sentence gives three complexities. 

which hinder the reducing of drop-out rates. B is not mentioned in the text, nor is C. The first element of D is c~ct, but the 
second one is nonsensical. 

13. Answ~r : O. The answer is in the second h.\lf of the fifth parngraph. The last sentence gives the answer. i.e. something other than 
datil. A ilnd B are not staled, and C is incomplete. 

14. Answcr: B. The answer is in the final pMagnlph. and is a summary of the examples given. A is a phlase lifted from the text and 

is pnn oflwo idcas - note the comma in the text. C is incorrect. because ~ pas.~age refers to raising the SludenL~' expectations. 
Tlot 11)O!;C of the college. 0 is not correct, becau~ Manine%ouiline(! the strategies, so Martinez's summary included the strategies, 
and not the other way round. 
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I EL TS Reading T esls 

Reading Passage 2 

Questions 15 - 19 

15. Answer : C . T he answer is in lhe: firSI par.:tgr.tph. G is incorrect. beCilUSC: it is" the opposite of what the text says. 

16. Answer: I . The an~wc:r is in paragr~ph 2, in the 5econd -"entence. B is incorrect because il is not mc:ntioned as an nspect of 

management of one's emotions, but as l\ means of managing them. 

11. Answer : E. The answer can be found in the ucond part of paro.grnph 2, and is a pru-aphrnse of the sixth sentence. A is incorrect, 

as it is our emotions that are sllid to empower :md hinder us. 

\8. Answer: H. The l\fl.~wcr is ollhe sum of the third paragraph. 

19. Answer : F . The answer i:'l in lhe fourth sentence: of paragrllph 3. 0 is incorrect, because it is emotions thaI arc: silid to be not 

\lmgible, not handling relationships. JI is important to be very wary of words or phrases that are lifted directly from the text: 

They are often put into the wrong context. 

Questions 20 - 26 

20. Answer: C. The answer is in the first p:ll1lgraph. in the laller halfofthe first sentence. Altemotive D is not po~ible, because it 

says 01 feasl 5, while the te_t says 5. 

21. Answer: C. The answer can be found in paragraph 2. A is not possible, as the text advises against su ppressing oj' hindering 

emolions. The saMe applies to n. D does nOI mllke sense. 

22. Answer: C. The answer is in the firth sentence C! flhe third paragraph. A is incorrect. because the leu does not say Ihis. and it is 
incomplete. B i$ incom:t'l. because the text says quantify and the exercise qlW.lifo.. 0 is 00( the righl aoswer. because it is not 

complete l\Ild is nonsense. 

23. Answer: O. The answer is in the third paragraph, in the second sentence from the end. A is not stalfii. B is incorrect. because 

the lext says ,.' "(11/ cos/monty .. : i.e. nOt always. C is it phmse from the text. but is not used in the right comext here. 

24. Answer: B. The answer can be' fou nd in the last sentence of the third paragraph. Altemlllive A i.~ not mentioned in the text and 

the words included ill C appeur in the ted, but do not fi t here. D i.~ grammatically incorrect. 

25. Answer: A. The a~wer i~ in Ihe second sentence of the penultimate paragraph. The other altem:ttives are obviously wrong, 

26. Answer: C. The an~wer is in the 1.:1:;1 paragrJph. in the last sentence. becoming lessfrequenr is a paraphrase of/asl disQI'pearillg. 

A is unllue. becau3e the tex t docs not say this. D is incOlTett, beclluse it i~ people who need 10 be re-skilled. and D does nOI make 
sense. 

Question 27 

27. Answer: Not Clven. The answer can be found in the last paragraph. The author says it is sad lli:..t people need to be re-sltilled. 

but does not mention whether the Ia<:k of Emotioll:ll Intelligence willleo.d to anything, 
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IELTS Reading Tests 

Reading Passage 3 

Questions 28 - 30 

28. Answer : vi. The Imswer is in the third par.1graph in the first senlence. i is incorrect, becau~e il was an anthropologist friend of 

Koestler who ~:lid this. ii is not correcl. because Koestler was [:lIking about his friends rather than immigrants in geneJ'3l: and v 

is not stated as It general prinCiple. 

29. Answer: Ii. The an~wer is in paragrnph 3, in the last sentence. vi is incorrect, because Fishbcrg was talking about immigrants in 
genera1. not his frjeZld.~ .. 

30. Answer: IV. The an~wer clln be found in the fourth paragraph, in the second sentence. iii is incorrect, because Emerson S<lys this 

is a mistaken impression. 

Questions 31 - 36 

31. Answer: Not Given . The text does nO! mention anything about this statement. 

32. Answer: No. The answer can be found in paragrnph 4, in the last sentence: a ('omp/tlely difftrtnt and on ltss imporuml i,s,sut. 

which means, in effect. equally imponant. 

33. Answer: Yes. The nnswer is in the second .<;entence of J><lragraph 5. The word th,.st refers back to spucJr IJrg'lIIs. 

34. Answer: Not Given. The :lnswer is in the s.noc place as question 33. The pos$;lge says thaI prac tice is needed 10 leJrn new 

phonemes. but does not mention whelher or not they are difficult to learn. 

35. Answer: Yes. The nnswer is at the end of paragraph 5. The words pcu"Od.y ,md mock are synonyms of mal" full of 

36. Answer: Not Given. The text does Mt mention anything about this SI:ltement. 

Questions 37 - 40 

37. Answer : D. The answer is in paragraph 7. and is a paraphnlse of ludp ,llIdr s'lId~nts lIcquir~ tl~ distincti)'t sound of tht tllrg~t 

pml1lmciotioll. F is incorrect, as it is incomplete. 

38. Answer : A. This .:ln$wercun also be found in The seventh puragr;&ph. A mental aid is sllid to be t mploy,d i.e. used. I is incorrect, 

because the cause and effect arc the wrong w:JY round. H is nOt correct, because there is no mention of which of the two accenl~ 

is easier. 

39. Answer: E. The :m~wer is in the first pm' of the last paragraph . B is incorrect. because it is the answer to the question that i.~ said 
10 be in-elevnnl. 

40. Answer: G. TIle nnswer i.~ in the second pan of the last p'U"Jg.rnph. C is incorTtct. because it is not pronunciation thn! is wnnh 

investigating, bulthe link between pronunciation and physiognomy. 
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IELTS Reading Teds 

Key to Test 5 

Reading Passage 1 

Questions 1 - 5 

J. Answer: D. The answer is in the first p:u-:lgrllph. The author does not say what he believes. A and B are incorrect, because the 

writer says: ... we hear about. ... : nOi thaI he believes il one way or the other. Nor does the text stale whether he is sure or nol as 

in C. Also, look at the last paragraph. 

1. Answer : C. The nnswer is in the last sentence of the first paragraph. The key phfllse is (IS is so often tlle cast. Therefore. A aud 

B are not p(lssible. As for D, the lext does not tell you Ihi:;. 

3. Answer : D. The answer is in the second paragraph. in the last sentence. A does nOl relate to what the meteorologists believe. 

See earlier in the po.ragraph. B is not correct, because it is tne oppo.sitc. C is incorrect, be<:ause the metcoroiogisisdo not say thai 

the results will be devastilting. 

4. Answer: D. The answer is in [he first pan of paragraph 3, in the first sentence. A is the opposite of the correct nnswer. Band C 

appear in the text. but in a different context. 

S. Answer: A. The answer is in the second part of paragraph 3: using lUYiJidal mOl/d.t (1/ c1jmal~ (U a way o/pudicting c1umg~ is 

all but imposJibl~ . B is incorrect, because this is what Dr Hansen said in the pasl; the same is true forC. D is incorrect. bec3.use 

Dr Hansen does nO( say anything about Earth getting colder, only greener. 

Questions 6 - 11 

6. Answer: Not Given. The answer can be found in paragraph 4. lbe texi does not say 3.nything about the weather forecaster's 

expertise. 

7. Answer: No. The answer is in the second part of the fourth paragr3.ph. The opposite is uue, as most of the increase happened 

before the second half of the twentieth century. 

8. A I1swer: Yes. The answer Ctln be found in the first sentence of the fifth paragrnph. Also see paragraph I. 

9. Answer: Not Given. This is I10t mentioned in the passage. Look in paragraph 5. 

10. Answer: Not Given. This is not mentioned in the passage. Look in paragraph 6. 

II. Answer: Yes. The answer can be found in the second part of the las\ paragraph. 

Questions 12 and l3 

12. Answer: in recycled paper. The answer is in the last paragraph. The elements of the sentence have been ch~nged around. 

13. Answer : most 10 lose. 'The answer can be found in the last jxInlgraph. Again the elements of sentence have been changc.d 
around. 

Question 14· 

14. Answer: B. The writer wrOie the passage to show that the issue of global warming is orten exaggerated by the press. The other 

titles refer to only pans of the text. You would be wise to leave this question umil you have answered all the other questions, so 
Ihat you have a better feel for the text . 
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lEtTS Relding Tests 

Reading Passage 2 

Questions 15 - 2J 

15. Answer: vI. The pamgraph is about the fact that there are two distinct supcrorders in the classification of Reptilia. Note heading 

iii is incorrect: the idell being that they ure not ttrrible lir.aniJ. Look lit the word nflhough at the statt of the parngraph. 

16. Answer : xi. The paragraph talks lIbout the origins of both lepidosaurs and archosaurs. in the: Triassic period. Heading IX is 
therefore incorrect, as this covers only p:lrt of the content of the paragraph. 

17. Answer: xiii. Heading I is incorrect, as this is a reference only to n detai l in the p:1fagraph. 

18. Answer : vii. The second sentence of the paragraph is the topic sentence, which gives the theme of the parllgraph. You also need 

10 look nllhe end of Ill(: p.ll"agraph for the word wliqllt. Heading ii is incorrect. as the paragraph is talking about features which 

distinguish dinosaurs from other animals and oilier archosaurs. 

19. Answer: iv. The answer is in the first two sentences of the paragraph, which the rest of the pa.r.!graph expands upon. Heading 

xii is incorrect, as this heading covers only part of the paragraph. 

20. Answer : v. The p:uagrHph deals wit~ the suborders of Saurischia. 

21. Answer: vii i. The answer is in the first sentence of the paragraph . . 

Questions 22 - 24 

22. Answer: skeletal anatomy. TIle answer is in paragraph A. Note how the infoonation is presented in a different order in the 

paragraph. Note how the text liS II whole hangs around Ihis key phrase. 

23. Answer: eosuchians. The answer is in the Illst ~ntence of paragrnph B. Note, again, how the order of the inroonation has Qun 

changed, but the meaning of the sentence is the same. 

24. Answer : twn long bones. The answer is in the second half of paragra.ph C. The use of the 1:;010n is imponanl here. The answer 

therefore needs 10 be nn explanation oflhe word w,mus. It is import.3nt to check the word limit. not lIll of the inform.1.tion about 
VomeN in the passage can be included here. 

Questions 25 - 28 

25. Answer: B. The answer is al the end of paragraph D. E is incorrect as this refer.~ to lizards, and not LO dinosaurs. See the middle 

of paragraph D. 

26. Answer: G. The ans .... 'Cf is in the third sentence of paragraph E: Aff dinosaurs had a ptlvic girdle with each side comprised of 

Ihru bones. (i.e six bones). The answer is not A, because in the first sentence it s:!ys that dinosaurs nre divided into two orders, 

and in pangraph F that Sauri.o\chja was divided inlO two suborders, but, in paragl"1ph G, Om:thischill into three suborders. 

17. Answer : H. The answer can be found in par.lgraph F. It is important to DOte the. word unlike in the first part of the sentence. C 
is incorrect, becnuse both could be heavy. 

28. Answer: F. The answer is in paragraph G. The first part of the sentence refers to the ornithopods, the second plI!t to the 

thyrcophorans. 0 is incorrect, bec;luse this phrase refers to the dinosaurs mentioned in the first part of the sentence, nollhe 

second. 
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IElTS Reading Tests 

Reading Passage 3 

Questions 29 - 32 

29. Answer: Yes. The answer is in the lasl ~enlence of paragraph 2. 

30. Answer: Not Given. 

31 . Answer: Yes. The answer is al the beginning of paragraph 3; 1690 is in the 17"" century. . . 

32. Answer: No. The answer is in Ihe first sentence of paragraph 4; it is not strange but understandable that people are sceptical. 

Questions 33 - 36 

33. Answer: D. The answer is in paragraph 4. in the second senten<:c. A is incorrect because combining the st!n.us ;'1 a publiC' 

display in the passage, does nOI have the same meaning as A. 8 is incorrect, as the passage does not mention frequency. C is 
incorrect, because the word invallllllary does not have the same meaning as in the passage. 

34. Answer: C. The aJUwcr is 10 be found in paragraph 5, in both the second and the third sentences. A is incorrect, because the 

passage states that they did have these abili ties. B is incorrect as the meaning of wdf-docum~nt~d is recorded in d~tail. And D 

is incorrect, because there is no mention of any agreement in the text. 

35. Answer: C. Paragraph 61alks about Wassily Kandinsky, and the answer is in the last sentence. A is incorrect, ~s he was al a 

performance. n<:Jt in one. B is not right, becausefound does nOt have the same meaning asfounded. D is incorrect, because it is 

not complete. 

36. Answer: A. The answer is in paragraph 7. in the second sentence. B is incorrect. because it is the knowledge that is arevelation, 
not the people. C is not right. because no mention is made of inferiority or superiority. And D is not righi, because there is no 

mention of this. 

Questions 37 - 40 

37 - 40. Answers: A, C. E, F. The answerli can be found ill. paragraphs 7. A:lOd F are in the fifth sentence of pal1lgraph 7. E in the 

founh sentence of the same paragraph. C is at the end of the paragraph. The distracters are wrong for the following reasons: 

130 

B is incorrect, because in paragraph 7 it says.' /t is iwt unusual for people who hMe synaesthesia to be creative ..... •. D is 

incorrect, because it is the condition not the people that have the drnwbacks. (see the fi rst sentence of parngraph 8). And G 

is nOI correct, because as the last sentence of paragraph 8 says, the link between colour and writing is not meant literally. 
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IELTS Reading Tests 

Key to Test 6 

Reading Passage 1 

Questions 1- 10 

Remember to read the summary through quickly to get an idea of the overall meaning in the lext. TherJ complete the blank spaces. 
Look lit the Key for the second Reading Pa$sage in Test I. 

L Answer: Imagine. 

2. Answer: citizen. 

3. Answer : crocodile. 

4. Answer: obelisk. 

5. Answer: ohelisk. Remember that the instructions said that you could use a word more than once and this is it. Note that the 

wOrdjtazuns is a verb. Therefore, II noun as a subject is required here. 

6. Answer: Pharaoh. 

7. Answer: uprising. 

8. Answer: mind/minds. 

9. Answer: propaganda. 

10. Answer: subtle. If you read the gap-filling exercise. without looking at the passage, you may come up with the acljective g()Q(/, 

but the word good is not in the passage. Still this should help you to find the answer, ~ you read the text. 

Questions 11 - 14 

II. Answer: D. The answer is in paragraph 5: propaganda is simply a procUJ ojptrsuasion. 

12. Answer: D. The answer is in paragraph 5, in the last sentence. You have \0 be careful here as the inclination for most people is 

10 put C as the answer. However, the writer is talking about the time before 1914. Compare the use of the present simple when 

you describe the graph in Task i of the writing Test: Th~ graph shows ... , From 1950/0 J96() stiles riu .... In lhe lalter case the 

present simple is used to describe l~ past! You could in the latter case use the simple past. Also look al newspaper headlines. 

Note also the first sentence of the nexl paragraph: /1 is unlik.ely ... Ihal propaganda will f!lItr b~ rthabililat~d as a ntlllral 

COllCtpt (Le. as it was before 191 4). 

13. Answer: A. The answer is in paragraph 7. Note that Band C an: the opposite of the answer and 0 i~ obviOlJsiy nonsense. 

14. Answer: B. The answer is in Ihe last senlence of the last parngrn.ph. The expression to be had means Co be deceived. N()(e that 

the public knows the deception is happening and agrees to it· but W~ don', knuw if/hey (/re happy aboul il. 
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Reading Passage 2 

Questions 15 - 21 

IS. Answer: English lexicographer. The answer is in the firsiline of paragraph I. Note you cannO/. put the word great because of 

the word an. Nor can you use the word lexicographer on ils own for the same reason. 

16. Answer: toO human knowledge. The ~swer is in the first sentence of paragraph 2. 

17. Answer: adnnt of printil!g. The answer is towards the end of paragraph 2. Note you cannot use the word momentous, because 

of the phrase all important. Some may be tempted to wrilcjirst revolution which is found in the las t 5enlcnce of the paragraph. 

The advent of printing is the first revolution in infonnation technology. but if you use the phrasejirsl ~'utio'l, the sense of the 

sentence is not complete. 

18. Answer: Renaissance man. The answer is in the second sentence of paragraph 4. 

19. Answer: easy access to information/easily accessible information/easy information access. The answer is in the penultimate 
sentence of paragraph 4. 

20. Answer: all.knowing. The answer is in the last sentence of paragraph 4. 

21. Answer: stream of Information. The answer is in the first sentence of paragraph 5. 

Note that in this section you are scanning the text for specific information. Note that sometimes the sentences for 
completion in the exercise may contain synonym.~ of words in the reading pa:lsage. Or the sentence for completion may 
be a paraphrase of the text. Be prepared to scan for meaning, and not just words. 

Questions 22-25 

22. Answer: the most singular tallure. The answer is in the last sentence of paragraph 5. 

23. Answer: a natural human instinct. The answer is in the first sentence of paragraph 6. Note the paraphrnse here in the qucsrion. 

24. Answer: a vortula verltnble vortexJa large Information machine. The answer is in the middle of paragraph 6. Note the 
wonllimit means you have to change the word order for the second alternative. 

25. Answer: disillusionment and stress. The answer is i.n the last sentence of paragraph 6. 

Questions 26 - 28 

26. Answer: No. The answer}s in the fml senlence of paragraph 7. 

27. Answer: Not Given. 

28. Answer: No. The answer is in paragraph 9. 1be phrase fl()t all it js cro.cud up to be means not liS good or IHnejicial as ptopk 
believe. 
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Reading Passage 3 

Questions 29-33-

29. Answer: C. 

30. Answer: E. 

31. Answer: B. 

32. Answer: D. 

33. Answer: A. 

Questions 34-37 

34. Answer: Not Given. 1hc answer is in paragraph 5. SCan the text for the !lame and the date. We have only infonnation about 

people living in the castle before 1639. The text menlions the castle fell into il state of disrepair, but nothing about people living 

there. Note the double negative in the statement. 

35. Answer: Yes. The answer is in the last sentence of paragraph 5: .. . il is redolent of allother ase, anothu dream. 

36. Answer: Yes. The answer is in the first sentence of paragraph 6: ... /jOO-odd mel! means more than 1500. 

37. Answer: Yes. The answer is in the first sentence of paragraph 7: Someolle once said ... But it i.t cutainl), well worth a visil. 

Questions 38--40 

38. Answer: A. The answer is in the hliler half of paragraph 7 . Il is a summary oflhe feelings described in th is pnrt of the lex!. Band 

D are basically the same and so neither of them can be the answer! Alternative C is obviously wrong. 

39. Answer: B. 

40. Answer: D. Alternatives A and B refltctonly part of the text. As for C. the direction ofthejoumt'y is West to EllSt! 
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Key to Test 7 

Reading Passage 1 • 

Questions 1 - 8 

Note that each passage in this practice test has a section on headings. Some candidates make the mistake of reacting 
emotionally to this type of question. If they see it in the first reading passage, they then go to the next one and do the 
first passage last. This is not wise. The questions relating to the passages become more difficult. So candidates reduce 
their chances of obtaining a high .score. It is, therefore, better to approach the passages logically; and to train oneself to 
do so. In lhis test, you cannot jump to the end as each passage IlOs headings. 

I. Answer: viiI. The answer is not heading xii. The text does not s.:'Y whether Lotte was a postgraduate student or not. 
Also being a student relates only to part of the information in the paragraph. 

2. Answer: v. Some people may be tempted to chO?se xiii as the answer. This heading is not possible, as the paragraph' 
is talking about a change in interest from socio~lingujstics to texts and the book. So it is the opposite of tbe answer 
which is required. 

3. Answer: x. Heading i is not possible. because it refers only to part of the infoonation in the paragraph. It is part of 
the development of Wytze's work' and is part of the subsidiary information which gives you the correct heading. 

4. Answer: vi. Heading vii is incorrect, because there is no indication as to whether the work mentioned is to be 
published or not. 

5. Answer: ii. 
6. Answer: ix. 
7. Answer: xiv. Again, the distracter iv is not possible, because Wytze's research was not restricted to Oxford. Nor 

does the paragraph just talk about research. 
8. Answer: xi. Heading xv relates only to one.piece of information in the first sentence. Be careful with reading only 

fi rst and last sentences of paragraphs to work out a paragraph heading. 

The passage is long, but the headings are fairly straightforward. 

'. . . 
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Questions 9 - 14 

9. Answer: Yes. The' answer is in parngraph A-
I O. A~swer: Yes. The answer is in paragraph B. Note the phrase prior ro, which means before. 

I I. Answer : No. The answer is in paragraph C; in the latler half of the first sentence. Note how the word should 
indicates Wyt2.e'S opinion, not the writer's. 

i 2. Answe r: Not Given. Look at the information in paragrnphs E and F. 
13. Answer : Yes. The answer is in paragraph H. Note that Lone worked in Amsterdam only during part of the 60s and 

70s. 

14. Answer : No. The an~wer is in paragraph 1. 

Question IS 

15. Ans wer: A. The answer here is fairly obviolls. 

Reading Passage 2 

Questions 16 - 20 

J 6. Answer : i. Heading x is not a suitable answer, It has just been lifted from the introductory sentence oflhe paragraph. Be careful 
with relying on reading just the first and the last sentences of paragraph~. 

17. Answer : vi . 

18. Answer : jv. Heading ii does not work, as it relates only to one piece of infonnat ion in the parngtaph. 

19. Answer : vi ii. Heading vi i is not correct, bectJ.use it agai n relate., to one detail in the paragraph. 

20. Answer: Ix. Heading v relates only to a detail in the p3ragraph. 

Questions 21 - 27 

21 Answer: Yes. The answer is in the latter half of p<lragraph A. 

22. Answer: Yes. The answer is in paragraph B and the rest of the passage after that. Note how the statement in the exercise i.' very 

wide. i.e. general. II coverYparaphrases the meaning in the pllragraph: ... something "IOlllen/Otis had occunrd ..... fa wipe Off/ 

party itU%gy. i.e. it affected it. 

23. Answer : Yes. The answer is in the first senteoce of panlgroph C. 

24. Answer: Not Given. The answer is in parngrnph E. The text does nOl: say anything about the Independcm Whigs having large 

country estates. We can work out that most owned land, invariably country gem/em4!n, but we know nothing about the eSlate.~ 

themselves. Note incidentally that the exercise says alias opposed to invariably caul/try gentlemen, i.e. most. However, we are 
looking at the whole Statement not P3rt of it, so the answer C3nnot be No. 

25. Answer : Yes. The answer is al the end of parngraph E. 

16. Answer : No. The answer is in paragraph F. 

27. Answer : Not Given. See the end of paragraph F. We do not know i f Hanis'sana lysi~ was used by Namier 10 supponhis views. 
We only know the results of Horns's anllly::is. 
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Reading Passage 3 

Questions 28-35 

28 . Answer: xii. 

29. Answer: iii . 

30. Answer: vi. 

31. Answer : viii. 

32. Answer: ix, 

33. Answer: i. 

34. Answer: xi. 

35. Answer: jv. Note {hat xiii is not the answer. The paragraph is not about (I swinging pl'lUlu/llln. The pendulum bas 
swung from one side to the other. 

Questions 36-40 

36. Answer: O. The answer is ill paragrllph A. A is not suitable. bc<:ause the (ex(talks aOOu( the change ill attitude being bfOUght 

about by llr~ dem,mificafion o/Illedicine. B i! not suitable, because the text does not say whether the ult itude change has led to 

a con~iderab1e improvement An,d C is f1()nsense. 

37. Answer: A. The answer is ill !lllragrnph F. n is not suitable, because it is the opposite of what is in (lie text. C is not suitable, 

because it is the opposite: compare U. As for D; the lext is not about all medical personnel, but about doctors. 

38. An~wer : O. Alternative A is not suiwble, becnuse the writer imliclltcs throughout that the (ext thaI he is for the chnnges; 

nowhere does it indicate lhal he hllS not made lip hi s mind about them. B i ~ not sui table. because it contrndicl~ the writer's view~ 

and C is not suitable beCllUSC. rl'om the tone of the p:l.~ge. it is clear that he supportS the measures. 

39. Answer: A. Alternative B is not ~uitabJe , becDuse (his heading relates to only pan of Ihe idea in the tex;!. The heading in 

ullernative C doe~ not relate to the lex\. The pl1ssage is about the shifl to u more patielll-oriented service mther than a genenll 

look at medicalltllining. As regards D, the text does not indicllte this at all . Note a panaaa is a CIIn·aff. 

40. Answer: B. A is not suitable, becau.~ the writer is definitely nOt critiCising the change: in aUitude. Note that the: text is primllrily 

aboullhe shift in public attitude, and not about developments in medicine (See 39A). C is not suitable, {IS the text does nolllllk 

about the need for changes, but ~ change that has taken place. Alternative D do~ not relate to the text. 

NOIe how the an~wer here relates 10 the answer for 39 above. The purpose helps 10 give yo!.! II title (or the pas.~ge. 
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JEllS Reading Ted. 

Key to Test 8 

Reading Passage 1 

Questions 1 - 6 

I. Answer: No. The answer is in paragraph 1. The answer is at the end of the second sentence: ... ,alld most recell/I" (lIId itsfirsr 

txcuniol1 this century outside the Jiruatun oflhe Museum, itt Christopher Hibbert's MW biography 0/ George Ill. 

2. Answer: Yes. The answer is in the last sentence of paragraph 2. The writer points OUt the review was anonymous when 

published and then gives the name of the person who wrote it. 

3. Answer: Yes. The answer is in the l a.~t sentence of paragraph 2. See number 2. 

4. Answer: Yes. The answer is in paragraph 3. 

S. Answer: No. The answer is in paragraph 2. Note that Murray is the publisher. The book was written by Richard Ford. 

6. Answer: Not Given. The text does nOI give any indication Dbout the amount of money involved. 

Questions 7 - 10 

7. Answer: King's library. The answer is in pnragraph 4. Note the answer is not Notes & Querif!s. 

8. Answer: munincent gin. The answer is in paragraph 4. 

9. Answer: absolutely unfounded. The answer is in paragraph 6. 

10. Answer: in~'ol"ed in lhe pbn. The answer is in paragraph 7. 

Questions 11 - 14 

11. Answer: C. The Ilnswer is at the beginning of paragrnph 8. 

12. Answer: C. The answer is in paragraph 8 in the pa!t of the text that is inside the parenthesis at the end: (l suggf!stion ... lhat is 

... suppomd by .... 

13. Answer: B. ~ answer is in the first sentence of the last paragraph. Note the word obscurf! means IInciear. 

14. Answer: A. The answer is in second sentence of the last paragraph. Note that the word Vf!luan does not mean old here, but that 

Coker had been a politician for a long time . 
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Reading Passage 2 

Questions 15 - 21 

[5. Answer: vii. 

16. Answer: vi. 

17. Answer: xi. Heading iv is not suitable as it does not really talk about the countryside. but the noise there. Nor is there any 

mcmion of.beauty. 

18. Answer : viii. Heading ix is nOl suitable as the paragraph does notjusl talk about restaurttnts. 

19. Answer: x. 

20. Ans\~'er : i ii. 

2 1. Answer: i. 

Questions 22 - 27 

Note that you can use A as the answer moce than once. 

22. Answer: K. The answer is al the end of paragraph B. 

23. Answer: A. The passage does not give any solution for cinemas. See paragraph E. 

24. Answer: D. The answer is in paragraph G. Rest:;turants are talked lIbout in paragraph E, but lhe solution is given in paragraph G. 

25. Answer: F. The answer is in paragraph G in the second sentence. 

26. Answer: L. The answer is in paragraph D. 

27. Answer: A. The passage does not give any solution for shops. 

Reading Passage 3 

Questions 28-31 

The answers to this section are all in the fltSt paragraph. 

28. Answer: No. 

29. Answer: No. Note uuu the text says may deplore. This senlence is in effect like the first sentence of an although clause: Although 

they deplore • .... Note the word But at the beginning of the last sentence of the paragrnph. 

30. Answer: No. The answer is in the last two sentences of the paragraph . 

. 31. Answer: Not Given. 
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Questions 32-40 

32. Answer: boon. The nnswcr is in paragraph 2. 

33. Answer: marginalised. The answer is in pllIlIgraph 3. The word p~riphemi (iulhe fifth sentence in the third paragraph) cannot 
be used here, becau~e the classics are not att::lcked for being so. 

34. Answer: elitist. The answec is in paragraph 3, in the last sentence. 

35. Answer: damned. The answer is in the first sentence of pilrograph 4. Note thal1he word tainted doe:; not fit here. 

36. All.'lwer: irrelevant. The answer is in the first sentence of paragl'llph 4. 

37. Answer: professional. The answer is in panagraph 4. 

38. Answer: argument The answer is in the last sentence of patllgraph 4. 

39. Answer: relevant/pertinent. The first answer is in the last sentence of paragroph 4. The word pertine.nt is in paragraph 5. 

40. Answer: lost. The answer is in paragraph 7. 
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Key to Test 9 

Reading Passage 1 

Questions 1 - 6 

I. Answer: xlI. The word pafloaa occurs in the parograph, but the whole paragraph is not about this and so beading i is not the 

answer. 

2. Answer: iv. Heading x is obviously wrong as it relates only to a detail in the last sentence of the paragraph. 

3. Answer: xiii . The answer is not heading ii as this relates only to a part of the information in the paragraph. i.e. the seeond 

sentence. 

4. Answer: vii . Note that heading vi is not the answer as the paragraph does nOI contrast needles with fingers. In the last sentence . 

of the p~agraph, il states only that shiatsu uses the same points and energy lines as acupuncture. 

5. Answer: xi. The answer is not heading )t, because it rela tes to only part of the information in the paragraph. II is information, 

which is subsidiary to the meaning of the whole paragraph. See the answer for paragraph C in 2 above. 

6. Answer: ix. The answer is not heading v. Nor is heading vi the answer as the paragraph docs nOf. contrast the use of fingers and 

needles. 

The passage is long, but the headings arc fairly straightforward. Note also iliat there:are fewer questions for Ihis reading passage. 

Questions 7 - 10 

7. Answer: D. The answer is in paragraph C. 

8. Answer: H. The answer is in paragraph D. 

9. Answer: B. The answer is in paragraph E. NOIe tnat E is nOl the answer. Compare the ~nformation with the passage. 

to. Answer: C. The answer is in pamgraph O. 

Reading Passage 2 

Questions 11 - 18 

Please na le that the inslructi~ns allow you to use any heading more than once! 

11. Answer: iv. Paragraph B talb aboullhe problems relating to SATs. There is a hint in the first paragraph of the writer's 

antipathy to testing. Then, in paragraph B, be !ays that SAT" purport to (i.e. claim 10, with the claim being false!). Note how 
paragraph B is divided: look at the infonnation before and after the word But in the middle of the paragraph. As the focus is on 

the latter part of the paragra~h and given the usc of the word purport as above, heading xi cannot be the answer. 

12. Answer: iv. Paragraph C also talks about the problems rela ting to SATs! Be careful as the paragraph is not primarily about 

MCQs! The information relating to MCQs is subsidiary to the meaning of the whole paragraph. i.e. that there afe problems with 

SATs. 
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13. Answer : xii. Par3.grnph D covers the failings of MCQs. Ii is very similar 10 Pangraphs Band C in this respect. It does not give 
the theory behind MCQs. so heading ii is not possible. 

14. Answer; xiv. The dislraCler here is heading x. Note Ihalthe first sentence is only the introduction to the paragraph. Beware of 
jllst looking 1\t first and [tlst sentences 10 work out headings! 

15. Answer: i . The distraCler here is he<lding vi. The paragraph does nOl mention anything about a n~d for computer assessmenL 

16. Answer: Ix. This should po,~e no problems. 

17. Answer: vii . He3ding v is not suitable, because it talks about· psychometric testing in the future. not about misuse of testing in 

schools. 

18. A.nswer: viii. 

Questions 19 - 23 

19. Answer : an obsession/rather an obsession. The answer is in the first paragraph. The word obstssion indicates the writer's 

negative attitude towards tes ting which is indicated throughout the passage. See number 11 above. 

20. Answer: the United SCates. The answer is in the first sentence of paragraph B. 

21. Answer: the becter-ofVbetter-off children/middle·c1ass children. The first answer is in the first sentence of paragraph. C. 
The second answer is in the second sentence of paragraph. C. Note the answer is not poor students. which is found at the 

beginning of the second parograph. The tests only claim to help such students; the writer does not say that they do so. Note the 

word limit 

22. Answer: lthe] convenience. The answer is in the last sentence of paragraph F. 

23. Answer: the workplace. The answer is in the first sentence of pamgraph G. 

Questions 24 - 26 

24. Answer: No. The answer is in the last sentence of paragraph O. 

25. Answer: Not Given. The lext does not say anything about the infonnation in this statement. 

26. Answer: Yes. There is evidence throughout the pa~sage. For example, look. al II nod 19 above. 

Reading Passage 3 

Questions 27-32 

27. Answer: Not Given . T he first sentence of the fi rst paragraph tells us that Witlgenslein has been regarded as one of 
rile major philosopher.t ..... The text does not tell us whether Wittgenstein was a moral philosopher or not. 

28. Answer: Yes. The answer is in paragraph 1. 

29. Answer: No. The answer is in paragraph 2: Wittgenslein is both highly critical and at the same time greatly 
admiring ... . Therefore , his admiration is not total. 
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30. Answer: No. See the end of para~ph 2. 

31. Answer: Not Given. The text does not say anywhere whether other people suppcK1 Freud's theory or nOi. 

32. Answer: Yes. The answer is at the end of the third paragraph. Note behOlits U1 means Mit must. 

Questions 33-40 

Remember to read lhrough the summary to check me type of word that is required. AU of the words come from the last paragraph. 

33. Answer: Freud 's. Note the word his at the end of the sentence, whi~h should indicate that a name is required here. 

34. Answer: explainiIig 

35. Answer: redescriblng. 

36. Answer: picture. 

37. Answer: therapeutic. 

38. Answer: unique 

39. Answer: patient 

40. Answer: insight(s). 

" 

, 
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Key to Test 10 

Reading Passage 1 

Questions 1-4 

I. Answer: redeeming features. The allswer is in the fU'St $entence oflhe second paragraph. Note that the word no is not needed 

in the answer. 

2. Answer: overreacl/ they overreact/tend to overreact. The answer is in the fourth ~entence of the second paragraph. 

3. Answer: II bad name. The answer is in lhe first sentence of the third paragraph. 

4. Answer: redress the ba lance. The answer is in the fourth paragraph. 

Questions 5 - 10 

1be answers for this section are found in the fift h and sbuh paragraphs. 

5. Answer: orderlinsect order. 

6. Answer: probJem(s). 

7. Answer: pest control/control. Note you canfl()( PUI [ne word lUi/ural here as you would then C)(ct;ed the word limit. The phrase 

natural control programml!l would not work either. The second answer is possible. but not is not as good as the first one. 

8 . . Answer: queen/single queen. 

9. Answer: aggresslve. 

10. Answer: derensivt. 

Questions 11 - 16 

"The answers for this section are found in the seventh parngraph. 

II. Answer: emerge. 

12. Answer: grubsle~s . 

13 Answer: larvae. 

14. Answer: mate. 

1 S. Answer : perishes/dies. 

16. Answer: hibernation . 
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Reading Passage 2 

Questions 17 - 24 

The headings in this section should not be too difficu][, However, there arc more of them to choose from, which may make the 

e"ercise appear difficult 

17. Answer : I. Heading xi is obviously wrong, because it relates only to part of the paragraph and is subsidiary to the main idea. 

Nor is xiii correct for the same reason. 

18. Answer: vi. 

19. Answer: ix. Heading ii is obviously wrong, as it is Ihe other way round. Nor is xvi suitable, as it is an afterthought added on to 

the second example of the paragrap~. Does it re late to the surgery example? 

20. A nswer: x. Heading I;V re lates only to a detail in the paragraph, so it is obviously wrong. 

21. Answer: iv. 

22. Answer : xiv. 

23. Answer: iii. Heading v is wrong. as it is just a phrase lifted from Ihe paragraph. 

24. Answer: xii. Heading viii is obviously wrong, as it relates only to a detail. Keep this heading in your head and read through the 

paragraph. Does it summarise aU the infonnation? 

Questions 25 - 27 

25. Answer: Yes. The answer is in the first sentence of paragraph C. 

26. Answer: Not Given. Look at paragraph E. 1lIere is no mention of the infonnation in this statement. 

27. Answer: No. This is obvious from the whole pass~ge. See especially the last paragraph. 

Reading Passage 3 

Questions 28-33 

28. Answer: No. The answer may be found in the second sentence of the fi rst paragraph. 

29, Answer: Yes, The answer may be found at the end of the first para~raph, 

30, Answer: Yes, The answ,er,may be found at the eod of the first paragraph and the first sentence of the second pmgraph. 

3 t. Answer: Yes, The answer may be found,jn the second paragraph, The paragraph gives you a brief tour of the Gallery, 

32. Answer: ~ot Given. There is no indication in the passage about the reaction of speclators. 

33. Answer: No. The answer may be found ,in the middle of the seco~d paragraph. Note the word mock means make/un of. 
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Questions 34-37 

34. Answer: C. The answer mny be found in the second paragraph. You need (0 check the whole paragraph. A and·B are obviously 

wrong. as the Gallery contains a range of different types of paintings (comp~ this question with number 31 above), which 
come from difCerent periods. A~ for D, 'there is no mention of th is in the text. 

35. Answer: A. TIle answer may be found in the second par:Jgraph. Compare this question with 30. The answer to this question 
gives a spcciflC example of the general idea of the mide as expressed in number SO. B is not correct, because the passage does 

not say this lIS regards the Gallery - remember that the removal of the icons 10 the Gallery was done to minimise the religious 

aspect of lhe icons. C is not correct. because it is the direct opposite. Alternative D is not mentioned in the passage. 

36. Answer: A. The answer'may be found at the end of the second sentence in the third paragraph. The text says icons mainly from 

the 15110 /0 the J'Jd' celltllry, so n cannot be true. As for C, the passage docs not say anything about this. If you look at the last 

sentence of the third paragrnph)'ou can see that the monastery building was not destroyed, so D is wrong. 

37. Answer : C. The answer may be found in the last s.entence of the third paragraph. Note that A is not the correct 
answer, as the original architects are not praised. Alternatives Band D are obviously wrong. 

Questions 38-40 

38. Answer : human motherhood. The answer is in the second sentence of the penultimate paragraph. Note the 
answer is not Mother oj God. 

39. Answer: humanistic interpretation. The answer is found in the fourth sentence oCthe last paragraph. 

40. Answer: hero. The answer is in the Jast sentence of the last paragraph. 
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